ISSN 1563-0323, eISSN 2618-0782 ®unonorus cepusicel. Ned (176).2019 https://philart.kaznu.kz

IRSTI 16.31.51 https://doi.org/10.26577/EJPh-2019-4-ph27

1Zh.A. Nurshaikhova  ,?A.A. Raimbekova ,3N.Yu. Zuyeva

"Doctor of Science, Professor, >3 Candidate of Science, A/Professor
of Al-Farabi Kazakh National University, Kazakhstan, Almaty,
e-mail: zhanara26n@mail.ru; raimbekova@yandex.kz; nataliazueva@rambler.ru

ACTING ART AS APPLIED AIMS IN LINGUISTICS

Abstract. There are many works proposing to see the theory of theatre and apply director’s ideas on
classes of different subjects in schools. The task of the linguist, engaged with foreign students of Kazakh
and Russian languages at the initial stage of training, is to transform the platform at the board into a cre-
ative laboratory for revitalization and activation of work in the language group.

It is no secret that students always need genuine, live, inadvertently expressive reactions of the
teacher leading the class, so the teacher is the creator of the lesson, his director and his main “positive”
hero.

The teacher’s professional behavior in non-native language classes for beginners should include
behavioral recommendations offered by theatre theorists. The idea was put forward that many specific
theatrical exercises may well be adapted to school conditions, to the conditions of practical university
classes in languages. The search and development of forms of submission, carrying out and evaluation
of various exercises used in professional acting school has begun. It remains to be understood that in the
behavior of the teacher it is necessary to change so that in the eyes of students to become to whom they
would sympathize, charged from him by faith in overcoming difficulties and in progress in learning the
non-native language. In order to achieve this and use the behavioral secrets of charming, sympathetic,
all around “charging” teachers, it is necessary to listen to the advice of famous scientists who deal with
the problems of theatre pedagogy. In this case, the experienced teacher will empirical calculate the need
to use a director’s method corresponding to the current moment.

Key words: director’s ideas, professional models of teacher behavior, behavioral recommendations.
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/\MHI’BMCTMKaHbIH, K,O/\AaHﬁa/\bl MaKCaTTapblHAAfbl aKTep/\iK eHep

Anaarna. TeaTp TEOPUSICbIH KOPYre >KaHEe BPTYPAI NoHAEp GOMbIHLLIA MEKTEMNTEPAE PEXUCCEPAIK
MAESAAPAbI KOAAAHYFA apHaAFaH KemnTereH >Kymbictap 6ap. Kasak, >keHe opbiC TiAAEpPiH OKMUTbIH
LIETEAAIK CTYAEHTTEPAI aAFaLLIKbl OKbITY KE3EHIHAE alMHaAbICaTbiH KOAAAHBAABI AMHTBUCTIH, MiHAETIHE
TIA TOObIHAQ >KYMbICTbI YKQHAAHABIPY XOHE COHbIH GEACEHAIAIriH apTTbIpy YLIiH TaKTaHbIH LWAFbIH
aAaHbIH LWbIFAPMALLbIABIK, CaXHa 3epTXaHAChblHA alMHAAABIPY KaXkeT 60AaAbI.

Tin yipeHyliirepai cabak, >Kyprisin TypraH OKbITYLIbIHbIH, 6EeACEHA] KeABETI MeH OHbIH, GOAbIM
KaTKaH KafaaiFa KaTbICTb LbIHAMbI 9PEKETi bIHTAAQHAbIPbIM OTbIPaTbIHbI GEATIAI. SFHM cabak Thbl XKacan
OTbIPFAH — OKbITYLLbI, OA KOIOLLbI PEXMCCEP, OHbIH, HETi3Ti «KaFbIMAbI» KeRinkepi G0AbIN TabbIAAAbI.

OKbITYLbIHBIH  KBCIBU MiHE3-KYAKbI >KaHaaaH OGacTtaywblaapFa apHaAFaH TiA cabakTapbiHAQ
TeaTp TEOPEeTUKTEPI YCbIHFAH MiHE3-KYAbIK, YCbIHbIMAAPbIH KaMTybl THiC. KenTereH epeklie TeaTpAbIK,
KaTTbIFyAQp MEKTeN >KafAaiblHa, TiA GOMbIHLIA YHUBEPCUTETTIK MPAKTMKAAbIK cabakTap >karaaribiHa
GeriMAeAYi MYMKIH AereH maest YCbiHbIAABL. Kacibu akTepAik MekTente KOAAAHbIAATbIH SPTYPAI
KaTTbliFyAapAbl 6epy, ©TKi3y keHe GaraAay YiliH MeAarortap YliH KOAXKETIMAI hopManapAbl i3aey
koHe eHAey 6acTanabl. OKbITYLIbIHbIH MIHE3-KYAKbIHAQ CTYAEHTTEPAIH KO3iHLe KMbIHAbIKTApAbI
KEHYre >KeHe aHa TiAi eMec 6OoAbIN TabblAATbIH TIAAI YMPEHYAE MPOrpecke AereH ceHimre me GOAy
YLWiH e3repTy Kepek eKeHiH TYCiHy KaAaabl. byFaH KOA eTKi3y MeH neaarortapAblH MiHE3-KYABIKTbIK,
KYMUSIAQPbIH MainAaAaHy YiliH TeaTp neaarorvMkacbiHbiH NPOOGAEMaAapbIMEH aHAAbICATbIH TaHbIMAA
FAAbIMAQPAbIH, KEHECTepiHe KyAaK, Typy KaxkeT. ByA >karaanaa ToxipuOeAi OKbITyLIbl 3MIUPUKAAbIK,
>KOAMEH aFbIMAAFbl COTKE COMKEC KeAeTiH KaHAaM Aa 6ip PeXXMCCePAIK dAICTI KOAAAHY Ka>KeTTIiAIriH
ecenTenAl.

Ty#iH ce3aep: pexxmccep naesAapbl, Kacibn MOAEAbAED, TEATP NeAarormkachl, Teatp XKaTTbiFyAapbl,
MiHE3-KYAbIKTbIK, YCbIHbICTAp.
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AKTepCKOE UCKYCCTBO B NMPUKAAAHDBIX LEeASAX AUHTBUCTUKHU

Annotaums. CyuwiectByeT MHOro paboT, nMpeaAaralolwmx YBUAETb TEOPUIO TeaTpa M MPUMEHWTD
peXxmccepckme MAeM Ha 3aHITHSX B LLIKOAAX MO Pa3HbIM NpeAMeTam. B 3aaavy AMHIBMCTa-MPUKAQAHMKA,
3aHMMAIOLLErocs CO CTYAEHTaMU-MHOCTPAHLIAMM Ka3aXCKMM M PYCCKMM 43blKaMM Ha HaYaAbHOM 3Tane
06yueHus, BXOAUT MpeBpaLLEHME MAOLLAAKM Y AOCKM B TBOPUECKYIO AaBOPaTOPUIO AASI OXKUBAEHUS U
aKTVMBM3aLMKM paboTbl B S3bIKOBOW rpymne.

He cekpeT, uTo CTyAeHTam Bceraa Heo6XOAMMbI MOAAMHHbBIE, >KMBbIE, HEMPOU3BOAbHO Bblpasu-
TEeAbHbIE peakLMn NPernoAaBaTeAs, BEAYLLEro 3aHATMS, 3Ha4YUT, NPernoAaBaTeAb M eCTb TBOPEL, YPOKa,
€ro pexknccep u ero raaBHblI «MOAOXKUTEAbHbIV» Frepon.

lNpodeccroHarbHOE MOBeaAeHME NMPernoAaBaTeAs Ha 3aHATUAX MO HEPOAHOMY $I3bIKY AAS HauM-
HalOLWMX AOAXKHO BKAIOHMATb MpeAAaraemble TeaTPaAbHbIMW TEOPETMKAMKM MOBEAEHYECKME PEeKOMEeH-
Aaumn. bbiAa BbIABUMHYTA MAES, UTO MHOMME cneumuuryeckme TeaTpaAbHble YIPAKHEHNS BIOAHE MOTYT
ObITb NMPUCTIOCOOAEHBI K YCAOBUSIM LLKOAbI, K YCAOBUSIM MPAKTUUYECKMX YHUBEPCUTETCKMX 3aHSATUI MO
a3blkaM. Hauaancb nouckn n otpaboTka AOCTYMHbIX AAS MeAaroroB (hopM MoAauM, MPOBEAEHMS M
OLEHKM PA3AMYHbIX YNPAKHEHMIA, MCMOAb3YEMbIX B NPO(ECCMOHAABHOM aKTepCcKom LKoAe. OcTaeTcs
MOHSITb, YTO B MOBEAEHMM MPENOAABATEAS CAEAYET M3MEHUTb, UTOObI B rA@3ax CTYAEHTOB CTaTb TakUM,
KOMY OHM CMMIMATU3UPOBAAM Obl, 3aPSIXKAAMCh OT HErO BEPOM B NMPEOAOAEHHUE TPYAHOCTEN U B MPOrpecc
NPy M3yYeHWU HEPOAHOTO s3blka. YTO6bI AOBUTLCS STOMO U UCMOAL30BATh MOBEAEHUECKME CEKPETDI
06asTeAbHbIX, CUMMATUYHbBIX, BCEX BOKPYT «3apsiKAIOLWMX» MEAAroroB, HEOOXOAMMO MPUCAYLLATLCS K
COBETaM M3BECTHbIX YUeHbIX, KOTOpble 3aHMMAlOTCsS MPOOGAEMaMM TeaTpaAbHOM Meaarorvku. B atom
CAyYae OrbITHbI MPENnoAaBaTEAb SMMUPUYECKMM MyTEM BbIYMCAUT HEOOXOAMMOCTb MCMOAb30BaHUS

TOrO UAM MHOTO PEXMCCEPCKOrO METOAQ, COOTBETCTBYIOLLETrO TEKYLLIEMY MOMEHTY.
KatoueBble cAoBa: pexxmccepckre naen, npoteCcCMoHaAbHbIE MOAEAM, TeaTpaAbHasi MeAArormka,
TeaTpaAbHble YNpaXKHeHUs!, MOBEAEHUECKME PEKOMEHAALMM.

Matke life around you beautiful. And let every person feel
that meeting you was a gift...

(Osho Bhagwan Sri Rajneesh) https://socratify.net/quotes/
osho/11500

«... experienced artists, with well-developed emotional
techniques, are afraid on stage not only of the slightest dislo-
cation and falsity of feeling, but also of the external untruth
of physical action. In order not to intimidate the feelings, they
do not think about the inner experience, but shift their atten-
tion to “the life of their human body.” Through it, by itself, the
“life of human spirit” is naturally created, both conscious and
subconsciousy.

(Stanislavsky K.S., 1953: 649)

Introduction

Every time we talk about teaching languages as
foreign, especially at the initial level of teaching, we
often compare our work with acting. In this case,
why don’t we take advantage of the long-tried and
developed works on the theory of acting? And from
here, through the prism of directing and acting, try
to realize their pedagogical ideas.

There are many works that offer to see the theory
of the theater and apply directorial ideas in the
classroom in schools on various subjects. We, while
working with foreign students studying Kazakh and
Russian, could successfully turn our platform at the
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blackboard into a creative laboratory, revitalizing
and activating work in the language group.

We are interested in the works of the famous
theater theoretician P.M. Ershova: The Art of
Interpretation, 1996-1997; Technology of acting,
2000; Directing as practical psychology, 2010 —
which became the successor of the creative ideas
of the brilliant artist and great theater connoisseur
K.S. Stanislavsky. Designed by P.M. Ershov’s
theory of action was a new step in what M. Gorky
called the science of art (Ershov, 2000: 3). This is a
continuation of the theoretical study of acting, the
beginning of which in his system was laid out by
the outstanding figure of the Russian theater K.S.
Stanislavsky.

Experiment

Apologists and supporters of scientific research
PM. Ershov is called two fundamental areas that
he developed while studying the verbal aspects
of communication between people (Ershova,
Akkuratova, 2019).

The first direction, discovered by a scientist,
PM. Ershov called modeling phrases whose
construction laws are simple and accessible not
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only to actors. In the book “Technology of acting”
precisely the features of pronouncing a simple
phrase and a complex phrase are precisely named.
According to Ershov, the important thing is whether
the speaker considers his idea simple or complex.
His sentence may have few words, but it will be
pronounced as a complex phrase. Or there may be
many words, but the phrase (thought) uttered will
be — as simple. Thus, familiarity with the ideas of
P.M. Ershova about modeling phrases enriches us,
linguistic teachers, with a new understanding of the
features of all verbal communication.

The second direction of the study of live speech
led the author of “Technology ...” to the idea of
selecting a certain number of intonations for verbal
influence on the audience.

Speech as an impact, as an ongoing intention
to achieve something, to change something in
those to whom it is addressed, appears before those
who know the system of simple verbal actions of
PM. Ershov, as a symphony of intentions (Ershov,
Akkuratova, 2019: 25).

Moreover, these intentions have a completely
tangible, visible and audible material form. He
singled out eleven intentions that cause the same
number of simple actions, accompanied by certain
features of voice, facial expressions, and poses.
Symphony of Intent! This is a harmony of simple
actions, words, intonations, facial expressions, pos-
es. Who said that the venue in front of the board in
the audience is not intended for the performance of
this symphony?

Technology of acting and theory of action P.M.
Ershov won well-deserved recognition not only
among directors and teachers, but also among law-
yers, sociologists, doctors, politicians — all who
need knowledge from the field of patterns of inter-
personal relations.

To support and strengthen the interest of teach-
ers in the theory of action, researchers A.P. Ershova
and V.M. Bukatov in the book “Directing the lesson,
communication and teacher’s behavior” offers a pe-
culiar arrangement of the ideas of theatrical theory
of Ershov into a language that is close and under-
standable in the teaching environment (Ershova,
1998: 10)

Even after a superficial acquaintance with the
theatrical theory of action, many have a desire to use
it in pedagogical theory and, especially — practice. |
have no doubt that linguists, working with foreign
students, will find here useful recommendations for
them.

One of the first research teachers who drew at-
tention to the theory of action of Ershov was the

doctor of pedagogical sciences V.A. Kan-Kalik
(Kan-Kalik, 1990, 1995), who reflected some ideas
of the technique of action in the author’s system of
improving pedagogical mastery.

The idea was put forward that many specific
theatrical exercises could well be adapted to the
conditions of the school, in our case, to the condi-
tions of practical university classes in languages
(Nikitin, Kuznetsov, 2011: 20-22). The search and
development of accessible forms for teachers began
to present, conduct and evaluate various exercises
for attention, memory, imagination, will, tradition-
ally used in the first year of study at professional
acting school.

A.P. Ershova, proposing to adopt the technique
of action, believes that the teacher, like an actor,
should follow the recommendations of the director
and perform these actions so that students (specta-
tors) recognize him as a “good hero”. It remains to
understand that the teacher’s behavior should be
changed in order to become in the eyes of students
who they would like, recharge from him with faith
in overcoming difficulties and in success. In order to
achieve this and use the behavioral secrets of charm-
ing, pretty, all around “energizing” teachers, you
need to listen to the 3 tips that A.P. shared with us.
Ershova (candidate of pedagogical sciences, head of
the laboratory of theater of Institute of Art Education
in Russian Academy of Education) and V.M. Buka-
tov (doctor of pedagogical sciences, creator of a new
field of art and general pedagogy — dramohermeneu-
tics) (Ershova, Bukatov, 1998):

Tip one: bodily “mobilization”.

Tip two: an extension “from below.”

Tip three: «light» weight.

First tip. The teacher should always be and look
interested. Students see this by the degree of his
bodily mobilization. Therefore, before opening the
door to audience, the authors of “Directing ...” ad-
vise that, it is necessary to check their mobilization.

We allowed ourselves to repeat the example
cited by A.P. Ershova about this (Ershova, Buka-
tov, 2006: 40). In museum halls one can distinguish
mobilized visitors from exhibits lounging for their
interest. You can always remember yourself or your
friends in a state of both very expressive concentra-
tion, and its complete absence.

Teacher in the classroom should look just as
concentrated and collected — that is, mobilized — so
that his very appearance makes it clear to students
about the importance and seriousness of upcoming
joint work.

In directing, it is known that great mobilization
— both external (bodily) and internal (mental) — can
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be primitively simple (doing one thing), but difficult
(when a person simultaneously performs several dif-
ferent things).

Wed: Classes in practical Russian language,
which are held in a mono national Afghan group
of undergraduates at the elementary level of edu-
cation, require one kind of mobilization of teacher.
University has classes of international groups where
the main language of instruction is either the Ka-
zakh language, then the second language is Russian
or Russian, then the second language is Kazakh.
In such groups with students of different levels of
knowledge Kazakh and Russian languages, more
complex mobilization is required. Simply put, the
teacher keeps himself in the audience in the first
case, easily and freely, in the second, he feels him-
self to be a teacher in a rural school, where students
of the first, third and fifth grades are brought togeth-
er in one room.

Speaking about the teacher as the image of a
“good hero” in the audience, we understand that he
does not allow himself to walk on the platform in
front of the board with a carefree relaxed walk or,
lounging in front of the students, to sit, looking at
them indifferently. If only the task of the teacher-
actor does not specifically include the emphasized
indifference to the student or students. In all other
cases, our positive hero is immediately actively in-
volved in what is happening. To interest from the
first second of appearing on stage is the main goal
of a teacher — a good character. A character, whose
main task is reduced to indifference, calmness and
unconditional disinterest in neither the subject of
teaching, nor students, leaves an unpleasant impres-
sion and is never a hero.

There is another side to mobilization, which is
based on strict discipline. This is the case when the
teacher’s goals and objectives do not include pre-
serving the intellectual and spiritual world of the
individual in audience, but only army obedience.
In such cases, the teacher does not care whether the
students are interested in learning whether or not
and whether they need each other in the learning
process.

Second tip. The teacher needs to convince stu-
dents that he is interested in them. And this is pos-
sible only if the teacher during the classes will dem-
onstrate to students their features, their importance,
their personality. This principle of action technology
A.P. Ershova calls an extension from below.

Probably, everyone can accurately determine the
central figure in a strange family by the additions of
family members to each other. It is to this figure that
everyone else is attached most carefully, carefully,
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trying not to disturb and distract once again with
nothing. This figure can be a mother, and a father,
and a grandfather, and a child or one of the chil-
dren. At the same time, the figure itself can be just
as scrupulous and attentive in its extensions to the
rest of the family. But it can, and vice versa, bathes
in its own power, enjoy supremacy, attached to all
from above.

A vivid example of the use of unconscious ex-
tension tactics is the conversation of one person
with different people: with colleagues, with stu-
dents, with the dean, with parents or children. Each
of us is attached to the interlocutor differently. To
those whom he values very much is from below, to
those whom he neglects is from above, and to those
with whom he is friends is on an equal footing. And
all the changes in his behavior are carried out with
lightning speed.

Often, teachers, which are beginners, want to
look professional, try to be very reserved with stu-
dents. Such non-individualization of extensions
gives out indifference to the successes and failures
of each individual student. There is the result.

We have the opportunity to give an example
from the experience of one of the authors of the ar-
ticle. We decided to convey this story without first-
person banknotes:

Immediately after graduate school, 1 worked
at AIIT: I taught Russian in a national group. The
group was large, somewhere from 20 students and
above. In the audience, I acted like I lived. I liked
my relationship with students. They could not be
called cronyism, but, perhaps, friendly. There was
always the complete group, always fun, noisy, with
disputes and mutual pleasure. But one day my older
colleague called me in for a conversation. She said
that I behave in an inappropriate manner in the audi-
ence. Only by my frivolity do I earn cheap credibil-
ity in the student audience. She was offended by the
fact that my students could walk around the class-
room, go up to the board without permission, and
argue. If I want to become a real teacher, I was told
that I should ... Then came a list of my sins and re-
sponsibilities from how I dress, and I walk and talk,
laugh and live, in the end.

I obeyed. I go into the audience: a deaf collar, a
stern look, a sharp style of conversation: Stand up!
Sit down! Who is absent? Why are you talking?! The
eyes of students are getting wider and wider, they
are silent, bored. To the question: What is the matter
with you, teacher? Received in response: Stop talk-
ing! Barely have I completed the lesson. The next
lesson came half the group. The lesson was held in
the same style. One student came to the third lesson.
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I stood at the door. The student tells me: Come in, sit
down. I want to speak to you.

And he asks me what happened to me. He said
that he came out of courtesy and respect for me, that
of their former teacher. He said that everything will
be as before, and the group will calm down if I re-
turn. He promised that the group would come to the
next lesson, I promised to become myself. That is
the end!

Never again would I let anyone influence my re-
lationship with the group.

What happened then? There was an attempt to
replace one tactic with another, to move from an
extension on an equal footing to an extension from
above to everyone and everyone, to an attempt to
put you in the official uniform of dispassion. In this
situation, from the interest in the group and each
of the students individually, the beginning teacher
turned to indifference to them and interest in herself,
to the correctness or incorrectness of her behavior
from the position of a teacher of the old formation. If
the sincerity and concern of the teacher is accepted
by students, and they respect and love you for that,
what could be more expensive? Although at that far
time we did not know anything about the direction
of the lesson, nor about the role of the good charac-
ter in the audience.

Results and discussion

Working in a small group with foreign students,
we create a kind of family. Students often lovingly
call their teacher their mother, which is connected
with isolation from their native family and the fact
that the student and the teacher take the first steps in
the language they are studying. In a family group,
if a teacher assumes the dominant role and requires
students to adapt to him from below, relationships
and learning are at risk. There were cases when stu-
dents refused to study with such a teacher. And, on
the contrary, in a family group, in which the teacher
consciously directs relations, attaching himself to
one student, then to another, depending on the situa-
tion and need, from above, then from below, without
offending his dignity and, at the same time, without
giving sit on his head — this means that the teacher
owns the audience, in particular, one of the princi-
ples of the technique of action — extensions.

According to stage laws, a “positive hero”
should not attach to a group of people from below,
but to an individual person from above. Hence, there
is one golden rule associated with the variety of
extensions: to the entire group — from above, and to
each student — either on a par or from below. “

The third advice from “Directing ...” (Ershova,
Bukatov, 2006: 36-40) is associated with the joy
that the teacher experiences from his attention to
the student, any problems, mistakes, and even more
successes. Those behavioral features, due to which
such joy is immediately visible to everyone around,
are called light weight in acting technique.

Each person, no matter how much he weighed,
lightens with joy, but gets heavier with chagrin.
Everyone is familiar with the ease and weight.
Therefore, many of us are quite easy — by the
mere sight of the incoming person — to accurately
determine whether a day has passed successfully or
unsuccessfully for him, an occupation, things are
going well or not.

It is known that people are divided into joyful,
optimistic perception of life, i.e. most of the time
they are lightweight. Even if they are upset, harder,
then they cannot stay in a state of mental or physical
despondency for a long time. And another category
of people is pessimistic, heavy, who, even if they
ease, then very briefly. Among the first there can be
full, and tall, and elderly, and among the second —and
thin, and short, and young. But the psychosomatic
state of joy gives lightness to both of them, and grief
makes both of them difficult.

Usually lightness is inherent in children, and it is
not peculiar to old people, and when we meet heavy
children or light old people, the meeting with both
of them is remembered for a long time.

From what has been said, it follows that if a
teacher is in light weight most of the time in class,
this indicates not only his universal optimism, but
also indicates that he enjoys his work. Students
in this case become infected with its positive
energy, which in turn gives them the pleasure of
learning. By the way, an example came to my
mind, demonstrating the light weight of the teacher
and noted by the students with inspiring words:
“Teacher, you, like a candle, burn yourself and
light us.”

And it’s no good case if the teacher comes to
the audience in heavy weight, sighing, opens the
magazine and says: Well, what is it with us today?

Another manifestation of the named principle of
the theory of action is the correspondence / mismatch
of weight and message. If the teacher says that the
material being studied is interesting and does not
change in weight (does not show pleasure in what
was said), or if the teacher does not demonstrate
heavy weight in any difficult situation, the student
will never believe him. Weight will always either
emphasize the sincerity of the teacher, or betray his
indifference with his head.
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Examples of weight mismatch and messages
from everyday cuisine:

1. We teach foreign students how to conjugate
verbs. At first, the process of obtaining knowledge
is perceived by students calmly and passes with-
out problems. But we both know what will happen
next. These exceptions to the rules will drive anyone
crazy!

Our tactics are shaped by intuition. You can ap-
proach the question like this:

- Students, and now 2 of my favorite verbs.
There are verbs 6onemw, and xomems. Let’s try to
conjugate them. Fine! The verb 6o1ems turned out.
You said: A 6orelO, ... onu 601eFOT. What type is
it? It is right, first. But what about hand or eyes?
Here is the most interesting ... The verb with body
parts works in the second type! Pyxa 6onHT, enasza
o0nAT ...

— Further even more fun. Verb xomems in sin-
gular — this is type 1, and in many cases — type 2!
Yes, and alternating letters. In the left column is u,
in the right column — m. Of course, all this is pre-
sented schematically on the blackboard, without us-
ing grammatical terms (do not forget, we are at the
initial level of language learning). These 2 verbs are
memorized together with their linking control quite
simply.

In the future, when there are exception verbs,
students slyly look at you and say: “Favorite verb,
yes, teacher?”

That is, pedagogy is the switching of a person
from inability to ability. Today, at the beginning of
the lesson, I did not know something and wasn’t able
to do something, by the end of the lesson I know
how and able to do. It is necessary that the student
in the class did not just have a shock from how much
his teacher knows and interestingly tells, but how
the student uses this knowledge, accumulates his
own skills. (Ershova http://izumzum.ru/health/a-p-
ershova-teatralenaya-pedagogika/pg-1.html )

2. Or also an example taken from life, which
annoys each of us almost daily. Broadcast news on
TV. The announcer in an exultant voice at the limit
of his lightest weight reports earthquakes, tsunamis,
disasters, and the number of deaths. Somewhere in
the press, I read a conversation between a son and
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a father, whose child in a similar situation asked:
“Dad, why is this person happy?”

Conclusion

So, theatrical pedagogy is like on stage, you im-
mediately see “I believe — I do not believe” Stan-
islavsky. “Is it fake or does it really exists?” It is a
very important moment for education. One teacher
imitates learning; he does not have this personal dis-
covery in the lesson. And the other truly explores,
reflects, doubts, and therefore teaches ... (Klimova
https://newtonew.com/school/drama-education-in-
russia).

The professional behavior of the teacher in the
classroom always includes both maximum mobili-
zation and careful extensions, and takes into account
the necessary range of weight changes. And more
often than not, teachers empirically calculate the
degree of necessary weight and its compliance with
the current moment.

Following the advice of the authors of Direct-
ing ... (Ershova, 2006: 36-42), teachers need to train
from time to time in their ability to consciously use
the various extensions and degrees of mobilization
and “weight” in their most diverse combinations.
This is an option for daily diagnosis of your profes-
sional behavior.

Questions such as: What weight did you go to
class today? In which are you going to leave him?
Which of the students did you attach to from below
today? And for what reason? And to whom is as al-
ways? At what point in the lesson were you most
mobilized or demobilized, and why?

When diagnosing his behavior, the teacher
should remember that both his sincerity and his art-
istry are most vividly and purely manifested in the
interchangeability and variety of wordless actions.
And no static, tightly fixed combinations of word-
less indicators can be useful for a live lesson. It’s no
secret that students always need genuine, lively, in-
voluntarily expressive reactions not only from their
school neighbors, but also from the teacher who is
leading the lesson. So, the teacher is the creator of
the lesson, his director and his main positive char-
acter.
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