ISSN 1563-0323, eISSN 2618-0782 Ounonorus cepusicel. Ne2 (190). 2023 https://philart.kaznu.kz
IRSTI 14.25.09 https://doi.org/10.26577/EJPh.2023.v190.12.ph18

G.T.Yersultanova*' " | Zh. Zhyltyrova? | MLK. Jandildinov’ =

'Kazakh National Women’s Teacher Training University, Kazakhstan, Amaty
’Kazakh National Agrarian Research University, Kazakhstan, Amaty
3JSC «Zhezkazgan Baikonurov Univeristy», Kazakhstan, Zhezkazgan

*e-mail: gyersultanova@gmail.com

APPLYING “BBC LEARNING ENGLISH” PODCASTS
IN ENRICHING VOCABULARY AT THE A2 LEVEL

Words are what makes language exist. Without the words, no language is an issue. That is why, we
thought writing a paper about how to build up vocabulary would be beneficial for language learners.
In this research, we investigated if using BBC podcasts are more helpful for learners to learn vocabulary
than other ordinary listening materials. Schools make learners focus more on grammar and reading skills,
therefore vocabulary skills become marginal. However, how can a learner use a language without know-
ing enough vocabulary? To figure out how BBC podcasts can be beneficial for learners, we conducted
experiments in 126th gymnasium in Almaty and were broken into two groups. One group conducted all
the exercises by using BBC podcasts while the other group used book audio files to see if BBC podcasts
will show more effect on learners’ vocabulary skills. Both groups conducted pretests to see their level in
the beginning. In order to see whether they will have improved or not, pre-test, post-test, questionnaire,
and all the practices with BBC podcasts have been used during the internship. The result of the study
showed a slight difference between the achievement indicators of the experimental and control groups.
The average post-test score (85) in the experimental group was greater than the average post-test score
(75.08) in the controlled group.

Key words: podcasts, BBC podcasts, mixed-ability teaching, motivation.
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A2 AeHreiiHAe CO3AIK KOPAbI 6aibITy YLUiH
"BBC learning English" noakacTrapbiH KOAAQHY

TiA ce36eH raHa emip cypeai. Ce3 60AMaca — OYA TiA MaceAeciHe aitHaraabl. Coa cebenTeH, 6i3
CO3AIK KOPAbI KaAai >KakKCapTy TypaAbl 3epTTey >KYMbICbIH Xa3y TiA yipeHyLiAepre nanaaAbl 60Aa-
Abl Aen oiAasbik. bya 3epTTeyae 6i3 BBC noakacTrapbiH KOAAQHY OKYLUIbIAAPAbIH 6acka Kaparnanbim
TbIHAQY MaTepMasAapblHa KapaFaHAQ AEKCMKaHbl yipeHyre KebipeK KOMEKTECETiHIH 3epTTeaik.
OAETTe, MEKTENTE rpaMmaTika MEH OKY AarAblAapbiHa Kebipek KeHiA ayAapyra 6acbiMAbIK, Gepeai,
COHABIKTaH CO3AIK KOPbl MaHbI3blH XKOFaATa 6acTaiabl. AEreHMeH A€, OKYLbl XKETKIAIKTI AeKCUKaHbl
GiAMecTeH KaAam TiAAT KoApaHa anaabl? BBC noakacTTapbiHbIH OKYLIbl YILiH KAHLLIAABIKTbI ManAaAbl
60AaTbIHbIH TYCiHY YLiH 6i3 AAMaTbiaarbl N2126 rumHasmsiaa Taxxipmbe eTkisin, eki Tornka 6eAIHAIK.
bip Ton BBC noakacTTapbiHbiH, KEMEriMeH GapAblK, XKaTTbIFyAapAbl ©TKi3ce, aA ekiHwi Ton BBC noa-
KacTTapbl OKYLIbIAAQPAbBIH CO3AIK KOpbiHA Kebipek acep eTeTiHiH 6iAy ylWiH KypcC KiTabblHbIH ayAMO
dharapapbiH KOAAAHADL. EKi Ton Ta Gacrankblaa OKYLIbIAAPAbIH, AEHIFEMAEPIH KOPY YLLUIH aAAbIH aAa
TecT anpbl. OAapAbIH AEHTeNi eceAi Me AereH cypakka ><ayarn aAy YLiH 3KCNepUMEHTKE AEMiHri TecT,
SKCMEPUMEHTTEH KeRiHri TecT, cayaaHamanap xoHe BBC noakacTTapbiMeH XyprisiareH Taxipmnbeaep
NnpakT1Ka Kes3iHAE KOAAAHbIAAbL. 3epTTey HOTUMXKEAEPi SKCTIEPUMEHTTIK KoHe 6aKbiAay TOMTapblHbIH,
XKeTICTIKTepi apacblHAAFbl KillkeHe aiblpMaLlbIAbIKTbI kepceTTi. (DoKyc TonTaFbl 3KCMEpPUMEHTTEH
KeMiHri TecTTiH opTawa 6aabl (85), 6akblAaHaTbIH TOMNTaFbl 3KCMEPUMEHTTEH KERiHri TeCTTiH opTalua
GaablHaH (75,08) >kofapbl 6GOAABI.

Ty#in ce3aep: noakacttap, BBC noakacttapbl, apasac KabiAeTTi OKbITy, MOTMBALIMS.
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Mpumenenne noaxkactos “BBC learning English” aas o6oraienus
CAOBApHOro 3arnaca Ha ypoBHe A2

CAOBa — 3TO TO, UYTO AEAQAET A3bIK CYLLECTBYIOLLMM. bes cAroB HeT g3bika — 310 npobaema. BoT no-
Yemy Mbl AYMaAM, YTO HanmcaHme Te3nca O TOM, KakK MOMOAHWTb CAOBApHbIM 3anac, B6yAeT MOAe3HO
AAS U3YYAIOLLIMX 93bIK. Mbl MCCAEAOBAAM, IBASIOTCS AM MoakacTbl BBC 60oAee NMoAe3HbIMKU AAS U3y4e-
HMS CAOBAPHOIO 3araca, Yem Apyrme o0bluHble MaTepUanbl AASt MPOCAYLIMBaHMS. LLIKOAbI 3acTaBasitoT
YUaLLMXCS YAEASTb OOAbLLIE BHUMAHMSI TPaMMAaTUKE M HaBblKam UYTEHMS], MO3TOMY CAOBapHbIE HaBbIKM
CTAHOBSTCS He3HaunTeAbHbIMW. OAHAKO, KakK YYEHWK MOXET UCMOAb30BaTb 93blK, HE 3HAs AOCTATOYHO
cAoBapHoro 3araca? Ytobbl BbIICHUTb, Kak NMoAKacTbl BBC MOryT 6biTb MOAE3HbI AASI YUALLMXCSI, Mbl
NPOBEAM IKCMEPUMEHT B 126-1 r’MMHasum ropoAa AAMaTbl U ObIAM pasAeAeHbl Ha ABe rpynnbl. Hace-
AeHMe BbIAO YUEHMKAMM AEBSATOrO KAACca, cocTtosBluas u3 50 CTYAEHTOB, 25 CTYAEHTOB OblAM B39Tbl B
Ka4yecTBe 3KCMEPUMEHTAABHOIO U 25 CTYAEHTOB GbIAM B3SITbl B KQUeCTBE KOHTPOAMPYEMOrO KAACCOB.
OpHa rpynna npoBeAa BCe yrnpaxkHeHUs, UCroAb3ys noakactel BBC, B To Bpems kak apyrasi rpynna
MCMOAb30BaAa ayAMO (harAbl KHUT AASI MPOCAYLLMBAHMS, YTOObI YBUMAETb, OKaXKeT AW rnoAkacTbl BBC
60AbLIMIA 3EKT Ha CAOBapHble HaBbikK yualmxcs. Obe rpynrbl NpoBeAM NPeABapPUTEAbHbIE TECTbI,
4yTO6bl YBMAETb MX YPOBEHb B Havare. YTobbl yBUAETb, OYAYT AM OHU YAYULLEHbI MAM HET, BO BPeMs
CTaXXKMPOBKM MCMOAb30BAAUCH MPEABapPUTEAbHbIE TECTbI, MOCT-TECTUPOBaHWE, aHKETMPOBAHME U BCE
npakT1ku ¢ noakactamm BBC. PesyAbTaT MCCA€AOBaHMS NMokasaA HEGOADLLYIO Pa3HULIYY MEXXAY MoKasa-
TEASIMU AOCTUM>KEHMI KCMIEPUMEHTAABHOM M KOHTPOAbHOM rpynn. CpeaHuin 6aAA MOCT-TECTUPOBaHMS
(85) B 3KCNEepMMEHTaAbHOM rpynne 6biA OOAbLIE, Yem CpeaHuin BGaaAa nocT-tectuposanus (75,08) B
KOHTPOAMPYEMOW rpynne.

KAroueBble cAoBa: NoaKacTbl, NoakacTbl BBC, 00yueHme cMmellaHHbIX CnocoBHOCTEN, MOTUBALMS.

Introduction

Technology has taken an inseparable place in
the world of education. Thanks to computers, tab-
lets and mobile phones it is much easier to improve
language skills. Podcast is one of those facilities
that the 21st modern technology world provides.
Podcasts cannot only be in audio format but also in
video format. They can both be downloaded or be
used as offline. The reason why podcasts in learning
English vocabulary is suggested because they do not
teach one single accent of English like textbooks and
reading passages. You get the chance to practice six
different accents with podcasts. Which leads to de-
veloping both vocabulary and pronunciation skills.
For a podcast to help learners learn vocabulary, it
should be a vocabulary-focused podcast as well.
There are different types of podcasts for different
purposes that is why teachers should be careful with
choosing the type. To conclude, podcasts are a must
in the 21st century education system and should be
implemented into students' education life.

Statement of the problem.

The reason why learners are paying too much
attention to reading and writing comprehension is
that the schools let these two skills too much place in

their curriculum. During the class, students may not
have enough time for practicing their English and
learning vocabulary. Therefore, vocabulary skills
become marginal skills from context. The present
study addressed this problem and tried to find out
whether podcasts can be used to particularly enrich
students’ vocabulary skills. It also addressed the
fact that even though technology can help promote
learner autonomy, whether students are willing to be
autonomous or not. What will be shown in this study
is whether students that practiced podcasts in their
learning process will improve in their studies or not.

The purpose.

The purpose of this research is to examine the
role of the BBC podcasts as a tool to improve learn-
ers’ vocabulary skills. It will also attempt to check
learners’ attitudes toward podcasts and the limita-
tions they would probably confront. Therefore, the
objectives of this study intends to assess usage of
BBC podcasts for teaching and learning vocabulary
and examine students’ perception on the use of BBC
podcasts for teaching and learning vocabulary.

The significance of the research.

This research is significant in three fundamental
ways. Firstly, this study is helpful for teachers to be
familiar with the usage of this new technology. Teach-
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ers could use this study as a basis for a better integra-
tion of podcasts in teaching and learning that increases
opportunities for learners to be successful. Secondly,
this research provides a summary and critique of the
research methods used thus far in the study of pod-
casts in secondary education and their limitations.
Such information may raise the awareness of the ne-
cessity for a more powerful investigation design in
future podcast studies. Thirdly, this review tries to
respond to the unanswered questions in the literature
and proposes future research directions that could
help encourage the knowledge about podcast use in
education.

Research questions.

This study tried to find out the answers to these
questions:

1. To what extent is using podcasts effective in
learning vocabulary?

2. How convenient using podcasts in learning
new English vocabulary?

3. What are the restrictions of using BBC pod-
casts in learning vocabulary?

Limitations

The limitations of this study are:

a. It would be hard to find appropriate podcasts
related to the school curriculum.

b. The results would have been more reliable
and strong if the number of participants of the re-
search could be increased. Although, the researchers
addressed all the possible outcomes.

c. This study focused solely on one school.
Thus, it would have been better if it could have cov-
ered several schools all over Almaty.

Materials and methods

Research Design

In conducting this study and achieving the ob-
jects and aims of the research, the mixed methods
approach will be used to collect the data required.
The explorers will center on examining the litera-
ture and will use both research types: experimental
and action. The purpose of using experimental and
action research is to determine the results that mea-
sure whether the implementing podcasts in learning
English is productive or not. The investigators will
obtain primary quantitative and qualitative research
methods to discover stuff themselves through semi-
structured interviews, structured questionnaires,
pre-test and post-test.
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Two groups of secondary school students will
be researched by conducting 4-6 week lessons with
podcasts. Researchers will have access to carry out
experiments in Ne126 school-gymnasium in Almaty
city.

Instruments

Instrumentation is all the attempts that were
done by the researchers to make some measure-
ments related to the research topic. Research topic
is to teach vocabulary to A2 level learners with the
help of BBC podcasts. There are four researchers
in the group and two of them use BBC podcasts
in their lessons to enrich the learner's vocabulary
whilst the other two are using a different type of
technique to teach vocabulary. During practice,
researchers have done questionnaires, tests, and
interviews. While doing all these measurements,
issues such as religion, color, language, beliefs,
level of English, a convenient atmosphere were
taken into consideration. All the precautions
were taken so that the students and teachers that
researchers conducted questionnaires and inter-
views felt safe.

How do we assess reliability?

Test-retest method is a common method when
assessing reliability. Test-retest is all about admin-
istering the survey once with a group and admin-
istering the same test with the same group but in a
different time. Researchers compare the results and
see if taking the test in a different time had an effect
on results.

One obvious drawback of test-retest reliability
is that the same test is not conducted under the same
circumstances. If people respond to the survey ques-
tions the second time in the same way, they will
remember answering the first time. This will give
them a good impression of reliability. However, we
can extend the time between the first and second test
to decrease memory effects.

Parallel form reliability

This type of reliability assessment involves
two equivalent, parallel forms of the survey; for in-
stance, let us imagine that there is form A and form
B. Respondents are required to accomplish both
tests. Some taking form A followed by form B, oth-
ers taking form B first then form A. Even though
the questions are different in each survey, they are
forming different scales. The drawback of this is
that it is expensive.
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'Caher’s kappa (k] Is a measure of agreement which considers the
number of obsendations on the diagonal of a cross-tabulation,

taking account of the number expected to occur by chance.

MNeutral

If there is complete agreement k=1; if there is no agreement other
than what would be expected by chance k=0.

Figure 1 — Cohen’s kappa (k)

Split-half reliability

Researchers divide the survey into two (even
numbers and odd numbers) and calculate the two
results of the two different tests. If the results are
consistent to each other then the survey is reliable.
Split-half method is measuring internal consistency.

Cronbach's alpha is another measure of internal
consistency reliability. Most software will calculate
each question or questionnaire item in the scale, the
value of Cronbach's alpha if the items were deleted.
These values judge whether the reliability of the scales
can be improved by deleting any questionnaire item.

Rellabdity statistics
Cronbach's Corrected tem-total Cronbach's alpha
p correlation if item deleted
a1 0.830 0.820
Q2 0.682 0.839
Q3 0.746 0.831
Qs 0.494 0.893
Qs 0.700 0.838
Qo 0.682 0.840

Figure 2 — Reliability Statistics
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As a result, if a test has good reliability, it has
good validity as well.

Primary Research

The researchers use data which is collected fresh
and for the first time and thus happen to be original
in character. In addition, researchers will collect in-
formation themselves and set their own parameters
going out and decide what researchers want to find
out and conduct research to gather that information.
Examples of that are focus groups, questionnaires
and interviews.

Data Collection

There are various ways that teachers use to teach
vocabulary, and most of them are audio files that are
given in course books. Of course, they may help in
their own way, but in researchers’ viewpoint the use
of BBC podcasts in English can help much better
than other usual audio. Accordingly, this research
paper aims to collect the data in order to know wheth-
er the use of BBC podcasts is productive in teaching
new English vocabulary. Moreover, research design
aspired to carry out an experiment aimed to answer
the questions like “To what extent is using podcasts
effective or beneficial in learning vocabulary? How
convenient using podcasts in learning new English
vocabulary? What are the restrictions of using BBC
podcasts in learning vocabulary?” Experiment was
conducted among 9th grade students whose level is
A2, in Ne126 school gymnasium in Almaty city.

Four phases were done in this experiment. The
first phase is a vocabulary test that serves as a pre-
test based on the traditional teaching to investigate
the effect of using podcast based exercises in learn-
ing and retaining vocabulary. It took place in the
first week of the study. Next, the podcast was in-
troduced to the class and essential explanation was
given to make the interaction easier. The second
phase of data collection involved the post-test in the
study group. It took place last week of the study,
the same level, but not the same test as post-test. It
was administered to a group to measure the effect of
using the treatment (i.e., podcast based vocabulary
exercises) on students' vocabulary retention. The
vocabulary test was designed following the same
format of vocabulary questions. The third phase is
carried out by the end of the experiment through a
set of questionnaires on students’ experience of us-
ing the podcasts. The last phase is the interview.

Observation

Researchers have observed four classes of
ninth grade students for a duration of one week.
At the beginning of an observation, investigators’
made teachers aware about researchers' research
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work and got their permissions. The reason why
researchers choose the ninth grade is because their
levels correspond to the topic of the research be-
cause learner’s levels were A2. Since the levels of
other classes were low, this left researchers with
no choice other than choosing the ninth grade.
Each has attended three lessons of these classes.
By observing the classes, it was found out that the
students have poor vocabulary and problems with
vocabulary because during the lessons students did
not have enough time for practicing vocabulary
that they learned. Students that are learning Eng-
lish language at school have few classes for prac-
tice. Traditionally, the students of those classes
use new vocabulary only when they translate the
texts and additionally write in a workbook. This is
not enough to practice new vocabulary. During the
English language lessons, it was also noticed that
teachers did not use audio files most of the time,
despite them having CDs.

Experimental group & Control group

One of the aims of this study is to learn whether
the use of BBC podcasts is productive in teaching
new English vocabulary or not. Researchers chose
two groups. There was one experimental group,
which had 25 students. This group used podcasts
during the weekday lesson hours. Participants had
from three to four lessons per week for a total of 13-
15 sessions. Students of the experimental group lis-
tened to the podcasts consisting of different topics,
which were determined and sent by the instructors,
for four weeks whenever and wherever they want-
ed. In contrast, audio files were used for the con-
trol group. It was taught lessons to this group with
the audio files which were taken from the students’
book. The number of students in this group was the
same as in the experimental group.

Data Analysis

Population

The population of the study is students who
study English as a subject at the state school in Al-
maty. All participants are studying at school Nel126
in different classes. Researchers selected two class-
es from this school because it was accessible to con-
duct experiments with those students. Each class
consists of 25 students, a total of 50 students, that
includes 32 males and 18 females. Learners are aged
between 14 and 16 years. Surveyed students’ level
was A2 level.

Procedure and timeline

Since the students were mature enough students
who understood the instructions, they were informed
in advance about the study and how they could help
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improve the country's educational system. However,
they did not know that the study would begin with
a pre-test of vocabulary for the materials passed,
which lasted an average of more than 20 minutes.
The next step was to conduct lessons using pod-
casts, which lasted about four weeks, at the end of
which a post vocabulary test was conducted. Upon
completion, participants were asked to answer sev-
eral questions about the experience of learning with
podcasts. They are required to answer 16 questions.
The next step was an independent interview for
teachers. Teachers are expected to answer questions
about their relationship, the most and least favorite
aspects of podcasts, their role in teaching, students'
opinions about working in pairs, and whether pod-
casts helped them in real life. The study began on
February 10 and ended on March 20. A question-
naire for students was conducted in 5 minutes since
the questions were simple and comprehensive, the
students did not encounter any difficulties in under-
standing. Interviews for teachers lasted an average
of 20- 30 minutes. The interview for teachers was
sent on March 12 and submitted on March 14. The
researcher began collecting data on March 14th. The
collected data was carefully analyzed in two weeks
by the supervisor.

Research tools

Pre-test: In order to see how much the students
have shown process in the duration of learning vo-
cabulary, researchers have conducted a pre-test for
the students. Students felt completely safe whilst tak-
ing their test. Before conducting the test, researchers
had already taken the test by themselves so that they
would know how much time it should be allowed for
learners to finish the test. Some students had hardship
taking the test hence there was some vocabulary that
they did not know on the other hand there was also
some that did not feel any hardship. Because the test
took less than thirty minutes, students did not feel any
hurry because they had another lesson after the break
there was not any distraction during the exam so it
can be said that the pre-test was done perfectly. Re-
searchers paid so much attention to the instructions of
the test that learners would have any hardship during
the test. If the instructions were not clear then there
would be a conflict of asking questions.

Post-test is a test that is given to learners after a
completion of a subject. Post-test defines how much
the learners have learned. That is why the function
of post tense is significant to show the difference.
The conducted post-test comprises the vocabularies
that researchers have gone through in the listening
audios. If the students have practiced enough and if

BBC podcasts have been beneficial for the students,
then they are expected to show success in the post
test. How much the learners have shown develop-
ment will be shown in the results and discussion
part. Questionnaire surveys are useful to gather in-
formation from the attendances in a wide range of
contexts. These questionnaires are done in different
fields such as health, education, and politics. For
example: say that researchers want to know how
many of the students like using BBC podcasts in the
classroom. This survey can be shown as a measure-
ment survey. Conducting a questionnaire in a school
is not that easy, as it seems. Sometimes what you
require from students is yes or no answers however
it sometimes might be complicated since you some-
times need to ask them open-ended questions such
as how do you evaluate the teacher's performance
in the class.

Questionnaire was done with the learners at the
end of the learning process. Researchers have used
BBC podcasts together with the students and try
to enrich their vocabulary. Even though research-
ers aimed to build some more vocabulary with the
students, researchers managed to fix learners' pro-
nunciation as well. At the end of the internship, the
majority of the students have become more familiar
with the British pronunciation. On the other hand,
the instructions were clearly explained before the
questionnaire was done so that nobody would have
any question regarding the topic. The numbers are
located below the statements as 1- 5 meaning 1
strongly disagree, 2- disagree, 3 no idea, 4 agree, 5
strongly agree. Finally, there are 16 questions in the
questionnaire and it takes about 5-10 minutes to ac-
complish the test. Interview: Whilst conducting an
interview researchers might face some type of prob-
lems. For example, when the interviewee answers
the first question, the interviewee might be giving
the answer of other questions as well. In this case,
the reliability of the interview becomes less. Ac-
cording to the researchers, the more structured the
interview question is, the more reliable it becomes.
The questionnaire was conducted with the teachers
online. The questions were sent to them via email
that means that they had a chance to see all the ques-
tions before they started answering. Therefore, there
was not any lack of reliability.

Reliability and validity of the questionnaire

Whether or not a questionnaire is reliable de-
pends on if the measurement is taken under the same
conditions.

Two important qualities of survey are consis-
tency and accuracy. These are decisive factors in
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reliability and validity of the questionnaire. It is sig-
nificant to mention that reliability and validity are
not faced qualities. They may change over time. As
a result, it is important to use alternative statistics to
get rounded assessment of survey qualities.

Assumptions

After answering all the questions of the study,
the researcher suggests that the inclusion of pod-
casts in teaching plays a huge role in the future life
of students. The results obtained after the study will
determine the positive attitude of teachers and stu-
dents to the podcast, as well as how important it is
to use podcasts in the curriculum of Kazakhstan
schools. Data collection will show that the podcast
will increase the vocabulary of participants, and on
the other hand, prepare them for use in life after
graduation or out of school life.

Scope limitations

The students were high school students at the
age of 9th grade, who may not fully understand
what podcasts are and how to use it. Not being
able to download the podcast would be considered
as a limitation. Some students had hardship trying
to understand what is told in the audio. The main
difficulty was that the time given for the study was
shortened by one week due to the pandemic in Ka-
zakhstan (Covid-19). Researchers had to take post-
testing ahead of their time, and as quickly as pos-
sible to conduct a questionnaire and interview, since
the school switched to online mode.

Literature Review

Understanding podcasts

Podcasts are audio (can be video) files that are
available on the internet in order to be download-
ed and listened to. Audio or video files are a series
of spoken episodes, usually focused on a particu-
lar theme. It is obvious that every word may have
several different definitions as a podcast. Here,
however, the stress on the word “education” and
“ELT”, consequently definitions concerning that
are given. For instance, Notess (2005) gives a
definition from the origin of the word: the pod-
cast is a combination of two words: iPod and
broadcast, which is a device that contains a set
of audio or video files that individuals openly ac-
cess via the Internet. One of the determinations,
Man defined it as “podcasts are audio (sometimes
video) programs on the Web which are usually
updated at regular intervals (Man P., 2007: 116).
New episodes can be listened to on the computer
or downloaded to an MP3 player or iPod for later
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listening”. Another researcher claims that “when
users set up a podcast client program in their digi-
tal devices (e.g., personal computer, tablet, smart-
phone), the program automatically receives and
saves the newest podcast files on the device. Most
automatic transmissions of podcast files are avail-
able free. In addition, audiences can enjoy easy
access to updated podcast files from anywhere
through their portable devices. Such flexibility
and convenience of use make the podcast an ef-
fective educational tool” (Evans K., 2007: 491).
The both statements state that users can have easy
access to any podcasts they want to listen to. Stu-
dents can listen to audio/video files via computer,
mobile phones or any other digital device

Regarding Geoghegan and Klass’s (2005)
viewpoint: “podcasting is not simply a new way
to distribute audio recordings; it is a form of ex-
pression, of interaction, of community building”.
Stajka (2013) also claims that “podcasts were orig-
inally audio-only but may now contain still images,
video, and chapters identifying major sections or
ideas”. It can be seen that these authors simply
acknowledge that podcasts have the power to im-
pact on education as a tool to teach learners to
communicate, interact with each other sharing new
ideas and their own opinions. Since present-day
students have to take advantage of their free time,
there are a number of ways to spend leisure time.
Today’s teachers have great opportunities to con-
nect with learners through the Internet. Agreeably,
nowadays e-learning is being part of the teaching
curriculum by institutions, because it gives them
the possibility to determine (with some limits)
how, what, where to study.

Why podcasts? Why the BBC podcasts?

Podcasting can be used as a new way to teach
students. It can be used for getting introductory ma-
terial before lessons or to record lessons and to let
students listen to passed material again, because
learners might not be able to attend or because they
might not be able to improve their knowledge of the
lesson. Podcasts are getting popularity because of
their suitable format and wide range of topics — from
scientific to funny ones. Apart from, people can find
the majority of podcasts for free. Additionally, the
most beneficial side of using podcasts is that listen-
ing to podcasts is impactful to be proficient language
users.

According to “The best 10 podcasts to help you
learn English” podcasts help learners: “develop
listening skills; improve pronunciation of words;
expand vocabulary with new words, phrases, and
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idioms; practice reading if learners listen to English
podcasts with subtitles; get to know different types
of accents and local slang; increase understanding of
native English speakers.”

Agreeably, podcasts have an influence on al-
most all skills of learning language, but there is an
insufficient number of studies that have made the
experience on the effectiveness of using podcasts
on the way of improving vocabulary. However, the
research of Najmeh & Zeinab . (2013: 1385) could
be useful literature related to our work even though
they had an experience on university students who
were examined to use podcasts as an educational
tool for learning new vocabularies. As a result, 20
students out of thirty had responded that studying
English with podcasts was beneficial and helped
them to learn new words. 26 participants shared
their inspiration to learn the language in the future
by podcasts and 21 learners liked to recommend
their friends learning through podcasts. The pod-
casts were found to be more efficient and available
by 27 learners.

BBC Learning English has been delivering vari-

ous English materials to global learners of language
since 1943, providing plenty of latest and modern
materials such as audio, video, and text to students
of the world. As Paul & Alan’s (2014) said: “BBC
World Service is the largest international broad-
caster”.

A detailed description of BBC podcasts

Learning English through the BBC is freely
available for download and installation on all devic-
es. New lessons and podcasts occur automatically
and are freely updated in this application. After the
user installs and opens the application, an extensive
list of podcasts is displayed.

To play them, they must be loaded. The BBC
podcasts contain programs for daily practice and
for language skills, for teachers and children. This
tool is specifically designed for learning English
by listening to daily conversations, business and
general English, and many other podcast pro-
grams. This application contains a collection of
more than 10,000 lessons and a huge number of
vocabulary items related to the provided lessons.
An interesting feature of this application is that it
allows students to study both online and offline
(See Figure 3).

Figure 3 — Application
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As shown in Figure 3, each podcast includes
an audio or video file, its transcription and a list of
words, which makes the listening task easier and
more effective for educational purposes. Expanding

vocabulary can improve hearing and reading skills.
Another important feature of this application is that
selected words can be saved in learners notes to help
users remember words along with their sounds.

Figure 4 — Podcast

Vocabulary

According to Shepherd (1984), vocabulary con-
sists of two ways. Use the terms learn vocabulary
and use vocabulary. In the case of studying vocabu-
lary, the ability to associate a word with its defini-
tion or synonym is a criterion of mastery. When us-
ing a dictionary, emphasis is placed on the use of
words to explain the meaning of sentences and to
understand texts. Today there is no science to study
vocabulary. The teacher in the class does not have
real instructions to help with this important part of
the student’s educational experience (Dale E., 1969:
212). Suri (2012) argues that teaching vocabulary
is a procedure or component of ways to get students
to acquire a vocabulary introduced by a teacher. Ac-
cording to Salmon and Edirisingha (2007), today
there are many pedagogical applications for pod-
casting. They attached great importance to podcast-
ing, as it stimulates students' motivation, their level
and good participation.

The reference above is the research on impacts of
podcasts on EFL students’ listening comprehension.

Fernandez et al. (2009: 385) argue that another
study made judgments about the feelings, under-
standing, and reactions of some students who used
podcasts during the semester . According to their
findings, they stated that podcasting was not a sub-
stitute for traditional learning in student views; it
only increased students' motivation.
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Motivation

This section of the article will shed more light
on the issue of how BBC podcasts can be benefi-
cial on students’ motivation. Whether implement-
ing BBC podcasts will be beneficial for the stu-
dents or not, will depend on how well the teacher
will use this inside the classroom. That is why if the
teacher manages to implement these podcasts into
the curriculum perfectly then the motivation of the
students will rise spontaneously. In the experiment
that researchers conducted during their practicum,
researchers have observed that BBC podcasts have
improved students’ motivation throughout the pe-
riod of time that researcher made their internship.
Explorers assert that motivation has arisen in two
different ways. Internal and external. Internal: The
school was a Kazakh dominated school thus their
beliefs, values, cultures were all the same. It was
crucial to be careful with that. In English course
books, the topics are usually universal because it is
considered that English is everybody's language that
is why the topics should not bother anybody. Imag-
ine that there is a podcast that is about Buddhism
or about any other religion. Some learners might be
offended by these types of topics since these issues
are something that are opposite to Kazakh beliefs.
As aresult, it should be careful with picking the top-
ics otherwise, researchers might be destroying the
learner's internal motivation.
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On the other hand, if it is possible to choose in-
teresting topics for the learners, will manage to raise
learners’ internal motivation. Learners became more
interested when they listened to the podcasts that at-
tracted their attention.

External: O-Bryan and Hegelheimer (2007:
162) claim that podcasts can enhance internal and
external motivation in learners. Students experience
internal motivation when the materials attract learn-
ers’ attention and when they are challenging for the
students. In contrast, external motivation is gained
in two ways. If the students are graded in a way that
will make them more willing and more confident.
Moreover, learners’ external motivation will rise
when researchers make these podcasts available for
the learners. A teacher should be providing learners
with enough facilities such as phones, tablets, lap-
tops or at least researchers should provide students
with offline podcasts so that they can listen to them
wherever they are.

Implementing BBC podcasts into the Foreign
Language curriculum.

BBC podcasts are essential for the curriculum
of the schools. Podcasts provide students with lots
of benefits such as communication skills, techno-
logical competence, problem solving, personal de-
velopment and general knowledge. Also enhances
listening skills of the learners. Thus, implementing
the BBC podcasts into the curriculum is necessary.

Attention to accuracy

British English is accepted all over the world.
In fact, American English was derived from British
English that is why British English is known as the
origin of the English language. Even though Ameri-
can English getting more into people’s dialects, the
importance of British English cannot be ignored.
British English should be exposed to learners more
because all the exams that they will be taking in their
academic life will be British English based such as
IELTS. What is meant by teaching learners British
English is not what royalty England is speaking.
Language should be implemented that is commonly
used among people. With the help of BBC podcasts,
learners’ pronunciation will be corrected and gain
them the British accent.

Practicing BBC podcasts in the large class-
rooms

Unfortunately, an English teacher does not usu-
ally teach small sized classes, even though it is more
fun to teach a small group of people, teachers may
not be given a small group of students all the time.
There are disadvantages of teaching to a large group
of people for example remembering students name

may take a while and this may make students feel
like the teacher is not caring about the students.
This might be a prejudice for the students. As a new
teacher, it might feel anxious in front of big groups.
Moreover, what is significant is that when the teach-
er is teaching in a crowded class, the efficiency of
the teaching decreases. When it comes to listening
activities, it is much more difficult for the teacher to
control the whole class. Just because not everyone is
able to hear the recordings, they may not care. All
of these are the drawbacks of teaching to crowded
classes. The solution is by dividing the class into
two groups. For example, students at the front row
will listen twice then students at the back row will
change their places with the ones sitting at the front
and listen to the recording twice as well. With this
way, everybody will be able to listen equally.

On the other hand, if it is possible, the class
should be divided into two groups and each class
will have listening practice class on different days.

Mixed ability teaching

The meaning of mixed ability class is a class in
which there are students from low to high levels of
fluency in English. It will be challenging both for
students and teachers to have lessons in mixed abil-
ity classes hence while the teacher is conducting
the lesson, he will be engaging with the students
of which the English proficiency is better. Unfor-
tunately, this is a fact. When doing the internship
at school, if the classes were more than 15 students
and even though few students were participating in
the class, it will feel like everybody is understanding
and everything is smooth. However, when the class
is mixed ability, there will be students with low
English proficiency and when conducting the class,
teachers should be making sure that everybody in
the classroom is participating. When it comes to do-
ing any kind of exercise such as writing, listening or
speaking. Having mixed ability students will actu-
ally help. If they manage to match higher English
proficiency students with low English proficiency,
those pairs or groups of students will be helping each
other that will help improve students' understanding
of the lesson. Another advantage of teaching mixed
ability classes is that a student will not be able to in-
terrupt the teacher and ask for clarification or to ask
the teacher to repeat something twice. However, a
student can ask his peer all these things.

Relevant Studies

As Kavaliauskiene (2008; 4) mentioned, pod-
casts are useful and practical for English language
learners. It gives listeners a chance to choose their
preferences according to their convenience. It is de-
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signed to be downloaded and listened to on any de-
vice. Because it provides lots of things to learners,
the result of this facility and with the implementa-
tion of these podcasts into curriculums has brought
much beneficial feedback from the classrooms.
It used to be thought that insufficient research has
been done on technology users’ needs, their prob-
lems in using technological devices however with
the recent interest in using podcasts to teach vo-
cabulary, people have become more inclined to do
research about this. For example; research has been
done by “Najmeh Farshi University of Isfahan,
Iran, Zeynab Mohammadi University of Isfahan,
Iran" They wanted to see whether the use of pod-
cast was effective in teaching new English vocabu-
lary as well as students motivations and limitations.
The results showed that not all students have access
to the internet and cellphones to use podcasts. One
interesting fact was that the awareness of podcasts
for educational purposes was limited. Concerning
attitude, students showed that they had a positive
motivational impact. Some liked it a lot and said
that because it is faster and more fun, instead of
reading books and texts, these materials are more
useful. This result is consistent with those of Baird
and Fisher (2006: 5) and Edirisingha and Salmon
(2007: 4). The impact of podcasts was considered as
captivating and effective by most learners. Learners
expressed their enjoyment of the process of learning
by podcasts. Edirisingha and Salmon (2007: 5) and
Baird and Fisher (2006: 32) have reported similar
outcomes. The research showed that people who
were engaged in this experiment submitted that pod-
casts were an excellent way of delivering content in
an interesting and engaging platform. Overall, the
ultimate outcome of this research has depicted that
students regarded podcasts as effective in improv-
ing vocabulary. As seen from the research, the use
of podcasts in learning vocabulary has had positive
results. Thus, podcasts in the field of education and
training began to attract attention.

Summary of the Literature Review

In parallel with the development of technology,
the usage of technological tools has expanded and it
has started to be actively used in education and train-
ing environments. This situation has revealed the
concept of mobile learning and applications. “Pod-
cast” is one of these applications. Among the tech-
nological materials, the most widely used podcasts
provide students with great convenience in teaching
English as a foreign language. The biggest feature
of podcasts is that they are accessible. Podcasts are
materials that can be used not only in the classroom
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but also outside the classroom. At the same time,
students' interest in technology is expected to in-
crease their language learning motivations through
podcasts compared to traditional textbook materials.
Podcasts contribute not only to the skill of listening
but also to the development of other language skills.
Podcasts also positively contribute to students' vo-
cabulary learning. In addition, they aimed at teach-
ing words that cover daily routine activities. In or-
der to learn English vocabulary, it is determined that
individuals who work with Podcasts take care to do
daily work. The fact that podcasts are easy to access,
free of charge, providing time and space indepen-
dence, having a positive effect on permanence and
being able to repeat as much as they want is seen as
a very important learning tool in learning English.
This situation was effective in the preferences of in-
dividuals. It allowed individuals to learn vocabulary
and pronunciation in different places and times. In
individuals with a tendency to learn English vocabu-
lary, learning by having fun and playing. Since pod-
casts offer real-life language and real environments,
it teaches language not only by its rules. It is very
difficult to motivate students to study outside the
classroom. Using podcasts can help increase moti-
vation outside the classroom. Podcasts are a fact ac-
cepted by linguists, that help increase the motivation
of language learners, and students enjoy listening to
podcasts (O’Bryan A., 2007: 175).

Results

Questionnaire analysis

Students were asked to respond to 16 questions
in order to check their attitudes towards using pod-
casts after conducting an experiment. Regarding the
results obtained, the statistical table shows us most
of the participants who agreed to the usefulness of
the use of podcasts in teaching vocabulary.

The aim of the questionnaire was to get feedback
about the efficiency of BBC podcasts on students. The
secondary aim was to identify the relationship between
learners’ satisfaction and BBC podcasts. Students were
asked to indicate to what degree they agree\ disagree
with the statements (1=Strongly Disagree, 2= Dis-
agree, 3=Neutral, 4=Agree, 5= Strongly Agree).

52% of students chose the answer “agree” to the
statement like “The podcasts that were given were
practical in learning new English vocabulary”, and
20% of them strongly agreed with the practicality
of podcasts. Furthermore, 20 % of students showed
their neutral opinion while only 8% of them dis-
agree with it.
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40% of participants agree with the statement
“The given podcasts are interesting and joyful”,
when 8% of other students strongly agree with this
point. There are 32% of pupils who were neutral
with this sentence; it meant that it is not so compul-
sory to be joyful every time for the podcasts in order
to be useful.

“Using podcasts is convenient. We can use it
everywhere, anytime” was agreed with 48% of stu-
dents, while another 36% of them were neutral with
this statement. In addition, 12% of students dis-
agreed, when 4% of them strongly disagreed with
this claim. It is explained that learners cannot use
podcasts in places where internet connection is poor
and other mini problems may occur.

Most of the students (36%) said that it is not
needed a high-speed internet to use podcasts in daily
life. However, 32% of pupils agreed with the need
for high-speed internet. Moreover, there were also
students (16%) who had a neutral thought about the
given statement.

“We can easily use podcasts in our country”
was agreed with by 44 percent of students and 8%
of them strongly agreed. Also, other 12% of partici-
pants are neutral with it, while 32% of learners dis-
agreed with the easy-use of podcasts in Kazakhstan.

It is good to say about the convenience of pod-
casts in studying. 36% of learners showed their
agreement, while another 28% of them strongly
agreed with this point. 20% of students were neu-
tral, while only 16% of them disagreed with this
statement.

52 % of students agreed and 36% of students
strongly agreed with the statement “The podcasts
that I was given helped me a lot in terms of learning
new vocabulary”.

Totally, 88% of participants agreed. In addition,
1 student disagreed. By looking at the diagram we
can understand that given podcasts helped students
a lot in terms of learning new vocabulary.

40% of students strongly disagreed, 36% of
them disagreed with the statement “Using podcasts
is a waste of time”. Then 6 (24%). For 76% of them,
using podcasts is not a waste of time.

64% of students strongly agreed with the state-
ment “As long as the duration of the podcast is
short. It is attractive, applicable”, while 36% of
them agreed. It can be concluded that all the stu-
dents enjoyed while using podcasts.

56% of students already knew and 44% of them
did not know what the podcast was before. 24% of
participants disagreed, 20% of them strongly dis-
agreed and 14 students agreed with the statement

“Before I worked with podcasts with the teacher, I
already knew what the podcast was before”.

32% of participants strongly agreed and 32%
of them agreed with the statement: “I feel motivat-
ed that I will be using podcasts so as to learn new
vocabulary in the future”. In addition, there are 3
students that disagreed. Nevertheless, by looking at
the diagram we see that the majority of students felt
motivated while using podcasts.

There are 10 students (40%) who strongly
agreed with a statement “I reckon podcasts have
been useful in learning vocabulary” and 8 students
(32%) agree. Then, students (24%) neutral and stu-
dents (4%) disagree. It can be concluded that 82% of
the students notice that podcasts have been useful in
learning vocabulary.

There are 5 students (20%) who strongly agree
with the statement “I would recommend my friends
to use these given podcasts” and 10 students (40%)
agree. Then, 9 students (36%) neutral and 2 students
(8%) disagree. It can be concluded that 60% of the
students will suggest using podcasts for friends.

There are 6 students (24%) who strongly agree
with a statement “Before I watched podcasts, the
vocabulary knowledge I knew was less than 50 per-
cent.” and 10 students (40%) agree. Then, 6 students
(24%) neutral and 3 students (12%) disagree. It can
be concluded that 64% of the students agree that
podcasts increase their vocabulary.

There are 10 students (40%) who strongly agree
with the statement “Rather than podcasts, 1 would
prefer books to learn new vocabulary” and 8 stu-
dents (32%) agree. Then, 5 students (20%) disagree
and 1 student (4%) strongly disagree. It can be
concluded that most of the students prefer reading
books, rather than podcasts.

There are 25 students (100%) who strongly
agree with the statement “I have watched all these
podcasts before this research”. It can be concluded
that 100% did not use podcasts before.

Interview analysis

Having interviews with three different teachers
have given so many opinions and answered most
of the questions. In the end of the interview, it was
easier to look at the experiment from the perspective
of the teachers. What is inferred from the first ques-
tion is that three of the teachers find BBC podcasts
useful for several reasons. Secondly, after all the ef-
fort on exercises of BBC podcasts with the learn-
ers, students had shown improvement in many ways
such as vocabulary knowledge and pronunciation
skills. Finally yet importantly, teachers mentioned
the limitations of this method. For example, it is
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a listening exercise but not all learners are lingual
learners. Not all learners learn by listening, some are
learning better while writing. This is the first restric-
tion of this method. Secondly, Learner is unable to
ask questions or clarify information being present-
ed. Thirdly, BBC podcasts are online material that
is why it requires internet connection however, we
never know if students will have access to the inter-
net at home for them to practice or in case of internet
loss, the teacher will not be able to conduct the ex-
ercise. Overall, efficient feedback was collected by
the participants.

At every grade level and in every discipline,
teachers must know what the students know in the
beginning and in the end. The only way to make this
determination is to use pre-test and post-test. Before
researchers started practicing BBC podcasts, learn-
er’s knowledge was tested using pre-test. This pre-
test includes basic English skills. Researchers paid
so much attention that the test is not over learner’s
knowledge. Learners showed 71% success in the
beginning. This percentage shows how good learn-
ers’ vocabulary is and how the other casual listening
audios help them learn vocabulary. It was attempted
to increase this percentage as much as possible by
using BBC podcasts. Researchers thought that BBC
podcasts would help them learn much more vocabu-
lary. All the exercise of BBC podcasts not only en-
hanced students’ vocabulary knowledge, they also
improved learners’ motivation and pronunciation
skills. The percentage of their success in the post-
test. To conclude, learners learned more vocabulary
by using BBC podcasts than the other ordinary lis-
tening podcasts.

Recommendations and Conclusion

Recommendations

First, the recommendations coming from the
teachers is that they require the administration of
the school to spare more time for BBC podcasts.
Because they think, they are supposed to finish the
book in a term and the other audios of the book take
so much time that there is barely time for using extra
sources.

Second, researchers concluded from the re-
sponse of the teachers that students should have an
internet connection so that they could practice what
they have learnt in the lesson or even they can be
prepared for the next listening practice in advance.

Third, the students that researchers are teaching
are not varying from young learners to old learn-
ers. That is why it is important to choose the content
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of the podcasts. Teachers should make sure that the
content of the podcasts are the interests of the learn-
ers.

Finally, the researchers suggest that vocabulary
is what makes a language exist and they have to be
paying more attention to this. There are many ways
of learning vocabulary and cannot just stick to one
or two ways. Podcasts are attracting learners’ atten-
tion more and they are helpful in terms of gaining
motivation, gaining attention, improving listening
skills, fixing the pronunciation and learning more
vocabulary.

Conclusion

BBC podcasts are listening audios that provide
learners with both verbal and visual. That is a more
intimate way of learning through podcasts rather
than simple listening audios. The site of BBC pro-
vides learners with currently downloaded podcasts.
Because it will be connected to the internet, the new
podcasts will be downloaded automatically. Learn-
ers do not also cost any waste of paper, print and
postage. Because researchers thought learning vo-
cabulary is crucial whilst learning a language and
the best way to learn vocabulary is through BBC
podcasts that is why researchers wanted to prove that
BBC podcasts are much more beneficial for learners
to learn vocabulary. It was experimented with how
much the students working with ordinary listening
audios and students working with BBC podcasts
will show improvement in terms of vocabulary dur-
ing the 6 weeks of practice.

To answer the first research question: “To what
extent is using podcasts effective in learning vo-
cabulary?” The researchers conducted pre-tests
and post-tests to all students so as to identify their
knowledge of vocabulary in the beginning of the ex-
periment and in the end. The comparison that will be
done at the end of the practice will show how much
students have improved. As shown above, the graph
shows how much students have shown improve-
ment, according to the graph the group that worked
with BBC podcasts had 71% of success in the pre-
test and 85% of success in the posttest. On the other
hand. The group that worked with ordinary listening
audios showed 72.56% success in the pretest and
75.08 that tells us that the group that worked with
BBC podcasts showed more efficiency in learning
vocabulary. To conclude because using BBC pod-
casts are more beneficial, it should be taking place
more in the curriculum.

To answer the second question, “how conve-
nient is using podcasts in learning new English vo-
cabulary? In order to find out if these podcasts are
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convenient, taking a look at the questionnaire and
the interview that was conducted with the students
and the teachers is a must. In chapter 5, the 3rd
question of the questionnaire, students are asked to
rate the convenience of these podcasts. Researchers
asked learners whether they could use it anywhere
they want or not. Participants were supposed to
rate the statement with strongly disagree, disagree,
neutral agree and strongly agree. 48% of the partici-
pants chose to agree. 5th statement of the question-
naire with the percentage of 48 said agree, 6th state-
ment of the questionnaire with the percentage of 36
said agree. When researchers look at the interview
of the Teacher 1, the answer of the second question
tells more things about the convenience of the BBC
podcasts. She said going out her curriculum plan is
sometimes hard since she also has many things to
do. However, she adds, it would be more convenient
if it was implemented in the curriculum.

To answer the 3rd question “what are the restric-
tions of using BBC podcasts in learning?”’ In order
to figure out the restrictions of using BBC podcasts,

it is needed to look at the interview part. The third
answer of Teacher 2 says; it is easier to conduct an
ordinary listening audio hence they are all located
inside the book and what you have to do is to tell
students to open their book and play the audio. How-
ever, when it comes to BBC podcasts, it takes more
time to conduct the listening exercise and you have
to download the podcasts so that students would not
listen to them at home. Finally yet importantly, a
school in which there is no internet connection will
not be able to use this facility hence BBC podcasts
require internet connection wherever you are.

By concluding all the results, because most of
the education institutions are adapted to 21st cen-
tury skills, researchers believe these BBC podcasts
are useful in most of the places of the world. Even
though there are limitations, advantages of these ap-
proaches dominate the limitations.

The tests that researchers had conducted with the
learners had so much more improvement than ordi-
nary listening audios, for both Kazakhstani and for
other English learners, this method will be beneficial.
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