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DEVELOPING STUDENTS’ LISTENING SKILLS WITH
THE USE OF AUTHENTIC MATERIALS

This article under review focuses on the importance of authentic materials in developing students’
listening skills in the language classroom. Listening in fact is one of the most important keys to language
learning. It is also one of the purposes of learning English. Listening skills are very important in building a
student’s cognitive, behavioral and affective aspects. It is important to know that listening skills develop
this ability to interact and communicate with the world efficiently. There are many advantages when stu-
dents in the language classroom correctly use these skills.Students also commonly learn through listening
and paying attention to what they see and hear around them. Authentic materials help them to gain more
knowledge and experience in listening, and they develop their own ideas, interests and preferences.
After gaining such experiences, students filter important facts and opinions through different listening
activities. Understanding such things helps them to guide and discover their individual possibilities. This
article also explains a pivotal role of authenticity in teaching listening skills, and the correct usage of
authentic materials and graded texts which are suitable to help our students improve their listening and
increase their motivation in a bit more detail.

Key words: listening skills, an authentic listening material, an authentic approach, gradedtexts, com-
prehension, motivation, specific information.
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TYnHYCKaAbIK MaTeprasAapAbl naMAaAaHa oTbipbir,
CTYAEHTTEPAiH, TbIHAAMN TYCiHY iCKepAiKTepiH AaMbITy

ByA MakanaAa CTyAeHTTepre LWeTeA TiAIH YMPeTyAe TYMHYCKAAbIK MaTeEPUAAAAPAbI AYPbIC MaiAdAaHa
OTbIPbIM,0AAPABIH, ThIHAAM TYCiHY ICKEPAIKTEPIH AAMbBITY KOAAAPbI KApacTbipblAaAbl. ThIHAQM TYCiHY —
Ce3 opekeTiHiH 6ip Typi 60Aa OTbIPbIM, WETEA TIAIH OKbITYAQ >KOHE OHbl MEHTEPYAE MaHbI3Abl OpPbIH
anaAbl. ToiHAQM TYCiHY BPEKETIH AYPbIC MEHTepY — LIETEA TIAIHE OKbITYAbIH 6ACTbl MaKcaTTapblHbIH, 6ipi
60AbIN TabblAaabl. Co3 BpeKkeTiHiH OYA TYPiH MEHTEPYAE TYMHYCKAAbIK, MATEPUAAAAPAbI AYPbIC KOAAAHA
6iAy Ae MaHbI3Abl. ThiHAAM TYCiHY iICKEPAIKTEPIH AAMbITY KOTHUTMBTI XKoHe ad)(PeKTUBTI acrnekTiAepAi
KAAbINTACTbIPY YLWiH A€ MaHbI3AbI. ThIHAQM TYCiHY ICKEPAIKTEPIHIH AYPbIC KAABbINTACYbl CTYAEHTTEPAIH
CbIPTKbl OPTaMeH TMIMAI KapbIM-KAaTbIHAC >KacayblHa CenTiriH Turiseai. LLleTea TiAiH yipeHin >kaTkaH
CTYAEHTTEp OCbl iCKEPAIKTEP MEH AAFAbIAAPAbI AYPbIC MalAaAaHy apKblAbl KON Hapce YHMpeHeAi.
TYyMHYCKAAbIK MaTepurasAap >KOHEe MOTIHAEP CTYAEHTTEPAIH TbiHAAM TYCiHY iCKEpAIKTEpiH >KOFfapbl
AEHIreMAe KaAbINTacTbipyra, GIAIM MeH Toxipnbe xuHayra kemeriH Turizeai. CryAeHTTEp ThbiHAAM
TYCiHY >KaTTbIFyA@pPbIH YKacayaa TYMHYCKAAbIK, MaTepUarAapPAaH KEPEKTI aknapaTTapAbl HEMeCe Herisri
OMAbI HAaKThl aHbIKTai aAaTbiH 60Aaabl. CoHbIMEH KaTap, 6yA MaKkaAaaa TYMHYCKAAbIK, MAaTEPUAAAAPADIH
JK8HE MOTIHAEPAIH AYPbIC TAHAAABIM AAbIHBIM, KOAAAHBIAYbI, OAAPABIH, CTYAEHTTEPAIH, ThIHAAM TYCiHY
iCKEpAIKTEPIH AAMbITYAQ YKOHE LEeTeA TIAIH MEHTepyre AereH Kbi3bIFYLUbIAbIKTapbIH apTTbIPyAQ aAATbIH
HEeri3ri poAi Ae KapacTbIpbIAQAblI.

TyiiiH ce3aep: TbiHAAM TYCiHY ICKEPAITi, ThIHAAM TYCiHY SpeKeTiH AAMbITYFa apHaAFaH TYMHYCKAAbIK,
MaTepuanAap, TYMHYCKAAbIK, aMaA-TACIAAEP, XKeke TonTapra GeAIHreH MaTIHAEpP, TYCiHY, MOTUBALMS,
apHaribl aKknapar.
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Pa3BuTHe HaBbIKOB AYAUPOBaAHUA CTYAEHTOB,
UCMOAb3YSA ayTEHTUYHbIE MaTepPHaAbI

B AaHHOM cTaTbe paccMaTpmBaeTCa aKTYaAbHOCTb ayTEHTUYHbIX MaTEPUAAOB AAS ayAMPOBaHMA B
O6y‘-IEHl/Il/I MHOCTPAHHOMY 43bIKY. AyAl/lpOBaHMe — 3TO OCHOBHag 4aCTb U BUA pequoﬁ AEATEAbHOCTU.
Takke ayAMpoBaHMe — OCHOBHa4 LEAb B O6yLIEHl/Il/I aHrAVIVICKOMy A3bIKY. HaBbikun aAyAMpPOBaHNA O4Y€eHb
Ba>XHbl AAS MOCTPOEHNA KOTHUTUBHbIX, NMOBEAEHYECKUX U aCII)CbeKTHbIX acnekToB. BaxkHo 3HAaTb, UTO
HaBblKM ayAMPOBaHMA Pa3BMUBAIOT 3TY CrocoBHOCTb 3(1)(beKTl/IBHO B3aMMOAENCTBOBATb M O6Ll_l,aTbC$l C
MNPOM. Ectb MHOrO NnpenmyLecTB, KOoraa CTyA€HTbl B 43bIKOBOM KAACCe MNMPaBMAbHO MCIOAb3YIOT 3TU
HaBbIKUA. CTyAeHTbI Tak>ke 0ObIYHO y4aTcC4, CAyllada n o6pama9| BHMMaHME Ha TO, UTO OHN BUASAT U CAbILLAT
BOKpPYI HUX. AyTeHTl/ILIHbIe MaTepuraAbl MTOMOTraloT CTYAEHTaM TMOAYYUTb 6GOAbLLIE 3HaHMIA U OMbiTa npu
ayAMpoBaHnn, N OHU pa3pa6aTblBalOT CBOU COBCTBEHHbIE NAEen, MHTEPECbI 1 NMPEANOYTEHUA. nO/\yLII/IB
Takom OonbIT, CTYAEHTbI q)VIAprleT Ba’>XHble CbaKTbl M MHEeHMS C NMOMOLbIO Pa3AMYHbIX ayTEHTUYHbIX
MaTepnaAOB AASA ayAMPOBaHUA. ITa cTaThsl TakXke OObACHSEeT OCHOBHYIO POAb ayTEHTUYHOCTU B
O6y‘-IEHl/Il/I HaBbIKOB ayAMPOBaHMA W TMPABMAbHOIO WCMNOAb30BaHMA AYTEHTUYHbLIX MaTepuraAOB U
K/\aCCl/lq)VILI,l/lpOBaHHbIX TEeKCTOB, KOTOpPbIE MOAXOAAT M MNMOMOraloT HalllMM CTYAE€HTaM YAYHLWNTb CBOU

HaBblKM 1 YBEAUYNTb UX MOTMBALMUIO.

KAroueBble cAoBa: HaBbIKM AYAMPOBaHWMA, ayTEHTUYHbIE MaTepPUaAbl AASd aYyAMPOBaHNA, ayTEHTUY-
HbIN NMOAXOA, K/\aCCMCbMLI,MpOBaHHbIe TEeKCTbl, MOHMMaHMe, MOTUBaLUM4, CrieluaAbHaga VIHCbOpMaU,VIH.

Introduction

Language learning process is very essential in
foreign language teaching. In order to know the
language, students should gain all the important
speech activities of the foreign language. Listening
is one of the important speech activities. Listening
skills are so important for learning since they
enable language learners to acquire insight of the
language and the information, and to aspire and
achieve success in communicating with other
people. In general, listening implies the minimum
of two people talking to each other. It is a process of
matching of the mental faculties of the sender of the
information and the receiver.

Listening is the communication method that
requires the listener to understand, interpret, and
assess what they hear. The ability to listen actively
can improve personal interaction through reducing
problems, increasing cooperation, and fostering
understanding.

When communicating with other people,
students often are not listening carefully. Sometimes
they may be unfocused, thinking about other
interesting things, or thinking about what they are
going to say next. Listening is a planned way of
listening and responding to others, focusing attention
on the speaker. There are three basic elements that
comprise listening: comprehending, retaining, and
responding.

In order to develop students’ listening skills,
teachers mostly focus on the process of listening
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rather than its product: they develop students’
awareness of the listening process and listening
strategies by asking students to think and talk about
how they listen in their native language; they allow
students to practice listening strategies by using
authentic listening materials and tasks; teachers
behave as authentic listeners by responding to
student communication as a listener rather than as
a teacher; they show students the strategies that will
work best for the listening purpose and the type of
an authentic text. [1, 4]

There are two main areas of improving students’
listening skills: 1) The type of listening activities we
choose for them; 2) the way we prepare our students
before listening. We would like to challenge some
accepted beliefs about the way we prepare our
students to listen to the given material and the types
of tasks and materials we give them in an effort to
encourage teachers to adopt an approach to dealing
with listening texts that approximates to an authentic
experience.

The most common type of tasks for listening our
students are given in language learning classroomis
comprehension questions.We may look at almost
any language course book listening activity and
wewill find these. Sometimes listening tasks in the
textbook will be True/ False statements, sometimes
multiple-choice questions and open wh-question.
In many ways there is nothing wrong with this, but
how often do we really do these types of tasks and
activities in our everyday lives? Do you sit down
to watch TV or listen to the radio with a set of
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questions in front of you? We very much doubt it.
As such kinds of tasks, activities and exercises are
not developing our students’ abilities to understand
and process what they have heard in any meaningful
kind of way.

Over many years of teaching foreign language
(English Language), we have taught lessons that so
thoroughly prepared students to listen for the sole
purpose of getting the correct answers to a set of
prescribed questions that they could hardly fail to
get a question wrong. We prepared the students
by thoroughly pre-teaching all possible unknown
words, word-combinations, phrases and idioms,
checked that the language learners understood the
context of the listening, and then made sure that
they had predicted the possible answers to all the
questions. Results were generally good, so what’s
wrong with this?

Well the problems begin the moment the
language learners go out the classroom into the
real world. They are surrounded by a vast range
of unpredictable, unknown, and even spontaneous
language. They have no control over the range of
vocabulary they may encounter or the kind of things
they will hear or need to respond to. This is why many
times; even students who have higher languagelevel
do very well in the classroom find it so difficult to
cope when faced with a «real» situation. It means,
we simply have not taught them in a way that will
help students cope with this [2, 1].

Experiment

Before writing this article, firstly, we selected
tasks and activities that are «authentic», by which we
mean real tasks those real native speakers,would do
if they were listening to a similar text. In the course
of our daily life we never listen to anything for the
main purpose of answering true/false questions or
multiple-choice questions or any other kinds of
questions. These are all sound means of testing
ability, but we do not improve our students’ ability
and skills by testing it, we only ascertain their level
of development in listening. As we said «authentic»
tasks and activities should be ones that resemble
as much as possible the original purpose for which
the text was intended. For example, if we listen to a
train announcement we do so in order to make sure
we know the time of the train we want to catch; if we
listen to someone giving directions we do so in order
to be able to find a destination. As teachers, selectors
and designers of teaching material for listening, we
should try to bear this in mind when we set tasks
for our students. The key purpose of the authentic

text should define the task we assign our students
and in so doing we develop our students’ abilities to
understand and process what they hear rather than
just achieving a score.

After all, using authentic material in the language
classroom is the purpose of learning English: to use
it in situations outside the classroom environment.
What is authentic material? Is it any text produced
by native speakers? The definition of authentic texts
comes closer to considering any text produced for
use outside the classroom, either from native or non-
native speakers. The use of graded texts would help
more language learners develop their listening skills
and work as a motivational factor. Some teachers
would say grade the task or activity, not the text.
How successful would listening be if you fell don’t
understand a word? We think a combination of
authentic and graded texts would be more suitable
to help our students develop their listening skills
and increase their motivation to learn the language
[3,2].

Results of the experiment and discussion

We asked our students who were in the language
classroom to listen to a recording without any visual
clues, let alone any clues that a normal «listener»
would have because they were involved in the
context by interacting, with the speaker. But most
real life listening is done with the speaker in front
of us so surely video would a more appropriate
medium for delivering listening to students. Also
sometimes we used songs as an authentic material,
and they were very effective in developing listening
skills in the language classroom. It is very essential
to teachersto make students get to like English
music and it really helps out a lot. English texts are
important too, but we definitely believe that listening
alongside with speaking are vital to success in this
language learning.

For example, in our practice teaching English in
the classroom, sometimes we use authentic songs.
One day we had a topic «Music» with Intermediate
level students. We prepared John Lennon’s song
«Imagine» for the students. When the song was
played, it got immediate appraisal in the class, and
all of the studentswere able to understand and got
interested. According to the topics which we have in
the main textbook (New English File Intermediate),
we found simple songs in which singer’s language
clearly attracts our students and they are getting
interested in English songs. In a community where
people do not imagine listening to English songs,our
students started listening to it, and we have also
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found that it is improving their listening skills too.
We also used English dialogues and role-plays as
practicein our lessons. In this way the lesson can go
without hassle and over-burden over students.

Language is a constantly developing form and
when we listen in our native language we still hear
words that are new to us or that we may not fully
understand. This doesn’t however lead us to check
lists of unknown words in dictionaries or learn word
list before we listen. We have evolved a process
of deducing the meaning of new words. This is a
process we also need to develop in our students. By
constantly pre-teaching and preparing students we
are undermining the development of this process.
Students need to be challenged and to struggle to
find meaning for themselves, with our guidance and
support, in order to develop this ability. [4, 6]

To make this happen we need to do less pre-
teaching and more developmental and post-listening
work so that students’ first listening to a text is
as close as possible to an «authentic» experience.
We can then use this first listening experience
diagnostically to assess the problems that they are
having and what we need to do to overcome those
problems. We can also gauge the degree to which
they are succeeding with their listening and build on
this.

But there are some problems with an authentic
approach to listening. Students can easily be
demotivated when faced by tasks or activities that
are very difficult, particularly the first few times, but
if you show them that you will gradually lead them

to an understanding of the authentic text, they will
gradually start to relax more about dealing with more
difficult texts. And once you have shown students
a few times that they can gradually understand
a challenging text, the, in the long run they will
develop a much greater sense of achievement and
experience far less stress when dealing with difficult
situations in the real world. In the classroom many
students expect us as their teachers to make things
easy for them and to help them. This is also our
instinct on seeing our students struggling, but we
must try to resist this urge to do the work for them
and help students to see that by doing the work for
them we undermine their potential to achieve for
themselves. [5, 4]

Conclusion

In conclusion, to learn a skill we need to bring
all of ourselves to the task and we need to be in
charge as much as possible so we search for what
we need to do in order to master what we want to do.
We have for some time been adopting this authentic
approach in developing students’ listening skills
which is mentioned above, and while it does have
its initial drawbacks for students that come from an
educational culture that puts emphasis on testing
and teacher dependence. If as teachers of English
language we are prepared to persevere, in the long
term we have found that the students do understand,
appreciate and benefit from a more authentic
listening experience.
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