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CULTIVATING INTERCULTURAL COMMUNICATIVE
LITERACY THROUGH FILMS IN LANGUAGE COURSES

In order to enhance intercultural communicative skills and advance language competency in
a Kazakh language course, this research examines the potential of films as a medium for language
learning. Due to their authentic discourse and rich cultural context, films are being acknowledged as
a suitable instrument for language education. Films may give pupils a comprehensive understanding
of the language in both its natural usage and cultural context because they are a treasure trove of
linguistic and cultural nuances. Our study, conducted within the "Intercultural Communication through
Film" course at Nazarbayev University, employed a mixed-methods research design involving a pretest-
posttest framework to gauge the effectiveness of film usage in enhancing intercultural communicative
competence. The participant pool comprised 45 students from diverse cultural backgrounds and
academic majors, providing a broad range of perspectives. A range of data collection tools, including
a validated questionnaire and the analysis of reflective essays, was used to measure different aspects
of competence. The findings suggest that film-centric assignments stimulate critical thinking, cultural
comparisons, and vocabulary enhancement, thereby contributing to a more engaging and effective
language learning experience. However, the research also highlights several challenges that must be
addressed, including the consideration of varied language proficiency levels and careful film selection
to align with the learning objectives. This research contributes significantly to our understanding of film
usage in language education, highlighting its potential benefits and challenges. Our findings underscore
the need for further research into diverse film genres, varied film-based activities, and the long-term
implications of film usage on language proficiency and intercultural competence.

Key words: kazakh language, intercultural communicative competence, films, linguistic proficiency,
critical thinking
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TiaAiK KypcTapAa hMAbMAEP apKbiAbl MOAEHUETaPAADIK,
KOMMYHUKATUBTIK CayaTTbIABIKTbI AAMBITY

ByA 3epTTey >KyMbICbl Ka3ak, TiAl KypCblIHAQ CTYAEHTTEPAIH MdAEHMeTapaAblk, KOMMYHMKALMS
AQFABIAGPbIH AQMBITY X8He TIAAIK KY3bIPETTIAINiH apTTbipy KypaAbl peTiHAE (DUABMAEPAI TUIMAI
nanAaAaHy MyMKIHAIKTEpiH KapacTblpaabl. LLbiHambl Anckypc neH 6an MaAeHM KOHTEKCTKE TOAbI
60OAYybIHA Opait (OMAbMAED TiA YHpeHyre KOAalAbl OpTa Kypy >X8He CTyAeHTTepre TiAAIH Tabufu
KOAAQHbIAYbI >KafblHaH AQ, MOAEHM KOHTEKCT >KalAbl AQ >KaH-XaKTbl TYCiHIK 6epyae TUIMAI Kypaa.
Ceb6ebi (pUAbMAEP TIAAIK >XOHE MBAEHM aKMapaTTapAblH aATbIH KeHili 6G0AbIN Tabblraabl. Hazap6aes
YHuepcuteTiHae «KMHO apKblAbl MBAEHMETAPaAbIK, KOMMYHMKaLMS» KypCbl asCblHAQ >KYPri3iAreH
3epTTeyiMi3Ae  MOAEHMETAPAAbIK  KOMMYHMKATMBTI  KY3bIPETTIAIKTI  apTTbipyAa  (DUAbBMAEPAI
nanAaAaHyAbIH TUIMAIAITIH GaFraAay yiliH apaAac 3epTTey SAICi, OHbIH ilWiHAE TecTiAey, cayaAHama
JKYPri3y 8AicTepi KOAAQHBbIAABI. 3epTTeyre  apTYPAI MOAEHMETTEP MeH aKaAEMMSIAbIK, OpTaAaH
KeAreH 45 CTyAeHT KaTtbICTbl. KaTbICyLUbIAAPABIH, @AYaHTYPAIAITT KeH ayKbIMAbI MepcrekTuBasapAbl
KamTamachbi3 eTTi. Ky3bIpeTTiAiKTiH TYpAI acnekTirepiH eAley MakcaTbiHAQ GipKaTap AepekTep XKUHay
KYPaAAapbl, COHbIH, iliHAE CayaAHama >XaHe pedAeKCMBTI 3CCe TaAAadybl NManMAaAaHbIAABI. AAbIHFaH
HaTUXKeAep (DMABMIe Heri3AeAreH TarncblPpMaAapAblH, CbIHM OMAAyFa, MBAEHMU CaAbICTbIpYFa >KaHe
CO3AIK KOPbIH KEHENTYre >KaFbIMAbI bIKMAA €TiM, TIA YAPEHYAI HEFYPABIM KbI3bIKTbl 8pi TUIMA| €TEeTiHiH
KepceTeAi. AereHMeH >KyYMbIC 6apbICbIHAA LWELWYAl KaKeT eTeTiH BipHelle MaceAeAepre, COHbIH, illiHAE
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CTYAEHTTEPAIH TIAAIK AEHIrerAepiH eckepy, COHbIMEH KATap OKY MakcaTTapblHa caikec (TiAAIK He
KaCibum 6arbITTa, T.0 ) PUABMAEPAI MYKMST TaHAQY CeKiAAil BipkaTap MaceAaeAepre Hasap ayAapblAaAb.
3epTTey >KYMbICbl (PUABMAEPAI TIAAIK BiaiM BEpPYyAE KOAAQHY >KalAbl TaHbIM-TYCIHITIMi3re eAeyAi yaec
KOCbIM, OHbIH SAEYeTTi apTbIKLIbIAbIKTAPbl MEH CbIH-TereypiHAepiH kepceTeai. KopbiTa anTkaHAQ,
KOA >KETKi3reH HaTUXeAep 8p TYPAI KMHO >KaHpPAApbl MEH OAapAblH KOFaM CaHacblHa bIKMAAbI,
AYHMETaHbIMABIK, MaHbI3bl XX8He (PUABMAEPAI TIAAI MEHrepy MeH MBAEHMETapaAblK, Ky3blPeTTiAiKTI
KAABINTACTbIPyAQ TUIMAI NarAaAaHy sAicTemeci, T.0 ic-luapaAap >KaAbl 9AI A€ TEPEH, 3epTTeYAEPAIH
KAXKETTIAITIH KepceTeA,.

TyiiH ce3aep: Kasak TiAi, MOAEHMETapaAblK KOMMYHUKATUBTI
AVHTBUCTUKAABIK, BGIAIKTIAIK, CbIHM OMAQy.
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Pa3BuTHe MeXKYAbTYPHOM KOMMYHUKATUBHOM IPAaMOTHOCTHU

nocpeACTBomM PMAbMOB Ha SI3bIKOBbIX Kypcax

B LieAsX yAyULLEHUS] MEXXKYAbTYPHbBIX KOMMYHMKATUBHbIX HABBIKOB M MOBbILLEHWNS S3bIKOBOM KOM-
neTeHLMN Ha Kypcax Ka3axCcKoro s3blka B 3TOM MCCAEAOBaHMM PacCMaTPMBAETCS NOTEHLMAA (PUABMOB
Kak CpeACTBa M3yueHus 93bika. baaroaapst cBoemy ayTEHTUUHOMY AMCKYPCY U HOraToMy KYAbTYPHOMY
KOHTEKCTY (D1AbMbI SIBASIOTCS MOAXOASILLIMM MHCTPYMEHTOM $13bIKOBOTO 06pa3oBaHus. MrabMbl MOTYT
AaTb CTYAEHTaM BCECTOPOHHEE MOHUMAHWE $i3blka Kak B ero eCTeCTBEHHOM ynoTpebAeHuu, Tak U B
KYAbTYPHOM KOHTEKCTE, Tak KakK OHW IBASIIOTCS COKPOBULLHULENA AUHTBUCTUYECKMUX U KYABTYPHbIX HIO-
aHcoB. Halue nccaepaoBaHne, NpoBeaeHHOE B pamkax Kypca «MeXXKyAbTypHas KOMMYHMKaLMs Yepes
KnHO» B Hasap6aeB YHUBepCHUTETE, MCMOAB30BAAO CMELLIAHHbIE METOABI UCCAEAOBAHMSI, BKAIOYatOLLME
CTPYKTYpY MPeTecT-nocTTect, Ytobbl OUEHUTb 3PPEKTUBHOCTb MCMOAb30BaHMS (DUABMOB B MOBbILLIE-
HMM ME>XKKYAbTYPHOM KOMMYHMKATMBHOM KOMMeTeHLMW. B cocTaB y4acTHMKOB BOLWAM 45 CTYAEHTOB 13
pasHbIX KYAbTYP M aKaAEMUYECKMX CMELMAAbHOCTEN, YTO 06ECTEUNAOD LUMPOKMIA CMIEKTP TOUEK 3PEHMS.
Psa MHCTpyMeHTOB c60pa AaHHbIX, B TOM UMCAE YTBEP>KAEHHbI BOMPOCHUK M aHaAM3 peddAEKCUBHbIX
3CCe, UCMOAb30BAACS AASI UBMEPEHUST PA3AMYHBIX aCMEKTOB KOMMETEHTHOCTU. Pe3yAbTaTbl nokasblBa-
0T, UTO 3aAaHUS, OPUEHTUPOBAHHbIE Ha (DUAbMbI, CTUMYAUPYIOT KPUTUUYECKOE MbILLIAEHWNE, KYAbTYP-
Hble CPaBHEHMS 1 PACLIMPEHUE CAOBAPHOIO 3araca, TeM CambiM CrocobCTBYs 6oAee yBAEKATEAbHOMY
1 3hHeKTUBHOMY M3YUEHMIO Si3blka. TeM He MeHee, CCAeAOBaHME TaK)Ke BbIABMIaeT Ha NepBbii MAAH
HECKOAbKO NMPOBAEM, KOTOPblE HEOOXOAMMO PELLMTb, B TOM YMCAE PACCMOTPEHNE PA3AMYUHBIX YPOBHEW
BAQAEHMS SI3bIKOM M TLLATEAbHbIN OTOOP (PUABMOB B COOTBETCTBUM C LIEASIMU OByUeHMs. DTO MCCAe-
AOBaHME BHOCUT 3HAUYUTEAbHbIN BKAQA B Halle MOHUMMaHME UCMOAb30BaHUSt (DMABMOB B S3bIKOBOM 06-
pa3oBaHUM, MOAYEPKMBAsi €ro MOTEHLMAAbHbIE NMPEerMYyLLIECTBA U NPo6AemMbl. Hauim pe3yAbTaTbl NoA-
UYepKMBalOT HEOOXOAMMOCTb AAAbHEMLIMX UCCAEAOBAHMI PA3AMUHBIX KAHPOB (PUABMOB, PA3AMUHbIX
MEPOMPUSTUI, CBI3aHHBIX C (DMABMAMM, U AOATOCPOUHBIX MOCAEACTBMIA MCMOAb30BaHUS (DUABMOB AAS
BAAQAEHUSI S13bIKOM U MEXKKYAbTYPHOM KOMMETEHTHOCTY.

KAtoueBble cAOBa: Ka3axCKUIM 93blK, MEXKKYAbTYPHAs KOMMYHUKATUBHAs KOMMETeHLMs, (PUAbMbI,
AMHIBUCTMYECKOE MAaCTePCTBO, KPUTUUECKOE MbILUAEHUE.

Introduction

In today's world, burgeoning technological
advancements and global civilization foster a
heightened sense of interconnectedness and
engagement among countries. These forces usher in
anew era marked by international cooperation across
diverse sectors, offering myriad opportunities. The
adoption of international educational standards
and multi-faceted forms of global cooperation
in education and science are now undeniably an
integral part of modern society's fabric. In order
to fully leverage these opportunities and meet the

unique challenges that surface, today's professionals
need to be adept at navigating multicultural and
multiethnic environments. They should be proficient
in intercultural communication, critical thinking, and
the use of cutting-edge digital technologies. Equally
important is their ability to independently acquire
new knowledge, analyze global issues in-depth, and
form their own worldviews. They need to appreciate
cultural, social, and ethnic diversities, comprehend
the complexities of modern culture, and understand
the nuances of intercultural communication. As a
result, developing intercultural competencies has
become one of the most critical tasks for education
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in the 21st century. The concepts of intercultural
communication and intercultural competence have
piqued the interest of numerous global, Russian, and
Kazakh researchers. Scholars such as Hall (1959),
Chomsky (1972), Bennett (2004), Wiseman (2001),
Byram (1997), Ter Minasova (2004), Sadokhin
(2005), Golovleva (2008), Grushevitskaya, et al.
(2003), Kunanbaeva (2010), Kudabayeva, et al.
(2017), Nurlybekova (2008), among others, have
examined the theory, content, challenges, methods,
and technology of intercultural education.

One effective strategy to foster intercultural
communicative  competence involves  using
multimedia materials such as feature films and
documentaries. Films serve as valuable educational
resources due to their authenticity, informative
content, and concentration of linguistic tools. They
provide a rich, interactive learning experience,
enabling students to grasp theories and concepts
through engaging narratives, characters, dialogues,
and sound effects. Films not only maintain student
interest but can also stimulate curiosity about other
cultures, thereby promoting intellectual exploration.
They have proven effective in language learning
and are frequently incorporated in foreign or
second language courses. In addition to language
instruction, films help develop professional, so-
cio-cultural, and intercultural communicative com-
petence. The objective of our study is to establish
a methodology that utilizes films to enhance
intercultural communicative competence in teaching
the Kazakh language. We will first delve into the
theory of intercultural communicative competence
and its modern-world relevance, then investigate the
theoretical underpinnings of using films in language
instruction. Lastly, we will present an experimental
methodology and its findings on using films as
an educational tool in Kazakh language courses.
Given the burgeoning interest in this subject, our
pioneering work focuses on the development of
intercultural communicative competence through
films in the Kazakh language course: "Intercultural
Communication through Film".

Materials and methods

The research was implemented within the
context of the "Intercultural Communication through
Film" course, a component of the Kazakh language
program at Nazarbayev University. The course's
principal aim was to encourage the exploration of
Kazakh culture and various international cultures,
facilitating students to identify and comprehend
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unique features and similarities among these
cultures. This approach aimed to expand students'
cultural insights and perspectives, promoting a
deeper appreciation for their own culture and those
of other nations. Our research sought to examine how
films could foster the development of intercultural
communicative competence and enhance students'
language proficiency.

In ensuring the effective use of films in the
Kazakh language courses, our research was struc-
tured into sequential stages:

1. Criteria Definition: We established selection
criteria for films and determined effective
methodologies for their in-class presentation.

2. Goal Development and Methodology Forma-
tion: Specific objectives were developed for each step
of film-related work, along with a comprehensive
set of assignments for film-based activities.

3. Experimentation: This stage involved the
practical implementation of the strategies and
assignments conceptualized in the previous stages.

4. Result Analysis: Lastly, a detailed examination
of the study's outcomes was undertaken to assess
the impact of our methodological approach on
enhancing intercultural communicative competence.

Our systematic, phase-based approach enabled
a methodical evaluation of film usage in cultivating
intercultural communicative competence within the
context of a Kazakh language course.

To further understand this impact, we adopted
a mixed-methods approach, involving the following
steps:

1. Participants: The study involved 45 students
enrolled in the "Intercultural Communication
through Film" course at the university, providing a
diverse sample in terms of cultural backgrounds and
academic majors.

2. Research Design: A pretest-posttest design
was adopted to measure the effectiveness of using
films in enhancing intercultural communicative
competence, assessing baseline competence at the
start of the course, and any improvements after a
semester of integrating films into the curriculum.

3. Data Collection Tools: We used a validated
questionnaire to assess intercultural communicative
competence and an analysis of students' reflective
essays on their experiences of watching and
discussing films.

4. Procedure: At the beginning of the semester,
students were briefed on the course structure and
the research study. The pretest was administered,
followed by the course curriculum, which included
viewing, analyzing, and discussing selected films.



Z. Zhumatayeva et. al

Upon completion of the course, the posttest was
given, and students were asked to write reflective
essays on their experiences and perceived learning
outcomes.

5. Data Analysis: We analyzed quantitative
data from the pretests and posttests using descriptive
and inferential statistics, primarily paired t-tests.
Qualitative data from reflective essays were analyzed
using thematic analysis to identify common themes
and patterns relating to students' experiences and
perceived benefits of using films in learning.

6. This mixed-methods approach, combining
quantitative and qualitative data, aimed to offer
a comprehensive understanding of how the use of
films can enhance intercultural communicative
competence.

Criteria for Film Selection. The primary objective
of incorporating films into the curriculum is to
cultivate intercultural communicative competence
and bolster the language proficiency of students. To
this end, we consider films that offer a rich tapestry of
authentic discourse, unique linguistic utilization, and
diverse cultural contexts. Such films provide students
with varied exposure to authentic target language
materials. Therefore, the thoughtful selection of films
and the design of related tasks contribute significantly
to achieving the lesson's objectives and expected
outcomes. The criteria employed in the film selection
process are as follows:

— Language Proficiency and Authenticity:
Prior to selecting a film, it is imperative to gauge
the language proficiency of the intended audience.
Consequently, we select authentic films of high
quality that are congruent with the student's language
skill level.

— Content Richness and Cognitive Value: The
film's content should convey substantial cultural,
historical, linguocultural, sociological, and other
vital cognitive information. Carefully chosen
films provide ample opportunities for analysis and
discussion, facilitating a comparative understanding
of cultural realities, sociological and economic
issues, and patterns of human behavior in various
intercultural communication scenarios. This strategy
significantly aids in the development of students'
intercultural communication abilities.

— Relevance to Professional Fields: The
selected films should ideally offer insights into
specific professions, such as medicine, law, or
business. This approach acquaints students with
relevant linguistic terminologies, expands their
professional vocabulary, and helps develop their
professional skills and understanding of ethical

behavior standards related to their field of study.

— Quality and Impact: Preference is given
to critically acclaimed films that have positively
influenced society and contributed to global
change. Additionally, the film's genre, style, and
production period are critical considerations during
the selection process. It is vital to remember that
each film encapsulates a unique intersection of time,
language, and culture, offering invaluable insights
into the era it portrays.

Literature review

The primary goal of communication is to
foster unity amongst diverse cultural participants,
all the while preserving their individuality. As
Vereshchagin et al. (2005: 26) explain, "Intercultural
communication is the mutual understanding of two
individuals from distinct national cultures engaged
in a communicative act." The enhancement of
intercultural communicative competence promotes
harmonious and fruitful relationships between
different cultural representatives. However, a
"cultural barrier" often impedes such interactions,
largely stemming from varied worldviews and
attitudes towards others, or the tendency to perceive
other cultures through the lens of one's own. While
a sound grasp of lexical and grammatical units
is fundamental to intercultural communicative
competence, it is insufficient in itself. A deeper
understanding of national and cultural facts,
alongside their related meanings, is crucial. This
necessitates profound knowledge of a nation's
history, culture, mythology, traditions, and values.
Equally important is how this knowledge is
articulated in language and how national cultural
connotations can be distinguished and interpreted
(Ter-Minasova, 2004: 35). The study of "intercultural
communication" was pioneered by Edward Hall,
an American linguist, anthropologist, and cultural
scholar. His work aimed to uncover the root causes
of interethnic conflicts and communication failures,
finding that simply mastering languages was not
enough to resolve the issues at hand. He stressed the
importance of understanding not just languages but
also the cultures, customs, traditions, and behavioral
norms of different peoples (Sadohin, 2005: 31). Hall
and Trager's work in "Culture as Communication"
(1954) introduced the term "intercultural
communication," positioning it as an autonomous
field of human relations.

This fresh perspective garnered considerable
attention from researchers across various scientific
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domains. Many embraced Hall's insights, leading to
the emergence of diverse theories and viewpoints
within intercultural communication. Scholars like
G. Kols, V. Gudikunst, R. Hammer, M. Page, J.
Martin, M. Hoops, M. Bennett, and others taught
"intercultural = communication," shared their
pedagogical experiences, and proposed models for
intercultural learning such as the renowned Bennett
and Hoops models (Sadohin, 2005: pp. 180).

According to M. Bennett (2004), a leading expert
in intercultural communication, nurturing intercultural
sensitivity was pivotal. He constructed a model for
understanding a foreign culture, which emphasized
sensory perception and interpretation of cultural
disparities or intercultural sensitivity. Bennett also
outlined the stages of recognizing cultural differences,
depicting a progression from ethnocentrism to ethno-
relativism (Bennett et al. 2004: 7).

Wiseman (2001:4) proposed that intercultural
communication competence comprised knowledge,
skills, and motivation necessary for effective and
appropriate interaction with individuals from
different cultures. Motivation is unique in that it does
not feature in some other definitions of intercultural
competence and is seen as the emotions, intentions,
needs, and drives associated with the anticipation or
engagement in intercultural communication. Byram
(1997) explored ICC from a foreign language
teaching perspective, asserting that a competent
intercultural speaker would possess linguistic, socio-
linguistic, and socio-cultural knowledge, as well as
the ability to manage the relationship between their
cultural system and others.

Modern education emphasizes the development
of intercultural competence, an essential aspect of
communicative competence thatallows professionals
to master intercultural competence. This skill
implies tolerance, openness to new knowledge,
the ability to choose appropriate communication
strategies, and the skill to present oneself effectively
(Leontovich, 2003). The competence of intercultural
communication has been studied not only by foreign
and Russian scientists but also Kazakh scientists,
who have presented their unique interpretations
of this concept. For instance, Kunanbaeva (2010:
25) proposes that "The end result of intercultural
relations is the formation of the subject of
intercultural communication." Nurlybekova
(2008:142) contends that "Intercultural competence
is not only the acquisition of knowledge about the
state, its lifestyle, customs, and religion but also the
ability to speak about one's culture, one's way of
life, one's behavior."
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Upon examining the various research by
international and local scientists, it is apparent that
the concept of intercultural competence emerged
in the mid-twentieth century and has since gained
significant attention. In every society today, there is
a demand for intercultural competence. Language
plays a vital role in this formation, serving as the
principal carrier of national culture. Thus, learning a
language is not merely a means of communication;
it is also a source of cultural information. A
language is a universal tool that enables individuals
to perceive and understand cultural and spiritual
values, customs, traditions, thought processes,
and lifestyles of people. The development of
intercultural competence in the process of learning
a foreign language, particularly in the methodology
of teaching English, is crucial in preparing future
specialists. To meet modern requirements and train
highly qualified specialists, we need to incorporate
novel approaches from global educational systems
into our domestic education. Therefore, a crucial
issue in the methodology of teaching the Kazakh
language is developing students' intercultural
communicative competence.

Exploring the Theory and Methodology of
Utilizing Films in Teaching. The initial application
of video-audio materials and films in education
originated in language courses, particularly in
teaching foreign or second languages, with the aim
of enhancing authenticity and enriching student
learning. Numerous educators and language
experts have conducted extensive research and
methodological studies on the usage of films. This
includes applications in English lessons (Baddock,
1996; Stempleski, 2001; Lowe, 2007; Wang, 2009;
Kaiser, 2011; Kaiser et al., 2014; Alluri, 2018), in
Turkish language instruction (Iscan, 2011; Giilseven
2014; Y1ilmaz et al., 2015; iscan & Karagoz, 2016),
in Kazakh language courses (Zhumatayeva, 2006;
Suleimenova et al.,, 2007; Karabayeva 2009;
Kasymova 2009; Kunanbayeva 2010; Muldabekova,
2014; Kadasheva, 2016), and in teaching Japanese,
Chinese, and Korean languages (Lee, 2000;
Kambara 2011; Zhang 2011; Cheon, 2014).

These studies indicate that films positively
influence language acquisition. They have a
substantial impact on the development of various
language skills, such as speaking, listening,
comprehension, and writing. Post-viewing, many
students display enhanced foreign language skills
and a broader vocabulary. Moreover, the use of films
significantly boosts students' motivation to learn a
foreign language. Numerous studies corroborate the
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advantages of employing films in foreign language
classes. However, as science and technology advance
exponentially, students' interests have expanded
beyond language learning to encompass cultural
understanding and proper social use of the language.
Given these modern demands, the methodology and
role of using films have expanded. Films are now
utilized not only for studying a foreign language
but also as a means of cultivating professional
skills, communicative-speech competence in va-
rious specialties, sociolinguistic competence, and
intercultural and cross-cultural communicative
competence. Films provide a valuable resource
for studying the history, traditions, and cultural
characteristics of other countries.

Many researchers have examined the effec-
tiveness and experiences of using films in teaching
various areas. These include developing professional,
business communicative skills (Gasparyan, 2012;
Dementyeva 2016; Burmistrova & Stupnikova,
2017); as atool for forming sociocultural competence
(Mutovkina 2017; Mikhaleva); as a mechanism for
acquiring cultural knowledge (Wood, 1995; Herron.
et al., 1999; Kramsch 2004; Kusumarasdyati 2006;
Bottomley, 2008; Sturm, 2012; Kanafieva, 2013;
Butenko, 2014; Atiya Khan, 2015; Kadaseva, 2016);
and for the development of symbolic, intercultural,
and cross-cultural competence (Champoux, 1999;
Brislin 2000; Mallinger et al., 2003; Wilcox 2009;
Cardon, 2010; Vanderplank, 2010; Pandey, 2012;
Armonik;Zhdanov 2015).

According to Cardon (2010), films provide
not only entertainment and engagement but also
stimulate curiosity toward other cultures. Films
facilitate the students' understanding of cultural
theories and allow them to construct such theories
readily. As Sturm (2012) points out, students
are drawn to films because of their visual nature,
authenticity, and accessibility in the digital age.
Wood (1995: 13-15) suggested that the visual and
verbal depiction of reality in films uniquely focuses
student attention and leads them to discern cultural
reality.

Cultural competence evolves in parallel with
language competence, owing to the inseparability
of language and culture. Renowned scholars such as
Humboldt, Sapir Whorf, and Baudouin de Courtenay
have noted this close connection, emphasizing that
all material and spiritual aspects of a culture, the
national character, and unique features are embedded
within the language. Hence, language serves as a
vital link connecting an individual to society. Given
the authentic target language, rich vocabulary,

extensive cultural information, and visual elements
that films provide, students gain a comprehensive
language learning tool that encourages the study
of cultural perspectives. Therefore, the use of films
in teaching can enhance access to language and
culture, thereby boosting students' motivation and
confidence in their abilities.

The Advantages of Employing Films to
Cultivate Intercultural Communicative Competence.
Cultivating intercultural communicative competence
can be challenging within the educational framework
due to the absence of a foreign language practice
environment and a lack of communication partners.
The use of assorted video materials, such as feature
films, documentaries, TV series, and videos on art
and history, can alleviate this issue. These resources
emulate the natural language setting and simulate
plausible scenarios of intercultural communication,
making films an incredibly influential visual aid.
The unique appeal of films lies in their authenticity,
rich linguistic content, information density, and
motivational and emotional impact on students.
Some benefits of films include:

1. Films offer abundant opportunities for
language learning and literacy Given the wealth of
literary and linguistic units, films serve as resource
materials for vocabulary expansion and a highly
effectivetool for fostering linguistic, communicative,
intercultural, and symbolic competencies within
a multilingual approach. The utility of films in
language learning stems from the opportunity for
students to hear original pronunciation, intonation,
and phonetics, as well as various phraseological
units, proverbs, aphorisms, euphemisms, humorous
words, metaphors, and more. Films promote the
development of various communication activities
for language growth, including listening, writing,
reading, and speaking. Kaiser (2011) emphasized
the role of films in enhancing exposure to authentic
language use and facilitating critical literacy lessons,
alluding to their potential for both exploitative and
emancipatory effects.

2. Films offer rich information and content
diversity Cinema is a vital part of national cul-
ture and identity and is considered a bearer and
perpetuator of national traditions, just like folk
tales, songs, and epics (Yeltsova, 2003: 22). Cine-
ma provides an avenue into the deep structures
of history and possesses an enormous cultural
layer often unexplored by educators. It offers an
opportunity to explore the "taste and smell" of a
given country's culture and to understand non-verbal
communication transmitted through emotions,
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gestures, attire, customs, and traditions (Kanafieva,
2013). By watching films, students can broaden their
worldview and enrich their knowledge of another
country's culture, including literature, music,
architecture, painting, and history. This exposure
fosters a sense of tolerance and a benevolent attitude
toward other cultures, leading to the development of
intercultural communicative competence.

3. Psychological impact: films elicit moti-
vation and emotional responses The act of watching
and comprehending films is enjoyable, emotionally
engaging, and motivating for students. Repeated
viewing maintains attention and ensures the
effective absorption of educational material. Some
psychological features of films' impacts include
a strong emotional effect that promotes a sense of
involvement (Shchukin, 2011: 361), and the capacity
toserveasamotivational driver for furthereducational
activities (Solovova, 2010: 93). Furthermore, films
make the process of mastering foreign language
materials more lively, interesting, problematic, and
emotionally convincing (Komarova, 2006: 192).
Likhomanova. et al. (2011: 193) highlight the merits
of video in teaching language to the complexity of
these materials, combining different communicative
aspects, from content to visual information about
the place of the event and the non-verbal behavior
of the participants.

Results and discussion

Results. The study's participants consisted of 45
students, 28 females, and 17 males, with ages spanning
from 19 to 23. Based on the film selection criteria and a
student survey, we chose a series of Kazakh and foreign
films. The Kazakh film "Kyz Zhibek" and "Romeo
and Juliet" were chosen for comparative analysis. For
the second pair, "Road to Mother" was selected, and
students were given the autonomy to choose a foreign
film with similar content for comparison.

B Strongly Disadree ® Disagree

"Kyz-Zhibek" is rooted in a 16th-century
Kazakh folk tale depicting the tragic love story of
a courageous warrior, Tolegen, and the beautiful
Zhibek, which ended due to familial strife. "Romeo
and Juliet", the comparative piece, is a Shakespearean
tragedy revolving around star-crossed lovers
whose deaths ultimately reconcile their warring
families. Both films, intrinsically analogous in their
storylines, offer a vivid depiction of their respective
eras' societal conditions and an abundant display of
cultural customs and traditions.

"The Road to Mother" portrays the trials of a boy
named Ilyas across different challenging historical
periods in Kazakhstan: the collectivization era,
famine, war years, and the post-war period. This film
showcases Ilyas's remarkable resilience, patriotism,
and unwavering dedication as he endures life's harsh
adversities to return to his mother.

The film-based instruction was divided into
three stages. Each stage was complemented by
various listening, speaking, and writing assignments
pertaining to the film's content. As a culminating
task, students produced a comparative video
analysis essay on the two films. The comparison
varied from social issues highlighted in the films to
cultural disparities and the impact of traditions on
the protagonists' fates.

Upon completion of the video analysis essays,
all students submitted their work to the Peergrade
program, which facilitated peer evaluation, com-
mentary, and grading. These assignments provided
ample opportunities for students' intellectual
growth and the development of their intercultural
communication skills.

Post-instruction, students completed a short
questionnaire assessing the efficacy of film use in
teaching. The questionnaire employed a five-point
Likert scale, ranging from "strongly disagree" to
"strongly agree." The data collected was then analyzed,
and the questionnaire results were as follows:

Neutral W Agree W Strongly Agree

20 -

15

M B e e e e e e |
Q1 Qz Q3 Q4 Qs Q6 Q7 Qs

Figure — 1 — Respondents' answers.
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The questions that were asked to the respondents
are as follows:

Q1 — Films enhance listening comprehension;

Q2 — Classroom film usage boosts interest and
motivation in the subject;

Q3 - Films contribute to vocabulary enrichment
by introducing new words, terminologies, and
linguacultural expressions unique to each nation;

Q4 — Films provide insights into the culture,
customs, and traditions of other nations, as well as
their political, economic, and social atmosphere,
broadening one's worldview;

Q5 — Discussion assignments foster critical
thinking skills;

Q6 — Comparative video-analysis essay
assignments aid in identifying cultural similarities
and differences between one's own and foreign
nations;

Q7 - Viewing and discussing film content fosters
tolerance, understanding of diversity, philanthropy,
generosity, and respect for people of different
nationalities and their cultures;

Q8 — Films are highly beneficial in language
learning.

This research underscores the invaluable role
of films in language instruction, serving not only
as a tool to enhance linguistic proficiency but also
to foster intercultural communicative competence.
The survey results reflect the positive attitudes
of students towards this innovative approach,
emphasizing films as not only a rewarding and
motivational educational instrument but also a
medium for facilitating the acquisition of socio-
cultural knowledge and intercultural understanding.

Films, with their expansive literary and cultural
nuances, offer students an authentic avenue for
vocabulary enrichment and practical language
application. By presenting language in a natural
context, films provide a deep understanding of
casual expressions, subtle linguistic variations, and
dialect discrepancies, a dimension often missing in
traditional textbooks. This resonates with several
scholars who advocate for the use of authentic
resources like films in language acquisition
(Baddock, 1996; Kaiser, 2011; Alluri, 2018).

Film-related assignments, aimed at analyzing,
comparing, and discussing cultural norms, traditions,
and socio-political issues, have proven to be effective
in enhancing students' critical thinking, creativity,
and communication skills. These tasks align with the
viewpoint of researchers like Kanafieva (2013) who
argue that films provide an exceptional platform for
understanding and interpreting different cultures.

However, while the advantages are numerous,
the study also revealed some challenges that require
careful navigation. These include the varying
language proficiency levels of students and the
careful selection of films. In addition, the highly
subjective nature of films, reflecting a director's
specific viewpoint, could potentially trigger dissent
or controversy among students, necessitating careful
management of discussions.

Moreover, if not judiciously selected or
discussed, films may inadvertently reinforce
stereotypes among students against certain social
or cultural groups. This underlines the importance
of thoughtful film selection and guided discussions
to ensure a balanced and respectful exploration of
cultural norms and values.

In conclusion, while films can serve as a dynamic
tool in language instruction, successful integration
requires a comprehensive approach, taking into
account student proficiency levels, careful film
selection, and the careful management of discussions
to prevent potential conflicts and stereotype
reinforcement. Our study thereby contributes to a
better understanding of the role of films in language
learning. Further research could explore the impact
of diverse film genres on language acquisition,
scrutinize the effectiveness of various film-oriented
activities, or examine the long-term implications of
film usage on language proficiency and intercultural
competency.

Conclusions

This comprehensive research investigation
has highlighted the transformative potential of
incorporating films into language instruction,
focusing on cultivating intercultural communicative
competence and enhancing language proficiency
within the Kazakh language context. We assert
that this innovative pedagogical approach yields
significant benefits including, but not limited to,
vocabulary enhancement, enriched understanding
of cultural nuances, and heightened student interest
and motivation in language learning.

Our unique methodology, which integrates
feature films into language instruction, demonstrates
how this authentic, real-world medium can serve
as a dynamic platform for fostering cultural,
cognitive, artistic, and linguistic interests. This
approach promotes the development of intercultural
competence, nurtures a range of communicative
skills, and significantly enriches the language
learning process. These skills extend beyond the
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classroom, preparing students for the diverse
demands of the global landscape.

Furthermore, our study reveals that assignments
derived from film content not only foster critical
thinking and intercultural comparisons but also
cultivate essential life skills such as tolerance,
independence, responsibility, and public speaking.
The unique amalgamation of these skills enables
students to become efficient decision-makers,
effective collaborators, and proactive leaders.
Additionally, the ability to source and process
information is significantly enhanced, underlining
the comprehensive skillset that can be acquired
through this approach.

While this pedagogical methodology offers
a promising avenue for language education, it
also necessitates careful implementation. The
incorporation of films into language instruction
requires due consideration of students' language

proficiency levels, careful selection of films to align
with learning objectives, and astute management
of discussions to ensure respectful exploration of
cultural norms and a balanced perspective that
deters stereotype reinforcement.

In conclusion, the deployment of films in
language education opens up a realm of possibilities,
but its potential can only be fully realized through
a well-structured and thoughtful approach. Future
research could expand on our findings by exploring
the impact of different film genres, scrutinizing
the efficacy of various film-based activities, and
assessing the long-term implications of film
usage on language proficiency and intercultural
competence. By carefully harnessing the potential
of films, we can significantly enhance the landscape
of language education and pave the way for an
engaging, immersive, and comprehensive learning
experience.
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