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The given article presents the needs assessment project for ESP course
conducted in the framework of «E-teacher Scholarship program». The
needs assessment included such aspects as target situation analysis, pres-
ent situation analysis and context analysis. The needs assessment project is
conducted in order to design the syllabus for the students of the specialty
«Thermal engineering». The article reveals the goals of the discipline «<Eng-
lish for specific purposes» for students with account of their professional
distinctiveness. The data are taken from the materials collected at students’
questionnaire, observation, interviewing «Thermal engineering» teachers.
The article also considers ESP challenges faced by university teachers. The
absence of the placement test, poor English language competence of con-
tent area teachers conducting the lesson, few practical hours influence the
quality of material acquisition.
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bepiareH makanapa «E-teacher Scholarship Program» ctuneHams-
AbIK, 6aF AapAaMachl GOMbIHLLA «ApHaibl aFbIALLBIH TiAi» MoHIHIH 6araAay
KaXKeTTIAIKTepre caikec >O006aAblK, >KYMbIC KepceTiareH. KaxkeTTiAikTi
Gararayra 6ip TaAail acnekTiAepi eHri3iAreH: OHbIH, apacblHAA MaKcaT-
Thbl KaFAQM aHaAM3i, aFbIMAbI >KaFAail aHaAM3i MeH Ma3MyH aHaAm3i. bya
MPOEKT KYMbICbl apHaibl «KbIAy 3HepreTuka» CTyYAEHTTEpPIHIH oKy 6af-
AapAaMacblH KypacTblpy MakcaTbiMeH oeTki3iAareH. CTyAeHTTep MamaH-
AbIKTapbIHbIH, epeKLIeAiKTepiHE COMKEC «ApHalbl aFbIALLbIH TiAi» MOHIHIH
MakKcaTTapbl alkbIHAAAABL. MakaAa MiABMETTepI CTYAEHTTep cayarsaMa-
AayblHaH, 3epTTey, Gankay, «XblIAy 3HepreTrka» KageApacblHbIH OKbl-
TYLWbIAAPbIMEH SHIIMEAeCy MaTeprasAdpbiHaH aAblHFaH. OCbl MakaAaAa
YHMBEPCUTET OKbITYLIbIAAPAbIH «ApHalbl MaKCaTTbl aFbIALLbIH TiAi» MBHIH
OTKi3y apaAbifblHAQ Ke3AEeCKeH npobAemanapaa KapactbipbiaFaH. OKy
GarAaapAamMacbiH MeHrepy canacbiHa GiAIM AeHreiH Tekcepy Kipicreaik
TEeCTAeY >KOKTbIFbIHAH, LWbIFApy KadeApaAapAblH, aFbIALWbIH TIAI OKbITY-
LUbIAAPbIHbIH, GIAIMIHIH, TOMEHAIAITIHEH MeH GepiAreH MpakTUKaAbIK, OKY
caraTTapblHbIH a3AbIFbl 8CEP €TEA.

Ty#iH ce3Aep: apHarbl aFbIALLbIH TiAl, KQKETTIAIKTI GaFraAay, MakcaT-
Thbl >KaFAQMAbl TaAAQy, aFbIMAbI >KaFAQMAbI TAaAAQY, Ma3MYHbIH TaAAQy,
MoH MaKcaTTapbl, AEPEKTEPAI >KMHAY dAICTepi, OKbITY NpobGAeMaAapbl.

B AaHHO cTaTbe NMpeACTaBA€Ha NMpoekTHas paboTa Mo oLeHke MnoT-
peGHOCTeN Kypca «AHIAMIACKMIA AAS CMIELMAAbHDBIX LIEAEI», BbINOAHEHHAS
B pamKax CTUNeHAMaAbHOM nporpammbl «E-teacher Scholarship Program».
Ouenka noTpebHOCTEN BKAKOUMAA B Ce0Sl TakMe acrekTbl, Kak aHaAM3
LLeAEBOM CUTYyaLUMM, aHAAM3 TeKyLleh CUTyauMm M aHaAM3 COAEP>XKaHUS.
[NpoekTHas paboTa OblAa MPOBEAEHA C LEAbIO COCTABAEHUSI yuebHOM
NMporpaMmmMbl AASl CTYAEHTOB CreLMaAbHOCTU «TernAo3sHepreTukar. bbian
BbISIBAEHbI LIeAM AUCUMMNAUHBI «AHTAMMCKUIA AAS CMEUMAAbHbIX LIeAE»
AAS CTYAEHTOB C YYeTOM crneumukn mux npodeccnn. AaHHble CTaTbu
B35Tbl M3 MaTEPMAAOB, COOPaHHbIE MPY aHKETUPOBAHMM CTYAEHTOB, Ha0-
AtoAeHMK, Beceae C npenopaBaTeAsmmn Kadeapbl «TenaosHepreTmkar. B
CTaTbe TaK>Ke PaCCMOTPEHbI MPOOAEMbI, C KOTOPbIMM CTAAKMBAIOTCS Mpe-
noAaBaTeAn YHUMBEPCUTETA BO BPEMS MPenoAaBaHUs Kypca «AHIAMMCKUIA
AAS CTeLMaAbHbIX LeAel». OTCYyTCTBME BXOAHOIO TeCTa Ha ornpeAeAeHue
YPOBHSI, CAQObIii YPOBEHb BAAAEHMSI aHIAMIACKMM SI3bIKOM MperosaBare-
A€M Co crieukadeAp, BEAYLLMX 3aHATUS, HEOOAbLLOE KOAMYECTBO MpakTm-
YECKMX YaCoB BAMSET HA KQUeCTBO YCBOEHMS MaTepmana.

KAroueBble CAOBa: aHIAMIACKMIA AASI CMIELIMAAbHbIX LIEAEN, OLeHKa MOoT-
pPeGHOCTEeN, aHaAM3 LEAEBOM CUTYaLMM, aHaAM3 TEKYLLEn CUTyalmm, aHa-
AM3 COAEP>KAHUS, LIEAV AMCLMIMAMHBI, METOABI COOpPa AQHHBIX, MPOOAEMBI
npenoAaBaHus.
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Introduction

English for specific purposes course is relatively new discipline
in Kazakhstan education context as it was introduced into the Bach-
elor’s degree course curriculum only in 2012. However, this disci-
pline is not new overseas and its theoretical and practical issues have
been developed for more than 50 years.

When the discipline was introduced, Kazakhstan language teach-
ers faced the problem of how to deliver the course. The absence of
Standard Syllabus for this discipline puzzled the situation. It was
absolutely clear that ESP course is different from General English
concerning goals and objectives. Now having taught the course for 3
years some vivid mistakes are seen and being corrected.

In the framework of the «E-teacher Scholarship program» pro-
vided by the University of Oregon and U.S. Department of State
we conducted «Needs Analysis» in order to design ESP course for
«Thermal engineering» specialty and diagnose the mistakes that
were made before.

Experiment part

There are many definitions to what English for Specific Pur-
poses is. T. Hutchinson and A. Waters define English for specific
purposes or special purposes as «an approach to language teach-
ing in which all decisions as to content and method are based on
the learner’s reason for learning» [4, 19]. T. Dudley-Evans and M.
St. John write that «kESP means the teaching and learning of Eng-
lish as a second or foreign language which meets specific needs of
the learners, makes use of underlying methodology and activities of
the discipline it serves and is centered on the language appropriate
to these activities in terms of grammar, lexis, register, study skills,
discourse and genre. ESP may be related to or designed for specific
disciplines, use, in specific teaching situations, a different method-
ology from that of General English. ESP may be designed for adult
learners, either at a tertiary level institution or in a professional work
situation. It could, however, be for learners at secondary school lev-
el as well. Generally, ESP is designed for intermediate or advanced
students and most ESP courses assume some basic knowledge of the
language systems» [3, 4-5].
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There are different types of ESP. They are Eng-
lish for Academic Purposes, English for Occupa-
tional purposes, Business English and others.

Before designing any course it is necessary to
conduct needs analysis which is the first step to ef-
fective teaching. Needs analysis will help to define
the right goals and objectives and to reveal the con-
straints that lead to fails.

According to J. Brown needs analysis is «the
systematic collection and analysis of all relevant in-
formation necessary to satisfy the language learning
requirements of the students within the context of
the particular institutions involved in the learning
situation» [1, 14]. J. Richards defines needs analysis
as «the process of determining the needs for which
a learner or a group of learners requires a language
and arranging the needs according to priorities» [6,
52]. Kay Westerfield writes that «needs assessment
(analysis) lies at the heart of a welldesigned, effec-
tive ESP course». Needs analysis consists of Target
Situation Analysis (TSA), Present Situation Analy-
sis (PSA) and Context Analysis (CA) [7, 1-6].

Target Situation Analysis

Term «Target Situation Analysis» was fisrtly
used by F. Chambers in 1980 and he determined
it as «communication in target situation» [2, 29].
The Target Situation Analysis is aimed to reveal
what learners need to be able to do at the end of
the course. The Target Learners of ESP course are
second-year «Thermal engineering» undergraduate
students.

In order to conduct TSA we set the goals and
objectives for the given course. The information
was collected by means of Learner and Teacher
Questionnaire and method of structured interview.

So, the goals pursued by the course are the
following:

Goal 1: to be able to read manuals;

Goal 2: to be able to write lab reports and reports
concerning their future job;

Goal 3: to be able to explain visual information
or data in written (reports, thesis, articles) and oral
forms (presentations, drafts). For example, charts,
tables, graphs that illustrate heating and cooling
systems, heat transfer etc.

Goal 4: to be able to communicate face-to-face
on the professional topics, for example, to discuss
engineering topics with foreign colleagues.

Goal 5: to be able to communicate on the
professional topics and topics concerning their
job via e-mails with their colleagues, customers,
authorities.

The list of goals presented above was given by
the Target Learner group and the teachers who hold
the classes. They were asked what they wanted to
be able to do after the completion of the course.
They also gave the following reasons why it was
important to perform these tasks in English:

Goal 1: It is necessary to be able to read
and understand technical manuals because new
purchased equipment come from Germany, Canada,
China and is accompanied with English instructions,
pictures and so on.

Goal 2: 1) Kazakhstan power plants belong to
ENRC (Eurasian Natural Resources Corporation,).
The corporation operates across several countries
and employs workers worldwide. Students will
have the opportunities to work in foreign branches.
So, it is necessary for them to be able to write lab
reports and reports in general in English language
in order to communicate them successfully to
foreign specialists. 2) Students are going to continue
their education in a foreign university. They want
to acquire master degree where the instruction
language is English. So they can apply this skill
during their study.

Goal 3-4: These skills are necessary to present
information to foreign specialists/teaching staff
at business meetings, daily communication,
conferences, lessons conducted in English during
their master degree study.

Goal 5: This skill is necessary to work
successfully with foreign specialists in country and
abroad.

For better and effective TSA it is necessary to
interview such stakeholders as Dean of the faculty,
potential job employers who can be the head of
the organization or the chief engineer, internship
supervisor. It could be very beneficial to know what
the given stakeholders expect from the students
concerning to English language competence.

Present Situation Analysis

Term «Present situation analysis» was offered in
1980 by R. Richterich and S. Chancerel. B. Paltridge
and S. Starfield write that Present situation analysis
includes learner’s personal information and infor-
mation about the environment of language teaching.
So learner’s personal information is considered as
factors that can influence the learning process. It can
be previous learning experience cultural informa-
tion, the reason for course attending and its expecta-
tions and attitude to language. The examples of the
environment of language teaching can be resources,
administration issues [5, 327].
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English for specific purposes or Professionally-
oriented foreign language (the official name of the
discipline in Kazakhstan curriculum) is a compul-
sory discipline i.e. it is must-to-take for all under-
graduates despite their specialty. The course con-
sists of 3 ECTS credits. It lasts one semester (3¢ or
4™ semester). The number of practical classes/hours
is 30 per semester, 2 classes/hours per week. The
number of tutorials/hours is 15 per semester, 1 tuto-
rial/hour per week. Each practical class and tutorial
lasts 50 minutes.

The lessons usually are in the first part of the
day (1-6 class), but sometimes a lesson can be the 7"
class. It starts at 14.35 and students are usually tired
and hungry. So, the aspect that needs improvement
is timetable. It is better to hold lessons in the first
part of the day.

The summative assessment is obligatory during
the course. Students take 5 summative assessments:
4 midterm exams and 1 final exam. The assessment
is developed by EFL and content area teachers and
approved by the head of the departments. The term
consists of 2 midterms and students have to take 2
midterm exams conducted by EFL teacher and 2
midterm exams by content area teacher. The final
summative assessment has the test and writing form.
The midterm assessment can include: a project,
a test, an essay, a report and a mix test (speaking,
listening, writing and reading).

The nature of the discipline delivered at
university is blended. Because the target learners
are not employees (working learners), but still they
can use gained skills at their future job positions.
Besides, this group doesn’t have any disciplines held
in English language in their curriculum. But there is
a possibility that 1) they will observe the lectures
by foreign lecturers coming to our university and 2)
they will participate in students’ exchange program
and will go to study to foreign university.

Unfortunately, there is no entrance/ placement
test to sit the course. That is why in the groups
students are mix-leveled.

The current English level of Target Learner
group is B1-B2 according to CEFR. B2 students do
not have difficulties in Reading, Writing, Listening
and Speaking. What they need is instructions how to
perform tasks they face first time and more practice.
B1 students have difficulties in Listening, Writing
and Speaking. It is explained with the lack of enough
practice before entering the course.

The Target group has good knowledge about the
content area (Thermal engineering). They are aware
of technical vocabulary, thermal process and their
specialty realia. It is explained with the fact that they
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have had so far the following classes on «Basics of
professional activity» (5 ECTS credits), «Academic
internship» (1 ECTS credit), «Theoretical basics of
thermal technology» (5 ECTS credits), «Thermal
power measurement and control» (5 ECTS credits)
and other content area subjects.

PSA showsthat The Target group wishtoimprove
English for social purposes, study, travelling, job or
profession, research, studying abroad.

For better and more PSA we need to research
more textbooks, videos, blogs relevant to the field,
employers, content experts, colleagues; former
students, future students.

The PSA information was collected by means
of EAP/EOP Learner Questionnaire, the method
of observation and the method of interviewing the
content area teacher.

Context Analysis

The Context Analysis examines the environment
in which the learners will be taught. By completing
a Context Analysis, the effective ESP practitioner
gains information about the resources and constraints
that affect course design and learner outcomes.

The potential stakeholders of the course are
students (current students of the target group, former
students, and future students), content area teachers,
faculty administration, EFL teachers, potential job
employers, internship supervisors.

These people want the training course to succeed
in order to achieve two types of goals: external and
internal.

The students pursue the internal goal. They wish
to become a competent user of English language
in order to practice it free for their personal needs.
These needs are various: for travelling, for studying
abroad, for social purposes, for career promotion.

The other stakeholders pursue the external goal.

Job employers are interested in hiring the
specialists who can speak English fluently due to
the profitability. The number of English speaking
workers who can successfully communicate with
foreign colleagues in written and oral forms will
decrease the number of translators who perform
the role of mediums and increase the productivity
through saving the time.

University/Academic stakeholders need their
students to successfully communicate in English in
order to:

- attend the visit-professors’ lectures;

- perform at conferences;

- participate in academic mobility program
(students’ exchange);
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- get scholarships in different international
programs as IREX: Global UGRAD and DAAD:;

- represent university at EXPO-17 in Astana city
as volunteers.

All these achievements increase the ratings of
the faculty in the university and increase the ratings
of the university among other universities in the
country.

The stakeholders needed to be questioned are
potential job employers and internship supervisors.
We need to know better what they expect from the
students concerning to English language competence
and how English speaking specialists will improve
the work of the organization itself.

The training is delivered face-to-face. Face-
to-face training contributes to better interaction
between students and instructors. Face-to-face
teaching stimulates better learning through hearing
and seeing the materials, live group discussions and
immediate feedback.

The course is held in traditional classrooms in
the university. The traditional classroom is equipped
with desks, chairs, blackboard, chalk, textbooks,
articles, manuals and others.

The materials which are used during the course
are authentic (content area textbooks, blogs, videos,
manuals and other sources) and non-authentic
(textbooks and Internet sources used for teaching
language).

Teachers grade students in progress e-journals
and upload the study materials.

Discussion

ESP teaching has many challenges. The
environment teachers have to work is not ideal. We
have to face the constraints that limit our work and
do not let us achieve a desirable result.

First of all, as we write above there are no
entrance requirements to the course. It is known
that the minimal language level for ESP course is
intermediate as students often deal with difficult
material. The paradoxical is the fact that in their first
year (General English course) students are divided
according to their language level, but at ESP course
they are mixed. A2 students study with B2 students
and that makes the teacher’s work very challenging.

Another problem is that the number of course
hours are two few as we consider. A1-A2 students
have to face unrealistic goals and objectives that they
need to gain within 45 hours. The time constraints are
stressful not only for students but also for teachers
as they have to adjust the materials for students. The
course time also need to be enlarged for higher level
students as within 45 hours students can get only
shallow knowledge on the topics provided by the
course content, its goals and objectives.

Conclusion

It should be noted that course hours need to
be enlarged and entrance requirements should be
introduced.

Third, ESP course is taught by two teachers: EFL
teachers and content area teachers. At the beginning
it becomes very difficult to share the responsibili-
ties. What is the worst is that sometimes content
area teachers’ language competence is not enough
for conducting English classes, but those who have
advanced level do not possess professional knowl-
edge in language teaching methodology.

Fourth, ESP classes must be held in fully-
equipped classrooms. For positive impact on learn-
ers’ motivation and learning the classrooms must be
equipped with whiteboards, computers, headphones,
overhead projectors, Internet connection and Wi-Fi.
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