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APPLICATION OF ADAPTATION TECHNIQUES
TO KAZAKH LITERARY TEXTS

Adapted texts play a pivotal role in the dissemination of English as a global language, particularly
for learners with diverse proficiency levels. The significance of adapted texts in the context of foreign
language instruction is considerable. They are regarded as an invaluable for attaining a proficient level of
target language. Such materials assist learners in comprehending cultural nuances and idiomatic expres-
sions, particularly for those who are constrained in their linguistic abilities. Additionally, adapted texts
facilitate cultural exchange by furnishing information and divergent perspectives. This study examines
methods for rendering Kazakh texts more comprehensible to contemporary audiences. Kazakh is a Tur-
kic language with substantial literary tradition, yet numerous historical and cultural texts remain inac-
cessible due to linguistic evolution and evolving cultural references. Furthermore, the article presents a
comprehensive enumeration of adaptation techniques, exemplified by the adaptation of Kazakh authen-
tic literary works and traditional fairy tales through the utilization of prevalent adaptation techniques
employed in the adaptation of English-language texts. This study aims to address this gap by examin-
ing the most effective methods for adapting Kazakh texts. This study’s primary focus is on vocabulary,
grammar and cultural references, which are essential elements in the process of adaptation. A variety of
approaches were analyzed, including simplification, denotative explication, and amplification, as well
as other methods such as addition, deletion, reordering, and so forth. The suitability of these approaches
for different addresses and desired outcomes were determined.

Key words: adaptation, text, authentic, simplification, amplification, denotative explication, the Ka-
zakh language.
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Ka3sak aAebu maTiHAepiHe 6eifimaey aAicTepiH KOAAAQHY

beriMaeAreH MaTIHAEP aFblALLbIH TIAIH MEHrepy AeHreni spTypAi yrMpeHyuwiAep yliH >kahaHAbIK,
TIA peTiHAEe iArepineTyae MaHbi3Abl POA aTkapaabl.LLleTea TiAiH OKbITYy >KaFaarbiHAQ GerdiMAeAreH
MOTIHAEPAIH MaHbI3bl 30p. OAap MakCaTTbl TIAAE EPKiH COMAEYTE KOA XKETKI3Y YLliH 6ara >keTrnec KyHAb
MaTepuaA GOAbIN CaHaAaAbl. MyHAQM MaTepUaAAap TiA MYMKIHAIM LIEKTEYAI CTyAEHTTEPre MOAEHM
HblOAHCTapPAbI )K&HE MAMOMATUKAABIK, 6PHEKTEPA TYCiHYre kemekTeceai. CoHbIMEH KaTap, beriMaeAreH
MOTIHAEP akmapaTt MeH apTYPAi Ke3KapacTapAbl KAaMTaMacbl3 €Ty apKblAbl MOAEHW aAMacyFa bIKMaa
eTeai. bya 3epTTey kasak MaTIHAEPIH 3aMaHayM OKbIPMaHAQPFa TYCIHIKTI €Ty 8AICTEPIH KApacTblpaAbl.
Kasak, TiAi ereyai oaebu aAacTypi 6ap TYPKi TiAi, AETEHMEH KOmnTereH Tapuxm >koHe MOAEHU MATIHAEP
TIAAIK DBOAIOLUMS MEH AQMbIlN KEAE >KaTKaH MBAEHU CiATeMeAepre GanAaHbICTbl KOAXKETIMCI3 KyriHAE
KaAbin oTblip. COHbIMEH KaTap, MakaAaAa aFblALIbIH TIAIHAET MOTIHAEPAI GeniMAeYAEe KOAAAHbBIAATbIH
>KaArMbl 6ENIMAEY BAICTEPIH KOAAAHY apKblAbl KA3aKTbIH LiblHaMbl 9A€6M LWblFapMaAapbl MEH XaAbIK,
epTeriAepiH 6erimMaey YATiCi peTiHAe GeRiMAEAY BAICTEPIHIH TOAbIK, Ti3iMi 6epiAreH. bya 3epTreyaiH
MakcaTbl — Kasak MaTIHAEPIH 6eRiMAEYAIH TUIMAI BAICTEPIH 3epTTey apKblAbl OCbl OAKbBIAbIKTbIH OPHbIH
TOATbIPY. ByA 3epTreyaiH 6acTbl Hazapbl GeiMAEAY YAEPICIHIH MaHbI3Abl SAEMEHTTEPI — AEKCMKa,
rpamMmaTmka KaHe MBAEHU ciaTemenepre GarbiTTaAraH. dXeHIAAETY, AGHOTATUBTI TYCIHAIPY, KYLUEMATYAI
KOCa aAFaHAQ, KOCYy, >KOl0, KarnTa pertey >koHe T.6. CUSKTbl SAICTep TaaAaHaabl. ByAa Taciaaepai
SPTYPAI MIHAETTEDP MEH KaAaFaH HBTUXKEAepre CaMKECTIr aHbIKTaAAbI.
Tyiin ce3aep: OeiliMAey, MOTIH, ayTEHTTIK, >XEHIAAETY, AEHOTATWMBTI TYCIHAIPY, KYLLUENTY
(aMnAndmkaumg), Kasak, TiAi.
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lNpumeHeHHe MEeTOAOB aAanTaLMK
K Ka3aXCKMM XYAO0XXeCTBEHHbIM TeKCTaM

AAANTUPOBAHHbIE TEKCTbl UFPAIOT KAIOYEBYIO POAb B PACMPOCTPAHEHMM aHFAMICKOrO 3blka Kak
rAOBGAAbHOIO $i3blka, OCOOEHHO AASl YYALLMXCS C PasHbIM YPOBHEM BAAAEHMS SI3bIKOM. 3HAYMMOCTb
aAANTUPOBAHHbIX TEKCTOB B KOHTEKCTE 00YyYEHUS MHOCTPAHHOMY $3biKy 3HauMTeAbHa. OHM cuMTaloTCs
6eCUEHHbIMU AAS AOCTMXKEHMS CBOGOAHOIO YPOBHS BAAAEHUSI LIEAEBbIM S3bIKOM. Takme matepuaibl
MOMOTratoT YUallMMCSl MOHMMATb KYAbTYPHbIE HIOQHCbl U MAMOMATUYECKME BbIPAXKEHUS, OCOOEHHO AAS
TEX, KTO OrpaHM4eH B CBOMX $3bIKOBbIX CMOCOOHOCTIX. Kpome TOro, apanTMpoBaHHbIE TEKCTbl CMO-
COOCTBYIOT KYAbTYPHOMY OOMEHY, NMpeAOoCTaBAsis MH(OPMaLMIO M Pa3AMYHbIE TOUKM 3peHns. B aTom
MCCAEAOBaHMM PACCMaTPUBAIOTCS METOADI, MO3BOASIIOLIME CAEAATb Ka3axCkue TEeKCTbl BOoAee MOHAT-
HbIMW AASl COBPEMEHHOM ayAnTOpuK. Ka3axcKui g3blK SIBASIETCS TIOPKCKMM $13bIKOM CO 3HAUMTEAbHOM
AUTEPATYPHOM TpaAMLIMEn, OAHAKO MHOFOYMCAEHHbIE UCTOPUYECKME U KYAbTYPHbIE TEKCTbl OCTAlOTCS
HEAOCTYMHbIMWU M3-32 AMHIBUCTMYECKOM 3BOAIOLMW U Pa3BMBAIOLLMXCS KYAbTYPHbIX CCbIAOK. Kpome
TOro, B CTaTbe MPEACTABAEH MOAHbIN NepeyeHb METOAOB aAanTaLMM, MPUMEPOM YEro SBASIETCS aAar-
TaUMs KasaxCkMX ayTEHTUYHbIX AUTePaTypPHbIX MPOM3BEAEHUI U TPAAMLIMOHHBIX CKa30K NMOCPEeACTBOM
MCMOAb30BaHMS PACpPOCTPAHEHHbIX METOAOB aAanTalMm, NMPUMEHSEMbIX MPU aAanTalMM aHTAOSI3blIY-
HbIX TEKCTOB. LleAblo AQHHOTO MCCAEAOBaHUSI IBASETCSI YCTPAHEHWE 3TOro npobeaa nyTem msyyeHus
HamboAee 3(PPEKTUBHBIX METOAOB aAanTaLMM Ka3axCKMx TeKCToB. OCHOBHOE BHUMaHME B AQHHOM MC-
CAEAOBAHUMN YAEASETCS AEKCUKE, FPaMMaTUKE U KYAbTYPHbIM CCbIAKaM, KOTOPbIE SBASIOTCS CyLLLECTBEH-
HbIMW DAEMEHTaMM B MPOLLECC aAanTaumn. bbiAM NpoaHaAM3MpoBaHbl pa3AMUHbIE MOAXOAbI, BKAIOYAS
YNPOLLEHME, AEHOTATMBHOE OGbICHEHME U YCUAEHME (aMNAMMKALIMS), @ TAKKE APYrMe METOAbI, Takue
Kak AOOaBAeHWe, yAAAEHME, NepeyropsAodeHe U Tak Aanee. bbiaa onpeseseHa NMpUroaHOCTb 3TUX

MOAXOAOB AASI PA3AMUHBIX 3aAa4 M KEeAAeMbIX PE3yAbTaTOB.
KatoueBble cAoBa: apanTMpoBaHue, TEKCT, ayTEHTUUHDBIN, YNPOLLEeHMe, AeHOTaTMBHAs 3KCMAMKa-

uMsl, amnAMUKaLms, Ka3axckui g3blK.

Introduction

The primary and essential tool in foreign lan-
guage education is the text, which facilitates learn-
ers’ comprehension of the development of com-
municative functions in speech and the connection
between the language and speech. Furthermore,
through text-based approach in language teaching,
students gain an understanding how to use linguistic
elements to achieve effective communication.

One of the most commonly employed resources
in foreign language instruction is adapted texts. In
the progression of English language teaching as a
foreign language, adapted text have been considered
as a crucial material for more efficient and effective
language acquisition. The process of modifying a
text to make it more understandable for readers who
lack sufficient background knowledge or language
skills is known as text adaptation.

S. Halim and T. Halim describe adapted texts as
resources that have been altered to suit the require-
ments of learners (2016). During this process, per-
son adapting the text takes into account the number
of unfamiliar vocabulary and syntactic structures
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which was not studied yet, as well as their signifi-
cance in conveying the intended meaning. Adapta-
tion of a text enhances the accessibility of materi-
als for learners by adjusting the complexity, either
simplifying or intensifying the content to make it
suitable for the target audience. As one of the main
approaches for language acquisition, text adaptation
is widely used, particularly in the context of English
language instruction.

Despite the significant successes in the develop-
ment of Kazakh language acquisition, especially in
the context of its revival as state language, there re-
mains a big gap in the accessibility of adapted mate-
rial for learners as different level if proficiency. This
gap and complexities in our native language dem-
onstrates the need for more systematic approach to
adapt a text.

To explain the relevance of adapted texts in
the development of the Kazakh language, several
important aspects related to the language learning
process can be considered. First, adapted texts are
texts that have been specially edited depending on
the level of language proficiency, and their purpose
is to make reading and understanding easier for new
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language learners. This approach allows language
learners to work with grammatically and lexically
complex texts, allowing them to gradually master
new words and structures.

There are numerous reasons why adapted texts
can be considered as an exceptional material for
learning the Kazakh language:

1. Adapting to the needs of language learners.
Texts are adapted according to the level of language
competence of language learners. Entry-level texts
cover simplified grammar structures and frequently
used words. This helps new Kazakh language learn-
ers to reduce the language barrier and not lose moti-
vation during the studies.

2. Understanding the cultural and historical con-
text of the Kazakh language. Through the adapted
texts, students can improve their knowledge of Ka-
zakh culture, history, and traditions along with the
Kazakh language. In the adaptation, the texts cover
culturally relevant topics, which consider language
acquisition not only as linguistic ability, but also as
intercultural communication.

3. Systematization of the learning process.
Adapted texts are a tool for improving the structure
of teaching materials. They offer students a step-by-
step language strategy. For example, grammatical
features or phonetic differences in the Kazakh lan-
guage are presented in a simplified form rather than
in a complex form, which ensures the development
of language learners at all levels.

4. Development of reading skills. Students can
effectively develop their reading skills through the
adapted texts. Tasks such as analyzing their content,
finding the main idea, understanding new words and
structures in the text enrich the vocabulary of learn-
ers and form language intuition.

5. Ease the language barrier. Adapted texts al-
low language learners to overcome language barri-
ers. The texts do not contain rare or complex words
and phrases, complex syntactic structures. This al-
lows language learners to fully understand the text
and boosts their confidence.

However, in Kazakh linguistics, text adaptation
is relatively novel concept and has not yet been im-
plemented to teach the Kazakh language as foreign
language. Although, the number of authentic texts is
large and they are available, the number of adapted
authentic text in Kazakh are non-existent. Relying
only on authentic texts for teaching Kazakh may
lead to several challenges, primarily due to their
high level of complexity.

The choice of topic is justified by the lack of
comprehensive study on text adaptation specifically

modified for Kazakh language learners. While ex-
tensive work has been done on adapting text in lan-
guages with long-standing tradition of foreign lan-
guage teaching, such as English, Spanish or French,
the Kazakh language has only recently begun to see
the development of educational materials for non-
native speakers.

Some of the important features of the Kazakh
language can become a major obstacle in the pro-
cess of text adaptation. A. Kassenkhan and N. Mu-
kazhanov assert that morphological complexity of
our mother tongue makes the process of tokeniza-
tion and text generation complicated due to the fact
that in some cases one Kazakh word might include
several lexemes, thereby complicating the distin-
guishing individual words in text adaptation (Kas-
senkhan, Mukazhanov, 2024).

The Kazakh language belongs to the agglutina-
tive language group, in which words can be connect-
ed and convey a message by linking various suffixes
to the root. The presence of multiple suffixes and
endings in one word can be confusing and might
overwhelm the language learner whose native lan-
guage is not an agglutinative language. Also, as an
agglutinative language, Kazakh has free word order
and maintaining the same word order in adaptation
process can simplify understanding the content of
the text. In that case the text adaptation represents
an important step to make the authentic materials
accessible.

The main goal of this research is to identify ef-
fective techniques for text adaptation in the context
of the Kazakh language. This includes analyzing
existing models of text adaptation, examining the
linguistic challenges posed by Kazakh texts, and
proposing new strategies to overcome these chal-
lenges. The objectives include reviewing literature
on text adaptation, conducting linguistic analysis of
authentic Kazakh texts.

Materials and methods

The study materials contain the selected authen-
tic Kazakh texts taken from literary genre and they
represent a range of linguistic complexity in terms
of sentence structure, vocabulary and cultural ref-
erences. Totally, 5 text sourced from the Kazakh
literary books were chosen, and quantitively, the
average word count per sentence ranged from 15
to 25 words, each text contained between 5 and 10
culturally specific references. The folk tales such as
“Totan batyr” and “Tazsha bala” and literary works,
such as “Ashamed” by Baubek Bylkyshev, “Bird-
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chasing child” by Sapargali Begalin, “Generous
Atymtay” by Ybyray Altynsarin were selected for
the adaptation. The objective of this practical part is
to demonstrate an overview of the adaptation tech-
niques employed during the text adaptation process,
as well as highlighting the specific features or ob-
stacles encountered in adapting these works.

To conduct a study the content analysis method
was used, in which qualitative content analysis was
carried out on the original Kazakh tests to identify
the key linguistics and cultural features that posed
a challenge to learners. This analysis guided the
adaptation process by giving precise definition the
elements that needed simplification, denotational
explication and amplification.

Literature review

Adapted texts have gained prominence in for-
eign language acquisition, as a vital tool to connect
language learners with the authentic use of language
in diverse cultural settings. The main goal of inte-
grating adapted texts in language instruction is to
enhance the accessibility and understanding of the
target foreign language at varying skill levels. These
texts are modified versions of original content, cus-
tomized to meet the cognitive, linguistic and cultural
requirements of the learners (Dmitrieva, Laposhina,
Lebedeva, 2021).

The concept of simplifying the text for educa-
tional purposes emerged in the 1930s. British lin-
guist Charles Kay Ogden was among the pioneers
in this field, introducing the idea of lexical simpli-
fication. Following his work, Apollon Anatolievich
Weise expanded the research, further analyzing ad-
aptation methods and units, and in 1967, he devel-
oped a framework for identifying different levels of
adaptation.

Adapted readers serve as a basis for complet-
ing tasks that meet many of the learning objectives
specified in English language curricula and text-
books. They often promote the simultaneous devel-
opment of language skills such as vocabulary, gram-
mar, phonetics and speech skills which is speaking,
reading, listening, writing, as well as the formation
of soft skills (Pirogova, 2023).

For example, Ramazanova states that the use
of adapted texts to develop speech skills is a multi-
faced approach to language acquisition. By working
though literary works, students improve their com-
prehension and interpretation skills. The creative
and active process of adaptation stimulates them
to meaningful and dynamic oral practice. Methods
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such as role-playing, dialogue practice and public
speaking help to develop confidence and fluency,
while the use of rich language material expands their
vocabulary and grammar capabilities (Ramazanova,
2024). Incorporating adapted texts into educational
process not only makes learning more enjoyable,
but also helps to develop effective and confident
communicators.

Adapted texts have significant impact on lan-
guage acquisition by offering exposure to diverse
linguistic inputs and authentic contexts, both of
which are vital for developing reading skills, ex-
panding vocabulary and improving comprehension.
These resources allow students to interact with ma-
terials that might otherwise be too complex. Ad-
ditionally, these texts can increase learners’ moti-
vation and boos their confidence, contributing to a
more favorable outlook on the process of language
acquisition.

Yagnich defined adapted texts as the same au-
thentic texts, but in which, for methodological aims,
small changes, usually in the direction of simplify-
ing, are made to strengthen particular characteristics
of the text (2015). Furthermore, Kulieva provides
other definition of adapted text: “Adapted text is a
set of techniques for processing the source text”.
The goal is to reduce the volume of the text align
its language with the actual possibilities, the level of
knowledge, skills and abilities of students. Also, she
noted that adaptation is needed at the initial stage of
learning to read and perceive special material. This
is due to the fact that students need reading mate-
rials, but due to the insufficient language training
they are not ready to process complex original texts
(Cherkashina, 2022).

The integration of these tailored texts in for-
eign language teaching has a long historical foun-
dation, closely tied to the progression of language
teaching methodologies. Early approaches, such as
Grammar-Translation Method, centered on translat-
ing classical texts directly, which were frequently
outdated and difficult for learners to grasp. As a re-
sult, educators began exploring simplified versions
of these texts to enhance students understanding, By
the 19" and early 20" centuries, adapted texts be-
came more prominent as teaching methods evolved,
emphasizing reading comprehension and compre-
hensible input instead mere memorization.

With the development of the Direct Method
in the early 20" century, the structure of adapted
texts underwent further modification. The aim was
to stimulate natural language learning by simplify-
ing vocabulary and complex structure of sentences,
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making texts more accessible for beginners without
overwhelming them with excessive complexity. In
the middle of the 20™ century, the Audio-Lingual
Method also played a role in text adaptation, focus-
ing on the development of oral skills. Later in the
century, the Communicative Approach renewed
focus and interest in adapted texts, emphasizing
authentic language use within meaningful cultural
contexts. This historical evolution highlights the
continued significance and flexibility of adapted
texts in meeting the evolving needs of foreign lan-
guage learners (Munger, Crandall, 2016).

The incorporation of adapted texts is closely
connected to the concepts of engagement and moti-
vation outlined in “Self-Determination Theory”. By
offering learners material that feels both manageable
and relevant, this type of text can enhance intrinsic
motivation. This engagement is significant for sus-
taining learners’ interest and promoting continuous
interaction with the language, which, in turn, sup-
ports a more effective language acquisition process
(Dornyei, Ushioda, 2021).

In their research, Horton and Lovitt emphasized
that text adaptation is essential for students who per-
form below average or for those who find it difficult
to gather information while reading (1994).

However, adapting a texts is not solely about
simplifying the text, at times, it also involves add-
ing complexity to maintain readers’ interest and pro-
mote deeper learning. Striking the right balance is
key, as both excessive simplicity and overwhelming
complexity can diminish motivation and confidence
during the learning process, Dyakova (2015) asserts
that beyond the linguistic and motivational dimen-
sions, adapted text also carry a linguo-ecological
aspect, which includes advantages like clarity, ac-
cessibility, conceptual precision, information den-
sity, language appropriateness, and the absence of
linguistic interference, all of which contribute to
more effective learning (Dyakova, 2015).

Tikhonova and Golechkova’s research conclu-
sively indicated that the preference for adapted texts
is not merely a result of vocabulary complexity.
It’s understandable that students gravitate towards
these texts, as they provide numerous benefits, such
as clearer organization, fewer metaphors, and im-
proved representation of specialized vocabulary
(Tikhonova, Golechkova, 2016).

The source text and target audience often pres-
ent a contradiction regarding supply and demand,
along with mismatch between the structure of the
target language and the content of the original text.
This discrepancy may be the primary reason for the

need for text adaptation across various fields, includ-
ing foreign language instruction and science educa-
tion. Four key factors — reader, translator, original
text and target text — give rise to seven adaptation
techniques: adding, deleting, editing, condensing,
integrating and modifying.

Text adaptation can be quite varied, encompass-
ing multiple levels and strategies. Brygina catego-
rizes text adaptation into two main types: linguis-
tic and non-linguistic. The linguistic type includes
techniques such as reduction, addition, replacement,
and rearrangement. In contrast, the non-linguistic
type pertains to the composition and structure of
texts and encompasses techniques like exclusion,
citation, repositioning,

Reduction involves reconstructing sentence
norms and altering the order of textual components,
addition refers to enhancing the source text by incor-
porating information that may have been omitted.
Replacement is a technique used to remove uncer-
tain elements from the text, substituting them with
more comprehensible vocabulary for the intended
audience. Lastly, rearrangement focuses on reorga-
nizing the sequence of text components to facilitate
easier understanding for untrained readers (Brygina,
2020).

On the other hand, Pervukhina outlines the fol-
lowing models of text adaptation such as text simpli-
fication model which involves either structural or se-
mantic simplification, denotative explication model
which primarily used in legal discourse and focused
on explaining terminology to enhance understand-
ing, amplification or interpreting the situation which
adds contextual information through the use of spe-
cific terms (2016). If the text is intended for a reader
with limited knowledge in a specific area, the author
or adapter must provide the necessary background
information to ensure the text is understood. This is
done by including additional details about the topic,
often conveyed through presuppositions.

Adapting according to the competence of the
learners ensures that texts are brought with the
needs of the learning process and the language com-
petence of students. Competent teachers always
adjust the materials they use according to students’
needs, context, learning objectives and methodolo-
gy. As Lynch notes “If a teacher concludes that a set
of materials is insufficient in a particular aspect, it
can be modified or supplemented” (Vandenberghe,
B., 2020).

Adapted texts are valuable tool in the language
learning process, allowing to combine work on vari-
ous skills, including grammar, vocabulary, pronun-
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ciation, as well as the development of speech skills
and critical thinking. A review of literary sources
shows that the use of adapted materials contributes
to a deeper understanding of the content, increases
students’ motivation and provides flexibility in the
application of teaching methods. Adaptation of texts
allows to take into account the level of preparation,
interests and goals of students, which makes them a
universal tool in language education. Thus, adapted
texts occupy a key position in teaching practice,
ensuring a balanced development of linguistic and
cognitive competencies.

Results and discussion

The primary models that will be applied for
adapting a Kazakh text include simplification, de-
notative explication and amplification. Simplifica-
tion focuses on decreasing linguistic complexity by
modifying the structure and vocabulary of the text to

make it more accessible. In the adaptation of the Ka-
zakh tale “Totan batyr, the simplification technique
is frequently applied, for instance: «Kyndepoiy
0ip kyninoe bapax 6amweip xwipwix Kytimeni apoa
Oaspaan, oe2an exi Kwi3, 0Oip Oenbewsi MiHei3in,
Kynexketioi anvin xawaowiy. The original version
was complex and included archaic language. To
simplify it, we divided the sentence into two short-
er and straightforward sentences: «bip xyui Bapak
bamolp apba daitbinoauosl. On apbaza exi Kbi3, Oip
aHrcypeizywini mineizin, Kynexetioi ypaan xemeoiy.

The practice of combining sentences is rela-
tively rare and typically happens when a large por-
tion of text is removed. As shown in the example
below, combining sentences helps preserve the flow
of the story, ensuring that the reader stays engaged
and can easily follow the logical sequence of ideas.
Simplification and removal occurred in these two
sentences of «Kyc kyran 6ana» by Sapargali Bega-
lin (Table 1):

Table 1 — Simplification and removal example from «Kyc kyran 6ana» by Sapargali Begalin:

Original

A2 level

Bl level

Amnacel na «CoTKaH, KYCBIH OUTIIECIH,

ouripeni.

AHIIBI aTackl, KYHiHE Oip peT KoJibIHa
KOHJIBIPBIT, chuUTamn-curnarn, CoT)kaHHBIH OepreH
JKEMIH 03 KO3IMEH Kopill, 0JI 1a KaJarajam xyp.
(31 words)

(11 words)

CoT)XaHHBIH aTachl MEH arlackl,
OyiTiecin» JiereH ceKini oif OeIil eereH MiHe3 | OHBIH KYChIHaH 0ipa3 KOPKBII,
OakpLIam, Kapar xypi.

Amnacel 1a «CoTKaH, KYCBIH OUTIIECIH,
Oy#THecin» Jien aKbUIBIH A THII KOSTBI.
AHIIBI aTackl, KYHiHE Oip peT KoibIHa
KOHJIBIPBIN chUTar-cunarn, CoTKaHHBIH
OepreH KeMiH 03 Ko3iMeH KopiI, oI 1a
KaJarajarn xyp.

(28 words)

In these examples, we can observe that when
adapting the two sentences to a beginner or el-
ementary level, they merged into one. This makes
the original message easier to read and compre-
hend while retaining the detail that both grandpar-
ents warned him to be cautious with his bird. When
adapting these sentences to the pre-intermediate/in-
termediate level, the two sentences remained intact,
but some words were modified: «ou Oenin enecen
Mine3 0indipediy was simplified into «axwiibin
amolin Kos10obly.

Unlike the practice of combining sentences,
sentence division is commonly used technique by
adaptation authors. This method simplified the orig-
inal text’s syntactic structure, making it easier for
foreign language learners to understand. Breaking a
sentence into two or more shorter sentences helps
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enhance comprehension by allowing more gradual
exposure language complexities.

Another example of sentence division can be
observed in the text “Tazsha bala” where complex
sentence is divided into three sentences with the
same purpose (Table 2).

The text contains complex direct speech (meon
ce3), which is considered to be a challenge for read-
ers at pre-intermediate level. To facilitate compre-
hension, it is justified to divide one sentence into
four simple sentences.

Infrequently used words also need to be re-
placed in the process of adaptation, in the follow-
ing example from Ybyrai Altynsarin’s “Atymtai
Zhomart” the seldom used phrase «o0ipeT ancsiny,
which means “to be inspired”, was replaced by its
frequently used variant (Table 3).
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Table 2 — Example of sentence division in “Tazsha bala”

Original

Bl

Conya enepiui 0ait 6ynapasiH aitaacsid O1in, xKaMaH oiiMeH,
TaWlIaKThI JKY3 TIJJIAFa CAThII AJIBIITHI J1a, YHIHE KETeKTen
KeJTin, OastFbl KbI3bIH IIAKBIPBII aJIbII, «MbIHAY TaWJIaKThl yCTal
TYp» JCITi e, 031 Yi/IeH NbIIIAK, ajblll, TAlIaKThl OaybI3IaibIH
JIetl, yidiHe JKyTipin KeTinTi.

(37 words)

Omepiui Oait onapAbIH KYJIBIKTAPbIH OLITiN, TAHIAKTHI XKY3
TEHrere CaThII anapl.

Yiire TaliIaKThl OKENINO KBI3bIH MAKBIPBIITHL.

YiigeH Mmblak, ajabll, TalJaKThl COSIMBIH I€T€H €KEH.
(22 words)

Table 3 — Replacement example from “Atymtai Zhomart” by Ybyrai Altynsarin.

Original

A2

Exinmici: 6ap 6os1a TYpBII MEH )KYMBIC KbUICAM, MYHBIH
KeMIIIJTIK eMec eKeHi Oitin, KeliHrinep o0ipeT ajachlH JelMiH.

Exinmici, 6ait 6oicam fa skyMbIC icTeiiMiH. MYHBIH KeMIIUTiK
eMec eKkeHiH Oiir, Oackaap yiri alcelH AeHMiH.

Verbal ambiguity in authentic works also re-
quires simplification for lower-level readers due
to the employment of verbs in secondary con-
notations. The use of ambiguous verbs is a com-
mon feature of the works that we have selected as
experimental material, for instance in adaptation
process of «Kyc kyran 0ana» the collocation with
verbal ambiguity «KycsiMapl Ka3zFa camaMbIH»

(literal meaning: “I will put my bird in goose”),
the verb «camambia» is used in secondary con-
notation. The verb «ycraiimbin» (eng.: to catch)
is used in the adapted text to convey the mean-
ing of the original verb «canambra». This adapta-
tion clarifies the meaning of the main character’s
words, preventing confusion caused by verbal
ambiguity (Table 4).

Table 4 — Simplification of ambiguous verbs in Sapargali Begalin’s «Kyc KyFan 6ama»

Original

Adaptation

- O3¢H OolibIHA ©31M JIc OapMaliMbIH, MbIHA CTTHIIK KAKKa
OapambiH. KychiMbl Ka3Fa camaMbiH, — e CoTxkaH He JAep
JICTCHICH MICIIeCiHIH OeTiHEe Kapabl.

- O3eH OolibiHa OapMaiiMbIH. MBIHA €riH €KKEeH JKepre
OapambiH. KyceiMMeH ka3 ycraiimbrn, — aei. He meiini exen
JICTT aHACKIHBIH OCTiHE Kapar TYPIIbL.

Denotative explication involves clarifying ter-
minology, especially where specific concepts may
require further explanation.

The work of famous Kazakh writer Baubek
Bulkyshev called «Ysneim» contained number of
words which needed denotation explication model
in adaptation process. For instance, the source sen-
tence «MeH Jie BICTBIK KYHJE KyIi, OackiMa Gepik
Kuin, OestiMAl OYBIHBII aJIbI )KYpYTe 904eH YHpeHin
anneiM» was adapted by providing two words

such as «xymi» «0epik» with denotational explica-
tion model: «Men de vicmoix kynoe kyni!, bacvima
bopix’ kuin ocypyee yiupenin anovimy (1- JKynnen
Jcacanzan Kaawly y3vin colpm Kuim. 2-Kanwiy 6ac
Kuim).

In the process of adapting “Totan batyr”, terms
related to Kazakh culture were retained in their orig-
inal form and were accompanied by explanations,
which were footnoted in order to preserve the cul-
tural authenticity (Table 5).
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Table 5 — The example of cultural authenticity preservation by footnote in “Totan batyr”

Original

B1

JKospiHa akcapOac MIaNbIN aTTaHbIPBII, OipHeIIe KYHIILTIK
JKepIIEH JKOIAACTAPBI Kepi KaiTa bl

JKorra mibiFapyia akcap0ac! Mmabin, MIBIFAPHII CalyFa KETKeH
JocTapsl OipHele KyYHHEH KeifiH Kepi KaiTazbl.

1- Bepexke, OakpIT yIiH OepinieTiH caaka, KypOaHIbIK (Max
CcoifblIl, ac Oepy)

Ennai antein Kabak aTbICajbl.

Enpi anteia Kkabak® aTbICaIbl.
2- Capak aTynslH TaHBIMAJ TYPI.

The significance of retaining this model, rather
than replacing it with simpler words, lies in the fact
that these terms refer to Kazakh traditional cloth-
ing, games and places. Preserving them is essential
for introducing international students of the Kazakh
language to the authentic cultural aspects of our tra-
ditions.

Amplification adds additional information or
context to enhance understanding either by pro-
viding evaluative commentary or by expanding on
certain elements to ensure clarity for the reader. In
Sapargali Begalin’s work «Kyc kyraHn 6ana», a sen-
tence requires elucidation for elementary and inter-
mediate readers. The explanation is already present
in the original text, but due to the intricate structure
of the sentence, it may present challenges for read-

ers with elementary and intermediate proficiency
levels. Therefore, we have divided the sentence into
two straightforward sentences, where the amplifi-
cation model is employed to enhance comprehen-
sion. The passage «xka3naii 0y3zay Oaryra MiHUJITeH
Kep KyHaH...» (eng. translation: “A horse that has
been riding to herd calves all summer...”) in which
«Kaznaii Oyzay Oaryra miHinren» was the attribute
for the subject «kep xyHan» was modified for am-
plification technique and transformed to «Corxan
JKBUIKBICBIH JKazga Tek Oysay OaryFa MiHIN exi»
(Table 6).

In the same work, the amplification model is
employed in the adaptation process due to the use
of the professionalism «6oiimak» in this passage
(Table 7).

Table 6 — Amplification model example in Sapargali Begalin’s «Kyc Kyran 6ana»

Original

A2

Kaznait 6y3ay Oaryra MiHUIT€H Kep KYHaH KaMIIbIFa eTi
YipeHim KbIpcayiay JKYpPeTiH 9/1eTIMEH asFbIH KepeHay
Oacajpbl.

(15 words)

CoTKaH KBUIKBICBIH JKa3/1a Tek Oy3ay Oary YIIiH MiHIN efi.

CoFaH YHPEHII KaJIFaH KbUIKBICHI €TiH JKaKKa aChIKIAH XKYp/Ii.
(17 words)

Table 7 — Amplification model example in Sapargali Begalin’s «Kyc kyran 6ana»

Original

Adaptation

Epren TopnakTapeinapl 0oiinakka eTki3. bapimiz kepin
allaMbI3, — JIET€H KOJIX03 OACTHIFBIHBIH CO31H eciTkeHae CoTaH
aca KyaHJIbl.

Epren TopmakTapbIHIp! 013 )KaKKa ajbI Kell.

Omaps! 0oiIaKKa OTKi3eMi3.

Boiinakka oTKi3y JereH skac Maigapabl CEMipTy YILiH OJapibl
0acka j)KaKKa amapsbln Oary.

Bopimi3 kepin anambI3, — IeM KOJIX03 OACTHIFBI aWTTHI.

Onbix O0yn cesin ectin CoTKaH aca KyaHIbL.
(35 words)
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This word may present a challenge to compre-
hend even for native Kazakh speakers. Therefore,
with the help of amplification model and adding
technique we included an explanation «boiimakka
OTKI3Y JIeTeH ac MaJlAap/ibl CEMIPTY YLIIH OJlapbl
Oacka jkakka amapeim Oary» (eng.translation: it
is the grazing of livestock and taking them to an-
other location for fattening) for the professionalism
«OoiIaKy.

Overall, simplification is largely necessary be-
cause literary texts and fairy tales have been adapted
for lower levels of reading comprehension. These
techniques include dividing sentences, combining
sentences, replacing rarely used words with more
common ones, and substituting idioms with simpler
expression. Verb ambiguity is a prominent feature
in Kazakh literary texts and fairy tales, and most of
these need simplification for A2-B1 level readers.
The denotative explication model plays a key role
in adaptation techniques, helping foreign language
learners understand Kazakh cultural norms and dai-
ly life practices.

In the process of text adaptation for learners
with different levels of proficiency, especially in the
context of Kazakh literary works and cultural con-
tent, simplification techniques play a crucial role.
Simplifying complex or archaic language, such as
in the Kazakh tale “Totan batyr”, helps make mate-
rial more accessible without losing the essence of
the story. Techniques like sentence division, which
breaks longer, more complicated sentences into sim-
pler ones, are frequently employed to enhance un-
derstanding, particularly for beginner and elemen-
tary-level learners. This method allows learners to
engage with the content more easily and gradually
introduces them to the language’s complexities.

Another valuable approach is sentence combin-
ing, although it is less common than division. This
technique is used sparingly, typically when large
sections of text are removed, and it helps maintain
narrative continuity, ensuring the logical progres-
sion of ideas and keeping the reader engaged. For
pre-intermediate and intermediate level learners,
sentence structures may remain intact, but certain
words are simplified or replaced to better suit the
learners’ language capabilities.

A critical consideration in adaptation is pre-
serving culturally significant terms, such as names
of traditional Kazakh clothing, games and places.

Rather than replacing these terms with simpler or
familiar words, it is important to retain them in their
original form. This helps to introduce international
learners of the Kazakh language to the authentic cul-
tural elements of the country, ensuring that they gain
a deeper understanding of Kazakh traditions. Even
for native speakers, some of these terms may pose
comprehension challenges, making it even more es-
sential to carefully adapt the surrounding language
while preserving cultural references.

Conclusion

By applying the insights gained from our anal-
ysis of English text adaptation, we successfully
implemented effective adaptation strategies for Ka-
zakh texts, offering learners materials that are both
engaging and easy to understand, supporting their
language acquisition efforts. This initiative not only
expands research in Kazakh language education
but also contributes to the development of crucial
resources that aid in improving proficiency among
foreign language learners.

Adapting authentic Kazakh texts for learners
demonstrates the versatility and relevance of adap-
tation principles across various linguistic and cul-
tural settings. By tailoring texts of different styles
and difficulty levels, educators can produce a wide
range of learning resources that meet the diverse
needs and interests of learners, promoting inclusiv-
ity and accessibility in language education.

In conclusion, this study emphasizes the signifi-
cance of text adaptation as an essential teaching tool
for enhancing foreign language instruction. By uti-
lizing adaptation strategies and principles, educators
can help students engage more deeply with both the
language and the culture, boosting their linguistic
skills, cultural understanding, and overall learning
experience. Looking ahead, continued research and
innovation in text adaptation could further enrich
language education practices and encourage linguis-
tic diversity and inclusivity worldwide.

3epmmeyoi Kazaxcman Pecnybonuxacol Folivim
JHcone dcozapul OLiM MuHucmpiiel Folnvim Komu-
memi Kapaicolianovipadwt (epanm NeAP19679918
«Kazax mininoeci momindepdi beiiimoey: adicna-
macwvl, aman-mocinoepi, min yupemyoe Koi0AHbI-
YbLY).
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