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For the past decades teacher feedback has become increasingly im-
portant in English as a second language writing instruction. In comparison
with numerous studies dedicated to various aspects of teacher feedback
there were only a few studies that compared teachers’ and students’ per-
ceptions of feedback. The aim of the current study is to explore teachers’
and students’ perceptions and preferences for feedback and error correc-
tion in second language writing classes. Both teachers and students of one
of the local universities were surveyed about their perceptions regarding
teacher feedback. The focus of the surveys was mostly feedback type and
feedback amount. The paper concludes that teachers should be aware of
their students’ perceptions when providing feedback.

Key words: teacher feedback, student’ perceptions, second language
writing.

COHFbl OHXXbIAABIKTA EKiHLI TiA pPeTiHAE afFblALLbIH TiAIHAE >Kasy
cabafrblH AdpicTeyAe OKbITyLbl YiliH Kepi Ganaatbic (feedback) epekiie
MaHbI3Abl pOA aTkapa 6actasbl. OKbITyllbl MEH CTYAEHT apacblHAAFbI
Kepi 6afAaHbICTbIH TYPAI acnekTiAepiHe apHaAFaH KerTereH 3eprreyAep
XKYPri3iace Ae, OKbITYLIbl TaparblHaH YCbIHbIAATbIH Kepi GaiAaHbICTbI
eKi KakTblH KabblAAQy AEHreiliH capanTallTbiH 3epTTeyAep Ko
emec. 3epTTeyAiH MakcaTbl ekiHuwi TiAae >kasy cabafblH OKbITyAQ
JKOHE KaTeAepAi Ty3eTyre KaTbICTbl OKbITYWbl MeH CTYAEHTTIH Kepi
GanAaHbICTbl KabbiapaybliH capanTtay 00Abin TabbiraAbl. OKbITyLIbIAAD
MEH CTYAEHTTEPAIH Kepi 0GaiAaHbICTbl KabbIAAQY AEHreniH 3epTrey
SKYMbICbI XKEPTiAIKTI yHUBEPCUTETTEPAIH OGipiHAE cayaAHama ®AiciMmeH
Kypriziaai. CayaaHama kepi 6aiiAaHbICTbIH TYPAEPi MEH CaHbIH aHbIKTayFa
GarbITTaAFaH. 3epTTeyAiH KOPbITbIHABIChI — OKbITYLUIbIAAD CTYAEHTTEPAIH,
Kepi 6afAaHbICTbl KAObIAAQY AEHIeMiH TOAbIFbIHAH €CKepreHi XXeH.

Tyiin cesaep: OkbITywbl Kepi 0OaiAaHbIChl, eKiHWi TiA peTiHAe
aFbIALLBIH TiAl, CTYAEHTTEPAIH Kepi 6aiAaHbICTbl KAaObIAAQY AEHTENi.

B TeueHMe MOCAEAHUX AECATUAETUI (UADIK (OT3bIB) yumTeAd
CTaA urpatb HeoOblYaMHO BaXXHYID POAb MPU  OOYYEHUM MUCbMY
Ha aHIFAMICKOM Kak BTOpPOM 943bike. B psAy MHOroumcAeHHbIx
MNCCAEAOBaAHMIA, MOCBSLLEHHbIX PA3AMYHbIM acriekTam (OUAGIKA yunTeAs,
HEMHOTOYMCAEHHbBIMM OCTaOTCS PaboTbl, aHAAM3UPYIOLLME BOCTIPUSTUE
yunteAen n obydaembix K pasAMUHbIM BraaM PrAGIKa. Lleabio AaHHOM
pPabOTbl ABASIETCS MICCAEAOBAHWE BOCMPUATHI U NMPEAMNOYTEHNIA YUMTEAEN
M CTYAEHTOB B OTHOLIEHUM (MAGIKA M MCMPABAEHUS OWMOOK Mpn
00YyYeHMMU MUCbMY Ha BTOPOM si3blke. MiccaepAoBaHMe BOCTIpUSATUS (hraGaKa
npernoAaBaTeAsIMM M CTYAEHTaMM OAHOIO M3 MECTHbIX YHUBEPCUTETOB
NPOBOAMTCS C MOMOLLbIO MeToaa onpoca. Onpoc cokycuMpoBaH Ha
NPEANOYTEHNAX B OTHOLLIEHUM TUMA M KoAndecTBa hnadska. OAHUM 13
OCHOBHbIX PE3YALTATOB PAbOThl IBASIETCS 3aKAIOUEHME O HEOOXOAMMOCTM
nepecMoTpa NpakTukn nabdaka.

KatoueBble cAoBa: MAGIK yumTeAasi, oOydeHre MUCbMy Ha BTOPOM
a3blKe.
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Feedback is an essential aspect in developing writing proficiency
among second language learners; its significance has been also
recognized in education as crucial for learning. Its importance is
becoming obvious in process-based writing where it plays a key role
in developing writing skills. The current teacher written comments
are often supplied with other types of feedback such as: teacher-
student conference, peer feedback, and writing workshops. Over
the past thirty-forty years there were a great number of studies in
language education dedicated to the issues of providing feedback to
students’ writing (see, for example, AbiSamra, ; Darus and Ching,
2009; Hedgcock, and Lefkowitz, 1996; Kasanga, 2002; Magno and
Amarles, 2011; Myles, 2002; Saito, 1994; Williams, 2003 [1-8]).

There were a great variety of studies on feedback and error correction
along with the numerous studies on the effects of error correction on
students’ writing skills (e.g. Ferris, 1999; Leki, 1991 [9; 10]). Some
research studies exploring the effects of different types of feedback
on second language students’ writing have concluded that surface-
level errors correction (spelling, punctuation, and grammar) seems to
be ineffective. In particular, Truscott, one of the main opponents of
grammar feedback, claimed that all forms of error correction in second
language student writing are ineffective and as cited in Diab: «Truscott
goes even farther to conclude that this type of correction should be
abandoned in second language writing classes because it can have
harmful effectsy» [11, 2]. Furthemore, Zamel and Crashen, who studied
effectiveness of teacher feedback on second language writing, stated
that a focus on surface error does not facilitate students to improve their
writing [10]. Nevertheless, many studies indicate that learners express
a desire for more feedback on grammar. Whether or not grammar
feedback is effective, according to Hyland (1998), there are learners’
beliefs that it can help to make progress in their writing [12].

Some other studies were dedicated to students’ preferences and
reactions to feedback. In the studies by Cohen and Cavalcanti, and
Ferris students demonstrated strong preferences regarding amount
and type of teachers’ feedback [13; 14]. Similar to the previous
studies, Zhang (1995) confirmed that second language students
greatly value written feedback provided by teachers, and they rate
it higher in comparison with other feedback forms such as peer
feedback and student-teacher conferences [15].
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Another direction of research has analyzed to
what extent second language learners can understand
written feedback. In particular, Hyland (2003), Lee
(2008), and Zhao (2010) tracked down that students
often misunderstood comments of their teachers.
Some studies suggest that some of the reasons that
second language learners cannot understand written
feedback can be the way in which it is provided and
illegibility of the feedback [16; 17; 18].

In comparison with numerous studies dedicated
tovarious aspects of feedback there was little research
on self-reported assessment of teachers; Elwood and
Bode (2014) report that student perceptions of teacher
feedback also did not receive much attention. The
studies dedicated to student assessment preferences
looked, for example, at the relationship between
preferences and students characteristics, the role of
positive feedback on satisfaction feeling of students,
interaction between preferences and learning styles
[19]. Additionally, few studies compared teachers’
and students’ perception of feedback. According
to Goldstein (2001, 2006), «There are numerous
variables and factors that affect feedback practices,
and recently there have been calls for more research
to investigate feedback in terms of comparing
student perception with teacher self-assessment and
actual teacher feedback» [20, 6].

Purpose

The studies above outlined important fields of
feedback explored by researchers. While there were
some studies on types, effectiveness, practices and
interpretation of feedback, there were only a few, as
Johnstunasserts, on «the affective factorsthatinfluence
feedback, namely the feelings of satisfaction with
amount and type» [20, 7]. The present study aimed at
examining of teacher’s and students’ perceptions of
feedback in English as second language (L 2) writing
classes. In particular, the current study targeted at
analysis of the relationships between teacher and
student perception of teacher written feedback based
on the respective self-assessment by examining the
following questions:

1. How similar or different are students’ and
teachers’ perceptions in regards to feedback type?

2. Are the students satisfied with the amount
of feedback they receive, and what are the related
teachers’ perceptions regarding the students’
satisfaction with the amount of feedback provided
by teachers?

3. Which ways do the students prefer getting
feedback and corrections in their writings and what
are the related teachers’ preferences?

4. What is the most effective type of feedback?
More precisely, from the viewpoint of students and

teachers, when do students learn most from the
following types of feedback: a) instructors’ written
feedback; b) teacher-student conference; c) peers’
feedback?

5. If there is only one option regarding the
number of the drafts to be checked by the instructor,
which one (of two) would students, and respectively,
teachers prefer checking and providing feedback on?

Method. Participants

The surveys have been conducted in 2013 and
2015. The participants of the first survey were 35
students who have completed «Academic Reading
and Writing 1» class; 8 instructors working at the
same university: 3 of them have BA, 2 hold MA
degree, 2 — PhD degree, and one is Candidate
of Sciences. The participants of this group were
instructors who were teaching «Academic Reading
and Writing», «Academic Reading and Writing 1»,
and «Academic Reading and Writing 2» courses. The
respondents of the second survey were 21 students
who have finished «Academic Reading and Writing
1» course. This course is one of the first required
academic courses at the university. The university
offers five English Foundation courses; to many
students they are prerequisites to regular classes of
undergraduate programs. There are four required
English undergraduate courses: Academic Reading
and Writing 1, Academic Reading and Writing 2,
Academic Speaking and Academic Listening and
Note-Taking. The Academic Reading and Writing
courses provide training in both reading and written
communication with an emphasis on the research
skills required of university students.

Survey instrument

The students and instructors were administered
a questionnaire adapted from the survey conducted
by Diab (2006) and the questionnaire developed
by Hedgcock and Leikowitz (1996) [11, 3]. Both
questionnaires were redesigned for the research
needs of the current study. Most items in the
respective questionnaires for students and teachers
were formulated the same way to make it possible to
compare and analyze teachers and students perceptions
and preferences regarding teacher feedback.

The surveys aimed to find out perceptions and
preferences of students and EFL teachers of the
university regarding feedback provided by teachers
and received by students in second language writing
classes. In particular, the instrument aimed to identify
the following specific features in feedback and error
correction: organization, content, grammar, vocabulary
choice, preferences for various teacher paper-marking
techniques, as well as preferences toward providing
feedback on the first or the second draft, and etc.
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Results and discussion

The comparison of teacher preferences with
those of their students are presented and discussed
according to the outlined questions.

Question 1: How similar or different are
students’ and teachers’ perceptions in regards to
feedback type?

Teachers were asked to self-assess how much
feedback they give on essays. The feedback was

divided into the following types: organization, content/
ideas expressed, vocabulary, grammar, and mechanics.
Teachers were supposed to evaluate the amount of
feedback they give on students’ writings and rank their
responses on a Likert scale with choices of «noney, «a
little», «somey, and «a loty». Students were also asked
to evaluate the amount of the written feedback they
get from teachers using a similar response format. The
results are shown in table 1.

Table 1 — Participants’ responses regarding amount and type of the feedback in survey 1

Students (%) Teachers (%)
alot some a little none alot some a little none
Organization 34 40 14 11 60 40
Content/ ideas expressed 20 43 23 14 50 30 20
Grammar 31 20 40 9 30 50 20
Vocabulary 9 28,5 48,5 14 20 80
Mechanics 14 31 37 17 60 20 20

According to the results, most of the students
report that they are not getting enough feedback
regarding «content/ ideas expressed» in their writings,
for example, in survey 1 most students (43%) report
that they are getting «some» feedback; in survey 2
most participants’ responses refer to «a little» (47.1%)
choice. At the same time majority of teachers (50%)
in survey 1 report that they are providing «a lot».

Regarding «organization of the essay», most
of the teachers (60%) report that they are likely to
provide «a lot» of comments, while most of the
students report that they are getting «some». When
comparing responses of teachers regarding amount
of feedback on «organization» and «content/ ideas
expressed» with those of students, we can see that
there is a mismatch in the perceptions of students
and teachers about the amount of feedback given
and received: teachers report that they provide more
feedback than students report that they receive.
This confirms findings of study by Leki [21] who
informed about students feeling of not receiving
enough teacher feedback on global issues.

In the «grammar» type of feedback, most of the
teachers (50%) indicate that they provide «somey
feedback and some teachers (30%) note «a loty,
whereas most students indicate that they receive «a
little» (40%) and «some» (52.9%) in both surveys
respectively. Thus, in the «grammar» type of
feedback the teachers report that they provide more
than the students state they receive.

ISSN 1563-0223

Question 2: Are the students satisfied with the
amount of feedback they receive, and what are the
related teachers’ perceptions regarding the students’
satisfaction with the amount of feedback provided
by teachers?

Teachers were asked to evaluate whether their
students are satisfied with the amount of feedback
and comments teachers provide on students’
writings and rank their responses on a Likert scale
with choices of «yes», «no», «somewhat», and «I
don’t know». Students were also asked to evaluate
their satisfaction of the written feedback they get
from teachers using a similar response format. The
results are shown in table 2.

Table 2 — Participants’ responses regarding overall students’
satisfaction with the amount of feedback in survey 1

Students (%) Teachers (%)
«yes» 51 95
«no» 17
«somewhaty 29
«I don’t know» 3

The results show that about half of the students
in survey 1 and 70.6 % in survey 2 are satisfied with
the amount of feedback they receive, at the same
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time 95% (survey 1) of teachers reported that they
think that their students are satisfied. Although the
perceptions of majority of participants are positive,
the figures considerably vary. Some students
(17% in the survey 1) responded that they are not
satisfied with the amount of feedback they get, and
23.5% of students in survey 2 reported that they are
«somewhat» satisfied. The students’ dissatisfaction
with the amount of feedback received might be
attributed to the anxiety that many students encounter
when studying in «Academic Writing» classes,
however the faculty should be recommended to re-
consider the amount of the feedback provided.

At the same time students were asked about
making progress in L2 writing. In particular, the
students were supposed to assess their progress in
writing on the scale from 1 — «strongly agree» to
5 — «strongly disagree», from the most progress to
the lack of it respectively. About half of the students
in survey 1 reported that they agree that they are
making progress in second language writing, they
assessed their progress on the scale as «agree» (43.4
%) and «strongly agree» (13%), while some students
(26%) indicated that they neither agree or disagree
regarding their progress, and 17.6 % reported about
little progress in L2 writing. The results mostly
match with the findings received in survey 2 where
about half of the participants (52.9%) agree that they
are making progress and 17.6% strongly agree.

In addition, teachers were asked to indicate their
existing practices in error corrections, to be specific,
to choose one out of the three options: a) «I mark
all students’ errors»; b) «I mark students’ errors
selectively», and c) «I don’t mark students’ errors
in writing». The results reveal that a little bit more
than half of the teachers «mark students’ errors
«selectively», while approximately another half
indicate that they «mark all students’ errors». Thus,
according to the responses, many teachers still tend
to mark all students’ errors.

Although the present study does not intend to
uncover direct connections between self-reported
teacher practices and the satisfaction level of
students, it may be suggested that teachers of writing
classes should be informed about some students’
dissatisfaction with the amount of feedback received
so that respective revisions regarding the feedback
could be implemented.

Question 3: Which ways do the students prefer
to have the feedback and corrections in their writings
and what are related teachers’ preferences?

One of the aims of the present study was to
find out teachers’ and students’ preferences for the

ways of providing error correction; the results are
demonstrated in table 3.

Table 3 — Participants’ preferences regarding the ways for
providing error corrections in survey 1.

Students Teachers
(%) (%)

1. Crossing out what is incor-
rect and writing the correct 43 15
word or structure

2. Indicating where the error is
and giving a clue about how to 54 65
correct it

3. Only indicating where the er-
ror is

The results show that there is mostly agreement
between teachers’ and students’ responses regarding
the second way of correcting errors, namely:
«indicating where the error is and giving a clue about
how to correct ity. However, there is a discrepancy
regarding the other two ways for providing feedback;
specifically, some students (43% and 17.6% in both
surveys respectively) would prefer «crossing out
what is incorrect and writing the correct word or
structure», however only 15% of teachers express
their preferences for indicating correct words and
structures. Further, only some teachers (20%) would
prefer «only indicating where the error is», and only
a few students (3% and 11.8 % respectively) claim
that they would choose this option. The differences
in teachers’ and students’ perceptions can be
accounted for by differences in their expectations
and experiences; as Cohen and Calvanti (1990) have
found that learners have limited strategies to apply
teacher’s feedback and learners expectations can be
connected with previous instructional experiences
which not always may be useful [13].

Question 4: What do students mostly prefer:
a) instructors’ written feedback; b) teacher-student
conference; c¢) peers’ feedback; and what are the
related perceptions of teachers?

This question was constructed to inquire about
the usefulness of different options of feedback.

According to the results, there is most
agreement on the usefulness of «teacher’s written
feedback»: most students indicate it being
«always» useful and most instructors as «often»
respectively. The second highest rated choice is
«teacher-student conferencey»; the responses vary
with slight difference: most students view it as
«often» useful while teachers view it as «always»
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useful. There is also agreement regarding some
usefulness of peer’s feedback: majority of students
and teachers believe that students «sometimes»
learn from peers’ feedback.

As it can be seen, teachers seem to underestimate
to some extent when reporting about usefulness of
their written feedback. The result partly corresponds
with the findings of a study by Lee (2009), who
informs about mismatches between teachers’ beliefs
and practice in written feedback, in particular,
«teachers’ written feedback practice allows students
little room to take control although teachers think
students learn to take greater responsibility for
learning» [22, 17]. Generally, results on the teachers’
and students’ perceptions on the effectiveness of
instructors’ written feedback and teacher-student
conferences seem to be positive in comparison with
the usefulness of peers’ feedback. These results
also match with the results of a study by Kasanga
(2002) which suggested that students prefer teacher’
feedback over peers’ feedback [4].

Question 5: If there is only one option regarding
the number of the drafts to be checked by the
instructor which one (of two) would students, and
respectively, teachers prefer checking and providing
feedback on?

This question aimed to reveal which draft
(first or second) of the essay should be checked
and commented by writing teachers. The
Academic Writing classes have been introduced
in the curricular of undergraduate programs at the
university since 2007; and it has been practiced for
the first three years to check and provide feedback on
the first drafts only. This practice has been changed
since the Fall 2010 when the second drafts were
recommended to be given feedback and commented
on by instructors.

Most of the students and teachers chose
having the 1* draft to be given feedback and to be
commented by instructors. When asked to provide
reasons for the choice, teachers indicated, for
example, that «it is important to direct students at

the initial stage», «students need a chance to make
revisionsy», «Commenting on the 1 draft is of crucial
importance for the students’ understanding what to
write about and how. All the rest work will be just
polishing what has been written and making some
additionsy; «1® draft is very important as it serves
as the basis for other drafts». Students’ explanations
for choosing the 1 draft were as follows: «1* draft
is the main», «after the 1% draft we can see our
mistakes», etc. Those students who chose the 2
draft stated that it is important because of the final
grade, the 2™ draft is submitted before the Final, and
it means more possibilities to improve a grade of the
final essay.

To sum up, it seems obvious that teachers should
be informed that majority of teachers and students
prefer checking thel* draft, as it was reported to be
more useful for learning.

Conclusion

This study presents some implication for second
language writing classes at the university. The
students in this study demonstrated that they were
only somewhat satisfied with the amount of feedback
they have been provided. Furthermore, teachers
should self-monitor their feedback practices.
Generally, results on the teachers’ and students’
perceptions on the usefulness of instructors’ written
feedback and teacher-student conferences seem to
be positive in comparison with the usefulness of
peers’ feedback. The results also revealed that it
should be recommended that the 1* draft should be
commented and given feedback on by the instructors,
as the majority of teachers and students agree that it
is more beneficial for learning.

As with any study, there are several limitations
in the present one. One of the limitations of this
study is that all responses are self-reported. In future
prospective research it can be recommended that
bigger number of students should be involved in the
survey. Additionally, there can be unknown factors
that could have affected students’ perceptions of
teachers’ feedback.
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