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APPLICATION OF LANGUAGE TO THE MAIN ISSUES
OF COGNITIVE LINGUISTICS AS A SUB-BRANCH
OF COGNITIVE SCIENCE

Language is the main issue of Cognitive Linguistics as a sub branch of cognitive science. In Cognitive
Linguistics and Psycho-Linguistics there is a major role given to communicative attitudes and abilities of
speaker no matter what language he speaks. The genre of Cognitive Linguistics and cognitive science is
to search and try to explain the nature and mechanism of cognition, the way of expressing this cogni-
tion meaningfully by using a language and relationship between language, communication, mind and
culture. Each general category contains a number of sub processes of which helps to explain the ways
that humans encode cognitions into meaningful language patterns in some unique ways. Cognitive
component includes perception of language as a result of social phenomenon, its functions, and lin-
guistic system of foreign languages as historically settled formations, interconnection of the language
and culture, communicative nature of the language and the role of foreign language in modern political-
cultural life. Therefore in teaching or learning a foreign language especially for intercultural communicative
competence, all the information, supplied and provided by cognitive science, cognitive psychology and
cognitive linguistics, should be taken into considerations.

Key words: language, Cognitive Linguistics, communicative, cognitive science, linguistic, foreign
languages.
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KOrHMTUBTIK FbIABIMHbIH, KOCAAKbI CaAaCbl peTiHAe
KOrHUTUBTIK AMHTBUCTUKAHBIH, HETi3r MaceAeAepiHe TiAAI KOAAQHY

TiA — KOTHUTMBTIK FbIAbIMHbIH KOCAAKbl CaAacbl PETIHAE KOrHWTMBTIK AMHIBMCTMKaHbIH 6acTbl
maceAeci. KOrHUTUBTI AMHIBMCTMKA MEH MCUXOAMHIBUCTMKAAQ CMUKEPAIH Kal TIAAE COMAeNTiHiHe
KapamacTaH, KOMMYHUKaTMBTI Ke3kapactap MeH KabiaeTTepre yAkeH peAa OGepineai. KorHutusTik
AVMHTBMCTUKA MEH KOTHUTUBTIK FbIABIMHbIH, >KaHPbl — TaHbIMHbIH, TAOMFATbl MEH MEXaHM3MiH, COA BIAIMA
TiA apKbIAbl MaFblHaAbl TYPAE BIAAIPY TOCIAIH X8He TiA, 6aiAaHbIC, aKbIA >X8He MOAEHMET apaCbIHAAFbI
KaTbIHACTbI i3AY XK8He TYCIHAIPY. Op6ip >KaArbl KaTeropmsiaa aAaMAApP TaHbIMABIK, GiAIMAT MaFbIHaAbI
TIAAIK 3aHABIAbIKTapFa KOATayAbIH Kebip epekiie TOCIAAEpPiH TYCIHAIpYre kemekTeceTiH GipkaTap ilKi
npouectep 6ap. KOrHUTMBTI KOMMOHEHT TIAAT 9AEYMETTIK KYObIABICTbIH HOTUXKEC] PETIHAE KabbIAAAYADI,
OHbIH, (DYHKLMSAQPbIH, TAPUXM KAABINTACKAH KYPbIABIMAAD PETIHAE LUET TIAAEPIHIH, TIAAIK XKYHMeCiH, TiA
MeH MOAEHMETTIH e3apa GaMAaHbICbIH, TIAAIH KOMMYHMKaTMBTI TaOUFATbIH XKoHe Kasipri cascu xoHe
MBAEHM BMIpAETi LWeT TiAIHIH peAiH KaMTuAbl. COHABIKTaH LIET TiAIH OKbITY HEMECe YPEHY Ke3iHAE,
acipece MaAEHMETAPAAbIK, KOMMYHMKATMBTI Ky3bIPETTIAIK YLiH, KOTHUTUBTIK FbIAbIM, KOFHUTUBTIK
MCHUXOAOTUS XKOHE KOTHMUTMBTIK AMHIBMCTMKA YCbiHFaH GapAbIK, aknapaTTbl eckepy KaxkeT. KorHutmeTi
AMHIBUCTMKA — TiA MEH CaHaHbIH, apaKaTblHACbl MBCEAEAEPIH, BAEMAI Ty XKbipbIMAAMaAayAafFbl XKoHe
caHaTTayAarbl, TaHbIMAbBIK MPOLIECTEPAEri XKOHE aAam TaXKipMOECiH >KaAMbiAayAarbl TIAAIH POAIH,
AAAMHbIH, >KEKe TaHbIMABIK, KabiAeTTepiHiH TiAMeH 6aiAaHbICbIH >KOHE OAAPAbIH, ©3apa apekeTTecy
chopmanapbiH 3epTTENTIH TiA GiAIMIHAEr BaFbIT. AeHremnAey apKblAbl aAbiHFAH BIAIMAI peTke KeATipy
MPOLECI, SFHM XaHa OiAIMAI aAaMHbIH, CaHaCbiHAQ 6ap >KeHEe OCbl aAaMHbIH, aHa TiAi 6OAbIN TabblAaTbIH
TIAAIH, AEHTenAepi XXui KoMblAaTbiH 6eAriAi 6ip anaapaap GoibiHLa GeAy.
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I'IpumeHeHue A13blKa K OCHOBHbIM BOMnpocam KOTHUTUBHOM AMHIBUCTUKMU
KaK MoA oTpacAu KOTHUTUBHOM Hayku

S13bIK — 3TO TA@BHBIN BOMPOC KOTHUTUMBHOM AMHIBMCTUKM KaK MOAOTPACAM KOFHUTMBHOWM HayKMU.
B KOTHWTMBHOM AMHIBUCTMKE WM MCUXOAMHIBUCTMKE OGOAbLLAS POAb OTBOAMTCS KOMMYHMKATUBHbBIM
yCTaHOBKaM M CNOCOBHOCTSIM FOBOPSILLErO HE3aBMCMMO OT TOrO, Ha KakOM si3blke OH roBopwuT. XKaHp
KOMHUTMBHOM AUHIBUCTMKM U KOTHUTUBHOM HayKM COCTOMUT B TOM, YTOObI MCKATb M MbITaThC 0ObACHUTD
NMPUPOAY M MEXAHM3M MO3HAHUS, CNOCO6 BbIPAXKEHMSI ITOTO MO3HAHMS OCMbICAEHHO C MOMOLLBIO S3bIKaA
M OTHOLLEHMS MEXAY 93bIKOM, KOMMYHMKALMEN, pasyMoM M KyAabTypor. Kaxkaas obuiasi kateropws
COAEPXKUT PSIA MOAMNPOLIECCOB, KOTOPbIE NMOMOraloT 06bICHUTH CMOCOObI, KOTOPbIMU AIOAN KOAUPYIOT
KOFHWUTMBHbIE 3HaHWS B 3HAYMMbIE $I3bIKOBblE MATTEPHbI HEKOTOPbIMM YHMKAAbHbIMKM CMOCOGAMM.
KOrHUTUBHbBIN KOMIMOHEHT BKAIOUAET B cebsi BOCMPUSTHE A3blKa KAK PE3YAbTaTa COLMAALHOIO IBAEHMS,
ero yHKLMIA, A3bIKOBOM CUCTEMbI MHOCTPAHHbIX $13bIKOB Kak MCTOPUYECKU CAOXKMBLUIMXCSl 0OPa30BaHMI,
B3anMMocCBSI3b 3bika U KYABTYPbl, KOMMYHWKATMBHYIO MPUPOAY $I3blka M POAb MHOCTPAHHOrO si3blka B
COBPEMEHHOM MOAUTUKO-KYABTYPHOM XXM3HU. [103TOMy npu 06yuYeHUn MAM M3yUYeHUM MHOCTPAHHOTO
93blka, 0COOEHHO AAS MEXKYABTYPHOM KOMMYHMKATUBHOM KOMMETEHLMM, AOAXKHA YyUMTbIBATHCS BCS
UMH(OpMaLMs, MOCTaBAsieMasl M NMPeAOCTaBASiEMasi KOrHUTUBHOM HAYKOM, KOTHUTUBHOM MCUXOAOTMEN
U KOTHUTMBHOM AMHIBUCTMKON. KOrHUTMBHAsS AMHIBUCTMKA — HarnpaBAEHME B S13bIKO3HAHMU, KOTOpOe
uccAeAyeT nMPoBAEMbl COOTHOLLIEHUS 93blKa M CO3HAHMSI, POAb 3blka B KOHLIENTyaAM3aLMu U KaTero-
pv3aumn M1Mpa, B MO3HABATEAbHbIX NPOLECCAX U 060O6LEHMN YEAOBEUECKOTO OMbITa, CBSA3b OTAEAbHbIX
KOMHUTMBHbIX CMIOCOBHOCTEN YeAOBeKa C 3bIKOM 1 (DOPMbI UX B3aMMOAENCTBUS. [1oA KaTeropusauueit
NMOHUMAETCS MPOLECC YNOPSAOUEHUS MOAYUEHHbIX 3HAHWIA, TO CTb pacnpeAeAeHr st HOBOrO 3HaHUSI Mo
TEM MAM MHbIM PyOpMKaM, CYLLLECTBYIOLLIMM B CO3HAHUM YEAOBEKa, M YaCTO 3aAaBaEMbIX KaTeropusamu
93blka, HOCUTEAEM KOTOPOrO 3TOT YEAOBEK SIBASIETCSI.

KAloueBble caoBa: A3blK, KOrHUTMBHAad AMHIBUCTMKA, KOMMYHUKATMBHAA, KOrHMTMBHAA HaykKa,

AMHIBUCTUMKA, MHOCTPAHHbIE 43bIKW.

Introduction

There are specific ways of existence and survival
for all beings as well as their development which is
done by following and applying some certain rules
and principles of nature. Nothing is arbitrary and
everything is connected to each other by complex
and inseparable ties. The major duty of the human
being is to search and understand the existence, rules
of the world, universe and its unique nature too. This
problem can be solved only if we can transfer those
rules and principles of beings into humans’ way of
thinking.

Human beings always get inputs throughout
their lives by senses, experiences and instructions.
The capacity of interpreting and transforming these
inputs into meaningful information, as a result
understanding and revealing the rules and complex
relations in the nature are humans’ two of the most
important features. «Ability of humans to understand
and explain is almost unlimited because of many
things: cognitive thinking of a person, cognitive
infrastructure of human beings, ability to transfer
this cognition by inheritance and ability of a person
to develop intuitively in thinking and exploring.»

(Isabekov C.Y., 2010:250). Capability of a person
to understand complex issues, to go into the deep
structure of nature, finding connections and mutual
interrelations between events are all done by specific
feature of human beings: «thinkingy». Human beings
put things, creatures and beings in to groups and
classify them according to their features. Therefore,
categorization is important form of understanding
the world by a person.

Thinking and consciousness reflect the world,
connections and relations not only in the mental or
ideal form but also in general form. If the human
beings do not use this capacity, they may lose the
understanding the full meaning and completeness of
idea about the world and nature. This capability and
potential is called «cognitiony.

Cognition is a set of mental processes
characterized by attention, learning, recognizing,
knowing, reasoning and understanding things. It is a
capacity of perception and deduction. Because of its
complexness and wideness various disciplines, such
as psychology, philosophy, linguistics, science and
computer science all study cognition. However, the
term’s usage varies across disciplines; for example,
«in psychology and cognitive science, «cognition»

97


https://asu.edu.kz/ru/
mailto:anara_314@mail.ru
https://ru.wikipedia.org/wiki/%D0%AF%D0%B7%D1%8B%D0%BA%D0%BE%D0%B7%D0%BD%D0%B0%D0%BD%D0%B8%D0%B5
https://ru.wikipedia.org/wiki/%D0%AF%D0%B7%D1%8B%D0%BA
https://ru.wikipedia.org/wiki/%D0%9A%D0%BE%D0%BD%D1%86%D0%B5%D0%BF%D1%82%D1%83%D0%B0%D0%BB%D0%B8%D0%B7%D0%B0%D1%86%D0%B8%D1%8F_(%D0%BB%D0%B8%D0%BD%D0%B3%D0%B2%D0%B8%D1%81%D1%82%D0%B8%D0%BA%D0%B0)
https://ru.wikipedia.org/wiki/%D0%9A%D0%B0%D1%82%D0%B5%D0%B3%D0%BE%D1%80%D0%B8%D0%B7%D0%B0%D1%86%D0%B8%D1%8F_(%D0%BB%D0%B8%D0%BD%D0%B3%D0%B2%D0%B8%D1%81%D1%82%D0%B8%D0%BA%D0%B0)
https://ru.wikipedia.org/wiki/%D0%9A%D0%B0%D1%82%D0%B5%D0%B3%D0%BE%D1%80%D0%B8%D0%B7%D0%B0%D1%86%D0%B8%D1%8F_(%D0%BB%D0%B8%D0%BD%D0%B3%D0%B2%D0%B8%D1%81%D1%82%D0%B8%D0%BA%D0%B0)

Application of language to the main issues of cognitive linguistics as a sub-branch of cognitive science

usually refers to an information processing view of
an individual’s psychological functions. It is also
used in a branch of social psychology called social
cognition to explain attitudes, attribution and group
dynamics (Sternberg R.J., Sternberg K., 2009). In
cognitive psychology and cognitive engineering,
«cognition is typically assumed to be Information
processing in a participant’s or operator’s mind or
brain» (Blomberg O., 2011: 85). Philosophers have
long been interested in relationship between know-
ing, mind and external reality. Phychologists took
up the study of cognition in the 20th century. Some
disciplines like «cognitive sciemce» and «cognitive
linguistics» were founded to do researches and
provide satisfactory explanation about how people
cognate and perceive external world and express
this perception by using a language,

«Cognitive science or cognitive psychology is
interested in thinking or psychological processes
that take place in person’s cognitions at the time
of discovering, thinking and speaking activities.»
(Isabekov C.Y., 2010:260). It deals with cognitive
process which humans percept, represent and
reproduce in their minds. The special level of mental
representation exists beyond biological, social and
cultural specifications (Islam, A. 2011) says that
«this is not enough, the influence and input of
environment should also be taken into consideration
too» (Islam A., 2011).

Language is the main issue of Cognitive Lin-
guistics as a sub branch of cognitive science. In
Cognitive Linguistics and Psycho-Linguistics there
is a major role given to communicative attitudes
and abilities of speaker no matter what language
he speaks. The genre of Cognitive Linguistics and
cognitive science is to search and try to explain
the nature and mechanism of cognition, the way
of expressing this cognition meaningfully by us-
ing a language and relationship between language,
communication, mind and culture. According to
William Croft and D. Alan Cruse (2004) «there are
four broad cognitive abilities that play an active part
in the construction of construal. They are: attention/
salience, judgment/comparison, situatedness and
constitution/gestalty (CroFt W., Alan C., 2004:39).
Each general category contains a number of sub
processes of which helps to explain the ways that
humans encode cognitions into meaningful language
patterns in some unique ways. Cognitive component
includes perception of language as a result of social
phenomenon, its functions, and linguistic system of
foreign languages as historically settled formations,
interconnection of the language and culture,
communicative nature of the language and the role
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of foreign language in modern political-cultural
life. Therefore in teaching or learning a foreign
language especially for intercultural communicative
competence, all the information, supplied and
provided by cognitive science, cognitive psychol-
ogy and cognitive linguistics, should be taken into
considerations.

Experiment

The process of foreign language teaching
is supposed to reach up to foreign language
‘acquisition’. Foreign language acquisition also
refers to the scientific discipline devoted to study-
ing that process, here foreign language refers to any
language that studied and acquired in addition to
one’s native language. Language acquisition refers
to the process by which human beings acquire the
capacity to perceive and comprehend language, as
well as to produce speech patterns in a language to
communicate. Therefore, by acquisition of foreign
language result is emphasized more than process in
general. As various branches of linguistics, foreign
language acquisition is also closely related to psy-
chology, cognitive linguistics and education. The
term acquisition’ is originally used to emphasize
the subconscious nature of the learning process
(Krashen S., 2010:11). Mostly, «subconscious
leaning process’ is represented by cognition’. Much
modern research in foreign language acquisition
has taken a cognitive approach.» (Van P.B., 2010).
Cognitive Linguistics research is concerned with the
mental processes involved in language acquisition
and how they can explain the nature of leaners’
language knowledge. Cognitive theories view
foreign language acquisition as a special case of
more general learning mechanisms in the brain.

The dominant model in cognitive approaches
to foreign language acquisition and indeed in
all second-language acquisition research is the
«computational model» (Ellis R., 2008). The
computational model involves three stages. In
the first stage, learners cognate or acquire certain
features of the language input in short-term
memory. Then, learners convert some of this gained
input into second-language knowledge, which
is stored in leng-term memory. Finally, learners
use this second-language knowledge to produce
spoken-communication output. Cognitive theories
or aspects try to explain all these processes in
language acquisition. Once we acquired or cognate
a foreign language by the process of language study-
ing we get foreign language knowledge. Depending
on various characteristics of using, understanding
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and providing this second language knowledge it
is nominated by different terms such as, implicit
and explicit language knowledge, declarative and
procedural language knowledge. Therefore as it has
been mentioned above language acquisition is more
than language learning activities, it is represented
in general as a result of language learning process,
the ability and capability of use of that language
depending on cognition and understanding of it.

The mental processes on foreign language
acquisition can be divided mainly into two: micro-
processes and macro-processes. While micro-
processes include attention, working memory,
integration and restructuring, and monitoring
(Leveridge N.A.), macro-processes include the dis-
tinction between intentional learning and incidental
learning; and also the distinction between explicit
and implicit learning and acquisition.

What people do with a language, ones they have
acquired is mostly communicating with others in
that language. In communication process humans
produce speech patterns in the foreign language that
they have acquired.

It is widely known that foreign language
acquisition occurs innatural settings and environment
the best. So, majority of foreign language acquisition
research has been devoted to language learning in
natural settings. But a few of the students have the
chance of going abroad where the target language
is spoken. Therefore, it is inevitable that language
acquisition takes place through language education
in the classroom settings and environment.
Consequently there have also been investigations
to find out the ways of conducting foreign language
acquisition in the classroom environment more
successfully. These kinds of researches are mostly
on language education, but always empirical, based
on data and statistics, and mainly concerned with the
effect that Instruction has on the learner, rather than
what the teacher does.

There have been attempts made to systematically
measure and check the effectiveness of language
teaching practices for all levels of language, from
phonetics to pragmatics and for almost every current
teaching methodology. «It has been revealed that
using many traditional language-teaching methods
and techniques, including teaching grammar rules
and vocabulary lists is inefficient in foreign language
teaching for the requirements of globalizing
modern world» (ITonatr E.C., 2002:272). They do
not culminate communicating in target language
effectively, fluently and appropriately. Therefore,
«to become proficient and competent in a foreign
language, students must be given opportunities to use

it for cross-cultural and intercultural communicative
purposes» (Hapsimbetosa XK.C., 2009:25).

The role of the language it plays in peoples’
lives cannot be denied. In the globalizing world
people need not only their mother languages but
also a foreign language to communicate with
others in the international space. As it has been
discussed above, learning or in broader sense
acquiring a foreign language does not consist of
just memorizing grammatical rules, vocabulary lists
or performing some drills. This process is much
more complicated including cognition, representing
some mental process and activities, understanding
mechanism of language and production of speech
in target language. Because the students, after
given instructions, learn some grammar rules,
speech patterns and chunks, some vocabulary and
so on. But in real life, it is extremely possible that
the students will face the language use and speech
patterns that they have never heard, met or studied
in the process of language education in classroom
atmosphere. But once they cognate the essence,
mechanism and mentality of foreign language they
can produce language use and speech patterns,
they have never heard or studied in the process of
language education, for communication in general,
intercultural communication in special. Cognition in
foreign language acquisition includes understanding
the socio-cultural and lingua-cultural background of
foreign language too. We think unless the students
get the cognition of the target language: do not
acquire that language with its socio-cultural and
lingua-cultural background; they cannot produce that
language appropriately according to its mentality,
culture and situation for especially intercultural
interaction and communication. In brief, the place
and importance of cognition in foreign language
teaching and also in mechanism and nature of
foreign language acquisition should be taken into
consideration.

Results and discussion

It is known and seen that among all the
creatures, just human species was able to create
and develop capacity for language. This language
is rather complex having linguistics (grammatical)
system, special speech patterns (syntax), sound
system (phonetics), system of word and word build-
ing (lexicology) and so on. There have been many
attempts to answer the questions such as; how did
human beings develop this capacity of language?
How do they acquire linguistic input about a
language and perceive it? How do they convert
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this linguistic input into meaningful patterns and
produce a language for intentional communication?
In what ways human beings are different from other
species in developing the capacity for language?
According to Chomsky (Chomsky N., 1962)
there is spontaneous process specific for just human
beings crucial for language learning. The other
animals can learn by tightly controlled conditions
and explicit training. In the other mechanism namely
statistical mechanism offered by Newport and
Houser (Newport E.L., Haused M.D., 2004) adults
compute statistics for words on phonetics segments
and can put these segments into syllables and then
develop words having meanings that human cannot
use this mechanism. General learning mechanism
implies that the needs of humans force them to
create a language patterns for communication.
Consequently, it can be said that the language,
and language use for communication, with all
subcomponents and complex structure, are specific
just for human beings. There are some approaches
and theories on how human beings get the capability
of cognition, understanding, acquisition and use of
language. One of them is social interactionism»
theory advocated by Lev Vygotsky, a Soviet psy-
chologist and made widely known by Jerome
Bruner in the western world. It is based on mainly
socio-cultural facts and events, roughly claiming
that people acquire a language by being lead, given
some information and feedback, reinforcement and
having interactions by their elders (Bruner J., 1983).
The other one is «relational frame» theory offered
by Hayes, Barnes-Holmes and Roche in 2001. It
is based on Skinnerian behaviorism and says that
children learn a language throughout interacting
with environment by predicting and influencing
psychological events such as thoughts, feelings
and behaviors and developing rational responses
to these changes in his environment. It has been
claimed in this theory that this feature is specific just
for human beings, saying that «language acquisition
is based on innate, language-specific cognitive
capacities» (Hayes S.C., 2001). The following one
is «emergentism» theory. One of the providers of
this theory as a model is MacWhinney. It is posited
in this model that language acquisition is a cognitive
process emerges from the biological pressure and
environment. MacWhinney advocates in his model
that neither nature nor nurture is enough itself for
acquiring a language. The prominent scholars of
this theory argue that cognition can serve language
acquisition additionally and they also claim that
«language acquisition is more complex than many
believes.» (Whinney B., 1999). As far as we see
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in these three theories, a frame has been tried to
be drown, dedicated to identify mostly the native
language acquisition by developing children.

These theories can supply us a general
understanding and give some leading ideas and
thoughts how we can benefit from the principles of
them and emerge some models in teaching students
a second or foreign languages.

We think it is possible to categorize the models,
devoted to define and explain the process of foreign
language acquisition, roughly into three groups:
«innatist model» provided by Krashen, «cognitive
model» offered by McLauglin&Bialystok and
constructivist model» advocated by Michael Long.
Krashen, in innatist model, briefly argues that,
in foreign language acquisition, «subconscious
acquisition» is superior to «learning and
monitoring», students should have low «affective
filter» and «natural order of acquisition» is highly
important. He hasn’t paid attention to «grammar
instruction»; however he emphasized the importance
of «comprehensible input». In cognitive model,
McLaughlin and Bialystok claim that «control
automatic processing», focal/peripheral attention»
and «implicit/explicit learning» play very important
role in foreign language acquisition. The «knowledge
of language» and «form-focused instruction» has
also been emphasized in this model. According to
constructivist model which was proposed by Michael
Long, getting «input» through social interaction and
«output» in foreign language acquisition are quite
important. «Authenticity» in language learning has
also been given attention.

It can be said that, under the lights of the theories,
models and ideas posited above, foreign language
acquisition is rather complex and they all have given
effort to define and explain the nature, essence and
process of foreign language acquisition or as our
abjective foreign language teaching. Beside these
theories and models, there are many separated but
interrelated factors such as: cognitive, socio-cultural
and linguistic, play role and have affects on foreign
language teaching and acquisition too.

Conclusions

If we are to propose an ideal model for the
students in Kazakhstan to foreign language teaching
or acquisition, we can say that it gets rather difficult.
In fact, foreign language would be not the second but
the third, for some of them even the fourth, language
for Kazakhstan origin students. The great majority
of Kazakhstan community is bilingual (Kazakh-
Russian, because both of them are official languages
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in Kazakhstan); some of them are even trilingual
(Kazakh, Russian and a language rooted from his/
her ethnic community, such as Uygur, Uzbek, local
Turk, etc.). Each of the theories, models and factors
given above, offers some ways and solutions from
its points of views but not including all aspects
of foreign language teaching and acquisition and
also mainly focused on native or second language
acquisition but not the third (foreign) one. But we
think that it is quite possible to benefit from them
all to prepare a combination by taking some ways,
methods, models and sub-models of each of them
which we think are more useful for the specific
environment of Kazakhstan.

We think, what we can take from Krashen’s
innatist model are; «comprehensible input», «low
affective filter» and «natural order of acquisition»
supposing that these ones are corner stones and do
not chance accordingly in native or foreign language
acquisition. We can supply «comprehensible input»
by applying culture based (socio-cultural and
lingua-cultural) tasks, exercises and activities and
some brief explanations for grammar and use of
language. We think, when the students comprehend
the mechanism and logic of foreign language they
can produce that language for communication more
successful. According to this idea the lower affective
filter the students have the less anxiety they will
have and the better leaning takes place. In nature of
teaching or acquisition any subject, language is not
an exception, students learn in natural order: from
easier to more difficult or from the more to less often
used patterns in the use of language. Additionally,
we apply «control automatic processing» from
cognitive model believing that Kazakhstan origin
students have already learned two languages,
they are conscious about the process of language
education and, to some extent; they can control their
foreign language learning process by comparing
their revious acquisitions. We also believe that
«focal and peripheral attentions» and both «implicit
and explicit instructions» or learning cannot be
ignored.

By peripheral and focal attention students
attentions are attracted to both consciously and

unconsciously to the linguistic and lingua-cultural
structure and logic of foreign language. Implicit and
explicit instructions are both important in foreign
language teaching. Because mental and behaviorist
processes and skills should be used together to get
the cognition of the foreign language and automatic
use of that language.

We assume that in Long’s constructivist model
«intaking» through social interactions, output and
authenticity are quite possible and convenient for
the students in Kazakhstan. The students got used
to learning languages through interactions because
they have already learned two languages mostly
by social interactions. The society and students in
Kazakhstan are rather open to learning and acquiring
foreign languages. The spread of foreign languages
is very high according to requirements and demands
of business and alizing world in the country. The
boom of English, Turkish and Chinese languages
could be examples proving this fact. The «output»
in this model could be used for Kazakhstan origin
students rather actively and beneficially, because
students and people in Kazakhstan already use
two or three languages in their daily lives to meet
their necessities. There is an assumption that for
more adult learners’ second language acquisition
stops and even gets diminished if the learners do
not get native-like level for interactions with others
especially in globalizing world.

Among many factors affecting and manipulating
foreign language teaching and acquisition, the
culture also deserves to be investigated. Whether
foreign language teaching through its culture
reinforces acquiring it or not is one of the main
debates in this area. Our main objective is that
the use of culture in foreign language teaching
reinforces foreign language acquisition or if we
can design and develop right lingua-cultural and
socio-cultural (culture-based) tasks, activities and
exercises, foreign language teaching will end with
better and more successful results: outputs that the
main of foreign language teaching for intercultural
interactions. So we will discuss the role, place and
importance of culture in foreign language teaching
in detail in the following section.
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