ISSN 1563-0323, eISSN 2618-0782 Dunonorus cepusicel. Ne3 (199).2025 https://philart kaznu.kz

IRSTI 16.21.07 https://doi.org/10.26577/EJPh2025199320

A.A. Baimyrza

A. Baitursynuly Institute of Linguistics, Almaty, Kazakhstan
e-mail: baimurzina.ainur@gmail.com

DIGITAL LINGUODIDACTICS AND NATIONAL IDENTITY:
INTEGRATING THE ABAI POETIC CORPUS INTO LANGUAGE
AND LITERATURE EDUCATION

This article explores the potential of the Abai Poetic Corpus, an open-access resource, as an effec-
tive tool for promoting national values in the modern educational process. The study consisted of two
main stages: the first involved linguistic analysis based on the corpus, and the second was a pedagogical
experiment conducted among senior secondary school pupils and first-year university students. At the
linguistic stage, AntConc software was used to perform frequency, collocation, and concordance analy-
ses. Several key concepts, systematically found in the works of Abai Kunanbayev, were identified: adam
(a universal humanist category), aqyl (a measure of intellect and wisdom), iman (spiritual faith and moral
purity), and namys (personal honor and social responsibility). These notions were shown to form the
foundation of Kazakh ethical thought. At the pedagogical stage, students completed specially designed
corpus-based tasks. During a three-lesson pilot experiment, it was observed that learners developed a
deeper understanding of Abai’s moral triad — aqyl, gairat, zhurek (intellect, willpower, and heart) — and
formed a renewed perspective on cultural heritage. Both quantitative and qualitative methods were
applied, ensuring a comprehensive research approach. Furthermore, corpus-based methods helped en-
hance students’ skills in independent text work, data comparison, and critical thinking. The findings
indicate that digital linguistic resources provide real opportunities for revitalizing national identity and
enriching educational content. The results also contribute valuable insights to the field of digital linguo-
didactics.

Keywords: Abai Kunanbayev, corpus linguistics, poetic corpus, national identity, moral education,
digital pedagogy.
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LincppAbIK AMHTBOAMAAKTHKA XKOHE YATTbIK, Oipereiaik:
A6ai NO3TUKAAbIK, KOPNYCbIH TiA MeH dAe0MeT NaHAepiHe MHTerpaLusaAay

byA Makanaaa Kasipri 3amaHfbl 6iAiM 6epy YAEPICIHAE YATTBIK, KYHABIAbIKTAPAbI ADPINTEYAiH TUIMAI
>KOAbI PETIHAE aLLIbIK, KOAXKETIMAT ADal 0331 KOPMYCbIHbIH KOAAAHBIAY MYMKIHAIKTEPI KApacTbIPbIA2AbI.
3epTTey >KyMbICbl €Ki Herisri KeseHHeH TypAbl: OipiHWICI — KOpMNyc mareprasAapbiHa CyMeHreH
AVHTBUCTMKAABIK, TaAAQY, EKiHLLICI — OpTa MeKTEeNTiH YKOFapbl CbIHbIM OKYLIbIAAPbl MEH YHUBEPCUTETTIH,
GipiHLLI KypC CTYAEHTTEpPIHE XXYPri3iAreH neaarornmkaabik Taxipmnbe. AMHrBMcTrKaabik keseHae AntConc
GaFAapAaMachbl ManAAAaHbIN, CO3 XKMIAIT, KOAAOKALMSI XKOHE KOHKOPAAHC TaAAAyAapbl >KacaAAbl.
Aban KyHaH6aiyAbl LbIFapMaAapbIHAA KYMEAI TYPAE KE3AECETIH HEri3ri ybiIMAAP aHbIKTAAAbL: aAam
(>kaAnblapam3saTTbIK, FYMAaHUCTIK KaTeropus), akbiA (3epA€ MEH MapacaTTbIAbIK, ©ALLEMI), UMaH (pyxaHu
CEHiM MeH ap Ta3aAblfbl), HAMbIC ()KeKe TYAFaHbIH ap-HaMbICbl, KOFaM aAAbIHAAFbI XKayankepLiaik). bya
YFbIMAQP KA3aK, 3TUKaAbIK, OMAQY >KYMECiHiH ipretacbl ekeHi apAeAAeHAi. Neaarornkansbik, KeseHae
CTYAEHTTEp KOPIyC Heri3iHAe apHarbl 93ipAEHreH TarcbipmMaAapAbl OpPbiHAaAbI. YL cabakTaH TypaTbiH
LaFbIH Taxipube 6apbiCbiHAQ OAAPAbIH ADGAMAbIH MOPAAbABIK, TPMAAACBIH — aKblA, KaipaT, Xypek —
TepeHipek TYCiHiN, MOAEHM Mypara >KaHalla Ke3Kapac KaAbinTacTbipraHbl 6arnkasasbl. CaHAbIK, XXoHe
canaAblK, 9AICTEp KATap KOAAQHbIAbIM, KelleHAl 3epTTey >kyprisiaai. CoHbIMeH KaTtap, KOPMyCTbIK,
BAICTEp OKYLWbIAAPAbIH MOTIHMEH 63AIriHEH XXYMbIC iCTey, AepeKkTepAi CaAbICTbIPY, CbIHM TYpPFblAaH
oMAay AaFAbIAAPbIH AAMbITYFa bikMaA eTTi. KopbITbIHABICBIHAQ, UMMPABIK, AMHTBUCTMKAABIK, pecypcTap
YATTbIK, GOAMbBICTbI >KaHFbIPTYFa >XKaHe BGiAiM 6epy mMasmyHbiH 6arbiTyFa HaKTbl MYMKIHAIK GepeTiHiH
KepCeTTi. AAbIHFaH 3epTTey HaTWMXKeAepi LMMPAbIK AMHIBOAMAAKTMKA YLUIH MPAKTUKAABIK, KYHADI
MOAIMETTEp KaTapblH TOABIKTbIPAABI.

Tyinin cesaep: Abaii KyHaH6GaryAbl, KOPMYCTbIK, AMHIBUCTMKA, MO3TMKAABIK, KOPMYC, YATTbIK,
Giperenaik, aaamrepliuiaik Topomeci, UMMPABIK, NeAArormka.
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LincppoBasi AMHTBOAMAAKTHMKA M HALlMOHAAbHASI UAEHTUYHOCTD:
MHTErpaums No3TMYECKOro Kopryca A6asi B o6yuyeHue si3blky M AMTepaType

B aAaHHOWM cTaTbe paccMaTpUBAIOTCS BO3MOXHOCTM MCMOAb30BaHUSI OTKpbITOro [loatuyeckoro
kopnyca Afas Kak 3(pPeKTUBHOIO MHCTPYMEHTA MOMYASpPU3aLMM HALMOHAAbHBIX LIEHHOCTel B CO-
BPEMEHHOM 06pa3oBaTeAbHOM rMpoLiecce. MccaepOBaHME COCTOSIAO M3 ABYX OCHOBHbIX 3TaroB: nep-
Bbli — AMHIBUCTMYECKMI aHaAM3 Ha MaTepuase Kopryca, BTOPOM — MeAArorMyeckmii SKCrepuUMeHT,
NMPOBEAEHHBIN CPEeAM YUalMXCsl CTapLUMX KAACCOB U CTYAEHTOB MepBOro kKypca yHuBepcuTeta. Ha
AVIHTBUCTMYECKOM 3Tare ¢ npumMeHeHuem nporpammbi AntConc GbiAM BbINMOAHEHb! aHAAM3 YaCTOTHOCTM
CAOB, KOAAOKALIMIA U KOHKOPAQHCOB. B nponsseaeHmsx Abas KyHaH6aeBa GbiAM BbISIBAEHbI KAIOUEBbIE
MOHATUS, BCTPEUAIOLIMECS CUCTEMATUYECKM: aaam (06LeyeAoBeYecKas ryMaHUCTMYecKas Kateropus),
aKbIA (MEPMAO pasymMa U MyAPOCTM), UMaH (AyXOBHasl Bepa M HPABCTBEHHAs YMCTOTA), HaMbIC (YecTb
AMYHOCTU M OTBETCTBEHHOCTb nepeA 0611ecTBOM). AOKa3aHO, YTO AaHHbIE KaTeropmm IBASIOTCS (DyH-
AAMEHTOM Ka3axCKoM 3TUUEeCKOM MbICAM. Ha neaparormyeckom aTane CTYAEHTbI BbIMOAHSAM CrieLManb-
HO pa3paboTaHHble 3aAaHMs Ha OCHOBe Kopryca. B xoae TPEXYPOUHOro MMHM-3KCMEPUMEHTA BbIAO
YCTAHOBAEHO, UTO OHU FAY6>Ke 0CO3HaAM MOPaAbHYIO Tpraay Abast — akblA, Kanlpar, XXypek — n cdop-
MMPOBAAM HOBOE OTHOLLEHUE K KYAbTYPHOMY HacAeAMio. B nccaeaoBaHum coueTaAucb KOAMYECTBEH-
Hble U KQYeCTBEHHbIE METOAbI, YTO 00ECNEeUYNAO KOMMAEKCHbIN MOAXOA. Kpome Toro, ncrnoAb3oBaHume
KOPMYCHbIX TEXHOAOIMIA CMOCOOCTBOBAAO PA3BUTUIO Y 0OYUAIOLMXCS HABLIKOB CAaMOCTOSITEAbHOM pa-
60Tbl C TEKCTOM, COMOCTABAEHMSI AQHHbBIX U KPUTUUECKOTrO MbIWAEHMS. B 3aKkAloueHue aeAaetcs Bbl-
BOA, UTO UMGPOBbIE AMHIBUCTUYECKME PECYPCbI OTKPbLIBAIOT PEaAbHbIE BO3MOXHOCTU AAS OOHOBAEHMS!
HALMOHAABHOM MAEHTMUYHOCTU M oborauleHus coaepxkaHus obpasoBaHust. [1oAyueHHble pe3yAbTaTbl

AOTOAHSIOT PSA MPAKTUUECKUX AQHHBIX AASI LMPPOBOM AMHIBOAMAAKTUKM.
KatoueBblie caoBa: Abait KyHaH6aeB, KOprycHasl AMHIBUCTMKA, NMO3TUUYECKUIA KOPMYC, HALMOHAAb-
Hasl MAEHTUYHOCTb, HPABCTBEHHOE BOCMMTaHMe, LMpoBas neaarorvka.

Introduction

In today’s digital age, the way language and
literature are taught is changing rapidly. Instead of
relying only on textbooks and teacher-centered les-
sons, many classrooms are moving toward interac-
tive, student-focused, and technology-supported
methods. This change is happening not only because
new digital tools are available, but also because edu-
cators see the need for more relevant, inclusive, and
culturally sensitive teaching. One of the new direc-
tions in this area is called digital linguodidactics. It
brings together digital corpora, annotation tools, and
computational approaches to help students explore
language, literature, and culture in new ways. These
tools allow learners to work with authentic texts,
build independence, and engage more deeply with
meaning.

In Kazakhstan, these changes have special im-
portance. Language education here is not only about
learning grammar and vocabulary, but also about
passing on cultural memory, moral values, and a
sense of national identity. The legacy of Russifica-
tion during the Soviet period, the revival of Kazakh
language and culture, and the influence of global
digital media all shape the current educational en-

vironment. In this context, identity formation be-
comes both a challenge and an opportunity. Govern-
ment programs such as Rukhani Zhangyru (Spiritual
Modernization) (Nazarbayev, 2017) emphasize the
need to combine national heritage with preparation
for global citizenship.

One useful way to achieve this balance is
through corpus-based resources — digital collections
of texts that can be studied with linguistic software.
Such resources help both teachers and students to
see how language carries cultural meaning, ethical
values, and historical perspectives. For Kazakh-
stan, the Abai Poetic Corpus (Abai Poetic Corpus)
is especially valuable. It provides a fully annotated,
searchable collection of Abai Kunanbayev’s poetry.
With tools such as lemma search, keyword-in-con-
text displays, frequency lists, and collocation analy-
sis, learners can explore Abai’s language in system-
atic and interpretive ways.

The use of corpora in language education has
grown worldwide in recent decades. As Hunston
(2002) observed, corpora influence teaching in two
main ways: they give us new, evidence-based de-
scriptions of language and they act as direct resourc-
es for developing materials and shaping methods.
Both functions are now relevant for digital linguo-
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didactics and for integrating literary heritage into
education.

Abai Kunanbayev (1845-1904) is regarded as a
central figure of Kazakh cultural identity. His writ-
ings combine philosophy and poetry, offering an
ethical vision of personal growth and civic duty.
A key idea in his work is adam bolu, becoming a
true human being — which is achieved through the
balance of agy! (intellect), gairat (willpower), and
zhurek (heart, compassion). His worldview draws
on Islamic humanism, moral reflection, and Enlight-
enment thought, creating a holistic model of ethical
citizenship that still speaks to issues of youth iden-
tity, social unity, and moral education today.

As Makatova (2020) notes, Abai’s works guide
the spiritual growth of the nation and provide tools
for addressing ethical and cultural problems. His
poetry is more than art; it acts as a moral reference
point for social change. Yet in schools, Abai is often
taught in a traditional way, emphasizing memori-
zation instead of interpretation. Many students see
his words as disconnected quotations rather than as
part of a broader moral message. A corpus-based
approach, by contrast, invites learners to examine
Abai’s language themselves, notice patterns, and
build their own understanding of his values. This ap-
proach fits well with modern educational goals such
as critical thinking, digital literacy, and identity de-
velopment.

This study investigates the Abai Poetic Corpus
as a digital tool for both language education and na-
tional identity formation. It focuses on how corpus-
based methods can help students better understand
the moral concepts in Abai’s poetry and engage
more thoughtfully with national values. By combin-
ing linguistic analysis with classroom practice in
schools and universities, the research adds to cur-
rent work on corpus-informed education. The ulti-
mate aim is to show how digital resources can bring
classical literature to life and make cultural heritage
more relevant, engaging, and transformative for
younger generations.

Materials and methods

This study used a mixed-methods design, com-
bining digital text analysis with a classroom experi-
ment to see how Abai’s poetry can help students
connect with national identity and moral values in
today’s digital environment. The project had two
stages: (1) a linguistic study of the Abai Poetic Cor-
pus with digital tools, and (2) an educational trial
with secondary school and university students.
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1. Corpus and Tools

The main resource was the Abai Poetic Cor-
pus (Abai Poetic Corpus), an open-access platform
that contains Abai Kunanbayev’s poetry and prose
in Kazakh, annotated for language and meaning.
For the linguistic part, AntConc (v.3.5.9) was ap-
plied to identify culturally important words through
frequency counts, explore collocations of moral
terms, and check real examples in concordance lines.
The key concepts selected for analysis were adam
(human), aqy! (intellect), iman (faith/conscience),
namys (honor), ganagat (contentment), and gazagq
(Kazakh).

2. Educational Pilot

To test how the corpus could be used in teaching,
a pilot study was carried out with 60 participants:
30 Grade 10 pupils (aged 15-16) from a Kazakh-
medium school and 30 first-year university students
in the humanities.

The intervention ran across three one-hour ses-
sions:

1. A pre-task survey measured students’ base-
line knowledge of national and ethical values;

2. Learners then worked with a simplified ver-
sion of the Abai Corpus to search for words, explore
collocations, and discuss meanings in context;

3. Finally, a post-task survey and open-ended
reflections captured their impressions and insights.

Secondary students mainly worked in groups,
while university students explored the corpus indi-
vidually, with all tasks conducted in Kazakh. Teach-
ers supported the activities with both written and
oral instructions.

3. Data Collection and Analysis

Data included both numbers and narratives.

Quantitative data: pre- and post-survey re-
sponses (Likert scales, multiple-choice), and accu-
racy in recognizing Abai’s value triad (aqyl—qairat—
zhurek).

Qualitative data: students’ written reflections,
classroom observation notes, and concordance lines
chosen for discussion.

Survey results were analyzed with descriptive
statistics to track improvements, while thematic
coding was used for reflections to reveal how learn-
ers interpreted values and engaged emotionally with
Abai’s ideas.

Literature review
In recent years, researchers have shown increas-

ing interest in using digital corpora for both educa-
tional and linguistic purposes, particularly when it
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comes to questions of national identity. In Kazakh-
stan, the Abai Poetic Corpus hosted on the national
platform Corpora.kz has become an important tool
for studying Kazakh literary heritage through mod-
ern, data-driven methods (Baimyrza et al., 2024a).
The corpus not only makes Abai Kunanbayev’s
poetry available in digital and annotated form, but
also provides tools such as morphological tagging,
concordance searches, and keyword indexing. This
makes it a valuable resource for digital linguodidac-
tics.

Methodologically, the design of the Abai Poetic
Corpus follows international practices in corpus lin-
guistics. It involved careful curation of data, detailed
metadata annotation, and the creation of user-friend-
ly search functions. As described in Baimyrza et al.
(2024b), the team faced both technical and concep-
tual challenges in the process, but their goal was to
create a resource not only for researchers, but also
for teachers and students. This reflects the broader
“pedagogical turn” in corpus linguistics, noted by
Flowerdew (2009), where authentic language data
is brought directly into classrooms to reshape both
teaching content and methodology.

Corpus-based analysis has also been applied to
the poetic and rhetorical features of Abai’s work.
For example, Adilov and Petek (2022) show how
tagging and automatic annotation allow large-scale
analysis of verse structures — meter, rhyme, and
rhetorical devices, which previously depended on
close reading alone. This makes it possible to study
rhythm, symmetry, and stylistic patterns in a more
systematic and replicable way.

Work has also been done on historical phonol-
ogy and orthographic variation. Comparing early
manuscripts with modern editions of Abai’s poetry
reveals changes in spelling, phonetic representation,
and dialectal features (Adilov & Petek, 2022). Such
studies contribute to debates about textual authen-
ticity and the development of standard Kazakh.

At the same time, Abai’s poetry invites meta-
poetic interpretation, where the poet reflects on his
own craft. Aimukhambet (2021) situates Abai in
this framework, noting how his voice is both reflec-
tive and instructional. Through corpus analysis, ele-
ments such as metaphor density, poetic syntax, and
reflexive phrasing can be studied systematically,
providing insights into how Abai constructed his
identity as a poet and thinker.

Lexico-semantic and metric studies also reveal
how Abai used synonymy, antonymy, and polysemy
to convey ethical and philosophical meaning. Pir-
manova et al. (2024) demonstrate how collocation

patterns and rthyme schemes highlight the coherence
and richness of Abai’s poetic thought.

Beyond literary research, corpora are increas-
ingly used in language pedagogy. Aston (2000)
emphasizes that corpora promote learner autonomy
by encouraging students to discover patterns them-
selves rather than rely only on rules. Mukherjee
(2006) adds that corpora connect theory and prac-
tice, serving both as a source of linguistic descrip-
tion and as a teaching resource. For Kazakhstan,
these approaches are particularly relevant for mod-
ernizing philological education.

One of the most promising uses of the Abai Po-
etic Corpus is in philology programs. Pirmanova
et al. (2025) argue that discovery-based learning
(DDL) using the corpus fosters critical thinking,
stylistic awareness, and digital literacy. By testing
hypotheses and analyzing patterns, students become
active participants in interpreting Abai’s texts. This
fits well with the calls by Aston (2000) and Flow-
erdew (2009) for corpus-informed, student-centered
curricula.

Of course, challenges remain. Madiyeva et al.
(2025) points out barriers such as limited teacher
training, lack of digital resources, and the persis-
tence of traditional teaching methods. They suggest
teacher workshops, modular digital tools, and the
integration of corpus literacy into teacher training
programs as possible solutions.

The Abai corpus also has broader applications
for literary history, including questions of author-
ship, manuscript provenance, and textual transmis-
sion. Corpus-based comparisons can help clarify
which poems genuinely belong to Abai, contributing
to ongoing debates in Kazakh literary scholarship.

Taken together, these studies show the broad
potential of the Abai Poetic Corpus as both a literary
and educational tool. They underline how corpus-
based approaches, when applied to culturally sig-
nificant texts, can strengthen identity-focused edu-
cation, support critical engagement, and modernize
philological training in Kazakhstan. At the same
time, there is still a lack of empirical classroom-
based studies. This research seeks to address that
gap by exploring how the Abai Poetic Corpus can be
applied in digital linguodidactics to support cultur-
ally grounded and ethically meaningful education.

Results and discussion
The study’s findings are organized into three

parts: (1) linguistic insights from corpus analysis;
(2) student learning outcomes following the inter-
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vention; and (3) a comparison between secondary
and university participants.

1. Corpus Patterns of National and Moral Values

Exploration of the Abai Poetic Corpus through
AntConc revealed a network of culturally loaded
and morally significant words central to Kazakh
thought. The most salient terms included: adam
(human) — 152 instances, aqy! (intellect/wisdom)

— 88, iman (faith/conscience) — 41, namys (honor/
dignity) — 46, ganagat (contentment/moderation)
— 27, and qazaq (Kazakh) — 62. Collocational pat-
terns showed that these notions often co-occurred
with verbs like bilu (to know), tusinu (to under-
stand), and bagalau (to value), underscoring their
instructional and ethical role within Abai’s lan-
guage.

¢ G AHesawmueno corporake/find L@
0 YouT 2 Kap: M Gmail @) Knura «Lnyboxoe v [ a
3 A °
@ bactbl 6e1  KopnycraH isaey XKoba Typanbl XKapuananeiMaap Xwinik cesaik  Kocoimwa ™ ¢ % 2
q "

Abain eneHaepiHiH KopnycbiHaH i3gey

Ce3 Hemece dpasaHbl eHri3iHi3:

Mblicanb! ‘FbibIM’®

OneH aTaybl:

Kepek skaFaaiifia eneH ataybiH TaHAAHbI3

KasbinraH xbinbl:

Kepek >xaraaiina >asblnfaH KbliblH TaHAaHbI3

Figure 1 — A searching page of Abai Poetic Corpus at www.corpora.kz

The triad of aqyl, qairat, and zhurek emerged
consistently in both verse and prose, highlighting
its status as a moral and philosophical foundation.
Abai’s idea of the tolyg adam (complete person) —
one who harmonizes intellect, will, and heart — re-
flects a synthesis of Kazakh ethical ideals and Is-
lamic humanist traditions.

2. Student Learning Outcomes

The pilot intervention produced measurable im-
provements in both groups.

Table 1 — Quantitative Results

Indicator Pre-task | Post-task
(%) (%)
Correct definition of namys, iman, 38% 73%
aqyl
Recognition of Abai’s moral triad 27% 70%
Increased interest in Abai’s work 3 R4%
(self-reported) ¢

The data demonstrate a significant gain in learn-
ers’ conceptual understanding after working with cor-
pus tasks. Qualitative reflections added further depth:
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1. “Before, [ only memorized Abai’s poems. Now
1 feel he speaks directly about how to live well .

2. “I never realized ‘iman’ implies responsibil-
ity to oneself and others. It feels like a guide for be-
ing Kazakh”.

3. “Abai’s aqyl, qairat, zhurek helped me see the
balance we need in life”.

Secondary students tended to express ideas
in emotional and concrete terms, while university
learners showed a greater inclination to connect val-
ues to abstract philosophical and civic frameworks.

Table 2 — Comparative Reflections

Secondary . .
Category Students University Students

Engagement High with visual/ | Moderate, but
concrete tasks independent

Interpretation | Emotionally Abstract and
expressive analytical

Vocabulary use | Emerging, Precise, contextually
paraphrased accurate

Reflective, often
individual

Collaboration | Group-oriented
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These differences align with Vygotsky’s (1978)
view of scaffolding across developmental stages,
confirming that corpus-based tasks can be adapted
to varied learner needs by adjusting complexity.

The intervention showed that:

- Students achieved a deeper grasp of moral and
national values embedded in Abai’s texts;

- Corpus-informed activities fostered both emo-
tional engagement and critical reflection;

- The digital format enhanced accessibility and
learner motivation;

- The approach can be successfully scaled across
age levels and institutions.

Taken together, the findings validate the claim
that integrating corpus linguistics with culturally
resonant materials such as Abai’s works strengthens
national identity education in Kazakhstan.

The findings of this study point to the power-
ful role that corpus-based methods can play in con-
necting language learning with ethical reflection and
cultural identity. By working with the Abai Poetic
Corpus, students were not only practicing digital lit-
eracy but also engaging with value-based education
— a combination that is highly relevant for Kazakh-
stan’s multilingual and post-Soviet context.

1. Abai’s Moral Language as a National Re-
source

Analysis of Abai’s poetry shows that his mor-
al and philosophical system is both consistent and
teachable. Words like adam (human), aqy! (intel-
lect), iman (faith/conscience), namys (honor), and
qanagat (contentment) appear frequently and in
meaningful contexts. This supports Zhubanov’s
(2019) claim that Abai’s vocabulary functions as a
code of indigenous ethical thought. Just as impor-
tantly, these terms often appear with verbs such as bil
(know), tusin (understand), bagala (value), iste (do),
showing that Abai’s ethics are active and practical,
not abstract. His model of the folyq adam (complete
human) — balancing intellect, will, and compassion
— remains both a psychological and pedagogical
framework for identity formation. Through corpus
analysis, students can see for themselves how lan-
guage encodes moral ideas, which encourages not
just awareness of words but also deeper reflection
and a stronger sense of belonging.

2. Learner Engagement Through Corpus
Tools

The teaching experiment showed clear benefits
when students worked directly with the corpus. Test
results indicated better recognition and use of key
moral terms, while interviews revealed that students
started to see Abai’s texts as more than exam mate-
rial. They described them as living sources of guid-

ance for understanding what it means to be Kazakh.
These outcomes echo findings by Braun (2005),
Boulton (2010), and Gablasova et al. (2017), who
argue that data-driven learning (DDL) supports au-
tonomy, critical thinking, and deeper comprehen-
sion. Interestingly, younger students responded best
to visual concordance displays and teacher guid-
ance, while university students preferred more in-
dependent analysis. This pattern reflects Vygotsky’s
(1978) idea of the Zone of Proximal Development,
showing that tools must be adapted to learners’ stag-
es and capacities.

3. Reimagining the Teaching of Abai

In many classrooms, Abai is still taught in a
traditional way, with emphasis on biography and
history rather than his ethical ideas (Illyasova &
Tazhibayeva, 2020). This often leads to rote memo-
rization instead of personal engagement. The cor-
pus-based approach changes this dynamic: it turns
students into investigators, prompting discovery
and dialogue. This reflects Halstead and Taylor’s
(2000) call for moral education that fosters personal
meaning-making, and Banks’ (2008) argument that
identity education should be authentic but also open
to student voice. For Kazakhstan, where modern-
ization and tradition must coexist, this shift is more
than pedagogy — it is a cultural necessity.

4. National Identity in a Digital Age

Digitizing Abai’s works creates new opportuni-
ties for young people to engage with heritage. To-
day’s students navigate competing identity narra-
tives — Kazakh, Russian, Turkic, Islamic, Western,
and need tools that ground them without imposing
ideology. The Abai Digital Corpus offers such a
platform: it revitalizes a cultural legacy in digital
form, encouraging students to construct identity
through language exploration and reflection. This
aligns with the aims of Rukhani Zhangyru, which
seeks to balance innovation with tradition. More
broadly, the study shows that corpus linguistics,
when applied to culturally meaningful content, can
support not only language education but also iden-
tity building, ethical inquiry, and civic growth. In
this way, corpus tools act both as mirror of the past
and as frameworks for shaping the future.

Conclusion

This study set out to explore how the Abai Poet-
ic Corpus can function as a digital tool for teaching
national identity and ethical literacy among Kazakh-
stani students. Positioned at the crossroads of digital
linguodidactics, corpus-based learning, and values
education, the project showed that digital corpora
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are able to give classical literature new relevance in
today’s classrooms.

The results indicate that Abai’s poetic language,
when examined through interactive corpus tools,
provides learners with a more direct and personal
connection to national values. Key concepts such
as adam bolu (being human), agy! (intellect), iman
(faith), namys (honor), and ganagat (contentment)
were not only identified but also reinterpreted by
students in light of their own social experiences.
The analysis showed that both school and university
students became more aware of the ethical triad of
aqyl — qairat — zhurek, and that corpus-supported
activities could engage both their reasoning and
their emotions.

Comparisons between the two groups revealed
differences in interpretation, vocabulary, and styles
of reflection. Nevertheless, across the board, corpus
tasks encouraged curiosity, critical thinking, and a
culturally grounded type of literacy. Students them-
selves noted that the digital format made Abai’s po-
etry feel «alivey, «relevanty, and «personally signif-
icanty, in contrast to the more passive memorization
usually linked with classical texts.

From a teaching perspective, the research con-
firms that integrating national literary heritage into
digital environments is not only possible but also
beneficial. It supports broader goals of developing
independent learners who are confident in their cul-
tural identity and at the same time comfortable with
digital technologies. In this way, the Abai Poetic
Corpus illustrates how digitized literature can be
used for reflective, interdisciplinary, and identity-
focused education.

The broader implications are also notable. This
work adds to discussions on culturally responsive
pedagogy in postcolonial and multilingual settings.
For Kazakhstan, it provides a concrete example of
how digital humanities can advance state priorities
such as Rukhani Zhangyru by linking tradition with
modern innovation. It also points to future direc-
tions in curriculum design, teacher preparation, and
the creation of digital corpora for other Kazakh writ-
ers and genres.

Future studies might build on these findings
by tracing the long-term effects of corpus-based
teaching, testing combinations with Al-powered
language tools, or examining how Abai is received
by students from different linguistic communities.
Teacher perspectives and alignment with national
curricula also require further attention to make the
integration sustainable.

In conclusion, the Abai Poetic Corpus should
not be seen simply as a digital archive. It works as
an active educational tool that helps young people
connect with their cultural roots, develop ethical
reasoning, and find their own voice in a rapidly
changing society. Its use in digital linguodidactics
marks a step toward a more reflective, engaged, and
culturally grounded model of education in Kazakh-
stan.

This research is funded by the Committee of
Science of the Ministry of Science and Higher
Education of the Republic of Kazakhstan (Grant
No.BR21882334 «Kazakh poetic corpus develop-
ment: morphological and poetic designation of
Abai’s poems»).
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