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Nowadays critical thinking is really one of the relevant present-day
topics. The problem of how to teach students to ask questions about some
situation or phenomenon, as well as to find answers to these questions,
doesn’t leave teachers indifferent. The purpose of this article is the forma-
tion of students’ critical thinking. Today students need to master the skills
of critical thinking, find their own solution to the problem, reinforcing their
reasonable arguments. The article suggests what critical thinking is and
gives some examples of skills to think critically. The main tools of critical
thinking are the actual knowledge as well as the ability to think critically,
i.e. an ability to analyze and assess any phenomena, situation and infor-
mation received. Thus, the issue is of particular interest as it is related to
the question how to teach students to think. This ability is called critical
thinking as a process of intellectual development.

Key words: critical thinking, knowledge, analyze information, solu-
tion, evaluation, a sense of curiosity.

Kasipri keapae 6yA TakbIpbin LIETEA TiAIH OKbITY YAEpICIHAE ©3eKTi
60AbIN Tabbiraabl. CTyAeHTTEPAI KaHAaM Aa 6Gip >karaasTka Hemece Ky-
ObIAbICKA AYPbIC Cypak, KOsl BGiAyre, COHbIMEH KaTap ©3AepiHe Kbi3bIKTbl
cypakTapAblH HakTbl XkayabbiH Taba GiAyre yMpeTyAe OKbITYLIbl MAHbI3AbI
POAb aTKapaAbl.

ByA MakaAaHbIH, MaKcaTbl — CTYAEHTTEPAE CbIHWU TYPFbIAQH OMAQyAbI
KaAbINTacTbIpy 60AbIN Tabbiraabl. CryAeHTTep CbiHM TYpFblAQH OMAan Gi-
AY AQFABIAAPbI MEH iCKePAIKTEpiH MeHrepin KaHa KormMar, CoHbiIMeH Gipre
GepiAreH MaceAere HeMece XKaraasTka HaK Tbl ADAEAAEP KEATIpe OTbIpbIr,
o3 GeTiMeH welliMm Kabbiasail Giayre AarabiaaHybl KaxkeT. bya Makaraaa
CbIHM TYPFbIAQH OMAQY SAiICTEMECiHE HAKTbl aHblkTaMa bepiAeai, kenTe-
reH MbICaAAAP KEATIPIAEAI, )KoHe CTYAEHTTEPAIH CblHM TYPFblAQH OMAay
AAYbl YLUIH KaHAQM AQFAbIAQP MEH iICKEPAIKTEPAI MEHIepy KaXKeTTiri kep-
ceTineai. CblHM TypFblAQH OMAAY SAICTEMECIHIH Herisri KypaAbl GOAbIM
HaKTbl GiAIM Tabblraabl. HakTbl GiAiM — BYA GiAIM aAyLIbIHBIH CbIHK Typ-
FbIAQH OMAQM aAy AQFABICbIHbIH KAAbIMTACyblH KAaMTaMachl3 eTe OTbIpbIr,
aAbIHFaH aknapaTtka, >KaraasTka Hemece GeAriAi 6ip KyOblAbiICKa TarAay
>Kacan 6iAy KabiAeTTIAIrH Giaaipeai.

Ocbl KapacTbIpbIAFAaH MaCeAeAepAiH 6OpiH KOPbITbIHAbIAAM KEeAreH-
A€, CTYAEHTTEPAI KaAal oiAait Biayre ympetyre GOAaabl A€reH Cypak,
TybIHAAMADBI. CTYAEHTTEPAIH MYHAAM OMAan 6iAy KabiAeTTIAIr ©3 Ke3eriH-
A€ BIAIM aAyLLIbIAAPADBIH MHTEAAEKTYAAbABI AaMy YAEPICiH GaclibIAbIKKA
aAa OTbIPbIM, CbIHW TYPFbIAQH OMAQY Aer aTaAaAbl.

Ty#in ce3aep: CbiHW TypFblAaH OiAAyY, GiAiM, CypbinTay >Kacay, MoAi-
MET, WewiM wWhbiFapy, 6arasay, bIHTACbiH apTTbIPY.

B HacTosilee BpemMs AaHHasi TeMa SIBASEeTCS AeMCTBUTEAbHO akTyaAb-
Hol. Kak HayumTb CTyAeHTa MpaBMABHO 3aAaBaTb BOMPOCHI MO MOBOAY
KaKoM-AM6O CUTyaLMM MAM SBAEHMS, @ TakXKe HAXOAWUTb OTBETbl HA WH-
TepecylolLe MX BOMPOChl, He OCTABASIET PABHOAYLLUHbIMK MpernosaBaTte-
Aent. Lleab pAaHHOM cTaTbn — (hOpMMPOBaHME KPUTUUECKOTO MbILLAEHUS
cTyaeHToB. CTyaeHTam HEOOXOAMMO OBAAAETb HaBblIKaMU KPUTUUYECKOTrO
MbILLIAEHUS, HAXOAMTb COOCTBEHHOE pelueHue NMpPoBAeMbl, MOAKPENAss
ero 060CHOBaHHbIMW AOBOAAMU. B cTatbhe aaetcs onpeaseAeHue KpUTh-
YEeCKOro MbILLAEHMS, a Tak>Ke MPUBOASTCS MPUMEpPbI, KaKMMKW HaBblKamu
AOAXKEH OBAAAETb CTYAEHT, HACTPOEHHBI MBICAUTb KpuTHuecku. OCHOB-
HbIMM MHCTPYMEHTaMU KPUTUUECKOTO MbILLAEHMS SIBASIOTCS (hakTUUecKme
3HaHUSI, a Tak)Ke YMEHWe MbICAUTb KPUTUYECKM, T.e. YMEeHMe aHaAU3Upo-
BaTb M A@BaTb COOTBETCTBYIOLLYIO OLEHKY KaKOMY-AMBO SIBAEHMIO, CUTY-
auMn U MOAYYEHHOW MHpopmaumm. Takum o6pas3om, 0cobblit MHTEpec
BbI3bIBAET BOMPOC, CBS3aHHbIA C TeM, KakK HayuMTb CTYAEHTA MbICAUTH.
AaHHOe yMeHMe M Ha3blBalOT KPUTUYECKMM MbILLIAEHUEM, MPEACTABASIO-
LM co6Ooi NMPOLLECC MHTEAAEKTYAAbHOIO PA3BUTUSI.

KAtoueBble cAOBa: KpUTMUECKOE MbILLAEHWE, 3HaHWe, aHAAM3MPO-
BaTb, MH(OPMaLMSI, PELLEHME, OLLEHWMBAHME, YyBCTBO AOOOMbITCTBA.
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At present critical thinking has become one of the topical prob-
lems under discussion. So, first of all let’s start with the definition
of what critical thinking is and in what way we can teach it to our
students.

As we see, the term consists of two words: critical in the mean-
ing of being «marked by careful evaluation» and thinking, which
means «to reasony, «to visualize; to imagine», «to invent» and «to
consider». In our opinion, one of the most original definitions comes
from R. Paul, a well-known expert on the subject:

- «Critical thinking, is thinking about your thinking while you’re
thinking in order to make your thinking better» [1]. Another one
comes from R. Spear:»Critical thinking does not produce final so-
lutions to the topic being discussed; its goal is to clarify the issue
and take a step in the direction of understanding. It’s an exciting
game we all can play. A game which often begins with the question
«Why?»[2].

At first glance some of the definitions seem to contradict each
other, yet they have much in common. Thus, critical thinking

-Is logical and systematic;

-Is a process;

-Is open-ended;

-Involves suspended judgment, understanding, and evaluation;

-Is about taking responsibility for our own thinking;

-Leads to decisions- what to do or believe.

But what does it mean on a practical level? When speaking on
the subject, G. Fearside starts by drawing the following figure on the
blackboard:

- «What is it?»- he asks. At first, there is usually no answer, but a
bit later someone can see a pattern emerge. «A star» is often the first
response. «A housey is another one. Then the answers come in quick
succession: «An open envelope», « a pentagramy, etc. « But what is
it’, really?»- he asks. The answer is quite simple: five dots, marked
in chalk. The patterns we see come from our mind. Their meaning is
derived from the relationship to each other.

This exercise shows two basic instruments that are necessary
for real learning: factual knowledge and an ability to think critically
about it, i.e. to analyze, evaluate and assimilate information.
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The dots on the blackboard represent factual
knowledge. These facts can be acquired in many
ways, though often the primary methods are through
memorization. Naturally, they form the basis of
thinking, but individually they hold little meaning
independent of each others.

Critical thinking connects the dots, helps us
draw a complete picture. It can be compared to the
process of putting A+B=C (A plus B together to
equal C). But critical thinking is more than simply
solving equations. It also studies the implications of
C, even questions the very premises of A and B.

So, the problem is that we should provide
students with two different things: 1) the subject
matter «what to think» and 2) the correct way of
understanding and evaluating this subject matter
«how to think». This second ability is called criti-
cal thinking.

S. Ferret suggests attributes of a critical thinker.
Let’s consider just some of them:

- Critical thinkers have a sense of curiosity. It is
not enough just to think critically, for critical think-
ing does not exist in a vacuum — it is a process that
cannot be separated from a sense of curiosity. If we
think we know all the answers, we will find the new
ones, and our knowledge will stop growing.

- Critical thinkers are able to admit a lack of un-
derstanding or information.

According to D. Ellis in Becoming a Master
student [3], critical thinking is « the willingness to
change one point of view as we continue to examine
ideas that may seem obvious. Such thinking takes
time and the readiness: I don’t know.

- Critical thinkers are able to adjust opinions
when new facts are found.

In today’s New Technologies Age, this approach
is particularly important. Knowledge is growing at
a pace perhaps unprecedented in world history, and
today’s «facts» are constantly changing in light of
new research and discoveries.

- Critical thinkers are interested in finding new
solutions. Are we still using the same lesson plans
worked out some 10 years ago? The same books,
the same teaching techniques? Being teachers, we
should constantly try to find the new ways to update
our methods from attending workshops to accessing
the Internet.

- Critical thinkers listen to others attentively and
are able to give feedback.

From ours experience mention should be made
that communication in class should be a dialogue,
not a monologue, a dialogue with information we
read or gain to summarize, analyze, and evaluate
ideas we come across.

The handout produced by W.Laurier University
[4] goes on to list sample critical thinking questions,
grouped by type:

- Summary and Definition ( e.g «Who? What?
When?»)

- Analysis ( e.g « How? Why? What are the rea-
sons for X? What are the causes of X? What are pos-
sible solutions to X?»)

- Hypothesis (e.g «If X, then What? If X had
happened, then what would be different?»)

- Evaluation (e.g «What are the advantages or
disadvantages of X? Do I agree or disagree? What is
the support for my opinion?»

When discussing the «Socratic» method of ques-
tioning and teaching in class, the students’ attention
was focused on the way Socrates taught his pupils.

While asking people about what they believed
in and why- always why — he met every answer with
a new question and each answer after that with an-
other question.

Socrates used to say that he could never teach
anyone anything. We suppose it was the very first
attempt of teaching people how to think. This meth-
od of questioning and teaching has always been re-
spected since then.

Asking the right questions is important of course,
but there is also an art of waiting for answers. Ac-
cording to G. Fowlers a 17-second rule, whenever
she asks a question, if the students do not answer it
immediately, she mentally counts for 17 seconds be-
fore either repeating the question in another form of
providing hints to the answer. As any teacher knows
17seconds is quite a long time in a silent classroom,
but Fowler’s point is this: we must demand account-
ability from our students. If we are ready to provide
an answer to our own questions when students do
not immediately answer them, we are training them
that they need not be prepared. Thus, they will not
be accountable for information and, as a result, they
will not be required to think.

Thus, using the Critical Thinking Strategies at
the English lesson makes the process exciting and
motivates students for the following:

- to know more trying to find some new data on
the topic or event under discussion;

- to make progress in speaking, writing and lis-
tening;

- to listen to each other more attentively;

- to become real speakers.

It makes students possible to improve their
knowledge and achieve good academic results.

New methods of education also imply new types
of teaching that will promote not only powers of mem-
ory but also skills for practical work and creativity.
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The most widespread format for a practical ses-
sion at the University are seminars. They manage to
create the atmosphere of scientific creativity and mu-
tual understanding between students and their teachers.
Teachers generally focus their attention on the content
aspect of a seminar: concept formation, research devel-
opment and business communication skills.

Students, on the other hand, set different goals
for themselves: they want to get some practical ex-
amples to help them understand a difficult material
presented at a lecture. Very often the arsenal of strat-
egies used during seminars is very small:

- discussion

- explanation of a new material

- students’ oral responses

- written assignments

The seminars are supposed to be more interest-
ing if they were organized in a different way:

- group work opportunity;

- discussions and debates;

- brainstorming

- using schemes and diagrams

self-analysis

It is known that a real problem can be solved
much easier. That’s why a teacher should use news-
papers or journals devoted to hot topical business,
economic, ecological, social problems, etc.

In conclusion it should be noted that forming the
qualities of a good critical thinker is of great impor-
tance not only in our classroom but in our live as
well. In fact, critical thinking might be said to be the
scientific process of an intellectual living.
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