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ENHANCING ENGLISH LANGUAGE LEARNING
THROUGH INNOVATIVE PEDAGOGICAL APPROACHES:
THE POWER OF SCRIPT-BASED
AND IMPROVISATIONAL DRAMA

il

The article explores the integration of innovative pedagogical methods in teaching English as a sec-
ond language, focusing on the implementation of script-based and improvisational drama techniques.
Developed by Muhammet Cagn Giizel at the University of California, the USA these methods aim to
enhance learners’ oral proficiency, motivation, and creativity. The study outlines techniques such as the
“Hotline”, “Yes, and”, “Object + Yes, and”, and the “PechaKucha” presentation format, which foster
active participation, critical thinking, and spontaneous communication. By incorporating these dynamic
strategies, students engage in real-life conversational scenarios, develop their language fluency, and
strengthen their non-verbal communication skills. Additionally, the use of customized tongue twisters
helps to improve pronunciation, addressing specific phonetic challenges faced by learners from differ-
ent linguistic backgrounds. The findings suggest that these drama-based approaches create a supportive
and stimulating environment, leading to significant improvements in students’ confidence, collaborative
skills, and language proficiency. This study highlights the importance of creativity and interaction in
language learning, proposing these innovative techniques as effective tools for modern English language
education.

Key words: English language learning, innovative teaching methods, script-based and improvisa-
tional drama, oral proficiency, pedagogical technology, language fluency, pronunciation, active learning.
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MHHOBaLMSIABIK MEAArorMKaAblK, TOCIAAEP apKbIAbI
AFbIALLBIH TiAIH OKbITYAbI XETIAAIPY:
CLIeHapUHi XKOHEe MMIPOBU3ALMSIABIK, ADaMaHbIH, KYLUi

Makanaaa aFbIAWbIH TiAIH eKiHWIi TiA peTiHAe OKbITYAaFbl MHHOBALMSIABIK, MEAArormKaAblk,
SAICTEPAIH, MHTErpaumscbl 3epTTeAin, CUeHapui Heri3iHAEeri >KeHe MMMPOBU3ALMSABIK, APaMaAbIK,
aaicTepre 6aca Hasap ayaapblrasbl. Kaamdophus yHmsepcutetiHae (Assuc, AKLL) Myxammer
Yarpbl [y3eAa o3ipAereH OYyA SAICTEp CTYAEHTTEPAIH aybl3lla COMAEYiH, MOTMBAUMSCbIH >KSHe
LblFapMaLLbIAbIFbIH apTTbipyFa OafFbiTTaAraH. 3epTrey OeACeHAl KaTbiCyAbl, CbiHM OMAAyAbl >koHe
AAbIHABIKCbI3 KEHETTEH narnaAa 60AFaH KapbIM-KaTbIHACTbl AambITy yiiH «Hotline», «Yes, and», «Object
+ Yes, and», «PechaKucha» npeseHTaums niwimi cuskTbl aaictepai cunattanabl. OCbl AMHAMUKAADIK,
cTpaTermsAapAbl >Ky3ere acblpy apKblAbl CTYAEHTTEP LbIHAMbl ©6MIpAEri CerAecy cLeHapuiAepimeH
TaHbICaAbl, TIAAE €pPKiH COMAEYAI AaMbiTaAbl >koHe BepbasAbl eMeC KapbiM-KaTblHAC AaFAblAApPbIH
HbiFanTasbl. COHbIMEH KaTap, GerMiMAEAreH >KaHbIATMAWTAPAbI KOAAAHY SPTYPAI TiA TONTapbIHAAFbI
CTYAEHTTEpPAE Ke3AeceTiH epekwe (OHETUKAAbIK, KMbIHABIKTapAbl KO  apKblAbl  AMTbIAbIMADI
akcapTyFa KemeKTeceai. 3epTTey HOTMXKEAepi KOpCeTKEHAEN, OYA ApamMara HerispeAreH Taciaaep
CTYAEHTTEPAIH CEHIMAIAITIH, bIHTBIMAKTACTbIK, AAFABIAAPbIH YKOHE TIAAIK KY3bIPETTIAIriH aiTapAbIKTan
YKaKCapTyFa OKEAETIiH KOAAQYLLbI KOHE bIHTAaAAQHAbBIPYLUbI OpTa >KacalAbl. ByA 3epTTey TiA yipeHyae
LUbIFapMalLbIAbIK, MEH ©3apa 9PEKETTECTIKTiH MaHbI3AbIAbIFbIH KOPCETEAT, BYA MHHOBALMSIABIK, SAICTEPAI
Ka3ipri 3aMaHfbl aFbIALLbIH TiAIH OKbITYAbIH TUIMAI KYPaAAQpbl PeTiHAE YCbIHAADI.

TyiiH ce3Aep: aFblAWbIH TIAIH OKbITY, OKbITYAbIH MHHOBAUMSIABIK ©AICTEPI, CLEHAPUA >KSHe
MMMPOBM3aLMSIABIK, APaMa, aybl3lla COMAeY, NeAarorMKaAblK, TEXHOAOTUSAAAP, EPKiH COMAEY, alTbIAbIM,
GeACeHA] OKbITY.
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V/\queuue U3yvyeHus AHIAMIMACKOro si3blka
C NMOMOLLbHO UHHOBALLIMOHHbIX NMeAarorm4eckmx noAxoAo0B:
CHUAQA CUEHapusa U MMI'IpOBM3aLI,MOHHOﬁ ApPamMbl

CTaTbsl MCCAEAYET MHTEMPALMIO MHHOBALIMOHHBIX MEAArOrMYECKMX METOAOB B OOYYEHUM aHMAMIAC-
KOMY $13blKy KaK BTOPOMY, C aKLIEHTOM Ha MCMOAb30BaHNE METOAOB OCHOBAHHOM Ha CLEHapuu U UMM-
POBM3ALMOHHON Apambl. PaspaboTaHHble Myxammetom Yarpbl [o3eaem B KaAnMOpPHUIICKOM YHMBEP-
cutete (CLLIA), 3T METOAbI HanpaBA€EHbl HA MOBbILLEHWE YCTHOM peun, MOTMBALMM U KPEATMBHOCTM
yuaumxcs. B nccaeaoBaHnm onucbiBaloTCsl Takne MeToabl, kKak «Hotline», «Yes, and», «Object + Yes,
and» 1 chopmat npeseHtaumn «PechaKucha», koTopble cnoco6CTBYIOT aKTMBHOMY y4acTUIO, Pa3BUTUIO
KPUTUYECKOrO MbILIAEHUS W CMOHTAaHHOMY OOLLEeHMI0. BHeApss 3T AMHamMyeckue cTpaTternu, yda-
LMecs BOBAEKAIOTCS B peaAbHble Pa3roBOPHbIE CLiEHApMM, pa3BMBAIOT GErAOCTb S3blKa M YKPEnAsIoT
HaBblKM HeBepbaAbHOro obuieHns. Kpome Toro, MCMoAb30BaHWe aAanTUPOBAHHBIX CKOPOrOBOPOK MO-
MOraeT YAYULIMTb MPOM3HOLLIEHWE, YCTPaHss crieumduryeckmne hoHeTUYecKe TPYAHOCTH, C KOTOPbIMU
CTaAKMBAIOTCS y4alllMecs M3 pasHbiX S3bIKOBbIX rpymnmn. Pe3yAbTaTbl MCCAEAOBAHUS MOKA3bIBAIOT, UTO
3TW OCHOBAHHbIE Ha APame MOAXOAbI CO3AQIOT MOAAEPIKMBAIOLLYIO M CTUMYAMPYIOLLYIO CPEAY, UTO Mpu-
BOAMT K 3HAUYMTEABHOMY YAYULLEHWMIO YBEPEHHOCTU CTYAEHTOB, MX HaBbIKOB COTPYAHMYECTBA W 93bl-
KOBOW KOMMeTEeHLMN. ITO NCCAEAOBAHME MOAYEPKMBAET BXKHOCTb KPEATMBHOCTU U B3aUMOAECTBUS
B M3YUeHWW $i3blka, MpeAAarast 3TM MHHOBALMOHHbIE METOAbl Kak 3(h(DeKTUBHbIE MHCTPYMEHTbI AASI

COBPEMEHHOro 00yUeH st aHTAMIMCKOMY S3bIKY.

KAtoueBble cA0Ba: 06yUEHME aHIAMICKOMY $I3bIKY, MHHOBALLMOHHbIE METOAbBI 06YU€eHUsl, CLIEHAPHIA
M UIMMNPOBM3ALMOHHAs ApamMa, YCTHast pedb, MeAArormyeckmne TEXHOAOrMK, 6ErA0CTb peyun, Mpom3HoLLe-

HWe, aKTMBHOE 00yueHue.

Introduction

The English language is a language of commu-
nication. We hardly ever imagine a communication,
especially on international platforms without the
English language, because it’s a central language of
international affairs. Therefore, there is a huge de-
mand of learning the English as a second language.
But the learning process isn’t an easy path, that’s
why teachers, educators are designing different plat-
forms and method for learning and teaching both for
teachers and students as well. Nowadays, innovative
technologies and pedagogical innovations come to
assistance to accelerate the process of teaching and
learning as well.

The term “technology” first appeared in foreign
countries between 1904 and 1950, and it was associ-
ated with the use of technological tools and teaching
programs in the pedagogical process. Technology
refers to the set of methods for processing, prepar-
ing, or altering the shape, properties, or form of raw
materials or semi-finished products during produc-
tion to obtain a final product (Sanai, 2005: 48). And
our attention is paid on educational/learning tech-
nology or pedagogical technology that refers to a
set of methods used by the teacher, enabling the
achievement of lesson objectives with maximum ef-
ficiency in the shortest possible time.

The term “learning technologies” (or pedagogi-
cal technologies) is used to refer to the set of teach-
er’s techniques (methods of scientific organization
of their work), through which the objectives of the
lesson are achieved with maximum efficiency in the
shortest possible time (Workshop on the methodol-
ogy of teaching foreign languages, 2020: 72).

V. Bespalko defines ‘“pedagogical technolo-
gy” as the design of a specific pedagogical system
implemented in practice, while the methods and
techniques used in accordance with pedagogical
conditions are merely its components. It is the or-
ganizational and procedural design (algorithm) for
implementing the educational process using con-
tent-based techniques (Bespalko, 1995).

Additionally, B.T. Likhachev states that “peda-
gogical technology is not a rigid, unchanging me-
chanical structure, but rather the core of the con-
stantly evolving interaction between the student and
the teacher, a content-organizing framework” (Likh-
achev, 2010). He further explains that the essence
of pedagogical technology is to create the necessary
conditions for the development of creative abilities.

According to G.M. Kussayinov, pedagogical
technology is something beyond conventional un-
derstandings. It is not merely the teaching process
where the teacher strives to achieve planned educa-
tional and upbringing goals and outcomes. Instead,
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it is the process of self-learning and mutual learning
among students under the guidance of a professional
teacher. It involves mastering the specific types of
activities outlined in the curriculum and educational
programs, with changes and transformations oc-
curring at each stage of this process (Kussayinov,
2012).

One of the tasks set before professionals in the
field of education is to continuously improve teach-
ing methods and to master modern pedagogical
technologies and accordingly in today’s society it’s
impossible to image the teaching process without in-
novation. Because innovation is everywhere. Nowa-
days, teachers are using innovative and interactive
methods during lessons, which contributes to mak-
ing the lessons both high-quality and engaging.

Materials and methods

The study is mainly about using innovative
teaching methods of the English language particu-
larly about pedagogical approaches developed by
Muhammet Cagr1 Giizel from the University of
California, Davis, the USA. The script-based and
improvisational drama are basic methods discussed
in the article, which aim to improve and enhance
accuracy, fluency and motivation of learners. They
are student-centered and collaborative. These
methods are for learners of the English language as
a second language. The following improvisational
drama techniques are used in this study: hotline (an
exercise dedicated to non-verbal communication),
yes and (a task based on building conversations in
pairs or groups using affirmative statements that
promote creativity and continuity), object + yes
and (an improvisational task which pushes students
to develop creativity and imagination), PechaKu-
cha presentation (a structured presentation format
with a definite rules aimed to develop spontaneous
and creative thinking abilities), tongue twisters (a
task designed specifically for native speakers of
the learners’ language to improve their pronuncia-
tion of challenging definite English sounds). The
article shows how these pedagogical approaches
can be implemented and applied in real life classes
with a certain set of examples. All these tasks are
devoted to enhance their creative, imaginative,
problem-solving thinking abilities and fluency as
well. The main aim of these tasks is creating a
student-centered environment where they can feel
themselves comfortably so that they can employ
the acquired knowledge, skills and drills in real life
situations. The following method can be used in
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order to track the students’ performance: observa-
tion method (it’s used to monitor students’ areas of
improvements), data collection (observation can be
recorded during each quarter to identify language
progress in oral proficiency, and teamwork abili-
ties), feedback from students (it’s used to assess
their motivation and comfort level).

Literature review

The word “innovation” comes from the Latin
word “novis”, meaning “new”, and “in”, meaning
“to introduce”. The word “innovation”, when trans-
lated into Kazakh, means novelty, innovation, or
change. In the pedagogical process, innovation re-
fers to the introduction of new elements in teach-
ing and educational methods, forms, goals, content,
as well as in the organization of the collaborative
activities between the teacher and the learner (Zhu-
makhemtova, Eralieva, 2018: 22).

In Kazakhstan, the first scholar to define the
term “innovation” in the Kazakh language was
Nemerbai Nurakhmetov. He offered the definition:
“innovation, or the innovation process, refers to the
separate function of educational institutions related
to creating, mastering, applying, and disseminating
new ideas”.

When we consider the concept of “innovation”,
many scholars have provided different definitions.
For example, E. Rogers explains innovation as “an
idea that is new to a specific individual”. Miles de-
scribes it as “a deliberate new change” (Rodgers,
2000).

V.1. Zagvyazinsky suggests that “innovation in
pedagogy is not only ideas, methods, and technolo-
gies that have not been previously proposed or used,
but also a set of progressive initiatives, or individual
elements of the pedagogical process, that enable the
most effective solutions to educational and upbring-
ing tasks in the changing conditions of life” (Zagvy-
azinsky, 1982).

A comprehensive classification of pedagogical
innovations and new implementations can be found
in the works of N.R. Yusupbekova. The scholar in-
troduced and scientifically substantiated the terms
“educational innovations” and “pedagogical inno-
vation”, which are considered synonymous within
the field of pedagogy. N.R. Yusupbekova developed
pedagogical innovation as an independent branch of
pedagogy with its own object, subject, and methods.
The author describes “pedagogical innovation” as a
complex and multi-faceted concept (Yusupbekova,
1992: 23).
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Pedagogical technology is a set of actions that
renew the teacher’s professional activities and al-
low for achieving systematically planned outcomes.
The main goal of pedagogical technology is to fully
achieve the intended objectives by enhancing the
learner’s educational and cognitive activity. This is
where the effectiveness of pedagogical technology
comes into play (Klarin, 1995).

The key characteristics of modern pedagogical
technologies in foreign language teaching include:

- effectiveness (a high level of achievement of
the set educational goal by each student),

- efficiency (a large amount of material is mas-
tered in a unit of time with minimal effort required
to learn the material),

- ergonomics (learning takes place in a coopera-
tive environment, with a positive emotional climate,
without overload or fatigue),

- high motivation in learning the subject, which
increases interest in lessons and allows for the de-
velopment of the learner’s best personal quali-
ties, revealing their potential abilities (Morozova,
Sharapova, 2022: 3544).

Innovative pedagogical activity contrasts with
the conventional stereotypes of teaching, upbring-
ing, and development. It goes beyond established
boundaries and aims to shape a teacher capable of
working independently, creatively, and in their own
unique way. (Khomeriki, 1993: 9). Innovations do
not arise on their own; they result from the scien-
tific research and advanced pedagogical practices of
individual teachers and entire teams. The primary
goals of modern educational technologies include:

- Developing foundational knowledge among
students that enables further learning, working, and
retraining;

- Fostering a creative type of personality, the
ability to work in groups and think analytically, re-
silience, and project-based thinking.

In the methodology of teaching foreign languag-
es, modern teaching technologies include: collab-
orative learning, project method (project technolo-
gies), student-centered learning, distance learning,
use of a language portfolio, computer and audiovi-
sual technologies and the script-based and improvi-
sational drama methods.

Results and discussion

In our country English is primarily taught mak-
ing focus on grammar rules and vocabulary skills
that is a memorization-based approach as a tra-
ditional method of teaching. But in real-life situ-

ations students are unable to utilize the language
properly and confidently because of not having real
English-speaking environment and they are stuck on
the frame of English formulas/structures. And ac-
cordingly, teachers don’t use updated and innova-
tive methods of teaching. We’d like to share some
innovative teaching methods which will be helpful
for students. These methods are coined from the
university of California, where we are having our
scientific internship within the program “Bolashak™.
The methods we are going to share are introduced
by Muhammet Cagr1 Giizel who is a PhD candidate
in the graduate group in Education at the University
of California, Davis (UCD), specializing in second
language acquisition (SLA), improvisational drama,
and teacher education. His research focuses on the
integration of immersive virtual reality and impro-
visational drama to enhance SLA.

The approaches launched by Muhammet Cagri
Gizel are called the script-based and improvisation-
al drama. According to him “it is an advanced and
student-centered teaching methodology in which
participants work collaboratively to develop oral
proficiency by taking their motivation and reactions
into consideration. This approach can considerably
help learners increase their confidence, self-esteem
and motivation. Furthermore, improvisational dra-
ma, which promotes a free and learner-centered
atmosphere in educational settings, can advance
students’ language skills, especially speaking by
providing a creative and stimulating context” (Gii-
zel, 2017: 8). The speaking skills are the most im-
portant drills in language process, because without
it it’s impossible to imagine the interaction between
communicators and it’s very difficult to feel your-
self a part of community. That’s why the method of
drama is used. The main purpose of it is to create
live conditions in order to use the language in vari-
ous context without any preparation. It just pushes
the learners out of their comfort zone and make their
brain respond accordingly. Usage of drama in the
second language acquisition can have a great posi-
tive impact on students’ confidence and motivation
(Chauhan, 2004: 10). All four language skills can be
mastered effectively through drama which is a pow-
erful language teaching tool that formulates creative
and stimulating context (Zyoud, 2010).

Over time of practice students start to act like
in a play or performance by creating and respond-
ing to given tasks via enhancing all four skills:
reading, writing, listening and of course speaking.
According to Guzel, drama is a very effective tool
to enhance the speaking ability in real-life contexts
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via using non-verbal communication such as facial
expressions (Glizel, 2017: 15). The young scien-
tist Muhammet Cagr1 Giizel suggests the following
techniques of the script-based and improvisational
drama:

- hotline

- yes, and

- turn taking

- object +yes, and method

- presentation

- usage of tongue twisters.

Let’s consider each of them in detail and clarify
its effectiveness on set of examples. The first tech-
nique is called a hotline. The main rule of this im-
provisational method is no use of verbal language,
instead non-verbal language in a form of gestures,
body language, eye contact can be applied and only
one hand must be used and the second hand must be
at back. Students should stand on a straight line and
one of students or a teacher should create a question
and students should find the answer to the question
by communicating with the person next to him us-
ing only non-verbal language and they should move
along the line till the end. For example, the teacher
or a student asks a question: What year were you
born? The eldest should stand on the right side while
the youngest should take the left side of the line.
And only one minute will be given to fulfil this task.
Then students should find the answer of this ques-
tion and find their places in a line. When the time is
off, students should give the answers. After we can
see the results of the body language used. This task
is very quick and interesting. This process can give
the following results:

- students start to act as if they are really engaged
in a real-life situation but in a stress-free learning
setting. It helps students to encode the information
from the body language, because body language
conveys a message and the right interpretation of the
message is a half work of a good communication.

- it also enables students think quickly and de-
velop their imaginative and creating thinking abili-
ties.

- the language learning process is easy and fun,
that’s why it helps to develop students’ motivation
and do their best.

The second innovational method of acquiring a
foreign language is the method which is called “Yes,
and”. It’s implemented via communication first be-
tween 2 students, then gradually turning to a bigger
group consisting of several pairs depending on the
number of students. The communication is started by
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the first student in a form of statement. The next con-
versation must be started by the usage of the expres-
sion “yes, and” at the beginning of the sentence by
both communicators. The second student continues
the communication started by the first student with
the expression “yes and”. The conversation should
logically be continued and semantically linked to
students’ utterances. The interlocuters can agree or
disagree with the communicator, but the main rule is
that both of them cannot use questions and after the
expression of “yes, and” students should follow the
structure of the sentence in a form of statement and
then can express their attitude (disagreement, agree-
ment, complain and so on), but the main topic of
the conversation should be preserved and it lasts for
3-4 turns. First, it’s done between 2 students. After
the whole group get adjusted to this task, the con-
versation is held among the group. Pairs of students
should stand face to face to each other along the line
and the first pair starts the conversation in 2 turns
and after it will be continued by the second pair and
till the end. The second version of this task is a bit
difficult because all students should be involved in
the conversation and follow the speech of each stu-
dent so that they can be able to logically connect the
conversation and align with the group.

Let’s try to give examples:

Student 1: — I think group projects can be really
stressful sometimes.

Student 2: — Yes, and it’s even worse when not
everyone contributes equally.

Student 1: — Yes, and that makes it frustrating
for the ones who are doing most of the work.

Student 2: — Yes, and it often feels unfair when
you all get the same grade despite uneven effort.

Student 1: — Yes, and I wish teachers would no-
tice that and grade individually based on effort.

Student 2: — Yes, and that would definitely mo-
tivate everyone to put in their best work from the
start.

In the given example you can see the first state-
ment of the conversation is started by the statement
(affirmative sentence) and then all around it contin-
ues with the expression “yes, and” at the beginning
of each turn and there are no questions asked to each
other. The topic of the conversation is kept till the
end.

Let’s try to give one more example of the ex-
tended version of the task “yes, and” that is in a
group. This is a conversation among a group con-
sisting of 10 students, 5 pairs of students having 2
turns for each pair. The very first sentence of the
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whole group conversation starts with a statement
and all other turns of all pairs start with “yes, and”.

Pair 1:

Student 1: — I think social media is a great wat to
stay connected with friends.

Student 2. — Yes, and it lets you keep up with
people you wouldn’t normally see every day.

Student 1. — Yes, and it makes sharing moments,
like pictures and updates, so much easier.

Student 2. — Yes, and it helps you stay informed
about what’s going on in the world, but sometimes
it can be overwhelming.

Pair 2:

Student 3: — Yes, and it can also distract you
from more important things like studying or real-life
interactions.

Student 4: — Yes, and spending too much time
on it can make you feel disconnected from the real
world, even though you’re connecting online.

Student 3: — Yes, and sometimes it sets unre-
alistic expectations because people only show their
highlights.

Student 4: — Yes, and that can definitely lead to
comparison and negatively affect your self-esteem.

Pair 3:

Student 5: — Yes, and it can be addictive if you’re
not careful about how much time you spend on it.

Student 6: — Yes, and it’s easy to lose track of
time when you’re constantly scrolling through posts
and updates.

Student 5: — Yes, and balancing social media
with real life is important, but not always easy.

Student 6: — Yes, and some people even take
breaks from it to focus more on themselves, which I
think is healthy.

Then the conversation continues depending on
how many pairs are involved in the conversation.
The conversation task “Yes, and” is a great opportu-
nity for students to develop all their skills in a very
interesting and intriguing way. Here are learning
outcomes that we encountered during lessons con-
ducted by a teacher Muhammet Cagr1 Giizel of the
University of California, department of Linguistics:

1. Communication skills:

- Turning from passive listening into active lis-
tening: students must listen and follow the conversa-
tion carefully in order to respond and logically con-
nect the conversation by developing active listening.

- Avoiding questions: the structure forces stu-
dents to utilize statements and build their ideas and
point of views without questions which accelerates
their imaginative and creative thinking abilities and
maintaining the coherent discussion.

2. Critical thinking and problem-solving abili-
ties:

- Logical connection of conversation: students
develop their critical thinking abilities by examin-
ing the flow of the conversation and responding to
it immediately.

- Contextual situation: students develop their
problem-solving abilities by adapting to different
views in spite of being forced to agree with the pre-
vious statement and building flexibility and intellec-
tuality in putting forward their own idea that can be
totally different.

3. Working in a team:

- Being a part of a team: Students must collabo-
rate effectively to build a meaningful conversation
and they start to feel themselves comfortable when
they feel that their contribution is valued.

- Setting own point of view: Students must be
able to show respect and politeness towards their
interlocutors and add their own thoughts in a well-
structured format. The task teaches students to ac-
cept one’s views and find ways of expressing them-
selves.

- Building warm social relations. Since students
must agree with the initial thoughts and build up
on other’s ideas, they practice non-confrontational
discussion methods. These help students to improve
social relationships and reduce conflict in commu-
nication.

4. Creativity and Imagination:

- Generating new ideas: Students should be able
to generate new ideas when they’re given turn and
react immediately in an imaginative way.

- Creativity: The “Yes, and” task encourages
students to be creative in their responses and impro-
visational nature of the task keeps students actively
engaged and highly motivated.

5. Language Enhancement:

- Developing vocabulary. Students can develop
their vocabulary by listening to others and using di-
verse phrases in their own speech.

- Developing grammar. Students can reinforce
the proper usage of sentence structure following the
rules of the task and they can also develop to formu-
late correct compound sentences without questions.

6. Real Conversation Practice:

- Developing social interaction: students prac-
tice understanding the perspectives of their peers
and as the result they build respectful conversation
by using proper speech etiquette.

- Building Confidence in expression: the task
teaches students to express their views in a confi-
dent and relaxed way without fear of rejection as the
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task itself ensures the affirmative agreement of the
previous statement.

The next task is continuation of the “yes, and”
task and it accelerates students’ improvisational and
creative, imaginative thinking abilities. It is called
“Object +yes, and” method. Students should cre-
ate any imaginative/real object (he can name it) and
treat it as it’s a real object (by touching, playing
with, smelling and so on) and they should handle it
to the communicator next to him. And the next stu-
dent should hold the first student’s object and con-
tinue the conversation with “yes, and” format and
decides what to do with it. And the second student
creates his own object and gives to the next student
and so on. The same scenario will be continued till
the end.

Let’s try to illustrate it with examples:

Pair 1:

Student 1: (holds a ball) This is my favorite
“Bouncing Ball,” and when you throw it, it bounces
super high, almost touching the ceiling! (bounces
the ball and hands it to Student 2).

Student 2: Yes, and it’s so lightweight that you
can spin it on your finger like a basketball! (spins
the ball and then sets it down). Now, I’ve got this
“Scented Candle”—it smells like fresh pine trees in
the forest (holds the candle and gives it to Student 3).

Pair 2:

Student 3: Yes, and when you light it, the scent
fills the entire room, making you feel like you’re
camping outdoors (sniffs the candle before putting
it down). Here, I’'m holding a “Musical Box” that
plays a beautiful tune every time you open it (opens
and pretends to play the box while handing it to Stu-
dent 4).

Student 4: Yes, and you can change the melody
by twisting the tiny key on the side to play differ-
ent songs! (turns the key and hums along, then sets
it aside). Now, I’m passing you a “Flying Frisbee”
that soars through the air even with the lightest
throw (tosses it gently to Student 5).

Pair 3:

Student 5: Yes, and it glides so smoothly that
it feels like it’s floating in the air (catches it and
throws it again before putting it down). Now, I’ve
got a “Squishy Stress Ball” that feels so soft and
stretchy when you squeeze it, it melts in your hand
(squeezes and hands it to Student 6).

Student 6: Yes, and when you squeeze it hard
enough, it changes color from blue to green!
(squeezes and watches it change, then puts it down).
Finally, I’ve created a “Color-Changing Mug” —
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when you pour a hot drink inside, it lights up with
beautiful patterns (holds it up, ending the conversa-
tion).

The “Object + Yes, and” improvisational task
provides a rich learning experience for students.
These are the learning outcomes:

1. Communication and listening skills:

- Listening skills: students start to turn from
passive listening to active listening. Because they
have to listen careful to object description in order
to be able to logically connect and build on previous
statement.

- real-world communication skills: the logical
sequence of idea should be kept, but at the same
time students should be able to generate their own
point of view in a polite way. This task teaches re-
spect and appreciation for others’ contributions,
which is essential in professional and social settings.
Students learn to practice non-verbal communica-
tion by examining body language, gestures and eye
contact which are great tools that give additional in-
formation about the conversation.

- Confidence-building: The task creates a safe,
non-judgmental space where students can express
themselves without fear, helping them build confi-
dence in their communication skills.

2. Developing different types of thinking abili-
ties.

- fostering creativity: improvisational task forces
students to be creative in creating imaginary object
and the linguistic patterns they use in holding the
object to the next person. In return, students should
be spontaneous in their responses which encourages
students to think outside of the box.

- improving critical thinking and problem-solv-
ing abilities: students should examine and filter their
thoughts to make sure that they are relevant and
flowing by doing critical analysis and assessment.

Their responses are spontaneous and quick,
that’s why they should be quick in making decisions.

3. Language proficiency.

- enhancing vocabulary: student can enrich their
vocabulary by talking on diverse topics.

- grammatical structures: students better learn
and memorize from their peers and self-assessment
helps them to use grammatical organization of the
speech correctly.

- developing speaking fluency: students can de-
velop their speaking skills by keeping the conversa-
tion flowing without pauses and using smooth tran-
sition. They can also develop their narrative skills
by describing imaginary object.
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The next improvisational task is a presentation.
The main rule of this task is to use only 20 slides,
each in 20 seconds and only pictures are allowed.
It’s “20 slides x 20 seconds” presentation format,
often called PechaKucha. It’s focused on the devel-
opment of creative thinking. The topic of a presenta-
tion should be in the scope of theme students are not
familiar with. It’s a home assignment, but no scripts
should be written beforehand. A thesis or a plan of a
presentation can be made in advance, but the speech
should be spontaneous.

Let’s try to provide a brief spontaneous speech
outline for each of the 20 slides based solely on pic-
tures. Since I can’t provide pictures, I’ll outline the
content that the images should reflect, along with a
spontaneous 20-second speech for each slide. Let’s
assume the theme is “The Power of Innovation in
Education”.

Slide 1: Image of a lightbulb (symbolizing an
idea)

Speech: Innovation starts with a simple idea — a
moment of inspiration that can change the way we
think and learn. Just like a lightbulb, one bright idea
can illuminate countless possibilities in education.

Slide 2: Image of traditional classroom.

Speech: Here, we see the classic setup. Rows of
desks, a chalkboard — this is where education began
for many of us. But times have changed, and so have
our approaches to teaching and learning.

Slide: Image of a child holding a tablet

Speech: Now, students have the world at their
fingertips. The digital age allows them to access vast
resources, learn independently, and engage with in-
teractive content — no longer confined to the four
walls of a classroom.

Slide 4: Image of a teacher and students using
VR (virtual reality)

Speech: With technologies like virtual reality,
education can transport students to places they’ve
never been, whether it’s ancient Egypt or outer
space. It’s immersive, engaging, and expands the
limits of traditional learning.

Slide 5: Image of a brain (symbolizing critical
thinking)

Speech: Innovation isn’t just about tools; it’s
about encouraging critical thinking. Modern educa-
tion nurtures minds that don’t just absorb informa-
tion, but challenge, analyze, and create new knowl-
edge.

Slide 6: Image of students collaborating

Speech: Collaboration is key. Innovative educa-
tion fosters teamwork, where students work together

on projects, solve problems collectively, and learn
from each other’s strengths and perspectives.

Slide 7: Image of computer code screen

Speech: Coding is one of the most valuable
skills today. Teaching students to code isn’t just
about computers — it’s about logical thinking, cre-
ativity, and preparing them for the future of work.

Slide 8: Image of online learning platforms (e.g.
Coursera, Khan Academy)

Speech: Education isn’t limited to a physical
space anymore. Platforms like Coursera and Khan
Academy bring education to millions worldwide,
breaking barriers of geography and providing access
to high-quality resources.

Slide 9: Image of a student giving a presentation

Speech: Innovation in education also focuses in
communication skills. Students today are encour-
aged to present, discuss, and express their ideas con-
fidently, preparing them for real-world challenges.

Slide10: Image of a child learning with robotics

Speech: Robotics and STEM education are on
the rise. Teaching students to build and program ro-
bots enhances problem-solving skills and creativity,
preparing them for the technology-driven world.

Slide 11: Image of a tree growing (symbolizing
growth)

Speech: Education is all about growth. Innova-
tion helps nurture the growth of not only knowledge
but also skills, creativity, and personal development,
ensuring students are prepared for an ever-evolving
world.

Slide 12: Image of a group of people from dif-
ferent cultures

Speech: In today’s globalized world, students
learn to work across cultures and embrace diversity.
Innovation in education encourages inclusivity and
helps create understanding and cooperation between
different groups.

Slide 13: Image of a mind map (symbolizing
creativity)

Speech: Creativity is at the heart of innova-
tion. We teach students to think outside the box, use
creative problem-solving techniques, and explore
multiple solutions to challenges, just like creating
a mind map.

Slide 14: Image of a student learning through a
game (gamification)

Speech: Gamification is revolutionizing learn-
ing by making education fun and engaging. Through
games, students can develop problem-solving skills,
compete in friendly ways, and stay motivated to
learn.
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Slide 15: Image of a teacher mentoring a student

Speech: Innovation also lies in mentorships. Ed-
ucation isn’t just about transferring knowledge — it’s
about guiding students, helping them find their pas-
sions, and shaping the into future leaders.

Slide 16: Image of a 3D printer

Speech: 3D printing is opening up a world of
hands-on learning. Students can now bring their
ideas to life, designing and printing models, en-
hancing their understanding of engineering and
creativity.

Slide 17: Image of a world map (global learning)

Speech: Education is global now. Students can
connect with peers from different countries, ex-
change ideas, and learn about different cultures,
creating a more interconnected and informed global
community.

Slide 18: Image of students learning outdoors
(experimental learning)

Speech: Not all learning happens in the class-
room. Experimental learning — through field trips,
nature explorations, and hands-on projects — helps
students apply what they learn to the real world, en-
riching their educational experience.

Slide 19: Image of a Graduation Cap (Symbol-
izing Success)

Speech: The ultimate goal of innovation in edu-
cation is success — not just in terms of grades, but in
preparing students to succeed in life. We aim to cre-
ate lifelong learners who are adaptable and capable
in the face of future challenges.

Slide 20: Image of a Bright Horizon (Symbol-
izing the Future)

Speech: The future of education is bright. With
innovation at the forefront, we’re equipping the next
generation to not only meet the challenges ahead but
to thrive and make the world a better place.

This structure offers a 20-slide framework
where each image represents a key point in a dis-
cussion on innovation in education. You can adapt
this to different themes, but the idea is to allow
the images to drive the story and use spontaneous
commentary to create an engaging and dynamic
presentation. It enhances the following learning
outcomes:

1. Public speaking skills: Since students have
only 20 seconds for each slide, they should be accu-
rate and concise in delivering their speech. They can
develop public speaking skills by delivering speech
in front of the audience for several times.

2. Developing creativity: Students can foster
their creative thinking abilities by choosing proper
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images and putting them in logical sequence so that
their speech is flowing and systematical well orga-
nized.

3. Time Management: The PechaKucha format
teaches students to prioritize important information
and focus on an important idea within a fixed time
frame.

4. Visual communication. Choice of images is
very important, because the processes of decoding
and encoding should be sense for everyone. Stu-
dents can learn to utilize images that convey mes-
sages and comprehensible.

5. Audience awareness: students should take
into consideration the needs and demands of the
target audience and should adjust the used images
to the world view of the audience in order to make
their speech easy-flowing and understandable.

Each language group has specific sounds in
English that are difficult to pronounce due to the
differences between their native phonetic systems
and English phonology. The last task that we’d
like to share is usage of tongue twisters adopted
to mother tongue of learners in order to enhance
pronunciation skills and practice particular sounds
that are difficult for learners. Let’s try to give few
examples of sounds that may be difficult for some
nationalities. For example, for Korean speakers
sounds /f/ and /v/ are difficult, because Korean does
not have distinct sounds for /f/ and /v/. They tend
to pronounce /f/ with /p/ and /v/ with /b/, because
these sounds are similar in articulation but differ
in voicing (voiced vs. voiceless): “fine” might be
pronounced as “pine”, and “van” might sound like
“ban”. Japanese lacks the /v/ sound, so speakers of-
ten replace it with /b/: “very” might be pronounced
“bery”. The /1/ sound in Mandarin is different, and
it is often confused with /n/ in certain contexts be-
cause Mandarin allows interchangeability of /1/ and
/n/ in some dialects: “lake” could be pronounced as
“nake”. The /h/ sound does not exist in French, so
French speakers may drop it entirely when speak-
ing English: “house” might sound like “ouse”. For
Kazakh speakers, several sounds in English can
also be challenging due to the differences in the
phonological systems of Kazakh and English. For
example, the /w/ sound is not native to Kazakh, so
many Kazakh speakers may replace it with /v/, /u/,
or sometimes /b/, depending on the word: “west”
might sound like “vest” or “uest”. The reason for
this is the /w/ sound in English requires rounding
the lips while making a voiced sound, which is not
common in Kazakh.
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Here are English tongue twisters specifically
designed for Kazakh speakers learning English, tar-
geting difficult English sounds for Kazakh speakers,
such as /0/, /0/, /w/, /t/, /v/, and consonant clusters.
These tongue twisters help improve pronunciation
skills while focusing on sounds not typically found
in Kazakh.

1. Practicing /8/ (“th” as in think) and /0/ (“th”
as in this)

The “th” sounds can be challenging for Kazakh
speakers as these sounds don’t exist in the Kazakh
language. The tongue twister “Thirty-three thieves
thought they thrilled the throne” helps practice both
voiced and unvoiced “th” sounds.

2. Practicing /w/ and /v/

The Kazakh speakers often confuse the English
/w/ and /v/ sounds, as Kazakh doesn’t have a simi-
lar distinction. The tongue twister “weaving woolly
vests while waving velvet vines” focuses on distin-
guishing between /w/ and /v/.

3. Practicing /r/ (English retroflex “r” vs rolled
“)

The Kazakh speakers tend to roll their /r/ sounds,
so this tongue twister emphasizes the English retro-
flex “r”. The tongue twister “Rob ran rapidly round
the rocky road” helps learners produce “r” without
rolling it.

4. Practicing final consonant clusters

The Kazakh syllables usually end with vowels,
making consonant clusters difficult. This tongue
twister helps practice ending consonants like /st/,
/nd/, /1d/. The tongue twister “the last frost found
Fred fast on the forest’s edge” focuses on clear pro-
nunciation of consonant clusters at the end of the
words.

5. Practicing /f/ and /p/

The Kazakh speakers often replace /f/ with /p/,
as Kazakh lacks the /f/ sound. This tongue twister
emphasized the distinction between these sounds.
The tongue twister “Philip found fifty fish flipping
fiercely” encourages learners to differentiate be-
tween /f/ and /p/.

These mentioned tongue twisters will be very
helpful for the Kazakh learners learning English in
fostering the following aspects of the foreign lan-
guage: 1) mastering difficult sounds such as /the/,

/wl, Iv/, and /1/; 2) improving their fluency with Eng-
lish consonant clusters; 3) enhancing awareness of
sound distinctions thar are not present in their native
language; 4) building confidence and muscle mem-
ory for pronouncing challenging English sounds
through fun, repetitive exercises. Overall, these ex-
ercises are designed to make learners more comfort-
able with common English phonemes and help them
sound more natural and confident when speaking
English.

Conclusion

The tasks which are developed in the approaches
launched by Muhammet Cagr1 Gtizel that are called
the script-based and improvisational drama are very
effective, fun and easy-going for learners of all
ages. There are the following learning outcomes of
the tasks: 1) communication skills: improve active
listening, logical sequence, spontaneous speaking
abilities, clarity; 2) critical thinking: develops quick
decision-making and logical reasoning, adapting to
new ideas: 3) collaboration: develops teamwork,
adaptability, respectful disagreement, and shared
goals; 4) creativity: fosters imaginative thinking,
innovative storytelling and narration; 5) language
skills: enhance speaking, listening skills, vocabu-
lary expansion, proper grammar use; 6) social and
emotional skills: build confidence, empathy, and
conversational anxiety reduction; 7) real-world ap-
plication: learning natural conversation flow and
real-life interaction strategies and using non-ver-
bal communication; 8) perspective-taking: fosters
open-mindedness and respect for others’ opinions;
9) structured thinking: reinforces staying on topic
and maintaining cohesion; 10) public speaking: de-
velops concise, confident, and spontaneous speak-
ing abilities; 11) time management: effective pri-
oritization and use of time within strict limits; 12)
visual communication: using images creatively and
meaningfully to support the message; 13) multi-
modal communication: integrating visual, verbal,
and non-verbal communication; 14) flexibility: ap-
plying the format to a variety of subjects and topics;
15) improved pronunciation: sound differentiation,
articulation, strengthening speech muscles.
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