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AUDIO-VISUAL METHOD AS A MEANS OF FORMING AUDITIVE SKILLS
IN RUSSIAN AS A FOREIGN LANGUAGE

Expansion of business and cultural relations with foreign countries determines new requirements for
language education. One of the conditions for successful and complete communication is the skill of
listening. The development of this skill, starting on the initial stage of language learning, promotes the
formation of communicative competence. The present study focuses on one of the most urgent problems
of modern methodology of foreign language teaching in higher education — teaching students foreign
language communication based on listening. The basis for the future full communication in a foreign
language is a process of successful formation of skills of perception, recognition and understanding of
speech in language study. The material for listening serves as a model of real language environment that
allows students to engage in speech activity. Audiovisual materials provide a visual representation of a
situation and allow seeing the articulation of spoken sounds, which facilitates the processes of perception
and understanding of foreign speech.
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Mxcanraamesa I'.K., Hyp>kaHosa XX.C., PaumbekoBa A.A.
AyANOBU3YaAADbI BAIC OPbIC TIiAIH LLET TiAi peTiHAe OKbITYAaFbl
ayAMTMBTI AQFAbIHbI KaABINITACTbIPY KYypPaAbl peTiHAe

LLleT MeMAeKeTTEPMEH iCKEPAIK >KOHE MOAEHM BalAaHbICTAPAbl KEHENTY TIiAAIK Ginim Gepyre
KOWMbIAATbIH >KaHa TaAanTapra cebenui 60Aaabl. TIAAECYAIH KYHAbI 9pi TabbICTbl WAPTTapblHbIH Oipi
TbIHAAABIM MKEMAIAITT 6OAbIN TabblAaabl. TiA yipeTyaiH 6acrtaybill AeHreriHeH 6GacTan aTaAMblL
MKEMAIAIKTI AQMbITY KOMMYHMKATMBTIK KY3bIPETTIAIKTI KQAbINTACTbIPYFa CENTIriH TUrideAi. ATaAMblil
3epTTey >KYMbIChbl XKOFapbl OKY OPHbIHAQ LIET TIAIH YPETYAiH Kasipri saictemeci 60AbIN TabblAATbIH
©3eKTi MOCEeABAEPAIH Bipi — CTYAEHTTEPAI ThIHAQABIM BPEKETI Heri3iHAe 6acka TIAAE TIAAECYTE YIpeTyre
apHaafaH. LLleT TiAiHAE TOABIKKAHABI KapbIM-KaTblHACKa TYCY Heri3iHAe e3i yMpeHin >KaTkaH TiAiHAe
cenneyai 6iny, KabbiAAAY, TYCIHY AaFAbIAAPbIH OMAAFbIAA KAAbINTACTbIPY YAEPICi XKaTbIp. ThiHAAAbIMFA
TaHAQM aAblHFaH MaTepMaAAap LibIHaMbl TIAAIK OpTa MOAEAI peTiHAE KbI3MET aTKapaAbl. ByA AereHiHis
CTYAEHTTEPAI COAey OpEeKeTIHE KaTbICTbIpyFa MYMKIHAIK OepeAi. AyAMOBM3yaAAbl MaTepuanAap
JKarAal TypaAbl BM3YaAAbl YFbIMAbI KaMTamacbl3 €TeAi, COHbIMEH Karap amTaTbiH AblObICTAPAbIH
APTUKYASILMSICbIH KOpyre MyMKIHAIK Gepeai. bya e3re Tiaaeri ce3ai TyciHy eHe Kabbiapay yAepiciH
KEHIAAETeAI.

Ty#in ce3aep: ayAMOBM3YaAAbl SAIC, ThIHAAAbIM, BU3YyaAM3aLMSl, MEXaHU3M, )KobaAay.

MxcaHraamesa I'.K., Hypxxanosa XX.C., Paumbekosa A.A.
AyAMOBHU3YaAbHbIH METOA,
KaK cpeACTBO DOPMUPOBAHUS Ay AUTUBHDBIX HABLIKOB B PKU

PaclumpeHve AEAOBbIX M KYABTYPHbIX CBs3el C 3apybexkHbIMM CTpaHamu 00YCAOBAMBAIOT
HoBble TpebGOBaHUS, MPEAbSBASEMbIE K $3bIKOBOMY O6pa3oBaHuio. OAHMM M3 YCAOBMI YCMELIHOrO
M MOAHOLIEHHOTrO OOLLIEHMs SBASIETCS YMEHWe ayAMpoBaHus. PasBuTMe 3TOro ymeHusi, HaumHas C
Ha4YaAbHOro 3Tarna 06y4eHus 93biky, CNocoO6CTBYET (DOPMMPOBAHMIO KOMMYHMKATUBHOM KOMMETEHLIMMN.
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Hacrosliee nccaepoBaHme NOCBSLIEHO OAHOM M3 CaMbIX aKTyaAbHbIX MPOBAEM COBPEMEHHON METOAMKM
06YyUeHUst MIHOCTPAHHOMY S13bIKY B BbICLLEM YHEOHOM 3aBEAEHNU — 00YUEHMIO CTYAEHTOB MHOSA3bIYHOMY
0O6LIEHNIO HA OCHOBE ayAMPOBaHMs. B ocHoBe GyAyiiei MOAHOLEHHON KOMMYHMKALIMU HA MHOCTPAHHOM
S3blKe AEXMUT MPOoLUecC yCrnewHoro (hoOpMMPOBaHUS HaBbIKOB BOCTIPUSTHUS, Y3HaBaHUS M MOHUMAHWUS
peun Ha g93blke U3yueHusi. MaTepuraa, NpeAOCTaBASIEMbI AAS QYAMPOBAHMS, CAY>KUT MOAEABIO PEaAbHOM
S13bIKOBOW CPeAbl, UTO MO3BOASIET BOBAEKATb CTYAEHTOB B PEYEBYIO AESTEABHOCTb. AYAMOBM3YaAbHble
mMaTepuanbl 06ecrnedmBaloT BU3yaAbHOE MPEACTABAEHME O CUTyalLMU, MO3BOASIET BUAETb aPTUKYASILIMIO
NPOM3HOCKMBIX 3BYKOB, UTO OBAEryaeT npouecchl BOCTIPUSATHS 1 MOHUMAHWS MHOSI3bIYHOM peyn.

KaroueBblie
NpoOeKTUPOBaHME.

CAOBa: AyAMOBM3YaAbHbIN

The method concept in language teaching is the
notion of the systematic set of teaching practices
based on a particular theory of language and language
learning — is a powerful one, and the quest for better
methods preoccupied teachers and applied linguists
throughout the 20™ century. Howatt documents the
history of changes in language teaching throughout
history, up through the Direct Method in the 20™
century. One of the most lasting legacies of the
Direct Method has been the notion of method itself.

Methodology in language teaching has been
characterized in a variety of ways. A more or less
classical formulation suggests that methodology
links theory and practice. Within methodology a
distinction is often made between methods and
approaches, in which methods are held to be fixed
teaching systems with prescribed techniques and
practices, and approaches are language teaching
philosophies that can be interpreted and applied in
a variety of different ways in the classroom. This
distinction is probably best seen as a continuum
ranging from highly prescribed methods to loosely
described approaches.

The audiovisual method is a method of language
teaching, which relies on the predominant using of
the auditory channel of perception and allows re-
listening and speaking strictly selected structures
that lead to their automation. This method allows
achieving several learning objectives:

1. To help students mastering the sound system
of the language in the limited lexical material. It is
believed that the student has mastered the sound
system of the language, if it understands the foreign
language speaking and able to articulate sounds, so
that they can understand.

2. To help students mastering the structural
means of the language and to bring enjoyment to the
degree of automation. It is believed that this level in
foreign language proficiency can be achieved by most
adult learners with appropriate learning materials in
about 3 months. For a short time adult learner will
not learn to speak fluently on any topic, but what he
learns, will be a good and proper basis for further

METOA,

ayAMpoBaHne, BU3yaAM3alusd, MeXaHU3M,

work on the language. Thus, the initial training
phase used to learn the minimum vocabulary and
grammatical patterns necessary for comprehension
of foreign speech and speaking within the chosen
theme. This allows laying the solid foundation for
further work on the language.

3. Animportant area of language tuition in audio-
lingual method is also familiar with the culture of the
people whose language is being studied. We need
to educate in students the desire to identify himself
with the people for whom this language is native,
and friendly understanding of the people speaking
the language being studied, and not to encourage a
consumer attitude or indifferent or negative attitude
toward people.

The principle of «first speaking — and then
writing» in practice receives the following rationale:
«Speaking is the language. The letter is only a
secondary language mapping». Written speech is
not represented by the pronunciation, intonation,
rhythm and stress, so the language is most fully
realized in speech. As an addition, reading and
the letter are mental pronunciation of the written
characters. If the student has not mastered the basics
of the language as a set of skills of oral perception,
the reading process will be a process of substituting
equivalent words in their native language.

It is known that a low vocabulary for speaking
should be 2000 words, reading — 7000, and for
listening and writing from 3000 to 4000 words. In the
solution sequence the introduction of grammatical
patterns used step-by-step system — from simple
to complex. Thus, the rest of the principles of the
development of grammatical constructions:

- The unit of study is a proposal and not a
single word. Elements of language smaller than a
sentence will not be introduced in isolation, but in
the proposal;

- Each new feature or model will join previously
learned. So, students first are introduced to the
object in the Russian language, and then with the
characteristic of the object, and then introduce
additional verb constructions:
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1. A book — what?

2. An interesting book — what book?

3. To read an interesting book — what to do? etc.

In the sequencing of the introduction of the
models and time for their testing takes into account
the similarity or difference models for the relevant
phenomena in the native language of students. The
greatest difficulties present a model in which finds
expression in the distinction system of the native
language of the system studied.

The models are assimilated in the process of
training exercises. Most of the time (about 85%)
must be allotted to training in the use of language,
and a minority (15%) — explanation and comment.

Also, when using this audio lingual method was
developedasystem of exercises: 1) speech perception
by ear; 2) storing by imitation; 3) substitution; 4)
transformation; 5) answering to questions; 6) filling
the gaps; 7) extension of the offer; 8) construction of
dialogues, monologues, etc.

At the moment widely used in the practice
of foreign language teaching application of new
technologies and computer tools for testing
audio and visual skills: interactive whiteboard,
electronic dictionaries, e-learning, cross-cultural
and educational materials of the Internet, these
methodological, psychological and linguistic
literature.

But computer capabilities are not limited only
to electronic dictionaries and software allowing
relatively easy vocabulary. The multimedia
capabilities of the computer in the teaching trials
can significantly facilitate the perception of non-
native language, as it gives new opportunities for the
use of visual memory of students. The material use
of these funds by the following types of tasks:

1. Students listen to the audio dialogue (text)
and try to understand its content out of context.

2. The teacher says the content streamed using as
a means of semantization of multimedia slides and
computer capabilities to generate text by sequential
introduction of the characters.

3. Dialogue is reproduced again with intervals
and repeated until, while the pupils it will not be
remembered.

4. There is organized lexical work to reinforce
vocabulary of the lesson and check understanding
to monitor understanding, re-using slides and
multimedia, reproducing the sound.

5. The exercises on grammatical models and
is a generalization. In compiling exercises for the
models used already familiar to students previously
studied grammar with consistent introduction of
new grammatical structures.

ISSN 1563-0223

6. Worked in the classroom material is secured in
the hours of self-study using computer-based tools.
Subsequently, the students can create own dialogues
and record them in the computer to create their own
multimedia slides with voice accompaniment.

After oral absorption of the material is organized
work on formation of skills of reading and writing.
When using the data in audiovisual media it is a
special attention to the following points:

- Screening and description of sound articulation,
while attention is drawn to the common and different
characteristics of native and foreign languages.

- The imitation of sound with the aim of
developing the ability to recognize and distinguish
sound characteristics, and to reproduce them in
accordance with the rules of the language.

- Development of sounds in the syllable.

- Working sound design of words, phrases,
sentences.

- Imitation of sounds in speech flow for
practicing word stress, intonation, rhythm, phrase.

- Speech practice in large units of speech flow.

Practical work on pronunciation is fulfilled
stepped on materials of texts, dialogues and so on.
Such knowledge is more complete and accurate —
absolutely necessary; they should be the Founda-
tion of learning. However, theoretical knowledge
is needed only in order to improve the generation
of the appropriate pronunciation skills. Decisive
same setting pronunciation is speech practice. Sepa-
rate exercises, the description of the articulation of
sounds, work on similar sounds — all of this ulti-
mately can lead to positive results, but in order that
the student has mastered the automated, free speech,
needs training in speech activity.

Thus, when using the method of audiovisual
language acquisition special emphasis on com-
munication and developing skills of listening and
speaking. Meanwhile, most speak the language as
the researchers note; use the language «primarily for
receiving written messages, i.e. to read».

Teaching Russian as a foreign language involves
the formation of a number of competences: ortho-
graphic, phonetic, and communicative. Phonetic
competence, namely knowledge of the theoretical
and practical aspects of phonetics in studying lan-
guage is the basic part of speaking, listening, under-
standing verbal and written language. This explains
the systematic study of foreign language, which be-
gins with an introductory as the phonetic course and
is accompanied by work on the phonetics during al-
most the whole course of language teaching.

Students, who are already engaged in systemic
study of Russian language and have specific knowl-
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edge in grammar, are suggesting support or correc-
tive courses of phonetics that will help to correct and
further avoid some phonetic mistakes in pronuncia-
tion.

Phonetics examines not only language function,
but also the material side of the object: the work of
the articulator apparatus and the acoustic character-
istics of sound phenomena and their perception by
native speakers. Phonetics is a branch of linguis-
tics that studies the sounds in connected speech,
their compatibility and their positional changes.
The range of problems of general phonetics is quite
wide. For successful communication and self-confi-
dence student must have phonetic literacy, which is
determined by the correct pronunciation of sounds,
understanding of the rhythm of Russian speech,
proper intonation design statements.

The highest value, in our opinion, is the sys-
tematic study of phonetics for listening, as it can
give an answer to the question: «Why I don’t un-
derstand, although I actually know enough words in
that language?» Having received the answer to this
question, the student gets the answer to the question
«How do you need to start to understand sounding
speech?» is listening real articulation and real pace
a large amount of authentic texts, and then speak,
comparing your pronunciation with sounding mate-
rial. Thus, we can say that the phonetic competence
serves as a tool to achieve communication.

At the present Russian language study involves
representatives of the language systems radically
different from the Russian language (Japanese,
Chinese, and Koreans). Precisely linguistic skills
in the field of phonetics serve as a basis for further
study of Russian language. Question of specialized
study of phonetics and phonetic rising of the stu-
dents” level knowledge raises a new question: what
is the ratio of the communicative principles and
linguistic literacy in the field of Russian language
and national peculiarities and phonetic system
of the native language of foreign students during
studying phonetics?

Starting to learn a foreign language, the learner
faces a number of challenges that greatly complicate
the process of mastering a foreign language. This
is primarily due to the transition to a phonetic sys-
tem of another language, especially when detected,
caused by the influence of the phonetic system of the
native language.

So when learning another language to eliminate
the influence of the phonetic system of the native
language is necessary a conscious comparison of
articulations and speech sounds of both systems as
modern researches have demonstrated.

Linguistic phonetic literacy in the field covers
four areas: audio pronunciation and change the po-
sitions of sounds; design of inflections and cases
of their application; the emphasis in the words and
moves it to the appropriate application of the word;
syntagmatic division of the phrases into separate
members.

Between russian phonemes o, e, 52 — o is consid-
ered the most volatile of the phoneme. In unstressed
position phoneme o is reduced, but when the letter
«o» is in the unstressed position, and follows a hard
consonant, it is pronounced as a short dim reduced
sound, hardly recognizable as, for example, 2/»/
nosa. Based on the experience with foreigners, we
can say that the qualitative and quantitative changes
of the sound associated with the phonemes o, e, s
generate the greatest number of difficulties in the
speech and in the perception of Russian sounding
speech.

The most interesting, in your opinion, is the
acoustic and perceptual phonetics. Acoustic Phonet-
ics studies speech sounds as physical phenomena,
describes such their characteristics as height (which
depends on the frequency of oscillation), strength
(the amplitude), volume, timbre and duration of the
sound, as well as perceptual — studying the features
of the analysis and perception of speech, hearing or-
gan sounds. This is due to the fact that teaching in a
multinational audience, where at one time there are
representatives of diametrically opposed on the lan-
guage system, the teacher is forced to split phonetic
course, to maximize take into account the charac-
teristics of this audience. There is no doubt that the
level of perception of sounds, such as the Chinese or
Vietnamese is different from the English-speaking
peoples. There are different perceptions of intona-
tion, tone is also different.

Comparative phonetics has a number of difficul-
ties, since it is usually in the audience sitting multi-
national audience, in textbooks as this moment may
not be taken into account fully. The solution of this
issue remains a teacher, which should be taken into
account in the selection of tasks typological features
of students’ native language and typical mistakes in
pronunciation and intonation. For example, in Chi-
nese and English-speaking audience it works syl-
labic principle of the material on the pronunciation
of sounds, articulation of clear allocation of opposi-
tions in hardness / softness 7 and development of not
only increasing, but also the mandatory reduction in
tone interrogative intonation structures.

On the issue of studying phonetics it occupies
an important place lexicon of language, which has
its own system based on the objective meaning of
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words. The words are inextricably linked with the
concepts that are always expressed in words. So
close to each other in the sound structure of a word,
with very different meanings, belong to different se-
ries of words («doctor-speaker,» «vector-lecturery).
Conversely, quite different in sound composition
words having the same value, constitute one and the
same group of words — the synonyms.

The most important objective for the human
is the meaning of the words. Therefore, the words
of similar meaning, but differ sharply on sound
composition, cause a similar reaction. On the con-
trary, the words similar in sound composition, but
sharply different meanings, usually cause different
reactions. This happens not only when an arbitrary,
but also when an involuntary reaction on the same
floor.

All this indicates that certain language words
form a system which can be the basis for a sound
structure of words and their objective value. The
second system is stronger than the first, since syn-
onyms continue to cause reflex after differentiation
of similar sounding words. This is the main lan-
guage and the real system. It determines the role
due to the clarity of differentiation of similar sound-
ing words. They are easily differentiated from each
other, precisely because of their objective meaning
is different. At the same time, similar sound com-
plex not related to differences in the objective value,
do not provide differentiation. One of the important
tasks of phonetician is diagnosis of phonological
and phonetic errors, their analysis and to find pos-
sible solutions. Thus, the question arises about the

system, which should be correct phonetic errors at
the basic level of Russian language teaching. This
requires a conscious reproduction of sounds, relying
on tangible points of articulation.

Great difficulties are in the rhythmic system
of Russian words. Stress is one of the most impor-
tant and unique phonetic characteristics of Russian
speech. For the formation of the ability to properly
transfer the rhythmic structure of a word, phrase,
syntagm requires knowledge of the theoretical ba-
sis. Basics of ownership rhythm lay at the elemen-
tary level, but the work must go on, and on the
base. This phonological knowledge enable correct
determination of the place of the stressed syllable,
pronouncing it with greater intensity, duration and
more precise quality characteristics when compared
with unstressed syllables.

In conclusion, it should be noted the importance
of learning the phonetics associated with the train-
ing standards of sounds pronunciation in words,
sounds, combinations in different parts of the word,
with the rules of stress in words. As a result of this
principle, the practical orientation in the study of
phonetics students formed pronouncing skills. Ba-
sic concepts for learning phonetic spelling: vowels
— stressed and unstressed, voiced and unvoiced con-
sonants, hard and soft, sibilant consonants, deafened
and voicing consonants, must be learned by pupils at
the primary level of education. Phonetics language,
its rules as a necessary part of mastering communi-
cation, must be studied and practiced by students all
the time, starting with the first practical lessons of
foreign language.
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