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PECULIARITIES OF FOREIGN STUDENTS TESTING
IN THE CONTROLPROCESS OF THEIR SPEECH ACTIVITY

This article discusses various ways to control the competence of oral communication of foreign
students, analyzes the use of conventional and real tests, makes recommendations to verify the results
of verbal communication.

The problems of the control of speaking foreign students studying, analyzes the results of psycho-
logical preconditions teaching speaking.Prominent among the tests needed to monitor speaking given
to testing and their components.Not every test can not display all the real-world results, it is therefore
proposed test interviews showing the results of speaking, imitate real voice communication.

In the article on the test guidelines, corresponding to different stages of testing.The attention is fo-
cused not only on the linguistic forms of expression, but also on the content.

To test the results of speaking are invited to use interactive forms and dialogs polylog.Test presented
in the article helps kontrolivaniyu results of oral communication.

Key words:verbal communication, test conventional and natural kinds of tests.
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LLleTeAAiK CTYAEHTTEPAIH CONALY KbI3METIH GaKbIAay yAepiciHAe
TeCTIAeYAiH, epekLueAikTepi

Makanaaa WeTeAAIK CTYAEHTTEPAIH aybi3lia TIAAECY KY3bIPETTIAIKTEPiH GakblAayAblH TYPAI aAic-
TOCIAAEPI KapaCTbIPbIAAAbI, LIAPTTbl XOHe LWbIHaMbl TECTTEPAIH KOAAAHBIAYbl TaAAQHAAbI, aybl3Lia
TIAAECY KOPbITbIHABICbIH TEKCEPY YLUiH YCbIHbIMAQD OepiAeai.

LLeTeAaik CTYAEHTTEPAIH CoiAeyiH BakbiAay MaCeAeAepi KapacTbipbirasbl. Cenaeyai TekcepyaiH
MCUXOAOTUSIABIK, MBceAeAepi ce3 6oAaabl. Ceraey HOTMXKECIH GakblAay YWiH KaXKeTTi >KanTTapAblH
apacblHAAFbl TECTIAEY MBCEAECIHE XXOHE OHbIH, KOMIMOHEHTTEPIHE Ha3ap ayAapblAaabl. KOMMYHMKATUBTIK
TIAAECY AEHreiiH aHblKTay YUIiH aAblHaTbiH TECTIA€Y GapAbIK, LWbIHAMbI HOTUXKEHI KOPCETE aAMalAbl,
COHABIKTaH AQ LblHalbl COMAECYTE XAKbIH TECTIAEYAIH, YATIAEP] YCbIHbIAQADI.

Makarapa TecTiAeyAiH TYPAI Ke3eHAepiHe TUeCiAi TYpAi 8aicTeMeAiK YCbiHbICTap OGepiAreH.
AWNTBIABIMHBIH, TIAAIK KaHa eMec, COHAaM-akK, Ma3MYHAbI >KafFblHAa Aa Ha3ap ayAapbirasbl. CenAeyai
TeKcepy YLWiH KOpHeKi HbICAaHAAP, AMAAOTTAp MEH MOAMAOTTaPAbI KOAAAHY YCbIHBIAQAbI.

MakanaAa yCbIHbIAFAH TECTiAey aybl3lla COMAEYAI Tekcepyre kemekTeceai. MyHAa eH aAAbIMeH
ANTBIABIMHbIH, TYbIHAQYbI, OHbIH KOMMYHMKATUBTIK MOHI MEH TIAAIH HOPMacbiHa Car KeAyi 6akblAQHAAbI.
AyblI3LUa TECTIAYAI XXYPri3yAe 6ip >KaFblHaH PeNAMKAAapAbIH KE3EKTeCe aAMacyblHa MaH Oepy Ke3AeAce,
eKIHLLI >XaFblHAH TECTIAEYAl epKiH TYPAE OTKi3y apKblAbl KapbIM-KaTblHACKA TYCY, AMAAOITbIK COMAeYy
HOTUXKECIH GakblAay KO3AEAEA.

Ty¥iiH ce3aep: aybi3Lia TIAAECY, TECTIAGY, TECT, WIAPTTbI >KSHE LibIHaMbl TECT TYPAEPI.
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OcobeHHoCTH TeCTUPOBAHUS UHOCTPAHHbIX CTYAEHTOB
B npouecce KOHTPOASA UX pequoﬁ AESATEAbHOCTHU

B cratbe PaCcCMaTpmBalOTCA pPa3AnYHbIE Crnocoobl KOHTPOAMPOBAHNA KOMMNETEHUNN YCTHOIo
O6LLI,€HI/IH MHOCTPAHHbLIX CTYAEHTOB, aHAaAU3NPYETCA MCMNOAb30BaHME YCAOBHbIX W peaAbHbIX TECTOB,
AdlOTCA peKOMeHAaUMN AAA TPOBEPKN PE3YALTATOB pevyeBOoro O6UJ,EH1/IS!.

PaCCManMBa}OTCﬂ l'lpO6AeMbl KOHTPOASA TOBOPEHUA MHOCTPAHHbIX Y4allMXCd, AQA€TCAd aHaAn3
MCUXOAOTMYHECKMX TIPEATNOCLIAOK pe3yAbTaTa O6y‘-leHl/lﬂ roOBOpPEeHnIO. Ba>xHoe mecTO cpean TecCToB,
HeO6XOAl/IMbIX AAS KOHTPOAS TOBOPEHNA, OTBOANTCA TECTUPOBAHNAM N MX KOMITOHEHTAM. He kaxxapbin
TeCT He MOXXeT OTO6pa3l/lTb BCE€ peaAbHO CylWeCTBYOWNMe pe3yAbTaTbl, NMO3TOMY IMpeAAaraeTcqa TecT,

KOTOprVI NMOKa3bIBaA€T Pe3yAbTaTbl TOBOPEHNA, MMUTUPYIOT pE€aAbHOE pedyeBoe O6UJ,eHVIe.
B cratbe NMPEeAAOXKEHbI MO TeCTy MeTOoAMYeCKMe peKOMeHAauMn, COOTBETCTBYHOLME pPa3HbIM
3Tarnam TeCTMpoBaHM4. AKLI,eHTVIpyeTCS! BHMMAHME He TOAbKO Ha S3bIKOBOM (bopMe BbICKa3biBaHM4, HO

N Ha COAep)KaTE/\bHOI;I .

,A,/\ﬂ TeCTUPOBaHNA PE3YAbTATOB FOBOPEHMIO NMPEAAArae€TCAa MHTEPAaKTMBHbIE qf)OprI NCIMOAb30BaHNA
ANAAOIOB 1 NMOANUAOIOB. TeCT, I'IpeACTaBAeHHbIl;I B CTaTbe, CI'[OCO6CTByeT KOHTPOAMBAHUIO PE3YyAbTAaTOB

YCTHOIro O6LLI,eHl/Iﬂ.

KAroueBble caoBa: peveBoe O6UJ,eHVIe, TeCTMpoBaHne, TeCT, YCAOBHblE M eCTECTBEHHble BUAbI

TeCTOB.

Introduction

Working with the projects teacher can realize in
groups and individually. It is necessary to note, that
the method of projects helps students to seize such
competences as: to be ready to work in collective,
to accept the responsibility for a choice, to share the
responsibility with members of the team, to analyze
results of activity (Davies, Pears, 2011: 63).

In numerous researches on training foreign
students with the Russian and Kazakh languages
it is paid attention to the fact that the motives of
the language selection for the study have changed.
Nowadays most students study the Russian
language in order to get an education and find good
jobs. Russian, of course, refers to the «markety
or the language of «marketing» and in terms of
development of the world economic space is the
international language. Exactly the internationality
of the Russian language can serve as the main
motive for its choice to study. However, getting in
Kazakhstan, where the official language is Kazakh,
and Russian language is the language of international
communication, foreign students realize that
knowledge of the Kazakh language is the need for
education and further work. President of Kazakhstan
N.A. Nazarbayev proclaimed the principle that in
Kazakhstan are studying three languages: Kazakh,
Russian and English.

The Constitution of the Republic of Kazakhstan
(1995) and the law «On Education» (2007) are
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the basic documents that have introduced the
educational policy of the government.

From the time that Kazakhstan gained its
independence, we have had an aim to be in close
political, social cultural and economic relationships
with most developed countries in the world.
The importance of language knowledge, day
by day is reaching the great top because of the
unity development between different nations and
countries that leads to the fruitful relationships.
Firstly, the idea of trinity of the languages was
proclaimed in October 2006 on the twelve congress
of the Assembly of Kazakhstan (Nazarbayev, 2008,
Address of the President of Kazakhstan.February
6). Kazakhstan’s President NursultanNazarbayev
delivered his annual state of the nation address,
«New Kazakhstan in a New World», on February
28 in 2007, outlining the strategy of Kazakhstan’s
development for the next decade where he offered
the idea of trinity of the languages. «Kazakhstan
should be viewed in the world as a highly educated
country whose people use three languages. These
will be Kazakh as the state language, Russian as
the language of interethnic communication, and
English as the language of successful integration
into the global economy,» the President noted.
«Building the Future Together» — address to the
People of Kazakhstan of the President of the
Republic of Kazakhstan, Nursultan Nazarbayev
has planned several stages of economic-social
development which we must achieveby 2020. This
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plan has pointed out its own strategy and didn’t
wait the world’s crisis. President of the Republic
of Kazakhstan, Nursultan Nazarbayev paid great
attention not only to a social modernization — a
new social policy, but to education as well as to
Healthcare. 1 have always said that knowledge
of three languages is an obligatory condition of
one’s wellbeing (Nazarbayev, 2011, Address of the
President of thecountry. January 28).

New time, globalization of world processes
require a search for new methods of training the
Russian and Kazakh languages for foreign students.
Students learn languages with a clear understanding
that, in practice, they must not only speak, but also
understand the interlocutors, colleagues, lectures.

Experiment

Nowadays, the new conditions of society
development make the system of higher education
face new challenges of creating a whole new level
of training qualified specialists, which would
contribute to their development and becoming
creative personalities possessing their own thinking
style, as well as the capability to solve the tasks
they face creatively and on their own. Intentional
development and systematic reforming of higher
education implies a special role of language
education, developing communicative competence
of a person capable of using a foreign language as
a means of communication. E.I. Passov considers
a foreign language as a «productive power», and
the foreign language literacy — as an «economic
category»(Passov, 2007:17).The key to the
communication between people is in their striving
to understand each other. Each culture is formed
in accordance with its basic characteristics, one
of which is the language. According to S.G. Ter-
Minasova, by learning one foreign word a person
kind of extracts a piece of a puzzle from a strange
picture, not completely known to him yet, and tries
to reconcile it with the picture of the world existing
in his consciousness, which has been set by his
native language (Ter-Minasova, 2008: 48).

In teaching Russian as a foreign language testing
is used for a long time. Tests are used to meet the
requirements of the language, to enroll in Higher
Education Institutions, the distribution of students
in groups, to clarify the courses of particular groups
of students, to test the results of training, to enroll in
postgraduate school, etc.

Mastering Russian as a foreign language,
pupils should acquire practical language skills.
In connection with this testing helps to identify

the level of communicative competence, which
is especially important in an advanced stage of
language learning, as it is at this stage the teacher
has to deal with students who have studied Russian
in different groups or in different institutions, the
level of language training is different.

The methods of teaching languages has long
being used a pragmatic testing, developed by
American scientists. One of the features that
distinguish a pragmatic approach to testing, has
been the central role of the ability to make creative
use of language tools to communicate in Russian in
various sociocultural contexts (rather than the ability
to produce specific elements of the language).

Traditional discrete tests, the role of which
doesn’t beg in no way, evaluate the degree of
possession of the individual components of speech —
phonetics, grammar, vocabulary, have no predictive
validity, that is obtained with their help data do not
predict will a test-taker use of language means in
communication purposes. Such tests do not allow to
relate the language assessment, obtained in different
institutions where teaching is conducted under
different programs with a focus on the different
requirements and approaches. All this has made it
necessary to develop communicative competence
tests, pragmatic tests, one of which is a test interview.
Test interview is qualitatively different from other
tests in that it does not focus on any program, the
assessment does not take into account any conditions
or duration of training or previous assessment of
test-takers. The purpose of the test is to assess the
ability actively to deal with communicative tasks in
situations, which are close to the real, creatively to
use of language tools to convey information.

Checking oral competence by using test-
interview involves two interrelated processes —
obtaining a representative sample of the speech of a
test-taker and evaluation of this sample.

The test-interview is a conversation that takes
place entirely in Russian, and can last from 10 to
30 minutes, depending on the level of a test-taker.
The purpose of the conversation is to get a sample of
speech, on the basis of which it is possible to assess
the communicative competence of a test-taker. The
conversationcan be recorded on a tape recorder and
then is evaluated.

Typically the procedure of such test is strictly
standardized, and skill of the teacher who conducts
a test is the ability to build a conversation so that it
does not turn into an interrogation, that a test-taker
feels at ease and easy to engage in conversation.
To do this, the teacher should play the role of an
interested interlocutor who doesn’t interrupt and
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correct, teach, help, repeat a test-taker. Questions for
an interview should be clearly stated. The teacher
must encourage a test-taker by observations of the
type: Very interesting! True? Really? Can’t you tell
me more? And then what happened? Etc.

The content of the test-interview depends on the
answers of a test-taker, it is necessary to take into
account not only the linguistic level, but also topics
that may be of interest to a student. For example, if
a test-taker is interested in sports, it is better to talk
on the sports theme. Therefore, for a test-interview
materials are prepared on a variety of topics: work,
study, business, entertainment, music, etc. The
logical sequence and natural conversations are
based on the ability of the teacher to extract themes
for discussions from answers of a test-taker.

The structure of a test-interview is usually
divided into four mandatory phrases: introductory,
setting, checking and conclusion. It is necessary to
provide correlation of estimations and the stability
of a test.

In the introductory phrase the teacher who
conducts a test-interview, meets with a test-taker,
communicates with the greetings and asks him/ her
simple, routine questions to make a preliminary
impression of the level of his/ her language training,
as well as to provide a test-taker the opportunity to
get used to this situation. Then a test-taker is asked
a series of questions to establish the «floor», that
is the level at which he/she communicates easily.
When the examiner is satisfied that the «floor» is
installed, he gives a test-taker more complex task to
establish a «ceilingy» that is, the upper limit of his/
her speech competence. Such tasks can lead to the
«disintegration» — a test-taker begins to falter, makes
more mistakes, gestures, and refuses to answer, and
o on.

During the interview, questions directed at the
definition of «floor» are usually alternated with
questions, aimed at establishing a «ceiling». This
alternation is repeated as long as a clear view of
the lower and upper limits of communicative skills
of a test-taker isn’t created. After establishing the
«floor» and «ceiling» a test-taker is offered the role
task of an appropriate difficulty. For example, at
the average level of communicative competence it
can play a situation in the clinic (in the store, in the
dean’s office, etc.).

If a student is proficient in the language at the
professional level it is offered more complicated
situations that require detailed explanations and the
abilities to convince or persuade the interlocutor.
Game situations reveal the knowledge of the
linguistic resources that are not always easy to check
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in question-answer form. These include, primarily,
socio-linguistic and pragmatic skills.

In the conclusion part of the interview it is
advisable to ask a number of questions at the «floor»
to complete a test in a positive tone and to give an
opportunity a test-taker to feel confidence in his/her
ability to use language. Next, a test-taker is given
an estimation, corresponding to a certain level that
most accurately reflects his/her speech skills. The
scale on which is derived estimation, is known in
the methodology of language teaching for a long
time (the system ASPIYA) and is a form of an
inverted pyramid in which each level includes all
the previous ones.

On ASPIYA system the assessment is given with
the following criteria: the context, in which a test-
taker may use the language, the content of which he/
she could speak, the correctness with which he/she
performs communicative tasks, and the text that he/
she makes. Also the tasks and functions that a test-
taker can perform, are taken into account.

For example, based on the goals of
communication, at the beginner level a test-taker can
describe his/her room, listing the items contained
in it, in an advanced stage of learning the Russian
language he/she can lead discussions on abstract
topics, arguing his/her point of view. Contexts, in
which the discussion is conducted, vary in degree of
difficulty and determine the choice of speech means.

The simplest contexts are characterized by
excessive linguistic and extra-linguistic information
that allows the speaker to solve the communicative
problems, based on the limited memorized material,
more complex contexts require flexibility in the use
of language means.

In assessing communicative competence is taken
into account and correctness of a speech of a tester:
compliance with phonetic, lexical, morphological,
syntactic, sociolinguistic and pragmatic norms of
the Russian language. And sociolinguistic norms
and pragmatic skills play an important role.Basing
on the description of the levels, presented in the
system ASPIYA, the department prepares interview
tests in accordance with the goals and objectives of
the testing.

Wide dissemination of this method of control
as testing in the practice of teaching RLF, puts a
teacher to have to define a more precise and specific
guidelines, measurement criteria for quality of
errors. This was dictated by the need to differentiate
errors in order of importance, depth, seriousness of
violation of an adequate solution.

This principle of an assessment, both in the doing
of lexical and grammatical tests (where accounting
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is relatively simple: the object of evaluation is not
beyond a given parameter, and each task, in case
of the validity of a test, obviously corresponds to a
particular level, so one position — one point) is not
a criterion-correct in assessing these types of speech
activity as speaking and writing. Such an approach
can’t serve as an objective indicator of the quality of
the student’s knowledge, as the weight of errors in
each individual case is different.

At the present time, in assessing «producty
of an oral statement, it is accepted to take into
account such factors as: fluency, spontaneity,
consistency, completeness / incompleteness of a
statement, the adequacy of chosen language means,
purity and so on. Despite the difference in the
approach to the assessment of sounding speech by
different methodists, evaluation criteria generally
is same, and one of the essential components to
be accounting, is always called communicative-
significant and communicative-insignificant errors.
At communicative-oriented training speech errors,
related to the adequacy of the solution of problems
of communication tasks, the ability to choose the
right intentions, become differentially evaluated,
received the naming of communicative-significant
and communicative-insignificant.

Researchers note that when considering
communicative-significant errors, attention is drawn
to two problems: the first «is the need to systematize
the various phenomena that combine the concept,
and the second — a distinction of communicative-
significant and communicative-insignificant errors»
(Balykhina, http://www.testor.ru.).

However, the precise definition that would allow
distinguishing between communicative-significant
and communicative-insignificant errors, isn’t yet
existed, and the mass of errors doesn’t systematize,
that could be clearly defined as communicative-
significant or insignificant in the process of speech
production.

We understand as communicative-significant
errors which violate the meaning of a certain phrase,
the conversation as a whole, making it difficult
or impossible to continue the communication.
Communicative-significant errors are defined
as lexical and grammatical errors, leading to a
distortion of meaning, expression, and causing
misunderstanding by a recipient.

Along with this there is an opinion that an error
of any level makes it difficult to communicate, so
it should be attributed as communicative-significant
only those errors, in which communication is
not just difficult, but it is impossible. In this case,
the main criterion is the ultimate effectiveness

(success) of a solution of a communicative task.
However, each teacher of RLF is familiar with the
situation when students from different countries in
the absence of control by a teacher communicate
quite freely with each other (as it seems in Russian
to them), joke, agree about something (there is a
successful communication), but a teacher at the
same time doesn’t understand a word. And we give
such dialogue from the practice of communication
of a teacher and a student.

Teacher: — Where will you go at holidays?

Student: — To Beijin.

T : — Is there anybody there?

S: — No, I have never been there.

T : — And where will you live?

S: — At the restaurant.

The result is a communicative failure, because
the teacher doesn’t know how to live in the
restaurant. The first thought, the student confused
lexemes and made a communicative-significant
mistake, but the essence of the failure lies in the
field of an intercultural communication: in China,
it is really possible to live in a restaurant, because
there are rooms where a tourist can stay in, however,
not every recipient is familiar with this reality. The
result — grammatical rules are not violated; but the
understanding is not reached.

In order to successful communication it is
not enough knowledge of the language. How to
evaluate the use of a lexeme, which caused such
misunderstanding: as a cultural error, that is, to
recognize that student hasn’t a good knowledge of
intercultural communication and solved the problem
in an inadequate method, he made a mistake, and
this error clearly violated the understanding of
a statement by a recipient or do not consider it as
a mistake at all, because norms of speech are not
violated in anything.

As we can see in the first case, from the point of
view of a teacher, all speech of students is wrong,
but there is a communication, communication is
possible, and the second example, this is a variant
of an error-free speech, and a failed communication.
What, then, should be understood as a successful
communication and as a result of it, what errors
should be recognized as communicative- significant?

If we assume that the communicative failure is a
complete or partial failure to understand a statement
by a listener on one hand and the full or partial
inability to realize the communicative intention of
the speaker on the other side, with full confidence
we can say that the definition of communicative-
significant define almost all the errors, as in different
contexts, the same violation of the norms of language
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can lead to difficulties of understanding, and to a
breach of communication and does not affect the
communication process.

T.M. Balykhina considers as communicative-
insignificant errors that often are in violation of these
or certain norms of the target language, but do not
affect on the successful progress in communication.
«Some ofthe errors are communicative- insignificant,
made in the field of:

Phonetics:

— errors, connected to the pass of unpronounce-
able consonants, for example:

Welcome (spacmyiime (30pascmeytime), meet-
ing (cmpeua (6cmpeua);

— phonemicerrors, suchas: job (apboma (pabo-
ma)), friend (Oypyx (Opye)), wanted (xomuna (xome-
aa)), once (00Hax€CObIU (00HANCOBL));

2) Grammar, forexample: mobl Oydem sx3amervl
8 Urojie; A yumai MHO20 KHUz2a,

3) vocabulary, e.g.: moii dedyuika — cmapunHblil
YeN0BeK; 5 XOPOULO BCHOMUHATO 9O COObIMUE U T.]I.

4) a slip of a pen or tongue (Balykhina, 2004).

However, this is difficult to accept, because
the same speech disorder in different situations
causes different degrees of misunderstanding. For
example: my grandfather — an ancient man (moti-
Ooedyuxa — cmapuHusiiivenosex). In this case, the
erroneous usage of the adjective ancient is com-
pensated by a guess and easily correlated with the
correct option: old. However, the erroneous use of
the same adjective in such phrases as // atocma-
puHHasaxuaura // yaeécmapunnaspabota// doesn’t
allow so simple to interpret the adjective ancient,
as in the first variant. And in this case we can talk
about the undoubted communicative-significant of
a disorder. Consequently, the same error should
be assessed differently. Then the question arises
naturally, what should be the basis of differenti-
ated evaluation of the same mistake actually. The
same can be said of phonemic errors. Even mixing
of consonant sounds on the principle of hardness-
softness, can completely deprive the meaning of a
statement. For example: my father //motigpogpo// (
motinana) (from the story of the Korean student),
or // He howled (was) on the street // (//onswin
(6v11) Hayauye//).

Let us give another example:

Student: — Ko MHe mpuexajia Mama, OHa XO4eT
KyIUTh 37ieck kBaptupy. (Mom came to me, she
wants to buy an apartment here.)

Teacher: — OnayxebiOpana? (Has she already
choosen?)

S: — Her emé. Mnu noporo, wiu e He HpaBUTCHL.
(Not yet. Or expensive or she does not like.)
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T: — A kakyro ona xo4er? (And what does she
want?)

S: — YtoOBI TaM JIepeBbs ObLIH, IBETHI. OHAITIO-
outnpupony. (That there are trees and flowers there.
She loves nature.)

Student is showing a picture which hangs on the
wall and saying, «This is the kind».

In this case, the only error which can be quali-
fied as a slip of a tongue (a picture — a flat), com-
pletely destroyed the sense of a previous dialogue,
and a communicative failure, is a result of a non-
communicative significant error.

At the same time errors, that are currently con-
sidered as communicative-significant, such as: trans-
position of parts of speech in a sentence // moisuepa-
owvineoe//, the violation of relations within a sentence
/lonupasumcseyniamoenapky// doesn’t not always
hinder to understanding. In the above examples it
can not be ambiguity or any haziness. In addition,
obviously, it should pay attention to the fact that one
and the same error in the context and out of it will be
interpreted differently.

For example the following phrase: «Yesterday, |
have a problemy» («Buepaymensiecmonpobnemay), is
clearly ambiguous out of context, it is not perceived
as violating the understanding in a dialogue.

Teacher: — Why weren’t you present at a lesson?

Student: — Yesterday I had a problem.

Eveninthistext: «oownasicovlii denv moti Opyea
Fbopuca 3a bonenv copna. Illomom bopuc noexans
6 bannuyynocmompens epavy. JJokmop ck3auie emy
xopouio oouxoeme. Hobopucuecnyuanepaua. Ouoy-
MankamamcsiHakankaxy, it is easy to understand the
essence of a statement, and none of the errors does
not destroy the meaning.

It raises many questions and a classification of
errors of a speech etiquette that make by foreign
students. If a teacher welcomes Good morning (//
30pascmeytime/ doopoeympo /) and etc. a student
replies Hi (//npusem!//), or instead See you later (//
docsudanus/ doscmpeuu// ) he says Bye (// nokaloa-
eati //) Are these mistakes considered as communi-
cative-significant?

Results and discussion

Thus, from the above it can be concluded that
at the present time there is no accurate, complete,
unambiguous interpretation of communicative-
significance of errors. At the moment, it is not de-
fined criteria, allowing a clear distinction between
communicative-significant and communicative-in-
significant errors. In this situation, errors of differ-
ent levels and categories are of equal value, and this
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violates the principle of objectivity of evaluation. It
seems to us that:

1. Communicative can only be called just only a
mistake that leads to a complete misunderstanding
by a recipient the intention of a speaker.

2. The communicative importance of an error
must be defined within the context.

3. The value of an error is best defined not by
the principle of a communicative significance /
insignificance, but by the level and category.

Conclusion

In conclusion when working with foreign
students, studying Russian language, a test-interview
is used to assess the communicative competence
of students of the second year of study. This is

primarily an introductory testing, which will allow
to provide the most appropriate group formation,
to make adjustments to the curriculum. Repeated
testing makes it possible not only to determine
the degree of communicative skills, but also to
obtain information that will allow later to answer
the question: what factors in language training of
students most contribute to the success in mastering
the language.

We need to note that the innovative techniques
should be used taking into account the specific
audience, according to national circumstances, the
extent of training and educational level.

Positive attitude to studying language forms
interesting materials in the country studies
and cultural relations that need to be carefully
selected.
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