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This article discusses various ways to control the competence of oral
communication of foreign students, analyzes the use of conventional and
real tests, makes recommendations to verify the results of verbal commu-
nication. The problems of the control of speaking foreign students study-
ing, analyzes the results of psychological preconditions teaching speaking.
Prominent among the tests needed to monitor speaking given to testing
and their components. Not every test can not display all the real-world re-
sults, it is therefore proposed test interviews showing the results of speak-
ing, imitate real voice communication. In the article on the test guidelines,
corresponding to different stages of testing. The attention is focused not
only on the linguistic forms of expression, but also on the content. To test
the results of speaking are invited to use interactive forms and dialogs
polylog. Test presented in the article helps kontrolivaniyu results of oral
communication.

Key words: verbal communication, test conventional and natural
kinds of tests.

Makanaaa LIETeAAIK CTYAEHTTEPAIH aybl3lia TIAAECY Ky3blpeT-
TiAIKTEpiH GakblAQyAbIH TYPAI 9AIC-TOCIAAEPI KApaCTbiPbIAQAbI, LIAPTTbI
JKOHe LWbIHaMbl TECTTEPAIH KOAAAHBIAYbI TaAAQHAAbI, aybl3lla TIAAECY
KOPbITbIHABICbIH TeKcepy YLIiH YyCbiHbIMAApP Oepireai. LLleteaaik cTy-
AEHTTEPAIH ConAeyiH GakbiAay MaceAeAepi KapacTbipbiraabl. CenAeyAi
TEKCEPYAIH MCUXOAOMMSIAbIK, MaceAeAepi co3 6oAaabl. Ceraey HaTUXKeCiH
GakblAay YLIIH KQKeTTi >KaNTTapAblH, apacblHAAFbl TECTIAEY MACEAeCiHe
>KOHEe OHblH, KOMIMOHEHTTEpPiHe Ha3ap ayAapblAasbl. KOMMYHMKATUBTIK
TIAAECY AEHreiiH aHbIKTay YLUiH aAblHATbIH TECTiAey 6GapAbIK, LiblHaWbI
HOTMXKEHI KepceTe aAMaMAbl, COHAbIKTAH Aa LUblHaMbl CeOMAecyre >a-
KbIH TECTIAEYAIH YATiAepi YCbIHbIAQAbl. Makanapa TecTiAeyAiH TYpAI
Ke3eHAEpiHe TMEeCIAl TYpAi 8AicTeMeAik yCbiHbICTap OepiAreH. AiTbl-
AbIMHBIH, TIAAIK KaHa emMec, COHAar-ak, Ma3MyHAbl >KaFblHa Aa Hasap
ayaapblaaabl. CeraeyAai Tekcepy YLIiH KOpPHEKi HblCaHAAP, AMAAOrTap
MEH TMOAMAOITAPAbl  KOAAQHY YCbIHbIAQAbI. Makarasa YCbIHbIAFAH
TeCTiAey aybl3lla COMAeYAl Tekcepyre kemekTeceAi. MyHAa eH arAbIMeH
ANTbIAbIMHBIH  TYbIHAQYbl, OHbIH KOMMYHUKATMBTIK M8&HI MeH TIAAIH,
HOpMacbIHa cai KeAyi 6akblAaHaabl. Aybi3lia TeCTIAeYAi Kyprizyae 6ip
JKarFblHAH perAMKaAapAblH Ke3eKTece aAMacyblHa MaH Oepy Ke3AeAce,
eKiHLWi >KaFblHAaH TeCTIAeyAl epKiH Typae 6eTKi3y apKbiAbl KapbiM-
KaTbIHACKA TYCY, AMAAOITbIK COMAEY HOTUXKECIH BaKbIAQy KO3AEAEAI.

TyHiH ce3aep: aybi3llia TIAAECY, TeCTiAey, TeCT, LapTTbl >KoHe
LWbIHabl TECT TYPAEPI.

B cTaThe paccmaTpuBalOTCS pa3AnyUHble CroCcobbl KOHTPOAMPOBAHMS
KOMMETEHLIMW YCTHOI O O6LLEHUS MHOCTPAHHbIX CTYAEHTOB, aHAAM3UPYETCS
MCMOAb30BaHME YCAOBHBIX M PEaAbHbIX TECTOB, AAIOTCS PeKOMEHAALMM
AASl TIDOBEPKM PE3yAbTaTOB peveBoro obuieHus. PaccmatpuBaioTcs
NPoBAEMbI KOHTPOAS TOBOPEHUSI MHOCTPAHHbIX YUaLLMXCSl, AQETCS aHAAM3
MCUXOAOTUYECKMX TPEATOCHIAOK  pe3yAbTaTa OOyUEeHUs TOBOPEHMUIO.
BaxkHoe MeCcTo Ccpeam TECTOB, HEOOXOAUMbBIX AAS KOHTPOASI TOBOPEHMS
OTBOAUTCSl TECTUPOBAHUSIM U KX KOMMOHEHTaM. He KaxkAbli TecT He
MOXET 0TOOPa3nTb BCE PEAAbHO CYLLECTBYIOLIME PE3yAbTaTbl, MO3TOMY
npeAAaraeTcsl TecT, KOTOpble TMoKasbiBasi pPe3yAbTaTbl T[OBOPEHMS,
UMUTUPYIOT peaAbHoe peueBoe oblieHue. B cratbe npeaAo>KeHbl Mo
TeCTy MeTOAMYECKME PEKOMEHAALIMU, COOTBETCTBYIOLLME Pa3HbIM 3Tarnam
TEeCTUPOBAHUS. AKLEHTUPYeTCS BHMMaHWe He TOAbKO Ha $3bIKOBOW
chopme BbICKa3bIBaHUSl, HO M Ha COAEP>KaTeAbHOM. AASI TeCTMPOBaHUS
pe3yAbTaTOB  FOBOPEHMIO  MPEeAAaraeTcss MHTepakTBHble  (hOPMbI
MCMOAb30BaHME AMAAOTOB M MOAMAOTOB. TeCT NpeACTaBAEHHas B CTaTbe,
Cnoco6CTBYeT KOHTPOAMBAHUIO PE3YALTATOB YCTHOIO OOLLEHMS.

KAtoueBble croBa: peueBoe 06LLeHV e, TECTUPOBAHMS, TECT, YCAOBHbIE
M eCTeCTBEHHble BUAbI TECTOB.
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THE PROBLEM OF Wide dissemination of this method of control as testing in the
COMMUNICATION practice of teaching RLF, puts a teacher to have to define a more
SIGNIFICANCE OF precise and specific guidelines, measurement criteria for quality of
errors. This was dictated by the need to differentiate errors in order
ERRORS IN THE of importance, depth, seriousness of violation of an adequate solu-
ASSESSMENT OF THE tion.

PRODUCTIVE TYPES OF This principle of an assessment, both in the doing of lexical
SPEECH ACTIVITY and grammatical tests (where accounting is relatively simple: the
object of evaluation is not beyond a given parameter, and each task,
in case of the validity of a test, obviously corresponds to a particular
level, so one position — one point) is not a criterion-correct in assess-
ing these types of speech activity as speaking and writing. Such an
approach can’t serve as an objective indicator of the quality of the
student’s knowledge, as the weight of errors in each individual case

is different.

Atthe present time, in assessing «product» of an oral statement, it
is accepted to take into account such factors as: fluency, spontaneity,
consistency, completeness / incompleteness of a statement, the
adequacy of chosen language means, purity and so on. Despite the
difference in the approach to the assessment of sounding speech
by different methodists, evaluation criteria generally is same, and
one of the essential components to be accounting, is always called
communicative-significant and communicative-insignificant errors.
At communicative-oriented training speech errors, related to the
adequacy of the solution of problems of communication tasks,
the ability to choose the right intentions, become differentially
evaluated, received the naming of communicative-significant and
communicative-insignificant.

Researchers note that when considering communicative-
significant errors, attention is drawn to two problems: the first «is
the need to systematize the various phenomena that combine the
concept, and the second — a distinction of communicative-significant
and communicative-insignificant errors». [3]

However, the precise definition that would allow distinguishing
between  communicative-significant and  communicative-
insignificant errors, isn’t yet existed, and the mass of errors doesn’t
systematize, that could be clearly defined as communicative-
significant or insignificant in the process of speech production.
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The problem of communication significance of errors in the assessment of the productive types of speech activity

We understand as communicative-significant
errors which violate the meaning of a certain phrase,
the conversation as a whole, making it difficult
or impossible to continue the communication.
Communicative-significant errors are defined
as lexical and grammatical errors, leading to a
distortion of meaning, expression, and causing
misunderstanding by a recipient.

Along with this there is an opinion that an error
of any level makes it difficult to communicate, so
it should be attributed as communicative-significant
only those errors, in which communication is
not just difficult, but it is impossible. In this case,
the main criterion is the ultimate effectiveness
(success) of a solution of a communicative task.
However, each teacher of RLF is familiar with the
situation when students from different countries in
the absence of control by a teacher communicate
quite freely with each other (as it seems in Russian
to them), joke, agree about something (there is a
successful communication), but a teacher at the
same time doesn’t understand a word. And we give
such dialogue from the practice of communication
of a teacher and a student.

Teacher: — Where will you go at holidays?

Student: — To Beijin.

T : —Is there anybody there?

S: — No, I have never been there.

T: — And where will you live?

S: — At the restaurant.

The result is a communicative failure, because
the teacher doesn’t know how to live in the
restaurant. The first thought, the student confused
lexemes and made a communicative-significant
mistake, but the essence of the failure lies in the
field of an intercultural communication: in China,
it is really possible to live in a restaurant, because
there are rooms where a tourist can stay in, however,
not every recipient is familiar with this reality. The
result — grammatical rules are not violated; but the
understanding is not reached.

In order to successful communication it is
not enough knowledge of the language. How to
evaluate the use of a lexeme, which caused such
misunderstanding: as a cultural error, that is, to
recognize that student hasn’t a good knowledge of
intercultural communication and solved the problem
in an inadequate method, he made a mistake, and
this error clearly violated the understanding of
a statement by a recipient or do not consider it as
a mistake at all, because norms of speech are not
violated in anything.

As we can see in the first case, from the point of
view of a teacher, all speech of students is wrong,

but there is a communication, communication is
possible, and the second example, this is a variant
of an error-free speech, and a failed communication.
What, then, should be understood as a successful
communication and as a result of it, what errors
should be recognized as communicative- significant?

If we assume that the communicative failure is a
complete or partial failure to understand a statement
by a listener on one hand and the full or partial
inability to realize the communicative intention of
the speaker on the other side, with full confidence
we can say that the definition of communicative-
significant define almost all the errors, as in different
contexts, the same violation of the norms of language
can lead to difficulties of understanding, and to a
breach of communication and does not affect the
communication process.

T.M. Balykhina considers as communicative-
insignificant errors that often are in violation of these
or certain norms of the target language, but do not
affect on the successful progress in communication.
«Some ofthe errors are communicative- insignificant,
made in the field of:

Phonetics:

— errors, connected to the pass of unpronounce-
able consonants, for example:

Welcome (spacmyiime (30pascmeytime), meet-
ing (cmpeua (6cmpeua);

— phonemic errors, such as: job (apboma (pabo-
ma)), friend (Oypyk (Opye)), wanted (xomuna (xome-
na)), once (00HaNHCObIU (0OHANHCODL));

2) Grammar, for example: mor 6ydem sK3aMmerbl
6 UtO1e; 5 YUMA MHO20 KHU2Q;

3) vocabulary, e.g.: moii dedyuika — cmapunHulil
Ye08eK, 5 XOPOULO BCHOMUHAIO IMO COObIMUE U T.]I.

4) a slip of a pen or tongue. [2]

However, this is difficult to accept, because the
same speech disorder in different situations causes
different degrees of misunderstanding. For example:
my grandfather — an ancient man (moil dedywxa —
cmapunnoiii yenosex). In this case, the erroneous
usage of the adjective ancient is compensated by a
guess and easily correlated with the correct option:
old. However, the erroneous use of the same adjec-
tive in such phrases as // 310 cmapunnas kaura //'y
He¢ cmapunnas padota// doesn’t allow so simple to
interpret the adjective ancient, as in the first variant.
And in this case we can talk about the undoubted
communicative-significant of a disorder. Conse-
quently, the same error should be assessed different-
ly. Then the question arises naturally, what should
be the basis of differentiated evaluation of the same
mistake actually. The same can be said of phone-
mic errors. Even mixing of consonant sounds on the
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principle of hardness-softness, can completely de-
prive the meaning of a statement. For example: my
father //moit pogpo// ( moit nana) (from the story of
the Korean student), or / He howled (was) on the
street // (//on evin (bvin) na ynuye//).

Let us give another example:

Student: — Ko MHe mpuexana Mama, OHa XO4eT
KynuTh 37ech kBaptupy. (Mom came to me, she
wants to buy an apartment here.)

Teacher: — Ona y:xe BeiOpana? (Has she already
choosen?)

S: —Hert emé. Mnu noporo, uiu eif He HpaBUTCA.
(Not yet. Or expensive or she does not like.)

T: — A kakyto ona xouet? (And what does she
want?)

S: — UtoOwl Tam nepeBbsi ObuTH, 1BeThl. OHa
mobut npupony. (That there are trees and flowers
there. She loves nature.)

Student is showing a picture which hangs on the
wall and saying, «This is the kind».

In this case, the only error which can be quali-
fied as a slip of a tongue (a picture — a flat), com-
pletely destroyed the sense of a previous dialogue,
and a communicative failure, is a result of a non-
communicative significant error.

At the same time errors, that are currently con-
sidered as communicative-significant, such as:
transposition of parts of speech in a sentence // mai
suepa 6wl 20e//, the violation of relations within a
sentence //on upasumcs eyisime ¢ napky// doesn’t
not always hinder to understanding. In the above
examples it can not be ambiguity or any haziness.
In addition, obviously, it should pay attention to the
fact that one and the same error in the context and
out of it will be interpreted differently.

For example the following phrase: «Yesterday, |
have a problem» («Buepa y mens ecmo npobnema),

is clearly ambiguous out of context, it is not per-
ceived as violating the understanding in a dialogue.

Teacher: — Why weren’t you present at a lesson?

Student: — Yesterday I had a problem.

Even in this text: «oonaowcoviii denwv moil opyea
bopuca 3a 6onenv copna. [llomom Bopuc noexanw 6
bannuyy nocmompenv epauy. Jokmop cks3anb emy
xopowo oouxoeme. Ho bopuc ne cayuan spaua. On
OyMan kamamcesi Ha Kankaxy, it is easy to understand
the essence of a statement, and none of the errors
does not destroy the meaning.

It raises many questions and a classification of
errors of a speech etiquette that make by foreign
students. If a teacher welcomes Good morning (//
30pascmeyiime/ dobpoe ympo //) and etc. a student
replies Hi (//npusem!//), or instead See you later (//
0o ceuoanus/ 0o ecmpeuu// ) he says Bye (// noxa/
Oasail //) Are these mistakes considered as commu-
nicative-significant?

Thus, from the above it can be concluded that
at the present time there is no accurate, complete,
unambiguous interpretation of communicative-
significance of errors. At the moment, it is not de-
fined criteria, allowing a clear distinction between
communicative-significant and communicative-in-
significant errors. In this situation, errors of differ-
ent levels and categories are of equal value, and this
violates the principle of objectivity of evaluation. It
seems to us that:

1. Communicative can only be called just only a
mistake that leads to a complete misunderstanding
by a recipient the intention of a speaker.

2. The communicative importance of an error
must be defined within the context.

3. The value of an error is best defined not by
the principle of a communicative significance /
insignificance, but by the level and category.
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