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In current conditions, the impact of social, political, economic, profes­
sional, psychological, educational, cultural factors on language education 
system has caused an objective need for the development of new method­
ological approaches that promote maximum actualization of personal and 
intellectual potential of the students, that expands the scientific interest in 
the cognitive science and the development of the cognitive approach in 
foreign language teaching.The researches in the sphere of cognitive teach­The researches in the sphere of cognitive teach­
ing are aimed at studying the possibilities of improving the cognitive activ­
ity of the individual with the help of special educational programs. Cogni­
tive approach is theory of teaching foreign languages, developed on the 
bases of cognitive psychology. In relation to teaching a foreign language 
cognitivism means that the process of studying of a particular linguistic 
phenomenon should be based on the mental processes and actions under­
lying the understanding and use of this phenomenon in speech. Cognitive 
teaching should be understood as an active cognition process. Knowledge 
and capabilities obtained with this approach, promote the development of 
a high level of intelligence, creativity formation, accumulation of practical 
experience required to the future specialists in the formation of profes­
sional competencies needed in new educational conditions.
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A.K. Са ды ко ва

Ког ни тив тік тә сіл дің шет тіл дік 
бі лім беру дің теориясы  

мен прак тика сын да  
жүзеге асырылуы

Бұл ма қа ла ше тел ті лін оқы ту теориясы мен прак ти ка сын да ког­
ни тив тік тә сіл ді қол да ну дың ма ңыз ды лы ғы мен өзек ті лі гін қа рас­
ты ру ға ар нал ған. Ког ни тив тік оқы ту са ла сын да ғы зерт теу лер ерек­
ше бі лім бе ру бағ дар ла ма ла ры ның не гі зін де ин ди вид тің ког ни тив тік 
әре ке тін же тіл ді ру мүм кін дік те рін жақ сар ту ға ба ғыт тал ған. Әр түр лі 
бі лім дер дің (тіл жүйесі мен оның бір лік те рі, қор ша ған бол мыс пен 
ті лі оқы ты ла тын мем ке лет тің мә де ниеті ту ра лы бі лім дер) жиын ты ғы 
бо лып та бы ла тын ше тел ті лін мең ге ру ког ни тив ті үдіс тер дің ке ше ні 
ар қы лы қам та ма сыз еті ле оты рып, ше тел ті лін оқы ту әдіс те ме сін де гі 
ког ни тив ті тә сіл ді кө кей кес ті мә се ле лер дің бі рі не ай нал ды ра ды. 

Түйін сөз дер: ше тел тіл де рін оқы ту, мә де ниета ра лық қа рым­қа­
ты нас, за ма науи шет тіл дік бі лім бе ру, ше тел тіл де рін оқы ту дың стан­
дарт та ры, ше тел тіл де рін оқы ту да ғы ког ни тив тік тә сіл, ког ни тив тік 
жә не ком му ни ка тив тік ше тел тіл де рін оқы ту, ком му ни ка тив тік бі лік­
ті лік, ког ни тив тік оқы ту дың әдіс те рі, ког ни тив тік әре кет тің ин ди ви­
ду ал ды сти лі.

A.K. Са ды ко ва

Реализация ког ни тив но го  
под хо да в теории и прак ти ке 

иноя зыч ного об ра зо ва ния

Статья пос вя ще на расс мот ре нию важ нос ти ис поль зо ва ния ког ни­
тив но го под хо да в теории и прак ти ке обу че ния иност ран но му язы ку. 
Ос нов ная цель всех ме то дов ког ни тив но го обу че ния зак лю чает ся в 
раз ви тии ин тел лек та, а точ нее, всей со во куп нос ти умст вен ных спо­
соб нос тей и ст ра те гий, де лающих воз мож ным про цесс обу че ния и 
адап та ции к но вым си ту ациям. Ког ни тив ное обу че ние сле дует по ни­
мать как ак тив ный про цесс поз на ния. 

Клю че вые сло ва: пре по да ва ние иност ран ных язы ков, меж куль­
тур ная ком му ни ка ция, сов ре мен ное иноя зыч ное об ра зо ва ние, стан­
дар ты для пре по да ва ния иност ран ных язы ков, ког ни тив ный под ход в 
обу че нии иност ран но му язы ку, ког ни тив ное и ком му ни ка тив ное пре­
по да ва ние иност ран но го язы ка, ком му ни ка тив ная ком пе те нт нос ть, 
ме то ды ког ни тив но го обу че ния, ин ди ви ду аль ный стиль ког ни тив ной 
дея тель ности.
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The profound changes in social, political and economic life of 
the Republic of Kazakhstan have a great influence on the develop-
ment of the educational system. New social needs require a change 
in the educational paradigm – orientation on fundamentality and hu-
manization of education, the individual’s creative development. The 
processes of integration and globalization taking place in society, 
contribute to the formation of a systemic view of the world, culture, 
realization that no scientific, social or technical problem cannot be 
solved without interrelated and united consideration of all its as-
pects. The objectives and content of education are always built in the 
context of socio-cultural values, ideas and goals of social develop-
ment, as well as determined by the level of development of science 
and culture in that society.

The peculiarity of the national system of foreign language 
education is that in addition to the general trend of humanization, 
increases the importance of training professionals with foreign 
language proficiency that will allow them to discuss and solve 
professional problems at the international level. The conditions of 
continuous expansion of intercultural communication in the modern 
world requires a finite reforming of language education through 
cultural studies, sociologization of its content taking into account 
UNESCO’s recommendations on education based on peace, respect 
for human rights, with a focus on the dialogue of cultures. This 
defines the main tasks of modern foreign language education, the 
success of which is seen in combined teaching of language and 
culture that determines one of the strategic directions of the modern 
theory and practice of foreign language education. 

Thus, in the current conditions, the impact of social, political, 
economic, professional, psychological, educational, cultural factors 
on language education system has caused an objective need for 
the development of new methodological approaches that promote 
maximum actualization of personal and intellectual potential of the 
students, that expands the scientific interest in the cognitive science 
and the development of the cognitive approach in foreign language 
teaching [1, 2].

Today due to the efforts of the representatives of different sci-
ences was established the scientific and theoretical basis for the fur-
ther development of the cognitive approach to the theory and prac-
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tice of modern foreign language education. These 
are works in the field of cognitive psychology and 
cognitive linguistics, philosophy, cognitive and 
communicative language teaching. Basing on provi-
sions of cognitive psychology and cognitive linguis-
tics, scientists consider different aspects of the cog-
nitive approach, interpreting them as psychological, 
psychological-pedagogical, linguistic and cognitive 
principles of foreign language teaching.

In scientific studies cognition can be interpret-
ed very broadly: as mind, consciousness, thinking, 
that is, high-order processes, and then in this series 
is included the knowledge.Cognition refers to phi-Cognition refers to phi-
losophy as «the experience of gaining knowledge, 
including awareness of the nature of things and the 
subsequent formation of judgments about them»[3, 
42].The key idea of cognitivism, which has become 
a methodological imperative for the science of the 
next period, was as follows: we must examine not 
the observed actions, but their mental representa-
tions, strategies, a person’s ability to produce these 
actions.

Since cognitivism has originated in the studies 
of cognitive processes, this resulted in the first place 
in the realization of cognitive psychology as an inde-
pendent field of knowledge, in which it is assumed 
that the main role in human behavior plays an object 
representation of the external world. Cognitive psy-
chology studies how people get their information 
about the world, how this information is presented 
to man as it is stored in memory and converted into 
knowledge and how this knowledge affect our atten-
tion and behavior [4].

Cognitive psychology has created a new trend 
in pedagogy and methodology – cognitive teach-
ing. Researches in the field of cognitive teaching 
aimed at exploring opportunities to improve cog-
nitive performance of the individual with the help 
of special education programs. Although these 
studies are not sufficiently advanced, in practice 
is often stated the importance of developing meth-
ods of education, the purpose of which is cogni-
tive development. This trend in pedagogy, lim-
ited for many years mainly by special education, 
now covers professional education too. Cognitive 
teaching is born the need to redefine the role and 
place of the individual in the learning the phi-
losophy of cognition, arming the individual with 
method, the right way to describe and explain the 
reality [3, 21].

The main purpose of the methods of cogni-
tive teaching is to develop the intellect, and more 
precisely the totality of mental abilities and strate-
gies that make possible the process of learning and 

adapting to new situations. The basis of cognitive 
teaching strategies is «teaching how to learn, not 
just teaching specific concepts and skills. Cogni-
tive teaching is designed to correct the deficiencies 
of cognitive intellectual activity, while developing 
attention, memory, perception, mental ability and 
will. This approach to knowledge in unity involves 
a process of teaching in the social and cultural con-
text, and the most significantly – the epistemologi-
cal interpretation of the results obtained by these 
new fields of knowledge as cognitive psychology, 
cognitive science.

There are many methods of cognitive teaching. 
A variety of methods for maintenance of cognitive 
teaching have important things in common: the 
growing importance of cognitive processes in com-
parison with declarative knowledge, correlation in 
the teaching process of cognitive, emotional, voli-
tional, and motivational factors, the importance of 
metacognition (monitoring and control procedures 
that a subject applies in his or her cognitive activity, 
as well as knowledge about these activities) in the 
process of knowledge transfer.

Thus, the analysis of scientific literature allows 
us to conclude that the successful assimilation of 
a foreign language as a combination of different 
types of knowledge (about the language system and 
its units, reality, the culture of the target language 
country) is provided by a complex cognitive pro-
cesses, making the cognitive approach relevant in 
the methodology of foreign language teaching. Cog-
nitive activity during cognitive teaching process is 
understood as a student-centered education that in-
tegrates the intellectual, emotional, volitional com-
ponents of personality and expresses the desire to 
achieve results in an intensive cognitive activity. A 
high level of cognitive activity indicates the forma-
tion of emotional and volitional spheres, stability of 
cognitive interest.

Common to all areas of methodology goal is to 
develop intellectual functions, teach to learn and to 
think. Methods of cognitive teaching are original 
to the extent that they suggest achieving this goal 
directly, without going through the process of 
acquiring knowledge or mental procedures peculiar 
to this field of activity. Cognitive teaching techniques 
are focused on cognitive activity. For example, the 
«method of forecasting the results» helps the subject 
understand his or her mental activity, based on the 
transfer of procedural knowledge from one area to 
another.

Any cognitive act must include the acquisition, 
use and transformation of cognitive experience. 
Ability, which is responsible for the acquisition of 
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experience, can be identified by learning abilities, 
productivity is determined by the application of 
general intellectual experience, and transforms the 
experience associated with creativity.

Focused and scientifically justified selection of 
educational material, the organization of the teach-
ing material and methods of working with it, its cor-
relation with the aims and stages of teaching (in ac-
cordance with the cognitive and individual style of a 
learner) require special strategies that will make the 
teaching process faster and more efficient and solve 
professional problems.

Individual style of cognitive activity is a verbal 
information converting system, generated on the 
basis of motives and goals of activity mediated by 
means of cognitive styles, which are interpreted as 
individual operational systems of information pro-
cessing methods on a preverbal level [5]. Cognitive 
styles, in turn, reflect the individual psychological 
characteristics of the cognitive processes inherent 
predisposition of a human to use ways of interact-
ing with information, individual-specific cognitive 
structure of an individual, mediating the processes 
of operating information at all levels of cognitive 
abilities.

Metacognitive strategies are the most prioritized 
among the strategies of mastering a foreign lan-
guage (metacognitive, cognitive, social-affective) 
allocated by the scientists, because they give a great 
place to the self learning process: self-planning, 
self-study, self-control, and self-esteem. Metacog-
nitive strategies are used to generate both cognitive 
strategies, associated with the selection and presen-
tation of educational material in accordance with the 
aims and objectives of education and socio-affective 

strategies that involve interaction with other partici-
pants of communication, involvement in this pro-
cess [6].

These strategies are used in the formation of all 
language skills: reading, listening, speaking, and 
writing. The developed learning strategies ensure 
the effectiveness of mastering a foreign language by 
the learners, and allow implementing a differenti-
ated approach to learning, promoting the growth of 
motivation, increasing control and self-control.

With reference to the foregoing, cognitive style 
should be attributed to procedural characterization 
of cognitive activity. Stylistic parameters correlate 
with a variety of different psychological and psy-
chophysiological characteristics of individuality 
[7]. Cognitive style is associated with all levels of 
the individual properties, affects the individual style 
of activity itself depends on it [8]. As a «mediator» 
between mental and personal levels of «integrated 
individuality», cognitive styles are the way to mas-
tering the individual view of the world, including 
language. Since language is an integral part of cog-
nition, mental manifestation of human activity and 
means of forming linguistic world corresponding to 
each natural language, the process of teaching a for-
eign language should be based on the specificity of 
students’ cognitive personality.

Thus, cognitive teaching should be understood 
as an active process of cognition. Knowledge and 
abilities obtained by the application of this approach, 
contribute to the development of a high level of in-
telligence, formation of creativity, accumulation of 
practical experience necessary to future specialist, 
needed in the formation of new professional compe-
tence based educational conditions.
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