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The author generalizes some data from the secondary research of world well-known syllabus design-
ers as well as some information from his own teaching experience, then, suggests some recommendation
on solving the dilemmas and difficulties which occur during culture related syllabus designing process.
Thus, the article examines the importance of teachers’ sociocultural beliefs and values and how they
influence the development of a course. In the sphere of world higher education, it is noticed that there
are different cultural values between teachers and students, as well as different values between teachers.
It also looks into why there are sometimes discrepancies between the beliefs of teachers of the same
profession, even the same teaching experience and almost the same age. This work examines what types
of tension there can be, why they can exist and how they can be overcome. The focus of this paper is
on the differences in the values and beliefs between teachers as course developers who are experienced
in curriculum and syllabus developing for courses, mainly in the area of studying culture in the field of
education.
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Bo3moxkHblie HanpsH»keHHOCTH,
BO3HUKaOWIME MEXAY COCTABUTECASIMU cw\/\aﬁyca

ABTOp 0606LLaET HEKOTOPbIE AQHHbIE 13 BTOPUYHOIO MCCAEAOBAHMS TPYAOB BCEMMPHO M3BECTHbIX
pPa3paboTUMKOB yuebHbIX MAAHOB, @ Tak)Ke HEKOTOPYIO MH(OPMALIMIO M3 CBOEro COBCTBEHHOIO OMbITa
nperoAaBaHus, 3aTeM MpeAAaraeT HEKOTOPble PEKOMEHAALMM MO PELEHMIO AUAEMM U TPYAHOCTEN,
KOTOPbIE BO3HMKAIOT B MPOLIECCE Pa3paboTKM yueBHbIX MAAHOB, CBSA3aHHbIX C KYAbTYPOI. TakMm 06pasom,
B 3TOM CTaTbe PAaCCMaTPMBAETCS BOMPOC O BAXXHOCTU COLMOKYAbTYPHbIX YOEXKAEHWUIA M LIEHHOCTEN
npernoaaBaTeAein M 0 TOM, Kak OHM BAMSIOT Ha pa3paboTky Kypca. B cdepe Bbicwero obpasoBaHus
MMPOBOro MacluTaba 3amMeyeHo, UYTO MEXAY MPEernoAaBaTeAIMM M CTYAEHTaMM CYLLECTBYIOT pasHble
KYAbTYPHbIE LIEHHOCTM, TaK K€ KaK M pasHble LEHHOCTU MEeXAY rnpernoAaBaTeAsmu. [1osaTomy 3aech
paccMaTpMBaeTCsl, MOYEMy MHOMAA BO3HMKAIOT PACXOXKAEHMS MEXAY YOEXKAEHMIMMN NPEernoAaBaTeAen
OAHOM MPOECCHM, AQXKE OAHOIO M TOTO K€ OfbiTa 00yYeHMsI M MOUYTM OAHOrO Bo3pacTa. AaHHas
paboTa M3yvaer, Kakme BUAbI HAMPSXKEHHOCTM MOTYT ObITb, MOYEMY OHM MOTYT CYLLECTBOBATb M KaK MX
MO>KHO NpeoAoAeTb. OCHOBHOE BHUMaHUWE B AQHHOM CTATbe YAEASIETCS PA3AMUMSIM MEXXAY LIEHHOCTSIMM
y6eXxXAEHMSIMMN TPErnoAaBaTeAen Kak paspaboTUMKOB KypPCOB, KOTOPbIE MMEIOT OMbIT B COCTABAEHUM
NnporpamMm 1 CMAAabYCOB, B OCHOBHOM B 0OAACTM M3YUYEHUSt KyAbTYpbl B cdhepe 06pa3oBaHms.

KAloueBble cAOBa: KyAbTypa, HanpsikeHue, yOeskAeHus, AM3aiiH Kypca, paspabotunk kypca, ACLL
(QHFAMIACKMI I3bIK AASI CMieLManbHbIX LeAen), KTO (KyAbTypa, TpaAuLmMM 1 0bblyam).
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Cuanabyc asipaeyLlirepAiH, HAHbIMAAPbI apacbiHAAFbI
naiAa 60Aybl MYMKiIH KQiLLUbIABIKTap

ABTOpP TaHbIMaA CMAAAOYC KypacCTbIPYLUbIAAPAbIH eHOEeKTEPiHE »KacaFaH ©3iHiH eKiHLi AeHremnAi
3epTTeYiHEH aAblHFaH AEPEKTEPAi, COHAaM-aK, ©3iHiH OKbITYLIbIAbIK, ToXipnbeciHeH aAblHFaH Kenoip
MOAIMETTEPAI KOpPbITa KEAe, MOAEHMETNEH OaAaHbICTbI CUMAAADOYCTapAbl >Kacay KesiHAeri naraa
6GOAYbI MYMKIH AMAEMMAAAP MEH KMbIHABIKTAPABI LieLly GOMbIHIIA SAAEDIP >KaHa OMAAPbIH YCbIHAAbI.
Aemek, 6yA Makanasa OKbITYLIbIAQPAbIH SAEYMETTIK MOAEHM HaHbIMAAPbl MEH KYHAbIAbIKTAPbIHbIH
MaHbI3AbIAbIFbI >KOHE OAapPAbIH KypC 6arAapAaMachiH >Kacayfa KaAai ocep eTeTiHi KapacCTbIpbIAaAbl.
OAEMAIK >KOFapbl 0iAiM 6epy caaacblHAQ MyFaAIMAEP MEH OKYLLbIAAP apacbliHAQ, COHAAM-aK, e3apa
MYFaAIMAEP apacbiHAQ SPTYPAI MOAEHM KYHAbIAbIKTapAblH 6ap ekeHi 0Oaikaraabl. bip kacinTeri
MYFaAIMAEPAIH Ke3KapacbiHaa, TinTi Gipaent Toxiprbeai koHe GipAen >KacTafbl OKbITYLIbIAAPAbIH
HaHbIMAAPbI apaCbIHAAFbl aMblPMAaLLIbIAbIK TAPAbIH HEAIKTEH 6OAATbIHAbIFbIH aHbIKTayFa ThipblcKaH. Ocbl
MaKaAa aTaAMbILL KaMLLIbIAbIKTAPAbIH KaHAAM TypAepi 0OAaTbiHbIH, Here GOAATbIHbIH >XOHE OAapAbl
KaAai >xeHyre GOAaTbiHbIH KapacTblpaabl. MakaaaHblH 6acTbl KOHIA 06Ain OTblpFaHbl, OA — OGiAIM
6epy caAaCblHAAFbI, €H aAAbIMEH, MOAEHMETTI 3epTTen OKbITy GarAapAamachbiH, CUAAADYCbIH d3ipAer
AQbIHAQYLIbI PETIHAEr ToXipnbeAi MyFaAiMAEp apacbliHAAFbl KYHABIABIKTAD MEH HaHbIMAAPAbIH

alibIPMaLLbIABIKTAPbI.

TyiiH ce3aep: MOAEHMET, KanLUbIAbIKTAP, HaHbIMAAP, KYPC AM3aiHbl, KYpCTbl a3ipAeyili, AMAT
(apHaribl MakcaTTaFbl aFblAlbIH TiAl), MCA (MBAEHMET, CaAT-ABCTYpPAED).

Introduction

For a while, assumethat you are assigned to
design a course on English for Specific Purposes
(ESP) on Culture, Traditions and Customs (CTC)
of a local nation at a university with other two or
threeof your colleagues. The reason to design that
kind of course may be different, for instance, the
university may have foreign students including
exchange students to be introduced to the national
culture or there is a necessity for the local
multinational students to get easier integrated
into the world of business after graduation. The
institution may require the course syllabus to have
some types of approaches included in teaching,
for example, a communicative approach. In the
process, thecourse designers mayexperience
tensions and challenges because of differences
betweentheir attitudes towards the culture of
the local society, its values, and the needs of the
students[1].It may be beyond comprehension
why there are discrepancies sometimes between
opinions of teachers of one profession, even the
same teaching experience and almost the same age.
The author examines the importance of teachers’
sociocultural beliefs and values and how they
influence the development of a course. In the
sphere of world higher education, it is noticed
that there are different cultural values between
teachers and students, as well as different values
between teachers. It is not so clear yet why there
are sometimes discrepancies between the beliefs
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of teachers of the same profession, even the same
teaching experience and almost the same age. This
work examines what types of tension there can be,
why they can exist and how they can be overcome.
The focus of this paper is on the differences in the
values and beliefs of teachers as course developers
who are experienced in curriculum and syllabus
developing for courses, mainly in the area of
studying culture in the field of education. Notions
of culture, tension and beliefs, course design
and development will always be going along the
example of CTC ESP (mentioned above) through
the paper. Possible recommendations for syllabus
designing will be offered as a conclusion.
Method: secondary research. General
requirements for syllabus designing

«Any syllabus is primarily a plan of what is
to be achieved through teaching and learning»
so, according to Breen [2, 82), «it has to have
six requirements which will influence designer
decisionsy». If Breen’s further thoughts are conveyed
in details by paraphrasing, they will sound as
follows. First, the plan should provide an accessible
framework of the knowledge and skills on which
teachers and learners will teach and study. Second,
the plan should provide continuity for its users, that
is, teachers and learners are possibly to know the
orders of the materials to be covered within certain
period of time. Third, it has to have a record of what
has been achieved, that is, pre-requisites for another
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level if it is a language course. In other words, if it
is for a specific discipline the content of the syllabus
must clearly show what other subject should be taken
prior to this one. Fourth requirement is that it should
have clear objectives through which a learner’s
progress could be evaluated. Fifth, it should be
appropriate to the purposes of the users. The users
of the syllabus are the teachers, usually the course
developers themselves and the students. Sixth, it
should be sensitive to the educational environment
which means that it has to meet the requirements
of the context where the language or the subject is
going to be taught. By the context, it is meant to be
the participants of the classroom where the language
or the subject will take place, the students’ needs
and the purposes and ideologies deriving from the
curriculum of the educational institution and the
needs of the society.

When a designer plans the objectives and the
content of a syllabus for a certain course of a
discipline, they have to look for the alternatives
among the influences of theory, classroom practice
and demands of the local educational bodies. In
order to meet these requirements, the designer will
most probably create a syllabus on the basis of
some particular principles. These principles could
be a reflection of the views of the designer and the
collaborators. The principles may reflect the view
upon the language. The attitude to the content
subject taught by the medium language may also
be reflected in the syllabus designer’s principles.
These principles in the syllabus could also reflect
how the teaching and the learning will work in
the socio-cultural discourse or the educational
context. While designing syllabuses, designers are
supposed ‘to take into account these views in the
decision-making process’ [3, 157] which usually
happens before the course program is launched.
Use of English as a medium in the content of a
discipline to explore the culture of the learners in
other countries, for example, Kazakhstan, might
cause some misunderstandings, first of all, among
course designers. Just going back to our ESP
CTC example, the first disagreement may take
place in relation to the vocabulary which is to be
used in the students’ discourse community in the
classroom. The reason for that is quite explainable
because the words of one language may not be
able to express the exact meaning of the notion in
the alien culture. It may lead to a clash of cultures,
misunderstandings between people which may
result in psychological tension about which is
discussed in the next section.

Discussion: Dilemmas and difficulties
appearing during syllabus designing process

Sometimes a syllabus designer might undergo
some sorts of psychological tension, like difficulties
while ‘combining the learners’ foreign language
competence and their knowledge of their own
culture’ [4] cited in [5, 149]. [t means that the learners
are supposed to be communicating in English about
the culture in their own context.

Rather than relying on expertise, methodology,
and materials controlled and dispensed by Western
ESL countries, EFL countries should strive to
establish their own research contingents and
encourage methods specialists and classroom
teachers to develop language teaching methods that
take into account the political, economic, social, and
cultural factors and, most important of all, the EFL
situations in their countries [6, 604].

There are many dilemmas and difficulties
appearing in front of the teacher as a syllabus designer
who tries to adjust the Western methodologies into
the construction of the locally designed syllabus.
Those dilemmas and other contradictions seem to
entail some tensions between the teacher beliefs
and the teaching practice. For example, the teacher
who is to use the ready CTC ESP syllabus would
have to balance between the communicative
confidence of the fourth year student and the low
language competence of a freshman. Saying about
the learners’ language competence, it is the case
when there is no prerequisite to a course, i.e. any
student from any year of study can be registered.
It may be the demand of an institution which puts
the course developers in front of a dilemma. On the
one hand, in order to fit the institutional demand
the syllabus should be adjusted to a student with
average knowledge of English which is usually
high intermediate level, on the other, it is to meet
the needs of the last-year students whose English
speaking skills are normally an advanced level.
Again this contradiction during the course design
has to be overcome by compromising with your
beliefs.

As it is seenfrom the demands required of the
syllabus, the syllabus designers have to work within
a number of constraints. Curriculum designing
or syllabus constructing for language learning or
any other subject is as a challenging, tiring at the
same time interesting process as the learning of
a language itself. Syllabus designing is difficult
because it requires many things to be considered,
for example, the culture of a whole nation in the
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broad understanding with its material heritage
and traditions and culture in a narrower view, as
Holliday [7] defines them in a smaller, more precise
way. He identifies everyday habits and behavior
of a teacher and student groups as cultures. Trying
to avoid the stereotypical national definitions and
lovingly describing the educational environment, he
admits that

... Cultures of individual classrooms and of an
individual teacher and student groups are entities
which are close to us, in which we participate and
about which we know a great deal. They are more
tangible and definable than an ‘Arab culture’ or a
Western culture’. In this micro-cultural landscape
of teachers, students and classes, one can begin to
see, too, dynamics of change and interaction in what
amounts to a cultural market place, where new ideas
or practices are traded between different groups
accordingto their needs [7, 6].

If the above quotation is simplified, then one
can see that the challenging feature of the syllabus
designing job identifies the interesting and unknown
side of the subject for the programdevelopers. In the
case of CTC ESP, one of the contradictions that may
appear is the way how the course developers want
to integrate the national culture that is the discipline
itself into those micro-cultures of students. As my
teaching practice shows that before the syllabus is
implemented into practice in the classroom as an
educational working program it goes through many
interactions around the classroom. The curriculum
developers have to compromise with their individual
culture and conciliate their own teaching beliefs
in order to meet the needs of the learners who are
representatives of classroom cultures. In the case of
CTC ESP, there may be an additional contradiction
which is a difference between the designers’
perception of cultural values depending on what
area — urban or rural one — each of the participants
was brought up. The designers also have to take into
account the requirements of the institution in order
to fit their syllabus into the whole socio-educational
environment of a country by adjusting the syllabus
to ‘the culture of the classroom which is an amalgam
and permutation of different and often conflicting
social contexts for the different types of people
involved’.

There is a tension between the ‘internal world
of the individual and the social world of the group’
[8, 129].

Conflict of interests seems to be a recurring point
between different professional groups, between
curriculum developers and teachers, and between
teacher and students, especially where there are
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cultural differences. And, differences in syllabus
designers’ perception of cultural values which is the
case of CTC ESP mentioned above. The curriculum
developers might be insiders that is a collaborating
group of teachers working in the same institution,
and outsiders that is, for example, a group of
researching scientists authorized by the Ministry
of Education of a certain country. The group of
outsiders even might come from another country,
for example, in the case of Egypt where, as Holliday
[9, 54-63] reports and warns about Western and
Eastern cultural differences when in his experience
a group of curriculum developers for English
learning decided to implement the communicative
approach in the local schools in the 1980s. At first
their project did not go well because the adjustment
of the program to the local teachers’ beliefs and
students’ needs was not taken into account in full.

As CTC ESP is a syllabus for a pure course
of culture and traditions, a similar situation may
happen among the course developers. One of the
difficulties in the process of creation of that course
may appear if one of the course developers is
brought up in a large city where the cultural and
traditional values are not so highly esteemed as in
the villages. Because of the ideology held during the
person’s childhood and adolescent time large cities
may have used to be multinational consequently
being more cosmopolitan. As a result, there may
appear a tension between the teachers — course
developers’ understanding of the local culture as
a whole. Nevertheless, as the job of an English
language teacher is considered to be an international
profession, Holliday appeals that conflicting
interests are a fact of life which must be addressed
if we are to come anywhere near solving important
professional problems. Also, conflict does not have
to be destructive. When a curriculum developer
or a teacher is confronted by teachers, students or
an institution which seem to go against the new,
‘modern’ methodology, it is not time for each side
to close ranks and become more extreme in their
defense against the other [7, 6].

If1 dare to supportthis view by ateacher’s general
practice, I would say that firstly, even though the
syllabus is not going to be designed as a new one, the
programdevelopers may have different professional
and cultural views to the matter and they have to
solve any existing conflicts of interests among
themselves beforehand. Secondly, if the syllabus
is not similar to those which have been designed in
the old familiar canons, it can definitely raise quite
a large number of questions among the users that
is the teachers and the students. All the more, if
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the syllabus is absolutely new one, it might raise a
great deal of doubts among the teaching community
of an institution and among the participants of the
classroom.According to my teaching experience,
sometimes designers might need a whole semester
to defend their own «child». The first meeting of
introducing a new course syllabus may become
a theatre of a battle which may end in a fiasco for
the course developers. So instead of immediately
rejecting the newly created document, it is better to
have a constructive dialogue and mutual learning
which would be healthy and productive. This
conflict might occur because of inconsistency of
beliefs of the curriculum developers and the users.

Recommendations on local context syllabus
designing and Culture

Beliefs are not necessarily something that
teachers can easily articulate or are completely
aware of [10] cited in [11, 26]. Some teachers may
not be able to say about their own beliefs from
their own teaching experience simply because of
different reasons. For example, some teachers who
have a well-paid job in private schools would not
like to show their beliefs because of the danger of
losing their jobs. Another example, some of the
teachers working in Kazakhstan may belong to the
group of people who may have been educated before
1991, during the Communist Era when nobody took
account of teachers’ beliefs. Owing to the fact that,
most of the English language teachers are women
who have had the Asian family education which,
too, may restrict teachers from expressing their
beliefs openly. I believe that every teacher has their
own beliefs, either personal or professional.

Beliefs can arise from work experience and
the discourses of the workplace, from your view
of language, your view of the social context of
language, your view of learning and learners and
your view of teaching. Your ongoing professional
development — readings, presentations, or courses
can influence your beliefs. All of these influences
— as a learner, as a teacher, as a colleague — provide
the basis for your understanding of how languages
are taught and learned and the beliefs that guide
your choices [11, 26].

However, beliefs may change or undergo some
alterations. For instance, before I have gained some
experience as a teacher I used to have a belief that
learners must only follow directions taken from
a teacher. First, I was taught to think so myself
at the secondary school even in some cases at the
pedagogical university of initial training. Secondly,

I assume, it must, too, be something cultural which
is peculiar to that part of the world where I come
from. In spite of being an Asian country citizen, |
have gradually reconsidered my views and beliefs
according to the new needs of my students. A bright
example for the differences in the world cultures of
obtaining knowledge can be the following:

Over a thousand years ago in Al-Azhar, one of
the oldest universities in the world, one learned man
would sit under a pillar with a surrounding group of
disciples eagerly hanging on every word he uttered,
doing their best to understand his ideas and follow
them [12, 55].

But there are some principles or habits, teaching
ones as well as personal ones, which may stay
with a teacher lifelong, which a teacher may try to
incorporate into any micro — culture of a class he
or she teaches. For example, starting always with
a warming-up exercises; ending a lesson with a
small game; finishing a class with a tricky question
to make students think outside of the classroom; or
finishing a lesson with producing a question in small
groups to sum up the theme which has been taken in
that class.

The role of culture in language learning and
using a language in exploring one’s own culture
seems to be increasing. It is noticeable especially in
those countries that have recently got independence
and are going through self-identification process.
Graves [13, 186] saying that ‘culture may provide
a broader and deeper context for how one knows
or determines what is valued, appropriate, or even
feasible and why’, cites Damen [14] who calls
culture « the fifth dimension of language teachingy.
Kramsch[15], cited in Graves [13, 186] asserts that
‘culture is not just a fifth skill or even an aspect
of communicative competence but the underlying
dimension of all one knows and does’. It is seen
that a teacher compiling a syllabus should view the
culture, the local national culture as well as the target
language culture, as the integral part of the program.
Doing so, a program developer enables the syllabus
users, other teachers and learners to be aware of the
role of culture in everyday communication. Further,
the users understanding the cultural aspects of the
target language might in practice behave themselves
in culturally proper ways additionally having had
knowledge of their own culture. In this way, a learner
becomes prepared to evaluate and respect the values
of his or her own culture and probably will not have
at their work place such constraints as the course
designers have had during the development of the
imaginary CTC ESP syllabus.
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Conclusion

The difficulties do not seem to end with the
implementation of the syllabus into the classroom.
Syllabus construction may also raise pedagogical
difficulties if the program developers do not
consider the larger context around the classroom.
As Nunan and Lamb [16, 33] identify that the
context and environment of the learning process,
including the curriculum plans that should drive
the pedagogical action, are critically important. In
other words, classroom decisions cannot be made
without reference to structures operating outside of
the classroom, at the level of the curriculum.

Above the needs of students and the institutional
requirements, those‘structures operating outside of
the classroom’ might be looking over the ways how
the teaching and learning currently are going on.
These supervising views may be influenced by the
changes in the educational area happening around

the world. In their turn, the changes may concern
the differences in teaching and learning from the
perspectives of the content of the syllabus, activities
and materials or technologies as well as teaching
approaches to be included into the teaching and
learning environment. Thus, apart from minding
the structures operating outside the classroom the
course designers should first of all think of the
context and environment of the learning process.
The learning process involves the framework of
the knowledge and skills to be taught and studied.
Materials to be covered within a certain period
and language learning levels of students are also
to be included in the syllabus. Objectives of the
course and evaluation of a learner’s progress are
to be considered. Finally, the syllabus should be
designed taking into account the learners’ needs,
demands of the local society and peculiarities of
the national culture as well as micro-cultures of the
school.
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