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ABOUT SOME DIFFERENCES IN LEARNING A SECOND LANGUAGE
IN EDUCATIONAL AND PROFESSIONAL AND
EXTRAOCCUPATIONAL COLLOQUIAL FIELDS OF COMMUNICATION

Article is devoted to learning a second language and its acquisition in the educational-professional
and extraoccupational colloquial fields of communication. The author considers the two points of view
on the acquisition of language. According to the author, the distinction between explicit / implicit,
«learned» / «acquired,» automatic / controlled information processing can be discussed in respect ex-
traoccupational colloquial fields, talking about mastering of a second language in general (outside the
scope of its use) is not correct. Differences in learning the language in everyday, household, educational
and professional spheres are linked primarily to the definition of its methodological role in these areas.
In extraoccupational colloquial fields the language is used primarily as a means of communication, and
in the educational and professional its role as a means of scientific knowledge is highlighted.
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Kacifu oKy MeH KYHAEAIKTi TYPMbICTbIK COMAEYAE
eKiHLLI TIAAI MeHrepyAiH, Keibip epekiueAikTep

Makara kacibn OKy MeH KYHAEAIKTI TYPMbICTbIK, COMAEYAE €EKiHLL TIAAI OKbITY MEH MeHrepy
>KOAAAPbIHA apHaAFaH. ABTOP TiAAI MeHrepyAe 2 TYPAI Ke3kapac 00MbiHILIA KapacTbipFraH. ABTOPAbIH
OMbIHWIA, aBTOMATTbl / 6GaKbIAAyAbl aKMapaTTbl OHAEYAI LWIEKTeY KYHAEAIKTI TYPMbICTbIK, CaAaAa
TaAKbIAQHYbl MYMKiH. KYHAEAIKTI TypMbICTbIK, >KoHe KocCibM OKy caAacblHAA TIAAI MEHrepyAeri
albipMaLlbIAbIK, GiPiHLLIAEH OHbIH OCbl CaAaAaFbl METOAOAOTUSIAbIK, OPHbIMEH GaMAAHbICTbI. KyHAEAIKTI
TYPMbICTbIK, CaAasa TiA COMAEY KypaAbl PETIHAE KOAAAHbIAAAbI, aA KOCibM OKY FbIAbIMM TaHbIMADIK,
KYPaA peTiHAE aAAbIHFbI XKOCMapFa KOMbIAAAbI.

TyiiH ce3aep: Tiapepre OKbITY, TIAAI MeHrepy, eKiHLWi TiA, eKiHWi TiAAI MEHIepy >KOAAApPbl, TiA
GiAIMAEPIHIH TypAepi, «apaA eHOEKMeH TarkaH» XXoHe «KaTTaHAbl 6iAiM, Kacibn oKy MEH KYHAEAIKTI
TYPMbICTbIK, COMAEY CaAachl, TIAAIK TYAFQ, TIAAECY CaAachbl, TIAAECY OpPTachl.

YekuHa E.b., TyaeybaeBa b.b.,
craplume npernoaasareAr Kasaxckoro HauMoHaAbHOMO yHuBepceuTeTa nm. aab-Dapaby,
r. Aamatbl, KasaxcraH, e-mail: vesna-elena@rambler.ru

O HeKOTOpbIX OTAMUMSIX B YCBOEHHUHN BTOPOTO A3blKa
B y4e6HOo-NpocheccuoHarbHOM U 0OMXOAHO-ObITOBOM cchepax obLLeHUs

Cratbs NnocCe4dlleHa BOMNpocCamMm O6y‘~4€Hl/l9l BTOPOMY 43blky 1 e€ero YCBOEHUIO B yHe6HO—

NpodeCcCMOoHaAbHOM M 06MXOAHO-ObITOBOI Chepax 0OO6LLEeHUs. ABTOPOM paccMaTpuBailoTCs 2 TOUKM
3peHUst Ha yCBOeHue 93bika. 10 MHEeHWIO aBTOPOB, pasrpaHmnyeHre aBTOMATUYECKOM / KOHTPOAMPYEMOW
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nepepaboTkM MHGOPMALMM MOXKET AMCKYTMPOBATbCS B OTHOLIEHUMM OBMXOAHO-ObITOBOM Chepsbl,
roBOPUTbL 06 YCBOEHMM BTOPOTO A3bika BOOGLLE (BHE Chepbl ero yrnoTpebAeHs) He KOPPEKTHO. Pasanums
B YCBOEHMU $3blKa B OOMXOAHO-ObITOBOM M yueBHO-NMPodeccMoHaAbHOM chepax 0OLLeHMs CBSi3aHbl B
MePBYIO OYEPEAb C OMPEAEAEHHMEM €0 METOAOAOTMYECKOM POAM B 3TMX chepax. B 061xoAHO-6bITOBOM
chepe g3bIK UCMOAb3YETCSl, MPEXAE BCEro, Kak CPeACTBO O6LeHMs, a B yHe6HO-MPoheCcCMOHaAbHOM
Ha MepBbIN MAAH BbIABUIAETCS €ro POAb Kak CPEACTBO HayYHOrO MO3HaHMSI.

KAtoueBbie cAoBa: 06yueHye 93bikam, yCBOEHME A3bIKa, BTOPOM 3bIK, MyTH1 YCBOEHUS BTOPOTO S13bIKa,
BUAbI $13bIKOBOTO 3HaHMS, «GAAronpuoOpPeTeHHOE» M «BblyYeHHOE» 3HaHMe, yueBHO-MPoheCcCMOHaAbHAs
1 06MX0AHO-6bITOBast cdhepbl OOLLEHUS, S3bIKOBAsi AMMHOCTb, Chepa OOLLEHNS, CUTyaLms OOLLEHNS.

Introduction

For the modern Ilanguage teaching is
characterized by a shift of the emphasis from the
teaching individual to the learning individual — «you
can not teach language, language can be learned.»
In other words, the focus of the Methodist theorists
is not so much a learning process, but the process
of language acquisition. There is an urgent need for
new objective data backed up not only by empirical
research, but also by serious theoretical basis of all
the factors involved in learning a second language
(didactic, linguistic, psycholinguistic, cognitive and
others.). This state of affairs reflects not so much
the need to introduce new methods and techniques
of learning but to develop a new methodology,
because the methodology aside from getting applied
also becomes a theoretical science that deals not
only with the general and specific (dealing with
technology) issues of sharing the knowledge, skills
, the ability to communicate, but is intended to give
information on the objective knowledge whereon
the language acquisition process is based.

Method: secondary research. Two points of
view on the way of mastering a second language

The process of mastering a second language as
part of knowledge is an activity at the cognitive level:
complex processing the information obtained by
masteringasecond language, operations with existing
knowledge, use of knowledge. Processing the new
or obtained information assumes its understanding,
assimilation, correlating with available information,
followed by the assessment of practical utility, stored
in memory, automatic reproduction. The process
of knowledge is accompanied by the processes of
decision-making, evaluation, knowledge conversion
process in relation to the situation, the generation of
new knowledge in the form of hypotheses, creative
products, etc., the speech processes.

Understanding how is the receipt, storage and
reproduction of language skills, in the end, makes it
possible to explain the wide range of issues related

to the process of learning a second / foreign language
and speech production in the target language.

There are two points of view on the way of
mastering a second language. The first is linked
to the ideas of Krashen, which separates two
kinds of linguistic knowledge — «acquired» and
«learned». «Acquired», according to him, takes
place automatically in the course of natural
communication, where attention is focused on the
student’s sense of the messages. «Learned» takes
place as a result of targeted training, when the
formal signs of a second language are accented.
These two kinds of linguistic knowledge, according
to Krashen, exist separately and are not related to
each other [1, 144-158].

The second view (D. Salinger, Bialystok E.,
W. Schneider, R. Shriffen) also recognizes two
kinds of linguistic knowledge, but it is noticed that
they are not autonomous. «Learned» (explicit in the
terminology of E. Bialystok) knowledge can turn
into the «acquired» (implicit, E. Bialystok) and vice
versa, and the practice is the mechanism by which
«learned» knowledge is «acquired» [2, 19-23].

It seems that the distinction between explicit
/ implicit, «the learned» / «acquired,» automatic /
controlled information processing can be discussed
in respect of extraoccupational colloquial fileds,
where language learning is indeed possible and
happens in real life in the natural communication
without emphasizing formal signs of linguistic
phenomena. Moreover, in our view, to talk about
mastering a second language in general (outside the
scope of its use) is not quite correct.

Discussion: Understanding speech pattern
situations

Understanding speech and subsequently its
production in natural communication conditioins
is largely determined by extralinguistic factors,
primarily the situation. «The specified meaning»
is associated in the mind of the learner with the
situation, he does not focus attention on the formal
apparatus of linguistic phenomena, and in the course
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of the accumulation of communicative experience,
he corrects his achievements in mastering the
language. Let us make an obvious example. 1st
year student from China (expatriate community),
studying the Russian language within 3 months,
but living in Kazakhstan for more than a year, a
situation that has arisen in the lesson of the Russian
language — to a noisy discussion of some problem
by her bandmates — responded as follows: «What’s
the rumpus?» The reaction can be called adequate
in terms of implementation of the intention, but not
correct in terms of the rules of etiquette — a lesson at
the university, the official communication situation.
Formal features of this linguistic phenomenon in
class were not practiced, ie, she would not be able
to build a similar statement (according to the speech
sample): «What is the man?», «What’s the movie?»,
etc. But in her mind the linguistic instrument was
fixed for the specific situation.

L.V. Szczerba, contrasting spoken language
and literary language, calls the literary language
«independent dialect, but of a special type» — a
supradialect dialect, «...»it is the second language
for all speakers of the dialect, but the second, which
is the first in significance, according to its social
role «[3, 134]. Scientific style of speech similarly
to L.V. Szczerba’s view can be called a «second
language», even for native speakers. The success
of mastering this sector depends directly on: 1)
the number of the text read: 2) on the regularity
of classes: 3) on the depth of understanding:
4) on the consistency in the organization of the
material. When learning a second language, in our
opinion, the disparate texts from different areas of
knowledge are not conducive to the formation of
«information base» of the specialty, as the learner
is to show, and the teacher is to see the logic of the
subject development and logic in the expression of
the meanings in the target language at the same time
(the formation and formulation of ideas).

Basic Sciences begin to be studied by a native
speaker in the middle tier of secondary school, ie
speaker masters the language of science gradually,
by internalizing the subject, he learns the language.

In the educational and professional sphere as
the most difficult for mastering even in their native
language, extralinguistic factors do not matter, set
of situations, in the traditional sense, is insignificant
and standard, «defined meanings» in the mind of the
student are not formed, and to understand them out
of the situation is not possible .

It is necessary to differentiate between the
concept of «situation» for extraoccupational-
colloquial and the educational and professional
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spheres. The first one features interpretation of the
situation as a certain extralinguistic state of affairs,
defining socio-verbal behavior of communicants.
Such understanding is linked to the study of means
of ensuring illocutionary acts and speech etiquette.
Obviously, in respect of professional field this
definition of the situation is not applicable.

M.V. Vsevolodova in relation to the
communicative syntax offers the following definition
of the situation: «This is a state of affairs, the event
displayed in the content of the statements and is not
connected directly with the situation» [4, 67].

0O.D. Mitrofanova considers the meaning of
the scientific text as the logical-semantic group
or meaning-speech situation, which it defines
as «a set of external conditions in relation to the
language («realized situation,» «speech situationy)
encouraging the use of certain models, or speech
samples on the one hand, and as a means of
organizing linguistic material by the statement
objective, i.e. situationally ( «structural grammatical
organization»), — on the other hand, «[5, 136]. In
other words, the situation in the scientific speech can
be considered as a type of scientific information. In
this aspect, the situation range is wide, but is finite
and countable, unlike extraoccupational colloquial
sphere of communication.

Differences in learning the language in
extraoccupational colloquial, educational and
professional spheres

Differences in learning the language in
extraoccupational colloquial, educational and
professional spheres are linked primarily to the
definition of its methodological role in these areas.
In extraoccupational colloquial fields the language
is used primarily as a means of communication,
and in the educational and professional its role as a
means of scientific knowledge is highlighted.

Mastering the language (second, and native)
in the educational and professional field happens
through the visual channel — through the reading
of educational and scientific literature, and hence
the communication process here has its own
characteristics. Reading the educational and
scientific literature can be regarded as an independent
and, moreover, the main form of communication in
the educational and professional field.

Research shows that the quality of mastering
the material depends on the method of obtaining
information and the degree of activity of the
learner. In training a person internalizes, according
I.A. Chernyh, 10% of what he reads, 20% of what
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he hears, 30% of what he sees, 50% of what he sees
and hears; 80% of what he speaks; 90% of what he
did himself. [6,58] It leads to a logical conclusion
— reading is the most difficult sphere of activity to
master, in particular educational and professional
reading.

The process of mastering a second language
as part of the educational process, integrative
in nature, is integrative too. On the one hand,
it is determined by social purposes, and on the
other hand by professional ones. In this regard,
one can speak of external socialization of the
secondary linguistic personality in the process of
its mastering the language, as the identification
of personality is performed in the multilingual
society: its status is determined along with the
role, correlation with a certain group in society.
On the other hand, the external socialization is
only possible thanks to internal socialization
of personality, which is provided in the course
of forming the individual conceptual system
of the foreign language speaker by means of
the learned language. Due to its formation, the
foreign language speaker can realize himself as a
personality, including a professional personality
in the multilingual area. The system of scientific
knowledge, forming professional competence,
performs the role of actualizer of the process of
personality socialization [7, 7].

In the educational and professional spheres
two kinds of language knowledge («learned» /
«acquired») are closely interrelated, interdependent
and interconditioned. The acquisition of linguistic
knowledge in this area is not possible without
education. Access to information base of the
specialty is restricted to the student without
prior controlling working out the formal signs of
«symbolic» elements of the specialty language.
However, knowing the formal signs of linguistic
phenomena does not automatically lead to their free
use. Between «I know» and «I can» there is a long
way of communicative learning, in conditions close
to natural. Mastering the language of the specialty
can only be based on the natural functioning texts,
which are systematically organized. The more texts
are read and comprehended, the greater arsenal of
tools for expressing the «given meaning» will be
held by a learner. Operations with the text should
be motivated by the natural intellectual activity —
request for information and its receipt, interpretation
and reporting (reconstruction) — during which the
key information is repeated. This repeatabilityof
linguistic phenomena allows the learner, without
focusing on their formal characteristics (however,

aware of them), to comprehend the information in a
particular linguistic form.

«Learned» knowledge, according to Krashen,
consists of metalinguistic rules, which are formed as
a result of targeted training, where the formal signs
of a second language are accented. As part of the
purposeful training our positions coincide. As for
metalinguistic rules, it must be noted that the rules
applicable in the form of finished formulations, do
not very often work, ie they are «safely» forgotten.
We can assume that the students form their own
distinct representation of these rules (not always
in a verbal form), as learned rules can not be
considered by them as providing verbal behavior
or understanding. The rules are perceived as
facilitators of knowledge, as an approach to getting
their own speech experience. It appears, that the
speech experience of the student can be and should
be generated. Observation and analysis of linguistic
phenomena in this sense can be considered as the
primary method of forming explicit knowledge, as is
the case in mastering the native language in teaching
and professional field. Jobs with the wording: «Note
..», «Compare ...», «Analyze ...» etc. to work with
the text in the specialty should occupy an important
place in the training to professional communication.

In extraoccupational colloquial sphere of
communication the secondary language personality is
realized at the verbal and semantic level. Educational
and professional sphere requires a higher level of
its realization — thesaurus. Individual knowledge
base of the linguistic personality is formed through
processing both verbal and perceptual, cognitive,
affective experience of human interaction with the
environment. A processing of language material in
speech organization of a human, in turn, «gives the
specific products that are different from the product
of metalinguistic activitie of a linguist — a descriptive
model of language» [8, 78].

Conclusion

Language personality structure is composed of
three levels: 1) verbal-semantic, involving normal
possession of the natural language for a native
speaker, and the traditional description of the formal
means of expressing certain values for a researcher;
2) cognitive, units of which are concepts, ideas,
concepts, formed by each language personality in a
more or less orderly, more or less systematic «picture
of the world», reflecting the hierarchy of values. The
cognitive level of linguistic personality arrangement
and its analysis supposes the meaning expansion
and transition to the knowledge, and thus covers
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the intellectual sphere of a personality, providing a  interests, attitudes, and intentionality. This level
researcher with a path through the language, through  in the course of the language personality analysis
the processes of speaking and understanding — to  provides for natural and conditioned transition from
knowledge, consciousness, processes of human  the estimates of its speech activity to understanding
cognition; 3) pragmatic, covering the goals, motives,  the real activity in the world [9, 3-8].
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