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A NEW MODEL OF A SPECIALIST

The article considers a new model of a specialist on a competence basis. One of the most effec-
tive, promising and effective approaches recognized throughout the world is the competence approach.
Modernization of education based on the competence approach is being actively discussed today.It
reflects the kind of content of education that does not reduce to a knowledge-orienting component,
but involves a holistic experience in solving life problems, performing key functions, social roles, com-
petences, where subject knowledge does not disappear from the structure of education, but performs
a subordinate , an approximate role. The results of the conducted experiments showed that education
in our country requires the introduction of a model of competence education.Modern, dynamically
developing, socio-economic realities of society require changes in the education system in the field of
strengthening its practical and personal orientation, which proves the importance of the new model of
a specialist on a competence basis described by us. The success of modernization of the national edu-
cational system depends on how firmly this model of a specialist enters into the system of active profes-
sional and pedagogical activity of teachers — university practitioners in our country.
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competency model of education.
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J)KaHa mamaH yArici

ByA Makanasa Ky3bIpeTTiAiK bIHFalFa cal KeAeTiH YKaHa MamaH YATICi KapacCTbIpbiAyAd. OAEMAETI
TaHbIMaA KEAETIH TUIMAI, KeAeweri 6ap >koHe HOTUXKEAI bIHFaMAapPAbIH Oipi OA Ky3bIPETTIAIK biHFaiibl
GOAbIM TaHbIAFaH. byriHri TaHAa Ky3bIPETTIAIK bIHFaM HeriziHAe GIAIMAL >KaHFbIPTY GeACeHAl Typae
TaAKbIAaHYAQ. OHbIH, iLLIHAE OKbITYAbIH GiAIM Ma3MyHbIH TOMEHAETNENTIH, BGiAiM 6epy KypbIAbIMbIHAH
00bEKTMBTI BiAIM XKOFAAbIN KETMNENTIH, AereHiMeH GarbiHbILLTbI 6OAATbIH, aAFa KOMbIAFAH MakcaTTapFa
KOA >KEeTKi3yAi KamMTamacbl3 eTeTiH Heri3ri yHKUMIAAPAbI, SAEYMETTIK POAAEPAl, KY3bIpeTTepAi
>Ky3€ere acblpatblH OMIPAIK MpobAEManapAbl  LIELIYAE TyTac ToXipuOeHi Ke3AeMTiH 0GoAaAbl.
KoFaMHbiH 3amaHayn, GeACEHAI AaMbIl KeAe >KaTKaH, 9AeYMETTIK-3KOHOMMKAAbIK, LIbIHAbIKTapbl
GiAIM OKYMECIHIH NPaKTUKAAbIK, >KOHE TYAFaAblK, 0OarAap CaAacCblHAQ >KOFapblAdyblHbIH Ka>KeTTiAiri
TYbIHAQYbl Gi3AIH CMMNATbIMbI3AAFbl KY3bIPETTIAIK bIHFaAMbl HEri3iHAE >KaHa MaMaH KaXKeTTIAIriHiH
>KOFapblAAybIH anFakTanAbl. YATTbIK, GiAIM XKYMECIHIH XKaHFbIPYbIHbIH, COTTIAIN OYHAAM MaMaH YATICiHIH
eAiMi3A€eri XKoFapbl OKY OpbIHAAPbIHAAFbI 6EACEHAT MaMaHAAHABIPbIAFAH — MEAArorMKaAbIK, OKbITYLLbl-
NPaKTUKTEPAIH KbI3METIHE eHyiHe GaiAaHbICTbl GOAbIM TabblAaAbl.

Tynin cesaep: OGIAIKTIAIK, keTe GiAyLIIAIK, Ky3bIpeTTiAiK, XabapAapAblK, Ky3bIPETTIAIK bIHFan,
GiAIKTI-OaFrAapPAbI OKbITY, OKYAbI AAMbITY, KY3bIPETTIAIK XKyie GiAiMi.
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HoBas moaeAb cneumnasmcTa

B cTaTbe paccMaTpuBaeTCs HOBasi MOAEAb CMELIMAAMCTA HA KOMIMETEHTHOCTHOM ocHoBe. OAHUM U3
HanboAee 3(D(HEKTUBHbBIX, MEPCNEKTUBHBIX M PE3YALTATMBHbIX MOAXOAOB, MPU3HAHHBIX BO BCEM MUPE,
CUMTAETCS KOMMETEHTHOCTHbIN MOAXOA. MoAepHM3aLmMs 06pa3oBaHMs HA OCHOBE KOMIMETEHTHOCTHOTO
MOAXOAQ CErOAHS aKTMBHO 06CY>XAaeTcs. B HEM OTpaxkéH Takom BMA COAEp>KaHWs 06pasoBaHus,
KOTOPbIN HEe CBOAMTCS K 3HAHWEBO-OPMEHTUPOBOYHOMY KOMIMOHEHTY,  MPEeAnoAaraet LEeAOCTHbII
OMbIT PELIEHUsI >KMU3HEHHbIX MPOOAEM, BbIMOAHEHMS KAIOYEBbIX (PYHKLMIA, COLMAABbHbIX POAEN,
KOMMETEHLMI, TAE MPEAMETHOE 3HaHME MPU 3TOM HE MCYe3aeT M3 CTPYKTYpbl 06pasoBaHHOCTH, A
BbIMOAHSIET B HEM MOAYMHEHHYIO, OPUEHTUPOBOYUHYIO POAb. Pe3yAbTaTbl MPOBEAEHHbBIX SKCMIEPUMEHTOB
MoKasaAM, YTO B Hallel CTpaHe HEOOXOAMMO BHEADPEHME MOAEAN KOMMETEHTHOCTHOrO 06pa3oBaHms.
CoBpemeHHble, AMHAMWUYHO pa3BMBAIOLLIMECS, COLIMAAbHO-IKOHOMMYECKME peaaun obLiecTsa
TPEOYIOT M3MEHEHMSI CUCTEMbI 0Opa3oBaHMs B 06AACTM YCUAEHMS €ro NpakTUYeckon 1 AMYHOCTHOM
OPMEHTUPOBAHHOCTM, UTO AOKa3bIBAET 3HAYMMOCTb, OMUCAHHOM HaMM HOBOM MOAEAM CreLMaAmcTa
Ha KOMMETEHTHOCTHOM OCHOBE. YCrex MOAEpPHM3aLMU OTEYECTBEHHOM 06Pa30BATEAbHOM CUCTEMbI
3aBMCUT OT TOTO, HACKOAbKO MPOYHO BOMAET AAHHAsi MOAEAb CMELMAAMCTA B CUCTEMY aKTUBHOWM
NpoheCCMOHAAbHO-TIEAArOrMYECKOM AESITEABHOCTM MPErnoAaBaTEAEN — MPAKTMKOB BY30B B Haller

CTpaHe.

KAtoueBble CAOBa: KOMIMETEHTHOCTb,

KOMIMETEHTHOCTHbIN

NMOAXOA,  KOMMETEHTHOCTHO-

OpUEHTHMPOBaHHOE 0byueHWe, pa3BuBaioLLee 06yUeHe, KOMMNETEHTHOCTHAS MOAEAL 06pa3oBaHUs.

Introduction

The mentality of a specialist of the 21st century
is more focused on the independent solution of pro-
fessional tasks that promote self-actualization, meet
his desire for self-knowledge and self-realization in
personal and professional aspects. The competence
model of a specialist is humanisticallyoriented, it is
less rigidly attached to a specific object and subject
of labor, which ensures higher mobility of univer-
sity graduates in changing market conditions.

Among the many reasons restraining the renew-
al of education, one can call it a well-known one-
sidedness, disharmony, when instead of a holistic
socio-cultural experience, students actually master
only a part of it, primarily a knowledge component.
The orientation towards mastering knowledge of the
world around us dates back to the late Renaissance,
when in European schools we began to move away
from the religious and totalitarian education, during
which religious texts were unconsciously learned
and generally accepted norms of behavior were
formed on this basis.At the same time there was a
transition to a knowledge model, to the conscious
assimilation of concepts, to an elemental-materialis-
tic, nature-friendly way of thinking.

As the society developed, education increasing-
ly acquired a scientistic orientation. The knowledge
communicated to the students gained the properties
of systemic character. The whole scientific picture of
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the world helped to orientate in it, which was proved
by the subsequent successes of civilization. Equilib-
rium in the relations between «school» and «life»
was supported by periodic updating of the content of
education, mainly due to the inclusion in it of new
subject areas that were «requested» by developing
production and social relations. Sometimes sections
were introduced into the subjects of study, which
ensure the connection between learning and life.
So there were models of polytechnic education, the
fundamentals of technology and integrated courses.

However, changes in the social, information
and technological spheres have led to the formation
of a type of culture for which a one-sidedly under-
stood knowledge-based education has lost its effec-
tiveness and even expediency. Today it is possible
to speak with good reason about the crisis of the
knowledge-educational paradigm, which has sev-
eral reasons. The first reason is connected with the
change in the very phenomenon of knowledge and
its correlation with public practice, that is, the ob-
taining of information becomes a priority sphere of
a person’s professional activity and a condition for
the existence of any modern production in general.
The rate of renewal of knowledge is commensurate
with the pace of restructuring production lines. Un-
der the seconditions, knowledgehasbecomemean-
ingless. The incredible flow of information that is
becoming obsolete faster than the pupil will finish
school can not be «squeezed» into the programs.
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Learning «eternal truths» is, of course, necessary,
but without the ability to update the operational part
of one’s cultural experience, the student can not be
considered prepared for life.

Another reason for the crisis of the knowledge
paradigm is that there is no need to overload the
child’s memory with «in reserve» truths, because
there are other information stores. You just need to
teach the students to use them. The priority of the
individual’s independence and subjectivity in the
modern world calls for strengthening the general
cultural foundation of education, developing skills
to mobilize one’s personal potential for solving vari-
ous social, environmental and other tasks, as well
as a reasonable moral-expedient transformation of
reality. A specialist is in demand, who will not wait
for instructions, but enter into life with already es-
tablished creative, project — constructive and spiri-
tual — personal experience. The structure of knowl-
edge education is not «tuned» to this function.

Experiment

Attempts to go beyond the bounds of a
knowledgeable paradigm, to expand the content of
education not in quantitative, but in qualitative terms
have been undertaken for a long time. This was
primarily reflected in those educational models that
have been put forward and tested in recent decades.
Firstly, it is a cultural model of the content of
education (Kraevsky V.V., Lerner L. Ya., 1983: 34),
where the idea of reflecting the totality of the main
types of experience is embodied. This experience is
being mastered by a new generation that provides
continuity in sociocultural progress. Authors of the
concept V.V. Kraevsky, [.Ya. Lerner distinguish
four dissimilar components of cultural experience:
knowledge about various areas of reality, experience
of performing known methods of activity, experience
of creative activity and experience of emotional
value of attitude to objects and means of human
activity. Mastering the experience contributes to
the subsequent socialization of the school graduate.
The content of education is not limited to a set of
information that needs to be learned and reproduced,
but includes a holistic block of culturally appropriate
learning, that is, interaction between teaching and
learning.

Was this model implemented in practice?
Yes and no. On the one hand, a highly effective
pedagogical process ensures the appropriation of
a holistic cultural experience. This can be seen in
the spontaneously emerging mass practice. On the
other hand, the program — methodical and normative

educational base, which corresponds to this model
of education, has never been created.

Consider another model, which also goes
beyond the boundaries of the knowledge paradigm.
V.S. Lednev and M. S. Kagan believe that the
basis of the content of education is not a set of
scientific and subject areas, but human activity
(Lednev V.S., 1980: 44). It is represented by such
types of it as practical — transformative, cognitive,
communicative, value — orientational and aesthetic
(Kagan M. S., 1974: 26).

Attempts to go beyond the scope of subject-
specific education were also carried out in
systems of developmental learning. L.V. Zankov
emphasized the acceleration of the overall
intellectual development of children through the
implementation of such principles in the educational
process as training at a high level of difficulty, the
leading role of theoretical knowledge, problems,
individualization and the passage of material at a
rapid pace. (Zankov L.V., 1968: 54).

In V. V. Davydov’s system, a special role is
assigned to the development of theoretical thinking
in younger schoolchildren. The main subject of
mastering is a meaningful abstraction, that is, a
general principle of solving various problems from
a certain subject area. This is when children master
theoretical concepts, which serve for them as a tool
for constructing modes of activity in a certain subject
area (Davydov V.V., 1972: 72). Developmental
training is not just another method, but a new kind of
educational content that contributes to the formation
of the intellectual competence of the student.

Among the notable attempts to reconstruct
the content of education is the desire to design
educational systems that are oriented toward the
development of the personal sphere of students.
Let us recall the works of V.S. Ilyin, who proposed
the idea of constructing the content of education in
accordance with the structure of the personality. In
order for education to form an «integral personality»,
it is necessary to reflect in its structure the basic
situations of the life activity of a person and the
values of the society in which he lives (Ilyin V.S.,
1984: 35).In this context, we can note studies on the
problem of personality — oriented education, which
is associated with the study of personal experience
as a component of the content of education (Serikov
V.V, 1999: 42, Zelentsova A.V., 1996: 74), as well
as specific means of its selection (Kryukova E.A.,
2000: 88). They show that the formation of the
personal sphere of the pupil is also «responsibley for
a certain type of content of education, which is called
personal experience: personal self-organization
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(L.V. Lysenko), dialogic experience (S.V. Belova),
personal freedom (V.V. Zaitsev).

The search for ways out of the knowledge
paradigm was undertaken by the creators of
integrated training courses, for example, the project
method of teaching.

Those, whoaretrying to go beyond the boundaries
of a knowledge-based educational space are guided
by the fact that there really are «two entities». The
first, which is presented in the programs is subject
to compulsory assimilation and control, and the
second — «hidden education» (V.I. Slobodchikov).
It is a kind of secondary product of the educational
process.This includes all the results that contribute
to the formation of competence and personal
experience, as well as other indicators of education.
They can not be built up from a set of knowledge
and skills. In the process of social modernization,
they have become a priority.

Results and discussion

Now let’s consider how it is possible to
modernize education on a competent basis. This
approach is actively discussed today (E.Ya. Kogan,
V.V. Laptev, O.E. Lebedev, E.A. Lenskaya,
A.A. Pinsky, 1.D. Frumin, B.D. Elkonin). It reflects
the kind of content of education that does not
boil down to a knowledge-orienting component,
but involves a holistic experience in solving life
problems, fulfilling key functions, social roles,
competencies. Subject knowledge does not
disappear from the structure of education, but
performs an approximate role in it. «We refused
not from knowledge as a cultural object, but from
a certain form of knowledge» just in case «, that is,
information.»(Elkonin B.D., 2002: 27).

Competence approach puts forward on the first
place not the knowledge of the student, but the ability
to solve problems arising in different situations.

Teach behavior in various situations is
impossible. B.D. Elkonin suggested building and
pre-setting «inclusion situations» (Elkonin B.D.,
2002: 29).This means assessing the situation, as
well as designing the actions and relationships that
require certain decisions.

The student should realize the task itself, evaluate
the new experience and monitor the effectiveness
of their actions. This is a project for solving a
vital problem. Hence the name of the method that
provides the formation of competence — project.

The competence model of education is very
different from the knowledge model. The basis of the
content of education should be not only knowledge,
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but more complex cultural-didactic, structurally-
holistic competence. The transition to a new level of
the integrity of education can not be achieved only
by quantitative changes in traditional elements or
simply by updating their composition.

The specificity of competence training is that it is
not «ready knowledge» that someone has suggested,
but «the conditions for the origin of this knowledge»
are traced by someone (Gromyko Yu.V., 2000: 38).
The student himself formulates concepts that are
necessary to solve the problem. In this approach,
educational activity, periodically acquiring a
research or practice-transformational nature, itself
becomes the object of assimilation.

Integration in the content of education concepts,
ways of human activity, creative potential, the
experience of the manifestation of a personal
position, is carried out in the process of creating
the foundations of all these types of their own
experience, which should be the subject of reflection,
research, evaluation. Probably, this is possible in the
event that this experience takes an alienated form, in
a socially and personally significant product created
by the learner himself.

The idea that competence-oriented training
ends not with an answer at the board, but with the
creation of a product, is confirmed by the centuries-
old experience of the included training. Masters,
scientists, artists always prepared themselves for
the scientific, artistic and sporting activities within
the framework of the «school», creating a creative
product together with their teacher and mastering
not only the information and rules, but also the
method, approach, the style of effective work, the
system of values , which guided this master. Let
us recall the Montessori system and organizational
games of G.P. Shedrovitsky. In this training, the
student learns new types of experience: he finds and
identifies problems, acquires the skills of research
and design, co-operation, applies known and creates
new technologies for obtaining a product, evaluates
the quality of the result.

The psychological mechanism of forming
competence differs significantly from the mechanism
of formation of conceptual «academic» knowledge.
This is primarily due to the fact that ordinary
school knowledge is intended for memorization
and reproduction, or at best for obtaining other
knowledge by logical or empirical means. It is
unlikely that a student can be trained in competence.
He can become this only himself, having found
and tested various models of behavior in the given
subject area, choosing from them those that are most
appropriate to his style, aesthetic taste and moral
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orientations. Competence, therefore, appears as a
complex synthesis of cognitive, object-practical and
personal experience.

The methodology of designing personal
developmental educational systems, which is
actively developed in recent years (N.A. Alekseev,
E.V. Bondarevskaya, I.S. Yakimanskaya), but
not applicable in practice under the conditions of
a knowledge-based education paradigm, in the
transition to a competence-based educational model
will be in demand.

Further development of the model of competence
education is connected with the transition from
a general theoretical idea of its content to the
construction of subject educational programs,
adequate situational modeling technologies and
control and measuring materials.

In the structure of the indicative basis of
activity, we distinguish the following elements: 1)
the subject and methods; 2) conceptual knowledge
about the essence of the object or process created
in this activity; 3) a set of tried-and-tested methods
of activity; 4) the experience of performing this
activity in problematic conditions when the task
conditions are not complete, the information deficit,
the lack of cause-effect relations, the unsuitability
of known solutions; 5) the mechanism of reflection,
manifested in a kind of testing the situation and their
own behavior in accordance with their values and
meanings.

Competence as a property of the individual
exists in various forms: as a degree of skill, a way of
personal self-realization, aresult of self-development
of an individual or a form of manifestation of ability.

The nature of competence lies in the fact that
it is a product of learning, a consequence of the
self-development of the individual, not so much of
technology as of personal growth, self-organization
and generalization of activity and personal
experience. Competence is a way of existence
of knowledge, skills, education, contributing to
personal self-realization, finding a pupil of his place
in the world, as a result of which education appears
as highly motivated and in a true sense personally
personalized, ensuring the maximum demand for
personal potential, recognition of the person around
and awareness of her own significance.

Until recently, the phenomenon of competence
was associated most closely with the sphere of
vocational education. It was always clear that
competence is not identical to «passing the course,»
but is associated with some additional prerequisites
for the development of a specialist, his own creative

potential and the quality of education that he
received. It was in a professional school focused on
competence that such specific methods of training
competent specialists emerged, such as a task-
oriented approach, simulation-modeling, project
and context-based teaching methods, the integration
of educational and research work.

Competent approach in the sphere of general
education is a new phenomenon for the domestic
didactics. In contrast to professional competence,
which has a standardized scope of application,
existing patterns of performance and requirements
for their quality, key general educational competence
is manifested as a certain level of functional literacy.
These two types of competence combine experience
that is not reducible to a set of knowledge and skills,
the integrity and concreteness of the perception
of the situation, the willingness to receive a new
product.

Hypothetically, it is possible to determine the
general characteristics of an educational program
that is not focused on the subject-knowledge, but on
the competence model of education: 1) a description
ofthe attributes and the expected level of competence
in some area; 2) the definition of the necessary
and sufficient set of learning tasks-situations, the
sequence of which is built up in accordance with
the increase in completeness, problemativeness,

concreteness, novelty, vitality, practicality,
interdisciplinarity,  creativity, = value-semantic
reflection and self-assessment, humanitarian

expertise of decisions, the need for a combination
of fundamental and applied knowledge;3) process
technology, including the sequence of presentation
of problem-situations to students of different types
and levels; 4) algorithms and heuristic schemes
that organize the activity of students in overcoming
difficult situations; 5) technology for accompanying,
counseling and supporting students in the process of
passing the program.

How to make the transition from the subject-
knowledge to a more holistic model of education,
where priority will be given to experience,
competence, subjectivity?

For this, as we represent, one model should not
be replaced by another. Perhaps the coexistence
of two paradigms — knowledge-objective and
competence. Let’s name here three variants
of possible models: the first — the knowledge-
academic system is realized in an elementary and
basic school, and in the senior profile — competent;
the second is the simultaneous functioning of
two elective educational options: academic and
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practice-oriented, competence; the third — the
transitional forms of building education are
developed through the inclusion in the curriculum
of integrated courses in which the subject areas are
related to the spheres of competence. Other options
are possible, but the transition to a new stage can
not be carried out by very rapid administrative
action. A deep research and modernization of the
theoretical foundations of the design of educational
systems is in order to create an information,
scientific and methodological base and a system
for training personnel, and the formation of a new
pedagogical thinking in society.

The first steps to building a competence model
of education must be done today. As the basic
measures, we denote three basic ones. The first is to
expand the intersubject component in the structure
of curricula in general education disciplines, that is,
to include in the content of this subject educational
material from other fields of knowledge and
practice, indicating the possibilities of use. This
component should appear before the students in the
form of interdisciplinary tasks, which in principle
can not be solved by the means of one subject.
Naturally, such an understanding of the essence of
the assimilation of the material must be reflected in
the corresponding control and measuring materials,
and ultimately in the examination tests.

The next step is the creation of a conceptual
framework for the introduction of competence
elements in all educational areas of the curriculum.
This will be a special set of requirements, that is, an
educational standard for constructing a competency-
oriented training subject, rather than «material
reproduction.» Simultaneously with this adjustment
of educational programs, work should also be
carried out on the harmonization of the introduction
of various educational areas in a common set of key
competencies.

Finally, the real organizational form of
implementing the competency model of education
should be a profile high school. It is for this purpose
that the program for the development of education
is consistently passed. This school is created taking
into account the didactic patterns of competence
education and the alternative ways of implementing
the educational opportunities and needs of citizens.

Conclusion

The fulfillment of these priority tasks is impossi-
ble without the creative cooperation of professionals
developing the content of education with practitio-
ners, from the innovative search for which and their
counter initiatives, the success of the modernization
of the educational system largely depends.
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