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MODELING FOREIGN LANGUAGE CURRICULUM:
INTERNATIONAL INTERNSHIP RESEARCH
AND PROGRAM DEVELOPMENT

The article investigates how internship research programs promote global partnerships, cultural
exchanges, and human development, focusing on the Minnesota English Language Program (MELP)
practices in designing adaptable foreign language curricula. The research demonstrates the importance
of internships in enriching language programs and highlights how collaboration between international
universities contributes to curriculum improvements. This approach aims to better prepare students for
real-world communication, fostering language proficiency and intercultural understanding.

The article delves into the MELP’s excellent practices in designing foreign language teaching cur-
ricula adaptive to diverse contexts.

The research studies the UMN and KBTU language course curricula and analyzes the survey data.
The data provided statistical evidence to quantify identified features and shortcomings, contributing to a
deeper understanding of the research questions.

Based on the findings, the goal is to develop a new course curriculum for teaching the Kazakh lan-
guage to non-native speakers in multicultural settings. The study adopts a mixed-methods approach,
combining qualitative and quantitative methods, to comprehensively investigate the research objectives.
Specifically, a survey was administered to 50 students from Narxoz University (Narxoz) and Kazakh-
British Technical University (KBTU) to gather quantitative data on perceptions of the existing curriculum.

Key words: internship program, Kazakh language course curriculum, MELP courses, mixed-meth-
ods, syllabus structure
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LLleteA TirnAepi 6aFAapAaManapbiH MOAEAbAEY:
TOXIPHOEAIK 3epTTeyAep XKaHe OKY XKOCTapPbIH XKeTIAAIpY

Makarapa >kahaHABIK CEPIKTECTIK, MOAEHM 0aiiAaHbIC >XOHE aAaM AaMyblH iArepinetyae
TaFblAbiIMAAMa GaFAapAamMaAapbiHbiH POAI TypaAbl cunaTTabin, Minnesota English Language Program-
HbiH (MELP) wet TiArpaepiHiH oKy 6araapAamarapbiH KypacTbipy Toxipubeci Typaabl Ce3 eTiAeai.
3epTTey MakaAachl TiA 6aFAapAaMarapbiH AAMbITYAQ XaAbIKAPAAbIK, TaFbIAbIMAAMaHbIH, MaHbI3ABIAbIFbl
SKOHE BAEMAIK YHUBEPCUTETTEP apaChiHAAFbI bIHTBIMAKTACTbIK, OKY GaF AapAaMaAapbIH XKETIAAIPY >Karbl
cunaTTaraAbl. bya 3eptTey GiAiM aAyLIbIAAPABIH, LLIbIHAMBI OMIPAE TUIMAT KapbIM-KaTblHAC OpHATY, LIeT
TIAAEPIH MEHTEpPY >KOHE MOAEHMETAPAABIK, TYCIHICTIKKE Topbuesey KO3AEATEH.

Makaaa Minnesota English Language Program-HbiH (MuHHecoTa afblAWbIH TiAl GarAapAamMachbl)
LLETEA TIAIH OKbITYAQ OKY 6arAapAaMachiH 93ipAeyAeri 03bIK, ToXKipnbeciH 3epTTeyre 6arbITTaAraH.

3eptrey makcatbl — UMN >oHe KBTY TiA KypcTapbiHbiH 6arAapAaMasapbiH 3epAEAeY apKblAbl
3epTTey cypafblH TepeHipeK TYCiHYy YLiH cayaAHama AepekTepiH TaAAay, aHbIKTaAFaH epeKkeLleAikTepi
MEH KEMLUIAIKTepAI CaHAbIK, 6aFaray apKblAbl CTaTUCTUKAABIK, ADAEAAEMEAED aAy.

AABIHFAH HOTUXKeAepre CyMeHe OTbIPbIM, Ka3ak, TIAIH e3re TiAAI KeNMOAEHMETTI OpTasa OKbITYAbIH,
>KaHa oKy GaFAapAamMachiH 83ipAey KO3AEATeH. 3epTTeyre canaAblK, XoHe CaHAbIK, 9AiCTEpAi OipiKTipeTiH
apaAac 3epTTey 9AICi KOAAAHBIAAbL. ATan anTKaHAQ, LeTeA a3amaTTapblHa KOAAAHBICTaFbl Ka3ak, TiAiH
OKbITy 6arAapAamachl TypaAbl CaHAbIK, AEPEKTepAi >KMHay MakcaTbiHAQ Hapxo3 yHuBepcuteTi meH
Kasak-bpuTaH TeXHMKaAbIK, YHUBEPCUTETIHIH, 50 CTyAeHTiHe cayaAHama XXYPri3iAai.

TyHiH ce3aep: XaAblKapaAblK, TafbiAbiIMAaMa, «boaallak» GarAapAamachl, Kasak, TiAIH OKbITy
GarAapAamachl, apasac 3eptrey aaictepi, MELP kypcrapbi.
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Mer/\upOBaHue Y‘-IeﬁHbIX nporpamm AAst UHOCTPAHHbIX 513blKOB:
UCCACAOBAHUSA MEXAYHAPOAHbDIX CTAXKUPOBOK U pa3pa60TKu nporpamm

B craTbe paccMaTpMBaEeTCcsl, Kak Mporpammbl CTaKMPOBOK CMOCOBCTBYIOT rAOGAAbHOMY MapTHep-
CTBY, KyAbTYPHbIM OOMEHaM U PAa3BUTUIO YEAOBEYECKOr 0 MOTEHLIMAA], C YIOPOM Ha NpakTuKy Minnesota
English Language Program (MELP) no paspaboTke apanTMBHbIX MpoOrpamm 06yuYeHUs MHOCTPaHHbIM
a3blkam. MccaepoBaHME AEMOHCTPUPYET BaXKHOCTb CTAXKMPOBOK B 000raLieHNM S13bIKOBbIX MPOrpamm U1
NMOAYEPKUBAET, KaK COTPYAHUUYECTBO MEXKAY MEXAYHAPOAHBIMU YHUBEPCUTETAMM CMOCOOCTBYET YAYY-
LIeHMIO y4eBHbIX Mporpamm. ITOT MOAXOA HAMPABAEH HA AYULLYIO MOATOTOBKY CTYAEHTOB K PEAAbHOMY
00LIeHNIO, CMOCOOCTBYS S3bIKOBOMY MACTEPCTBY M MEXKKYAbTYPHOMY B3aMMOMOHUMAHMIO.

B cTaTbe OCHOBHOE BHMMaHMe yAEASeTCS NepeAOBOMY OMbITY MMHHECOTCKOM NPOrpaMMbl aHMAMIA-
ckoro g3bika (MELP) no paspaboTtke y4yeOHbIX MporpaMm MpernoAaBaHms MHOCTPAHHBIX 3bIKOB, aAar-
TUPYEMbIX K Pa3AMYHbIM KOHTEKCTaM.

LleAblo nccaepoBaHMg 9BASETCS M3ydeHue nporpamm g3bikoBbix KypcoB UMN m KBTY n aHaam3
AAHHbIX OMpoCca, KOTOpble MPeAOCTaBUAM CTAaTUCTUUECKME AQHHblE AAS KOAMYECTBEHHOM OLLEeHKM Bbl-
SIBAEHHbIX 0COOEHHOCTEN M HEAOCTATKOB, CNOCOBCTBYS 6oaee rAyBOKOMY MOHMMAHMIO BOMPOCOB MC-
CAEAOBAHMSI.

Ha ocHoBe MOAyYeHHbIX Pe3yAbTaTOB LleAb COCTOMT B TOM, UTOObI pa3paboTarh HOBYIO yueOHYI0
nporpamMmy AAs MpernoAaBaHUsl Ka3axCKoro s3blka HEHOCUTEASIM S3blka B MYAbTUKYAbTYPHOWM CpeAe.
B nccaeaoBaHMM NPUMEHSETCS CMELLAHHBIN MOAXOA, COYETAIOLWMIA KaUeCTBEHHbIE M KOAUYECTBEHHbIE
METOAbI AAS BCECTOPOHHEIO M3yYeHMs LieAei MCCAeAOBaHMs. B yacTHocTH, cpean 50 CTyAeHTOB YHU-
BepcuTeTa Hapxo3 (Hapxo3) u KasaxcraHcko-bputaHckoro texHuueckoro yHueepcuteta (KBTY) 6bia
NpoBeAeH OMpocC C LEeAblo c6opa KOAMUECTBEHHbIX AQHHbIX O BOCMPUSATMU CyLLECTBYIOLWen yueOHOM

NpOorpammbi.

KAtoueBble CAOBa: MEXAYHAPOAHAs CTaXKMPOBKA, Nporpamma «boaauiak», nporpamma obyueHus
Ka3aXCKOMYy $13blKY, CMeLlaHHble MeTOAbl UCCAEAOBaHMs, CTPYKTypa Kypcbl MELP.

Introduction

The increasing internationalization of higher ed-
ucation has necessitated the development of inclu-
sive and culturally diverse curricula (Haigh, 2002:
49-66). This transition requires a framework for
change that incorporates faculty expertise in mul-
ticultural and global education (Morey, 2000: 25-
39). The rise of the knowledge-based economy has
further emphasized the need for global competence,
leading to a shift from teacher-centered to student-
centered learning (Mok, 2010: 403-410). However,
this diversity can also lead to conflict, highlighting
the importance of intercultural and interreligious
education (Gill, 2016: 483-500). Internationalizing
higher education, mainly through partnerships with
international universities, has been shown to have
significant benefits. These include socio-economic
returns, the promotion of change (Horta, 2016: 230-
239), and preparing graduates for the demands of
society, the economy, and the job market (Jeptoo,
2012: 365-372). The massification and marketiza-
tion of higher education have further accelerated the
need for such partnerships, with universities forming
alliances to compete in an increasingly globalized
world (Chan, 2004: 32-55). Moreover, international

collaborations can positively impact learning-cen-
tered curricula, teaching practices, and scholarship
initiatives (Hubball, 2011: 35-47). These programs
allow students to develop a deeper understanding
of global issues and build international professional
networks, ultimately preparing them for the global
labor market. Research consistently shows that stu-
dents who participate in internships abroad gain
enhanced linguistic skills and a deeper understand-
ing of cultural nuances, communication styles, and
professional expectations (Kinginger, 2002: 58-73;
Gu, 2015: 947-970; Franklin, 2010: 169-190). In-
deed, some studies have demonstrated that the most
successful students in learning a second or foreign
language excel not only in the technical aspects of
the language but also in their ability to participate in
intercultural interactions with communicative com-
petence (LaScotte, Peters, 2021: 55-71). Further-
more, the skills and knowledge gained from these
experiences are highly valued by employers, mak-
ing study abroad a priceless asset for career success
in the global marketplace.

This study explores the role of the international
internship program by Bolashak in enhancing schol-
ars’ cultural competence, global career adaptabil-
ity, and cultural intelligence. Bolashak is a flagship
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scholarship program initiated by the government of
Kazakhstan in 1993. It aims to sponsor talented Ka-
zakhstani youth to pursue higher education abroad
in leading universities worldwide. The program has
fostered academic excellence, promoted cultural
understanding, and nurtured global perspectives
among Kazakhstani students. Participants of the Bo-
lashak program typically undergo academic train-
ing, engage in cross-cultural experiences, and devel-
op proficiency in foreign languages. Some scholars
emphasized adjusting the program to the country’s
economic needs, selecting high-quality destination
institutions, ensuring transparency, and providing
reasons for recipients to return home (Sagintayeva,
Jumakulov, 2015: 21-23). A. Del Sordi explored
the program’s role in promoting development and
authoritarian stability (Del Sordi, 2018: 215-231);
Bokayev examined the program’s effect on mitigat-
ing brain drain, observing that although numerous
graduates desire to contribute to the development
of their home country, they express dissatisfaction
with the wage levels available in Kazakhstan (Bo-
kayev, 2020: 25-35). These studies collectively sup-
port the program’s approach to promoting linguistic
diversity and proficiency among its participants.

The paper examines the influence of internation-
al internship programs, particularly “500 scholars”
by the Bolashak program, on designing language
courses. It studies how this program impacts the
language curricula by improving students’ language
skills to meet the needs of global communication
and professional standards. This study is essential
and original because it provides an overview of how
Bolashak’s international internship program, “500
Scholars”, could influence the design of language
course curricula. By exploring this program’s pros-
pects, the research generates its potential impact on
shaping language education frameworks.

Materials and methods

The research question regarding the course cur-
riculum is: “How do international internship pro-
grams contribute to redesigning a course curricu-
lum?” Some possible cautions need to be discussed
and scientifically determined by conducting research
in the field. Participating in the Bolashak program
and studying the course designs at the University of
Minnesota was uniquely positioned to investigate
how observations from a renowned institution’s cur-
riculum can be adapted to enhance language educa-
tion in Kazakhstan.

As a primary outcome of the internship re-
search agenda, this article aims to analyze the gaps,
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strengths, and limitations of the existing Kazakh
language course curriculum for non-native speak-
ers. It seeks to identify areas for improvement by
comparing it with the language course curricula at
the UMN.

To address the curriculum content-based issues,
the following research objective stages were out-
lined:

- to study the UMN’s approach to designing for-
eign language teaching curricula tailored to multi-
cultural settings.

- to critically analyze the gaps, merits, and short-
comings of the current Kazakh language curriculum
for non-Kazakh speakers by benchmarking it against
the UMN’s language curricula and identify potential
areas for enhancement.

- to develop a new Kazakh Language course
curriculum for beginner-level learners.

The study adopts a mixed-methods approach,
combining qualitative and quantitative methods, to
comprehensively investigate the research objectives.
A mixed-methods research approach is well-suited
for this comprehensive investigation (Turner, 2017:
243-267). This approach is convenient in primary
care research, where it has been used to develop
quantitative instruments from qualitative data and to
converge information (Creswell, 2004: 7-12). In the
longitudinal research, integrating mixed methods is
complex and offers a constructive means of inves-
tigating changing phenomena (Clark, 2015: 297-
319). Precisely, 50 students from Narxoz and KBTU
were surveyed to gather quantitative data on percep-
tions of the existing curriculum. The analysis of this
survey data provided statistical evidence to quantify
identified gaps and shortcomings, contributing to a
deeper understanding of the research questions.

Literature review

The linguistic policy in Kazakhstan, which ele-
vated Russian to the status of a primary language, has
significantly impacted the country’s linguistic land-
scape. This policy was influenced by several factors,
including the need for inter-ethnic communication
and the perceived prestige of Russia (Terlikbayeva,
Menlibekova, 2021: 12-22). As C. Lee highlights,
the conciliatory language policies implemented in
Kazakhstan, such as the compromise of language
titles and the soft policy on language requirements,
have played a crucial role in maintaining interethnic
relations (Lee, 2004: 101-116) However, J. Smagu-
lova states that the policy of Kazakhization, aimed
at promoting the Kazakh language, has faced chal-
lenges, including the need to balance the linguistic
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needs of the population (Smagulova, 2008: 440-
475). Despite these challenges, ethnic Russians in
Kazakhstan have generally shown a neutral attitude
toward using the state languageto

The legacy of Soviet language policies continues
to shape language learning patterns in post-Soviet
Kazakhstan, with many individuals from Russian-
speaking backgrounds showing an interest in learn-
ing Kazakh to reconnect with their cultural heritage
or adapt to changing societal dynamics. The chang-
ing language balance influences this interest in the
country, particularly the shift from Russian to Ka-
zakh as the medium of instruction in schools (Fier-
man, 2006: 98-116). The role of language in shaping
ethnic identity and the management class in the Ka-
zakh Autonomous Soviet Socialist Republic is also
highlighted by D. Amanzholova (Amanzholova,
2018). Despite the high Russian knowledge level
among ethnic minority groups, there is a generally
positive attitude toward learning Kazakh (Zharkyn-
bekova, 2015: 289-314). These findings indicate the
complex interplay of historical, cultural, and politi-
cal factors in language learning and identity in Ka-
zakhstan.

Kazakhstan keeps its position as a key player
on the international stage by improving its language
competency, particularly in Kazakh. The Kazakh
language is crucial in preserving and broadcasting
cultural heritage and values. It is an essential me-
dium through which the core values of Kazakh cul-
ture, such as traditions, hospitality, and language,
are expressed (Kuzembayeva, Dmitryuk, 2022:
58-62). This is evident in the linguistic and cultural
significance of numerals in the Kazakh language,
which contain national codes and help the younger
generation respect their history and culture (Ayapo-
va, 2023: 27-33). Furthermore, translating Kazakh
literary works into other languages serves as a com-
munication strategy for representing the national
culture globally, underscoring the language’s pivot-
al role in facilitating cultural exchange (Akkaliyeva,
2021: 5-13).

The Kazakh language is being taught in diverse
cultural settings nationwide and abroad, focusing
on multilingual education and developing lingua-
cultural competence. Yeskeldiyeva declares that the
implementation of teaching multiple languages, in-
cluding Kazakh, Russian, and English, is a crucial
aspect of this effort (Yeskeldiyeva, Tazhibayeva,
2015: 56-64). Developing lingua-cultural compe-
tence is essential for successful language learning
and intercultural communication (Nurzhanova,
2014: 532-537). The goal is for the entire population
to be proficient in Kazakh, with high proficiency in

Russian and English as well (Zhumay, 2021: 56-62)
Promoting multilingual content in teaching the
Kazakh language is a vital aspect of the curriculum,
focusing on developing communicative language
skills and incorporating various languages into the
education system. This approach is supported by a
student-centered methodology, which emphasizes
practical application and interaction in a multilingual
environment. The lingua-cultural cognitive method
has been proposed as a universal model for teaching
languages in a multicultural area, focusing on inter-
cultural communicative competence (Kunanbayeva,
2018: 1-10). However, M.A. Klyshbekova stated
that there is a need for English language teachers to
embrace multilingual practices, such as pedagogical
translanguaging, in their classrooms.

The growing interest in studying the Kazakh
language among diverse learners necessitates a re-
evaluation of the language curriculum (Naraliyeva,
2015: 347-355). This is particularly important in
the context of the ongoing modernization of the
education system in Kazakhstan (Bekishev, 2013:
594-603). The country’s focus on trilingualism,
emphasizing Kazakh, Russian, and English, further
accentuates the need for a comprehensive and adapt-
able language curriculum (Gerfanova, 2018: 735-
745). The role of the 4C-based approach in teaching
the Kazakh language is also highlighted, empha-
sizing the development of student’s critical think-
ing and independent learning skills (Berkinbayeva,
2023: 81-95). These judgments collectively mark
the importance of embracing diversity and adapting
to the changing needs of language learners in Ka-
zakhstan’s language education system.

A comparison of the UMN language course cur-
ricula with the task of designing a Kazakh language
course model can draw relevant comprehensions
from existing research. G. Nurbekova emphasized
the importance of new technologies in teaching
word formation in the Kazakh language, suggesting
a focus on interactive methods (Nurbekova, 2018:
273-289). K. Yessenbekova highlights the challeng-
es and benefits of English as a Medium of Instruc-
tion (EMI) in Kazakhstani higher education, sug-
gesting a need for quality assurance in EMI policy
(Yessenbekova, 2022: 141-159). D. Jantassova pro-
poses an integrative approach to teaching English,
Kazakh, and Russian languages in technical univer-
sities, which could inform the design of a multilin-
gual language course (Jantassova, 2015: 136-141).
These studies collectively suggest the potential for a
technology-enhanced, multilingual, and dictionary-
focused approach in designing a Kazakh Language
course model.

191



Modeling foreign language curriculum: international internship research and program development

Results and discussion

A survey was conducted with a mid-sized sam-
ple of students to collect quantitative data regarding
their perceptions of the existing curriculum and its
effectiveness. The analysis’s findings were derived
from studying the survey responses of 50 potential
learners—international students at two universities in
Kazakhstan: Narxoz and KBTU. Statistics were pro-
vided to support the research findings and quantify
the identified gaps and limitations in the curriculum.

Question 1 (Figure 1). According to the survey
results on the current curriculum, 32% of respon-
dents are neutral, indicating that it meets basic ex-
pectations but does not excel. However, there is an
evident discontent rate of 40%, and others perform
a 28% satisfaction rate. This highlights the grow-
ing negative perceptions among students, empha-
sizing the need for improvements. To address these
concerns, it is recommended to actively involve

HOW SATISFIED ARE YOU WITH THE
CURRENT COURSE CURRICULUM?

students in the development process to gather de-
tailed feedback, review and revise the curriculum,
improve course materials and practical applications,
and increase overall satisfaction.

For the second survey question (Figure 2), the
most valuable aspects of the current course curricu-
lum were cited by 30% of respondents when rank-
ing teaching methods, followed by 24% relevance
to specific applications and 20% value assessment
methods. While 14% of respondents found the con-
tent helpful coverage, 12% saw nothing in the cur-
riculum valuable. These results indicate that while
teaching methods and practical implications are
strong, there are areas for improvement, particu-
larly in content and addressing disaffected minor-
ity issues. Feedback points to the need for a more
informed, diverse, and inclusive curriculum that al-
lows for deeper exploration of specific topics and
skills and incorporates a variety of teaching methods
to enhance student engagement and learning.

u Very satisfied u Satisfied

B Dissatisfied

u Neutral

H Very dissatisfied

Figure 1 — Statistics to the question: How satisfied are you with the current course curriculum?

B Nothing ®Relevance to real-world a

What aspects of the current course
curriculum do you find most
beneficial?

Question

0 5

lications M Assessment methods M Teaching methods ® Content coverage

15

15 20

number of respondents

Figure 2 — Statistics to the question: What aspects of the current course curriculum do you find most beneficial?
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Regarding the statistics for the third question,
the survey on curriculum changes showed that 40%
of respondents wanted more practical and authentic
applications, 22% wanted to introduce different per-
spectives and content, and 18% wanted to focus more
on specific issues. In addition, 16% of respondents

prefer different learning methods, such as hands-on
activities and group projects. Only 4 percent of stu-
dents are satisfied with the current curriculum and
do not want any changes. These results indicate that
students prefer practical application, inclusiveness,
and interactive learning in their curricula.

What changes would you like to see in the course curriculum to meet your
academic or professional needs?

More practical/real-world applications
1 Greater emphasis on specific topics or skills
I More diverse perspectives or content representation
= Different teaching methods (e.g., more hands-on

activities, group projects)
= Nothing

Figure 3 — Statistics to the question: What changes would you like to see
in the course curriculum to meet your academic or professional needs?

Indeed, survey respondents provided help-
ful information about teachers who believed the
course curriculum could be improved to better
match their academic or professional experience.
These findings are critical for informing curricu-
lum development efforts to enhance the overall
quality and relevance of the educational experi-
ence for students. By addressing identified areas of
improvement, curriculum developers at academic
institutions can better manage student leadership
and expectations, ultimately creating a more effec-
tive and engaging learning environment. The sur-
vey helped to determine how students and teach-

ers perceive the curriculum and its effectiveness.
Quantitative data collection allowed us to evaluate
some of the findings and data, providing statistical
evidence to support the scope of the study. This
tool helps guide efforts to improve research valid-
ity and expand research areas.

The survey’s final question asked respondents
whether they would be willing to participate in fo-
cus groups and discuss the strong and weak points
of the existing curriculum. Eight of the fifty respon-
dents agreed to continue interviews and meetings in
focus groups. Certain sections arrange the research
findings (Table 1):

Table 1 — Respondents’ comments on the Kazakh course curriculum

Segments

Quotations

Strong points

Well-designed educational
materials (n=2)

“The materials were well chosen according to our level of language proficiency, which allowed
beginners like me to learn language concepts more quickly and move forward more effectively.

Complex development of
language skills (n=3)

«The course effectively integrates all four language skills — speaking, listening, reading and
writing — into the curriculum, focusing more on real communication than memorizing the rules.»

Weak points

(n=5)

Lack of Real-Life Application | «By the end of the course, many of us were still having difficulty communicating and understanding
effectively in real social settings, which was a bit frustrating.»
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Continuation of the table

Segments

Quotations

Insufficient Cultural Depth
(n=4)

«The opportunities to truly immerse myself in Kazakh customs and etiquette were limited, making
it difficult to delve in the language and culture fully.»

Inadequate Multicultural
Adaptation (n=7)

«The curriculum seems to be geared mainly towards Russian-speaking learners, which left those
from other linguistic backgrounds feeling a bit overlooked and unsupported.»

Outdated Structure (n=3)

“The curriculum seems out of touch with current social trends and does not fully meet the diverse
academic needs of students from different communities, leaving some of us feeling left out.”

The current Kazakh Language Course Curricu-
lum for Al learners has been identified as lacking
in practical communication skills, which leaves stu-
dents struggling with real-life communication by
the end of the course. While the course effectively
integrates the four language skills, it falls short in
developing well-rounded fluency. The course does
not apply to the needs of learners from different lin-
guistic and cultural backgrounds and strongly em-
phasizes the Russian-speaking environment. This

oversight is flawed because it does not consider the
learners’ level of first language (L. 1) proficiency and
the diverse academic demands of students in higher
education. The curriculum is outdated and does not
meet the modern needs of society.

Furthermore, respondents were invited to share
personal views on possible changes to the course
curriculum. This open-ended approach allowed re-
spondents to provide detailed feedback to inform
future curriculum development efforts (Table 2).

Table 2 — Respondents’ comments on the development of Kazakh course curriculum

Segments

Quotations

Flexibility and structure (n=5 | «The scheduling of assignments and exams must also be more flexible.»

relevance (n=06)

Interdisciplinary and industry | «I believe incorporating interdisciplinary perspectives into the learning process could enrich the
learning experience and better prepare students for diverse career paths.»

«Keeping course content up-to-date and matched with current industry trends would benefit from
collaborating with relevant experts.»

Diversity and inclusion (n=5) backgrounds.»

educational experience.»

«To present a deeper understanding of the topic, it is vital to include voices from different

«Incorporating more diverse readings and resources into the curriculum would enhance the

Interactive learning (n=7)

«One suggestion [ have for future changes is the implementation of more interactive learning
opportunities, such as virtual simulations or case studies.»

The interview’s initial objective was to compre-
hensively evaluate the existing curriculum structure
to identify its strengths, weaknesses, and potential
areas for improvement. There is an urgent need to
adapt and expand the curriculum to accommodate
learners with different linguistic backgrounds, pro-
viding a more inclusive and relevant approach to
language teaching. The curriculum needs more
interactive activities like role-playing and deeper
cultural immersion to improve proficiency. Enhanc-
ing the focus on real-world speaking and listening,
alongside greater exploration of Kazakh culture,
could significantly improve student outcomes.
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The survey and interview results establish effec-
tive awareness of areas where respondents believe
improvements can be made to the course curriculum
to better correlate with their academic or profes-
sional needs. These findings are crucial for inform-
ing curriculum development efforts to enhance the
overall quality and relevance of the educational ex-
perience for students.

The language course curricula from UMN and
KBTU were compared as part of the mixed-meth-
ods study. The focus was on the Kazakh language
curriculum at KBTU, which is tailored explicitly
for non-native speakers at the Beginner level (A1)
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and emphasizes first-year students in the English
department. The curriculum focuses on practical
communication over lectures, integrating speaking,
listening, reading, and writing tasks. In-class assess-
ments, home assignments, and independent projects
help identify gaps and track progress. Midterms
and finals assess students’ comprehension through
diverse tasks. While the curriculum effectively de-
velops basic language skills, it emphasizes foster-
ing practical proficiency, allowing students to utilize
Kazakh for communication and cognitive purposes
in real-life contexts (Dosmambetova et al., 2016:
268).

Exploring the language course curricula at
UMN in parallel with creating a Kazakh language
course model offers a rich source of cognition and
inspiration. One notable aspect is the UMN’s atten-
tion to catering to learners from varied linguistic
backgrounds, which enhances accessibility. Exam-
ining three language course outlines, we can delve
into their fundamental elements: structure, teaching
methods, cultural integration, assessment strategies,
and adaptability. MELP integrates cultural compe-
tence and effective communication across various
social and academic contexts. The program is de-
signed to improve essential speaking, writing, read-
ing, and listening skills through sequential tasks.

Table 3 — Graded activities and assessments of the courses

Focusing on systematic program development, in-
cluding needs analysis and assessment, ensures that
students build upon their skills and knowledge to
succeed academically and professionally.

In an oral language lesson, intermediate students
work with the book Pathways 2: Listening, Speak-
ing, and Critical Thinking (Fettig, 2018: 228) and
the corresponding online book from National Geo-
graphic Learning. The semester includes five mod-
ules, each ending with a unit test assessing skills
such as dictation, vocabulary, pronunciation, listen-
ing comprehension, and other aspects covered by
the module. Two oral exams are conducted with the
teacher, midterm and final, in which students can
demonstrate their general knowledge of the English
language. Over the semester, students complete three
presentations and participate in two graded discus-
sions while working in groups with their classmates.
An essential part of the course is community par-
ticipation: students are expected to use English not
only in the classroom but also outside it, interacting
with native or fluent English speakers, discussing
various topics, and completing tasks associated with
such meetings. Additional homework assignments
include online workbook exercises (MyELT), vo-
cabulary review, listening and speaking, and other
lesson preparation tasks.

The Kazakh Language for International Students Intermediate Oral Skills Course
elementary (A1) by KBTU by MELP, University Of Minnesota
Assessment Points Assessment Grade
In-class assessment 5% o
- — Unit Listening Tests (5 units) 35%
g 0 Participation 5%
% § Homework (TSIS) 5% Major Speaking Assignments 35%
Sz SIS 5% (Presentations, Graded Discussions) °
Midterm assessment 15% Midterm and Final Oral Exam
Total 30% (In-person oral exams) 10%
In-class assessment 5% Homework and In-Class
Participation 5% Assignments 15%
. Homework (TSIS) 5% (Biweekly Speaking/ Listening
‘é‘ = SIS 5% MyELT (online workbook)
[ee]
% é Midterm assessment 1024 Weekly Personal Vocabulary list
Sz Total 30% Other Homework as assigned)
- Exam (Listening, Reading, Writing, Community Involvement o
( Spfaking) ¢ : 40% (Plans and Reflective assignments) 3%
Final = MT1 (30+ MT2(30 +Exam(40) 100% Final 100%
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Table 3 outlines the structured evaluation of
student performance throughout the course, de-
tailing the weightings of various assessments and
calculating the final grade. The two courses ex-
hibit distinct differences in their graded activities
and assessment methods. The Kazakh Language
for International Students — Elementary (A1) by
KBTU assesses students based on components
such as in-class assessment, participation, home-
work (TSIS), SIS with midterm exams, and a
final exam contributing to the overall grade. In
contrast, the Intermediate Oral Skills Course by
MELP at the UMN employs a more diverse ap-
proach, incorporating listening five-unit tests,
speaking assignments, midterm and final oral as-
signments with the instructor, biweekly speaking
and listening assessments, weekly personal vo-
cabulary lists and additional assigned work in ac-
companying with community involvement reflec-
tive assignment, all of which factor into the final
grade calculation.

Furthermore, both courses culminate in a final
exam; the UMN’s course integrates ongoing as-
sessments throughout the semester, promoting con-
tinuous skill development and student engagement.
Overall, both approaches offer comprehensive eval-
uations of student performance but differ in their
focus and the scope of assessment activities. MELP
offers a comprehensive curriculum to cater to stu-
dents’ language learning needs and requirements.
This approach aligns with the systematic program
development model proposed by Brown (1994),
which encompasses needs analysis, goal-setting,
testing, material selection, teaching methodologies,
and program evaluation.

Conclusion

Following an in-depth analysis of student needs,
educational frameworks, and language teaching ob-
jectives, it became evident that a new course struc-
ture is required for teaching the Kazakh language
to non-native speakers. The research uncovered sig-
nificant issues within the current Kazakh language
curriculum.

The program’s primary shortcomings were
identified, including its failure to accommodate the
diverse linguistic backgrounds of students in multi-
cultural settings. The textbooks, multimedia materi-
als, and program structure do not consider students’
first language knowledge, leading to a lack of inclu-
siveness and efficiency. The curriculum is outdated
and mainly targets Russian speakers, failing to meet
the needs of students who speak other languages.
By comparing the current curriculum with The Lan-
guage Courses Program, opportunities for enhanc-
ing the Kazakh language course’s effectiveness and
relevance were explored.

The findings highlight the critical need for a new
course structure that addresses identified weakness-
es and adapts to the evolving needs of students and
society. The latest model should prioritize inclusiv-
ity, cultural sensitivity, and alignment with mod-
ern educational practices and language acquisition
goals. This research was supported by the Bolashak
international scholarship program, which allowed
Kazakh scientists at CEHD to immerse themselves
in innovative educational methods at UMN fully.
Upon their return to Kazakhstan, they will use their
new knowledge to enhance curricula, fostering
global collaboration and the exchange of ideas.
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