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DEVELOPMENT OF READING SKILLS AND
MOTIVATION IN LEARNING ENGLISH AS A FUNCTION
OF YOUNG LEARNER"S PREVIOUS LANGUAGE BACKGROUND:
KAZAKHSTANI CONTEXT

The article enhances practical effectiveness of English proficiency reading skills among young lan-
guage learners in Kazakhstan requires the improvement and development of knowledge regarding Edu-
cational standard of European framework. Since 2009 when Kazakhstan has started to participate in the
Program for International Students Assessment (PISA) low results of Kazakhstani 15-year-old students
in the reading literacy (M=390 in 2009 to M=387 in 2018) could be worrying in terms of literacy
development and the quality of education (OECD, 2020) because students have not received enough
«key knowledge and skills essential for full participation in society» (PISA, 2018). The problem of low
performances in reading domain still becomes obvious as reading plays one the pivotal role in the pro-
cess of academic and intellectual processes of human beings. A brief overview of theoretical frameworks
and stages in reading domain are represented and discussed, as well as the factors for motivating and
developing reading skills in English as the foreign for young learners are defined. In particular, revealing
the gaps and omissions in the system of secondary education in Kazakhstan preventing young learners
to be proficient in English as a foreign language (EFL). Thus, the main aim of this study is, generally to
investigate the niche of young learners’ lower results in reading literacy, to find out what issues prevent
to improve reading level in learning English as well as trying to construct and modify the framework for
further English proficiency reading skills in the context of Kazakhstan.

Key words: reading skills, literacy, comprehension, motivation, EFL.
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AFbIALLbIH TIAIH MeHFepyAeri OKYLLUbIAAPAbIH, aHa TiAi (pyHKUMSACI 60MbIHLLA
OKY AaFAbIAAPbI M€H bIHTAAQHABIPYAAPbIH AaMbITy: Ka3akcTaH HerisiHae

Makarapa KasakcraHAarbl OKYLUbIAQPAbIH aFblALLbIH - TIAIH MeHrepyaeri 6iAiM  AaFAbIAAPbIH
apTTbipyAa ToxipnbeHiH TUIMAIAITI KapacTbipbiAbin, Eyponaabik, 6iaiM 6epy cTaHAapTbiHA KATbICTbl
GIAIMAI XKETIAAIPY MEH AaMbITYAbIH, TaAanTapbl kepceTiareH. 2009 >biasaH KasakcTaH XaAblKapaAbik,
CTyAeHTTEpAI Oararay GaraapAamacbiHa (PISA) kaTbica 6acTaraH Ke3peH KasakCTaHAbIK, 15 >acTarbl
OKYLUbIAQPAbIH OKY CayaTTbIAbIFbl OOMbIHLLIA TOMEH HaTMXKeAepi (2009 k. M = 390, 2018 >x. M = 387)
CayaTTbIABIKTbl AAMbITY >k8He BiAiM canacbl TYpFbICbIHAH aAaHAQYLUbIAbIK, TyFbi3ybl MymkiH (OECD,
2020), enTkeHi GIAIM aAyLIbIAQp «KOFaM ICTEPIHE TOAbIFbIMEH KATbICY YLUIIH KaXKeTTi Heri3ri 6iAiM meH
AaFAbIAAPAbI» aAa aamaraH (PISA, 2018). Oky cayaTTblAbIK, GOAIMIHAE TOMEH KOPCETKIlLTEP MACEAECI
BAi A€ OPbIH aAbir, ©3eKTi OBOAbIM TyPFaHbl ECKEPYAI KXKET eTeAl, OMTKEHI OKY aAaMHbIH aKaAEMMSIAbIK,
JKOHE MHTEAAEKTYaAAbI MPOLECTEPIH AAMbITYAA MaHbI3AbI BBAIKTEPAIH, 6ipi 6OAbIN TabblAaAbI.

OKy canacblHAQFbl TEOPUSIAbIK, HETI3AEPI MEH Ke3eHAEepre KbICKAllla LWOAY YCbIHbIAbIM, COHbIMEH
KaTap opTa AEHrei >KacblHAQFbl OKYLIbIAQP apaCbIHAAFbl aFbIALLbIH TIAIHAE LWeT TiAl peTiHAe OKY
DAFABIAAPbIH  bIHTAAQHABIPATbIH >KOHE AaMbITaTblH (PAKTOPAAP aHbIKTAAbIM, TaAKblAQHAAbL. ATan
aANTKAHAQ, OKYLUBIAAPABIH, aFbIALWbIH TiAIH weT TiAi peTiHae (ALLUT) okyblH TUiIMAI MeHrepyiHe >»OA
6epmenTit KasakcraHaarbl opTta GiAiM Bepy >KyMeciHAEri KeMLLIAIKTEP MEeH OAKbIAbIKTapAbl aHbIKTay.
CoHbIMeH, ByA 3epTTeyAiH 6aCTbl MaKCaTbl — OKYLLLIAAPAbIH OKY CayaTTbIAbIFbIHAQ TOMEH HBTUXKEAepre
me 6oAaTbIH afblALLIbIH TIAIH OpTa AEHrenAe OKbIM-YMpPEeHY MOCEAeAepiH erKen-TerkenAi 3epaeaey,
OCbIFaH KaHAAM MBCeAeAep OKYLLIbIAAPAbIH aFbIALLbIH TIAIH MEHTEPYAE OKY AEHreniH keTepyre keaepri

152 © 2021 Al-Farabi Kazakh National University


https://orcid.org/0000-0002-5183-6962
https://orcid.org/0000-0002-6726-2940
https://orcid.org/0000-0001-7550-6354
mailto:aigul0884@mail.ru
mailto:aigul0884@mail.ru

A.B. Akhmetova et al.

6OAATBIHABIFbIH @HbIKTAY XK8HE COA BarbITTap apKbiAbl KasakcTaH >KaF AaMbIHAAFbI aFbIALLbIH TIAIH OKY
AQFAbIAAPbIH OAQH 8pi yrpeHyAi 6araayAblH HEri3AEpiH KypyFa TbIpbICy.

TyiiH ce3aep: OKY AaFAbIAAPbl, CAyaTTbIAbIK, TYCiHY, bIHTAAQHABIPY, aFbIALLbIH TiAl WeT TiAi
peTiHae.
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Pa3BuTHE HABbIKOB YT€HUSI U MOTUBALIMM yYaLLUXCSA
npM U3yYeHUM aHTAMICKOTO SI3blka Ha OCHOBe (DYHKLWI POAHOTO I3blKa:
Ha npumepe KasaxcraHa

CraTbsl paccMaTpuBaeT MpakTUYeckylo 3deKTUBHOCTb HABbIKOB UTEHMS HAa aHIAMIACKOM S3blKe
yuawmmmcs KasaxcraHa, 4to TpeOyeT COBEPLUEHCTBOBaHMS WM Pa3BUTUS 3HAHWI, CBS3aHHbIX C
eBponenckummn obpasoBateAbHbiMM cTaHaapTamu. CaeayetT otmeTutb, uto ¢ 2009 ropa Kasaxcrad
HaYaA yyacTBOBATb B MPOrpamMme MeXXAYHApOAHOM oueHKM cTyaeHToB (PISA), HM3KMe pe3yAbTaTbl
Ka3axCTaHCKMX 15-AeTHMX yyalmxcs No rpamoTHOCTM yTeHnsa (M = 390 B 2009 r.,, M = 387 B 2018
r.) Bbi3blBaeT GECMOKONCTBO C TOUKM 3PEHUS Pa3BUTUS FPAMOTHOCTU M KavecTBa o6pasosanms (OECD,
2020), NOCKOAbKY yUalMECs HE MOAYUYMAM AOCTATOUHO «KAKOYUEBbIX 3HAHWIA U HABbIKOB, HEOGXOAMMbIX
AAS TIOAHOLIEHHOTO y4yacTust B XXm3HM obuiectBa» (PISA, 2018). MNMpobaema HU3KMX PE3yAbTATOB B
006AACTUN YTEHMS BCE eLle CTAHOBUTCH OUEBUMAHOM, MOCKOAbKY UTEHME MIPAET OAHY M3 BaXKHbIX POAEN B
Pa3BUTUN aKaAEMUUYECKMX U MHTEAAEKTYAAbHbIX MPOLLECCOB YeAOBEKa.

[MpeacTaBAeH AAS OBCYXKAEHMS KpaTKMi 0630p TEOPETUYECKMX OCHOB M 3TaroB B 00AACTU UTEHMS,
a TaKk>ke onpeaeAeHbl hakTopbl, MOTUBMPYIOLLIME W Pa3BMBaIOLLME HABbIKM YTEHMS Ha aHT AMMCKOM 93bIKe
KaK MHOCTPAHHOrO Y yualmMxcs CPeAHero 3BeHa. B 4acTHOCTM, BbisBAeHME NMPOOGEAOB M yMyLIEHWA
B CuUCTeme cpeaHero obOpasoBaHus B KasaxcTaHe, npensTCTBYIOWMX Yy4yalmmcst 3eKTUBHOMY
OBAAQAEHMIO aHIAMMCKMM $13bIKOM Kak MHOCTpaHHbIM (AMS). Takm 06pa3om, OCHOBHasl LIeAb AQHHOTO
WUCCAEAOBaHMS COCTOUT B TOM, UTOObI HOAEE AETAALHO PACCMOTPETb MPOOAEMbI M3YUEHMS aHTAMMCKOT O
93blka yualMMMUCA CPEAHEro 3BeHa, KOTopble MMEIOT 6oAee HM3KME Pe3yAbTaTbl MO rPaMOTHOCTM
YTEHMS, BbISIBUTb MPOOGAEMbI, MPENSTCTBYLLME YAYULLEHMIO YPOBHS YTEHMS MPU U3YUEHMU aHTAMIAICKOTO
A3blka, a TakKXXe MpeAnpuHgaTa nonbiTka (OPMMPOBAHMS CTPYKTYPbl OLIEHMBAHUS AQAbHENLIEero

OBAQAEHMS HaBblKaMM YTEHMS Ha aHTAMMCKOM $93blKe B KOHTEKCTe KasaxcraHa.
KAoueBble cAOBa: HaBblKM 4YTeHud, rpaMOTHOCTb, NMOHWMaHKWE, MOTMBaALWNA, AHFAMNCKUI  KaK

MHOCTPAHHbIN.

Introduction

The improvement of Kazakhstani young
language learners reading level requires efforts,
and time as well as well developed scheme, and
instruction for reading strategy in learning English.
As the reading skills are the crucial component in
the learning process we suppose that this component
can help young learners to develop motivation and
be proficient while studying English as a foreign
language. Organization for Economic Co-operation
and Development (OECD) (2017), defines reading
literacy as «an individual’s capacity to understand,
use, reflect on and engage with written texts, in order
to achieve one’s goals, to develop one’s knowledge
and potential, and to participate in society» (p.51).
Hulme and Snowling think that «Learning to read
is a key objective of early education and difficulties
in learning to read can have serious adverse
consequences» (Hulme & Snowling 2013, p.1).

Wigfield et al. (2016) suppose that «Proficient
reading comprehension is crucial for success in
every academic domain». They also identify that
in later childhood and adolescents a reader has to
be «fluent in decoding and recognizing words,
continually expand their vocabulary and knowledge
base, and learn to use elaborate cognitive strategies
to make inferences and analyze text critically»
(p-190). Thus, the main aim of this study is briefly
observe and investigate the number of researchers’
viewpoints, principles, models, stages, and methods
in order to reveal, and make an effort to find out
the clues of lower results among young learners in
reading literacy in the context of Kazakhstan.

Experiment
Theoretical framework of Reading. Reading

is a complex cognitive process (Diaz et al., 2009;
Hulme & Snowling 2013) where the performance
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of reading as a process is crucially important.
Researchers define (Flavell, 1979; Veenman &
Elshout, 1995; Schraw, 1998; Coutinho, 2007;
Pishghadam & Khajavy, 2013) that reading activity
is belonged to the metacognitive awareness as this
factor of reading influences learning process much
stronger. Diaz et al. (2009), denote reading process
as «the most important cognitive milestones in the
human social environment.» (p. 441). They also
confirm that reading process can be better explained
by the «Double-Route Cascaded (DRC) Model»
where two reading strategies are presented and
participated, such as lexical and sublexical. They
examined reading strategies of children who read
well and with dyslexics of third and sixth grades,
findings later showed that children who read well
could easily use lexical and sublexical strategies
not gaining much effort whereas the children with
dyslexics were able to develop only lexical strategies
as it was very hard for them to use and change
various tactics in reading. Diaz et al. (2009), assume
that the main important advantages of DRC model is
that it would a helpful technique of intervention for
«Developmental Dyslexia» while teaching reading.

By Carver (1974), reading skills and reading as
a global and active activity of humans’ development
are determined in his theory of input and storage
where «the reading process was conceptually
divided into two primary components, input and
storage. The differences between being able to (i.e.,
input -the words in a sentence), and being able to
comprehend or understand (i.e., store — the complete
thought in the set of words which make up a sentence)
(p.3) have been taken into the very glance of Carver.
Carver’s findings were also shown in his book «The
causes of high and low reading achievementsy
(2000), by name where he concentrates on some
important factors that influence students to read
and what students can take from reading during the
school year as well as what the teachers are able and
not able to do in order to increase students’ reading
rate and level. He also confirms that achievements
of low and high reading are shown in the fusion
of psychometrics and experimental psychology. In
addition to this Bindra & Scheier (1954) explain
how the distinctions of the experimental research
and the psychometric research will be combined and
obtain a reasonable benefit and advantage at the end
of reading process.

Learning to read mostly and primary depends
on the literal awareness of the person to recognize
the words, pronounce them correctly, understand,
and be able to explain, and interpret the meaning
as well as to carry the information they include.
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A great number of researchers and scholars offer
various kinds of models and strategies that should
be taken into account while teaching to read, and
the reading as a process in itself. No doubt most of
them are very useful and helpful in order to build
up a certain kind of framework for the reading
acquisition, be familiar, and well-informed with
pseudo-words lexis while learning, and studying.
Uta Frith (1985) reveals three stages in reading such
as logographic where visual view of the words is
defined; alphabetic — grapheme and phoneme rules
are taken into account while the words are used;
and orthographic where words are accepted as an
independent concept.

Ziegler and Goswami (2005), also depict
three main skills in reading such as «phonological
processing» or phonological awareness —a certain
kind of manipulating speech sounds into the words;
«letter-speech sound processing» — recognizing and
match a letter to a certain kind of speech sound; and
«Rapid Automatized Naming (RAN)»- a kind of
speed reading, an automatic visual pronunciation or
call of the words into a sound. It should be noted
that in Kazakhstan RAN or a speed limit of the
children is checked and controlled at the beginning,
and at the end of every period of children’s studying
only in primary school (from 1* till 4% grade) and
the results are usually informed to parents, although
low results in RAN should be solved together with
student-teacher-parents interaction in order to help
young learners to be literate and not to be out of
school (e.g. parents tutor children to read at home,
teacher is conducting some extra work in reading
with these students).

According to Ehri (2000; 2005), she defines
four stages of her model such as pre-alphabetic,
partial alphabetic, full alphabetic, and consolidates
where the boundaries among phonological,
morphological, and semantics have already formed.
Another model is represented by Share (2008), is
also known as a «self-teaching» model where the
recognition of words in reading directly depends
on the phonological awareness of the words.
Maryanne Wolf (2008) represents five stages of
reading development as a major factor of literacy
from the very young age of the human being till the
adulthood, beginning from 6 months. The first stage
is called —«the emerging pre-reader» (6 months till 6
years old); the second stage starts from the age 6 and
finishes at 7 — «the novice reader»; then comes the
stage of «the decoding reader» (from 7 till 9 years
old); after that «the fluent, comprehending reader»
(among 9-15 years old); and ends up by «the expert
reader» (16 years and older). This model of dividing
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the stages of reading development let us come up
to the conclusion that reading process is the life-
long activity of person’s achievements, intelligence,
prosperity that makes him literate as «Becoming
virtually automatic does not happen overnight and is
not a characteristic of either a novice bird-watcher or
a young novice reader. These circuits and pathways
are created through hundreds or ... thousands of
exposures to letters and wordsy» (Wolf, 2008, p.14).
In contrast, Chall (1996), depicts six stages of
reading developments that also as in Wolf’s model
starts from the 6 months till the adulthood and
further that also proves that reading is the continues
activity during the whole of human being. As the
only one differences between Chall’s and Wolf’s
models that Chall is in more detailed during the
age of 9 till 13 (the 3™ stage of her model but the
4™ in number) as the reader between these ages is
reading for knowing something knew — «reading
to learn». Therefore, while representing just only
few strategies and models of reading framework
we would like to define that reading is a complex,
cognitive process that requires thinking abilities
from people. The ability to think, interpret ideas,
give suggestions, or solve the problem are highly-
developed levels of the human being but all these
components are possible only if the person can read,
and be literate.

Reading in English as a Foreign Language
(EFL)

Lien (2016), points out that influence of
several factors «such as cognitive, sociocultural,
language aptitude, age, and affective factors»
(p.125) can prevent on achievements of foreign
language learning and the learning process in itself.
Concluding that low anxiety in reading predicts a
better performance in learning foreign language and
high anxiety derives low output in learning EFL. She
also adds that «...metacognitive reading awareness
and strategy instruction are vital to achieve effective
EFL learning and to reduce the anxiety of EFL
readers» (p.132). To support Lien’s observation
of learning a foreign language Anderson (2003),
denotes that according to «strong metacognitive
skills empower second language learners» (p.21)
and presents five components of metacognition
for effective reading such as (1) preparing and
planning; (2) using particular reading strategies; (3)
monitoring strategy use; (4) orchestrating various
strategies (5) evaluating various strategies. He also
explains that the revealed components cannot be used
separately and one after another as all the mastery is
definitely depends on the teacher (as he instructs),
at first, and the learners as well. The appearance of

several metacognitive features can be revealed at
once or further the idea suggested Anderson that
the strategies of metacognition should be in the
active circulation as «This empowerment not only
improves learning but also transfers to other aspects
of the students’ lives» (p.22).

August et al. (2018), explore two ways of
instructions while examining Spanish students of
the second grade learning English as a foreign. In
order to increase vocabulary in English language
(EL) among young learners they offer four types
of words (concrete cognate, concrete non cognate,
abstract cognate, and abstract non cognate) were
pronounced and then checked separately using
«embedded and extended instructions». Finally,
findings showed that extended instructions build up
better preparation and opportunity in «vocabulary
acquisition» then the embedded instructions.

Other findings were also presented by Bellocchi,
Tobia, and Bonifacci (2017), in their longitudinal
study on a transparent language while conducting an
experience of reading abilities and comprehension
among children of bilingual and monolingual
language background. In the role of the transparent
language was an Italian language as a foreign one
(L2) for the children studying L2 at school. Both
monolingual children (Italian), and bilingual (here
the researchers explained that because of high
immigration rate such nationalities as Albanian,
Russian, Serbo-Croat, Spanish, Swedish, Finnish,
Romanian, Urdu, Moroccan, and Sudanese) should
have to do the test referred to reading achievements
of decoding and comprehension skills in Italian. All
children were doing the same test in Italian language
(1 and 2 grades students), the results showed that
bilingual learners morphosyntactic comprehension
would be the most crucial predictor for developing
reading comprehension skills. Monolingual children
performed better than bilingual but the findings
suppose that after 2 years of studying L2 the
achievements of monolingual and bilingual learners
can be the same as the decoding and comprehension
skills are aligned. In addition to the proficient reading
in English as a foreign some researchers suggest to
pay attention to the instructional point and early
intervention as these components will be significant
factor in developing and promoting further reading
skills and comprehension. For instance, Grimm,
Solari, and Gerber (2018), denoting that early
intervention and instruction is necessary required
in the middle of primary school as their findings
revealed that the development of English language
is not promoting and stays at the same positions
when the students come to the eighth grade (it
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should be noted the Spanish minority students were
investigated in California while learning English as
L2). Moreover, they also suggest that early studying
of vocabulary skills in English and Spanish (mother
tongue) only positively affect to the development of
English language.

Thus, we can suppose that in order to extent
literacy development and be proficient in English
as a foreign language the reading process of young
learners should be organized simultaneously in
mother tongue and in English as this could predict
language development, and promote literacy, but
of course with a certain kind of «scaffolding» in
reading instruction and reading intervention as this
is the crucial factor of reading activity in general in
the early stages of learning. As,

«Literacy can be seen as dependent on instruction,
with the corollary that quality of instruction is key.
This view emphasizes the developmental nature
of literacy — the passage of children through
successive stages of literacy, in each of which the
reading and writing tasks change qualitatively and
the role of the instructor has to change accordingly.»
(Chall, 1996 as referenced in Snow, 2006, p.4)

Motivational factor of reading comprehension

As motivation can be among central issues of
reading comprehension «Through literacy, children
are able to construct meaning, to share ideas, to test
them, and to articulate questions ... [and have] an ac-
tive role in their own development» (Verhoeven and
Snow, 2001, pp. 4-5). Snow (2002) also says that
in order to understand the improvements in reading
comprehension a research agenda should be devel-
oped where a number of «most-pressing issuesy» are
shown. Of course the issues of reading comprehen-
sion should be engaged and be in a tight relationship
with motivation as Ludo Verhoeven and Catherine
Snow (2001), think and consider that literacy, think-
ing, and motivation are very closely connected to
each other and cannot be observed separately. They
also depict that the crucial role in reading compre-
hension and literacy play talented teachers who help
to motivate and engage children to read books in
order to be literate as via literacy a child is able to
think, shares ideas, constructs and builds up ques-
tions, argue and presents his own points of view and
interact with the society. Such organization in the
USA like Reach Out and Read (ROR), Reading Is
Funda-mental (RIF) motivate people into the read-
ing process —they give books to children to read for
free, as well as prescribe a list of the book the par-
ents have to read in this case Verhoeven and Snow
say that library is playing in this process a central
and key role.
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Grellet (1981), confirms that motivation plays
an important role in reading comprehension «...be-
cause being motivated means that we start reading
the text prepared to find a number of things in it,
expecting to find answers to a number of questions
and specific information or ideas we are interested
im»(p.18). In addition to this she says that while we
are reading people usually make predictions that
then further can be checked or accepted.

Guthrie & Wigfield (1999), think that if the per-
son is not aware with the text he cannot understand
it by chance therefore, a constructive explanation is
important in the process of reading activity as «Con-
structing meaning during reading is a motivated act»
(p.199). They also devote reading motivation to the
man’s goals and beliefs which then take a great im-
pact on the person’s performance, communication,
and understanding of the text that can be revealed as
the feature of correlation of motivation and cognitive
processes in the comprehension. Wigfield (1997),
also suggests his domain-specific approach to read-
ing where he also explains several features and fac-
tors influencing on the process of reading and divide
reading motivation into several aspects such as (1)
competence and efficacy beliefs; (2) achievements,
values, and goals; (3) social aspects of reading. Al-
lan Wigfield also add that the research of reading
and motivation should be examined together with
cognitive skills as all the results and achievements of
child’s literacy is directly depend on the frequency
and the performance of the reading process. There-
fore, we can also depict that instruction, and clear
explanation of necessity to read should be among
main indicators of motivational reading.

Motivation as a key component to learn English

English proficiency reading skills among young
language learners is under the focus on my research
as English is an international and widely used lan-
guage in the world, because people not only know
English language as a foreign but also interact with
the foreigners under the basis of their reading lit-
eracy. This is because «Reading strategies are as-
sociated with different aspects of language learning
and cognitive processes, and the effects can only
be observed if reading becomes a habit» (Rocio
Rios & Valcarcel Goyeneche, 2005). In addition,
Rocio Rios & Valcarcel Goyeneche (2005) define
that while learning a foreign language the teacher
has to know what the students’ interest are in or-
der to get enough input of young language learn-
ers. For instance, Protacio (2012) differentiates five
motivational factors influencing in English reading
process as a foreign language. First, social cultural
environment — as surrounding and society generally
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influence person’s ability to learn and know more;
second, integrative orientation — the way of making
friend with foreign peers while learning a new lan-
guage or while integrating into a new culture; third,
an instrumental motivation is when the learners re-
alize the importance of reading as they start to un-
derstand that reading will provide them the informa-
tion of learning; forth, perceptive competence —this
is the students’ abilities that is related to motivation
to read in English; fifth, reading materials not only
teachers but the parents themselves have to be inte-
rested in what their child is reading or has read as
this creates interest that is also pays an important
part in motivation of reading literacy.

Another interesting findings towards motiva-
tion while learning English were revealed by Kiss
and Nikolov (2005), where they examined 12-year-
old learners’ performances on aptitude, and profi-
ciency tests in English from ten schools, in three
schools the results of aptitude scores were a little
bit higher or sometimes equal whereas in another
schools the proficiency results were higher so then
they came at the conclusion that the tendency of
that because the way of quality of teaching, teach-
ing process as well as lower motivational level to
learn English, and even negative influence of the
parents (educational level) could cause this prob-
lem. Further they also examined children’s rela-
tionship between motivation, aptitude test and the
test of proficiency and there they discovered that
the motivation scores were the highest among pro-
ficiency and aptitude tests thus, they came to the
conclusion that this is also proved that the way
of teaching (less quality) or the process in itself
should prevent children be proficient in English.
Further the scholars would like to explore the
length of foreign language whether time the chil-
dren start learning L2 plays a significant role on
the performance in English or not. Thus, we can
suppose that the crucial point in learning the lan-
guage as a «raw» material should be in motivation
and embedded in active teaching process in order
to engage young learners to be proficient.

Results and discussion

Reading development in Secondary schools
of Kazakhstan: core curriculum for learning three
languages . Being a part of Soviet Union Kazakhstan
was using Soviet system of education, albeit in
December, 1991 Kazakhstan gained independence,
and several issues in education system started to be
implemented although the whole system was the
same as it was before.

In 1992, and in 1993 respectively, the core
curricula for secondary and higher education in
Kazakhstan were established. The objective of
these documents was to provide and obtain free
general compulsory education for everybody in
Kazakhstan as well as to create certain conditions
for a young democratic society. Education system of
Kazakhstan has several stages such as pre-primary
or kindergarten (ages 3-6), primary school (7-10),
lower middle secondary (11-14 ages), senior higher
secondary (15-17), vocational or technical schools,
colleges and universities for getting higher and
postgraduate education. Basic secondary education
is mandatory in Kazakhstan from the age 7 to 15
years. Concerning vocational and technical schools
students can enter them after completing basic
secondary education in the ninth grade, which
means basic compulsory school at the age of 15. The
duration of studying in technical schools involves 4
years for ninth graders and 3 years for eleventh or
twelfth graders respectively.

In Kazakhstan, the development of reading
process begins from pre-school at the age of five
and continues till the age of seven and eight. «Sauat
ashy» in Kazakh language and «Chitatelskaya
gramota» in Russian language is the name of the
subject the students are learning in primary school,
which means Reading literacy. Students begin
learning language and literature as two separate
subjects from primary school in the second grade.
As the society of Kazakhstan is mostly bilingual
Kazakh and Kazakh literature in Kazakh schools
are taught in Kazakh, and Russian and Russian
literature in Russian schools, albeit both types
of schools are learning Kazakh and Russian as
the second language and English as the foreign
compulsory language.

The core curriculum for primary school has been
build up and organized in a detailed forms taking into
account a certain kind of principles and several stages
in reading process, whereas curriculum for middle
secondary school requires necessary attention to the
stages and principles focused on several obligatory
textbooks, which are really difficult and sometimes
should have to take a certain effort from 12% and
14" years old children. This can make us think that
Kazakhstani children beginning from the age of 11
start to lose their interests in reading as the core
curriculum is getting harder and harder and teachers
sometimes by themselves are not able to solve this
problem. Therefore, an intervention or a kind of
instruction for teachers and several modifications in
the core curriculum in lower middle school should
be improved or refocused on some necessary parts
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in reading literacy so as to make a child be on afloat
and not to drop out of the school.

Current issues and new trends in reading skills
and motivation among Kazakhstani young language
learners (12" and 14" year-olds children)

What criteria and standards of reading and
motivation do young language learners have to
correspond to in order to meet the requirements of
international assessment? What prevent the process
of learning English as a foreign among bilingual
young language learners in Kazakhstan? What
knowledge of instruction do Kazakhstani 6™ and
8™ grade students face in teaching reading skills?
What ways of motivation do young learners obtain
during learning English? The answers to these
issues the education system in Kazakhstan needs
modification and fundamental improvements as well
as scrupulous, detailed investigation of each level
of education and process of teaching and learning
reading literacy skills.

Although having several achievements in
economics, the quality of education in Kazakhstan
in secondary schools is still not fully improved
and may be quite far from the suitable standards
of OECD. The current issues are still observable,
and a great many aspects in teaching reading
skills are sometimes not appropriate and have
lower motivational effect among teachers and the
students themselves in Kazakhstan. The standards
to increase literacy through reading process are
mostly not completely indicated in curriculum for
teaching three languages especially in 6% and 8™
grades. Although recent trends towards learning
process have been announced and established,
such as the official regulations and requirements
of Law of Early Childhood Orphanage; free and
mandatory pre-school and secondary education;
an application the European aspects in the system
of high education; still a great number of work
should have been done, corrected, improved, and
implemented in order to be suitable to the model of
European education.

According to the Reviews of National Policies
for Education «Secondary Education in Kazakhstan
Assessment of learning outcomes and teaching
quality in Kazakhstan OECD (2014) Kazakhstan has
to refocus school education on developing the skills
to apply knowledge in real-life situations, define
criteria for comprehensive evaluation of the quality
of teaching, develop a new professionalism in
teaching as well as in school management, encourage
teachers to develop research and creative skills
in their students. This aspect should be taken into
an account as being the members of organizations
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of Bologna process, taken part in Programme for
International Students Assessments (PISA) in 2009,
2012, 2015, 2018 as well as performing learning
and teaching in three mainly dominated languages
(Kazakh, Russian and English) are just few efforts
in education system of Kazakhstan.

As most schools in Kazakhstan are bilingual
students, teachers almost all official and business
documents are presented and published in two
languages Kazakh and Russian, and beginning from
2010 even in English language, teachers and students
should have to be well-informed, literate in order
to read these documents as this is also referred to
the development of reading skills. However, due to
international communication and regarding OECD
Reviews of School Resources (Pons, Amoroso,
Herczynski, Kheyfets, Lockheed & Santiago, 2015),
there are several drawbacks and gaps in the system
of secondary education that should be solved and
reformed in the near future. For instance, teachers
and principals are less interested and usually not
involved into the process of choosing textbooks and
the content of the texts for teaching reading skills,
as almost great amount of textbooks for teaching
and learning reading literacy are in the force and
responsibility of the government and ministry
of education and science. Thus, this «position»
will create less motivation from teachers, school
administration and from students as well as the
process of teaching and learning should let young
learners root ideas and develop their points of view;
and this could be done only by teachers because
they are in close relationship with children and
quite familiar with their interests and preferences in
reading.

Indeed, Kazakhstan has a considerable room to
change and improve the achievements in reading
skills and motivate young learners to develop
reading comprehension as the main role should be
given to the teacher, how does the teacher build the
managerial process between students, as well as the
«fully equipped» content of the course e.g. give an
opportunity to the teachers fill the gaps of the course
regarding interests and preferences through reading
as this produce motivation and the students reading
the information in order to know new, challenging
and necessary for their further generation. In
addition to this a well-known Kazakh researcher,
and scholar Akhmet Baityrsynov in his books of «7i/
tagymyly» (1992), (teaching the language), depicted
that the schools consist of three main components —
teacher, textbooks, and curriculum, as they predict
further literacy of the individual, and increase the
motivation.
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Conclusion

Thus, defining particular issues that prevent
young learners to increase proficiency reading skills
in English by the age of fifteen could be considered
as the problems of social economical background
of the students themselves, or we could suppose
that not clear instructions and management of
school administration sometimes be an obstacle
that would encourage teachers and students to
research, and develop creative skills. In addition to
our supposition Bowey & Underwood (1996), while
conducting several experiments in Australia among

the students of second to fourth grades, and from
fourth to six grades noticed that «Reading instruction
probably placed less emphasis on decoding skills in
the later grades, resulting in a diminishing rate of
improvement in nonword reading» (p.544). This
also proves that the same problem is still observable
in the secondary schools of Kazakhstan. It should be
taken into account that Kazakhstani young language
learners have a great opportunity to develop English
proficiency reading skills to the age of 15 when
they are required to participate in PISA test, and the
previous language background will positively effect
on their learning process.
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