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INTERACTIVE LEARNING IN THE AGE OF GLOBALIZATION:
THE FLIPPED CLASSROOM MODEL
FOR ENGLISH LANGUAGE LEARNING

Modern education is undergoing significant changes caused by digitalization and the introduction
of innovative pedagogical technologies. One of these technologies is the Flipped Classroom learning
model, which reverses the traditional teaching process, making it more interactive and tailored to the
individual needs of students.

The use of the Flipped Classroom model in teaching English is particularly relevant. In the context of
globalization, English has become not only a means of communication, but also a key to accessing the
world’s educational and professional resources. In Kazakhstan, where much attention is paid to the study
of foreign languages, especially in the framework of the Digital Kazakhstan program, the introduction of
an inverted classroom can increase students’ motivation, improve their learning outcomes and prepare
them for successful integration into the international community.

However, in Kazakhstan, there is a lack of research on the use of the Flipped Classroom in the
context of teaching English. This highlights the need to analyze existing experience and develop recom-
mendations for educational institutions in the country.

The purpose of this study is to analyze the possibilities and effectiveness of using Flipped Classroom
technology in English lessons, as well as to develop recommendations for its implementation, taking into
account national and cultural characteristics. The results of the study contribute to the improvement of
foreign language teaching methodology in Kazakhstan and to the development of learners’ independent
learning skills.

Keywords: Flipped classroom, digitalization, English language teaching, innovative educational
technologies.
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JKahaHaaHy A@yipiHAeri MHTEPaKTUBTI OKbITY:
AFbIALLIBIH TiAIH YHpeHyre apHaAfaH TOHKEPIATeH CbIHbIN MOAEAI

Kasipri 3amaHfbl 6iAiM 6epy LM pAaHABIPY MEH MHHOBALMSIABIK, MEAArOrMKaAblK, TEXHOAOTUSIAQPAbI
EHri3yAeH TyblHAAFaH eAeyAi esrepictepai 6actaH kewyae. OCblHAAM TEXHOAOTUSIAAPABIH, 6ipi —
ABCTYPAI OKbITY NPOLECIH ayAapblr, OHbl MHTEPAKTUBTI XXK8HE OKYLLUbIAAPAbIH, >KEKe K>KeTTIAIKTepiHe
6eniMAEMTIH «TOHKEPIAreH CbiHbIM» OKbITY MoAeAi (Flipped Classroom).

ArbiAWwbIH TiAIH okbiTyaa Flipped Classroom moaeAiH koaaaHy ocipece esekti. >XahaHaaHy
>KarF AQMbIHAQ afblALLIbIH TIAI KapbIM-KATbIHAC KYPaAbl FaHa eMeC, COHbIMEH KaTap aAeMAiK 6iaim 6epy
>keHe Kacibu pecypcTapra KOA XeTKi3yAiH KiATi 60AAbl. Ocipece Lindpabik KasakcraH, 6araapAamachl
asCblHAQ LWET TIAAEPIH yipeHyre Ken KeHiA GeaiHeTiH KasakcTaHAaa TOHKEPIATEH CbIHbIMNTbI EHridy
OKYLIbIAAQPAbBIH, bIHTAaCblH apPTTbIPYFa, OAAPAbl OKbITY HOTMXKEAEPIH >KaKcapTyFa >KOHe OAapAbl
XaAbIKAPaAbIK, KOFAMAACTbIKKA TabbICTbl Kipiryre AamblHAQYFa MyMKIHAIK 6epeai.

Anaripa KasakcraHaa aFblALLbIH TiAIH OKbITY KOHTEKCTIHAE TOHKEPIAreH CbIHbINTbl KOAAAHYFA
apHaAFaH FbIAbIMM 3EPTTEYAEPAIH >KeTicneyliairi 6ap. Bya KoAAaHbICTaFbl TOXIPMOEHI TaaAdy XKeHe
eAAiH BiAiM Bepy MekemeAepi YLLiH YCbIHbICTAp 83ipAey KaXKeTTIAIrH KepceTeai.

BbyA 3epTTeyAiH MakcaTbl aFblAWbIH TiAi cabakTapbiHaa Flipped Classroom texHoAormsicbit
KOAAQHYAbIH, MYMKIHAIKTEDI MEH TUIMAIAITTH TaAAQy, COHAQM-aK, YATTbIK, )XOHE MOAEHM epeKLLEAIKTEPAI
ecKepe OTbIpbiN, OHbl EHri3y GOMbIHLLIA YCbIHBICTApP 83ipAey GOAbIN TabblAaAbl. 3epTTey HOTUXKEAEpPI
KasakcTaHAarbl LWET TIAIH OKbITY 8AICTEMECIH XKeTiApipyre oHe OiAiM aAylibiAapAbiH Aepbec oKy
AQFABIAAPbIH AQMbITYFa YAEC KOCaAbI.

Tyiin cesaep: Flipped classroom, umMdpAaHABIPY, aFbIALWbIH TIAIH OKbITY, MHHOBAUMSIAbIK, BiAIM
6epy TEXHOAOTUSIAAPbI.

© 2025 Al-Farabi Kazakh National University 229


https://doi.org/10.26577/EJPh2025199322
https://orcid.org/0000-0002-7385-6585
mailto:koptleuovak@mail.ru

Interactive Learning in the Age of Globalization: the Flipped Classroom Model for English Language Learning

K.b. KontaeyoBa

bauuwes yHuBepcuTeT, AkTobe, KazaxcraH
e-mail.ru: koptleuovak@mail.ru

MHTepakTMBHOE 00yUeHue B 3MOXYy rA06aAM3aLLUM:
MOAEAb MepeBepPHYTOro KAACCa AASl U3yYeHUsl AHTAMIHCKOrO SI3blKa

CoBpemeHHoe 06pa3oBaHue NMepeskMBaeT 3HaUUTEAbHbIE M3MEHEHMS, Bbi3BaHHbIe LM(DpOBU3aLMeEit
M BHEAPEHMEM MHHOBALMOHHBIX MeAArormyecknx TeXHOAOruin. OAHOM M3 TaKMX TEXHOAOTMIA SBASIETCS
MOAEAb 00yueHus «repeBepHyTbir kaace» (Flipped Classroom), koTopasi nepeBopaunBaet TpaAULMOH-
HbI MPOLIECC MPernoAaBaHus, AeAast ero 6oAee MHTEPAKTUBHBIM M aAAMTUPOBAHHBIM K MHAMBUAYAAb-
HbIM MOTPEOHOCTSM YUaLLMXCS.

OcobeHHo akTyaAbHO npumereHne moaean Flipped Classroom B npenoaaBaHum aHr AMIACKOrO $13bl-
Ka. B ycAoBmsIX ra06aAm3aLmm aHIAMIACKMIA CTAA HE TOALKO CPEACTBOM OOLLEHMS, HO M KAIOUOM K AO-
CTYMy K M1POBbIM 06pas3oBaTeAbHbIM M NMPOMECCHoHaAbHbIM pecypcam. B KasaxcraHe, rae yaeasetcs
GOAbLLOE BHYMaHWE M3YUYEeHUIO MHOCTPAHHBIX S3bIKOB, 0COBEHHO B pamkax nporpammbl Lindposoit Ka-
3aXCTaH, BHEAPEHME MepeBepHYTOro KAacca Mo3BOASIET MOBbICUTb MOTUMBALMIO YUYEHUKOB, YAYULLUTb
pe3yAbTaTbl MX O0YUEHUs U MOATOTOBUTH MX K YCMELIHOM MHTErpaLumm B MeXAYHaPOAHOE COOOLLIECTBO.

OaHako B KasaxcraHe cyllecTByeT HeAOCTAaTOK HAyUHbIX MCCAEAOBaHMWI, MOCBSLLEHHbIX MprMe-
HEHMIO MepeBepHYTOro KAacca B KOHTEKCTE MPeroAaBaHUS aHIAMMCKOrO s13blka. DTO MOAYEpKMBAET
HEOOXOAMMOCTb aHAAM3a CYLLLECTBYIOLLErO OMbITa U pa3paboTKM PEKOMEHAALMI AAst 06PA30BaATEAbHbIX
YUPEXXAEHWIA CTPaAHbI.

LleAblo AQHHOIO UCCAEAOBaHMS SBASIETCS @aHAAU3 BO3MOXKHOCTeN M 3(P(PEeKTUBHOCTU NMPUMEHeHMs
TexHorormnn Flipped Classroom Ha ypokax aHrAMIMCKOro s13bika, a Takxke pa3paboTka pekoMeHAALMI
Mo ee BHEAPEHMIO C YUETOM HaLMOHAAbHBIX U KYAbTYPHbIX 0COGEHHOCTEN. Pe3yAbTaTbl MCCAEAOBAHMS
BHOCSIT BKAQA B COBEPLUEHCTBOBAHME METOAMKM MPernoAaBaHus MHOCTPaHHbIX s3blkoB B KasaxcTaHe u

pasBuTHE y 00YUAIOLIMXCS HABLIKOB CAMOCTOSITEABHOIO 00YyYeHMS.
KatoueBbie caoBa: Flipped classroom, undposmsaums, npenopaBaHme aHrAMMCKOro 3blka, MHHO-

BaUMOHHbIE o6pa3OBaTe/\bele TEXHOAOI'nn.

Introduction

The development of digital technologies within
the educational environment has created new op-
portunities for optimizing the efficiency of teaching
and learning processes. Among these innovations,
the Flipped classroom model has demonstrated con-
siderable effectiveness in international educational
contexts. However, its successful implementation
in Kazakhstan necessitates careful consideration of
the country’s cultural and educational characteris-
tics, including the degree of digital infrastructure in
schools, the readiness of teachers to use new tech-
nologies, and differences in the level of motivation
of students (Mulenga, Shilongo, 2025).

For Kazakhstan, where English plays an impor-
tant role in the educational and professional spheres,
the introduction of Flipped Classroom can be a stra-
tegically important step. Modern challenges, such as
the need to prepare students for global competition
and ensure their access to international educational
resources, make the use of this model particularly
relevant.

The Digital Kazakhstan program provides a sol-
id foundation for introducing modern technologies
into the national education system. It aims to bridge
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the digital divide between urban and rural schools,
improve infrastructure, and train teachers to use
digital tools. Such initiatives create favorable condi-
tions for adapting the Flipped classroom model at
the national level.

From the point of view of teaching English, us-
ing Flipped Classroom offers a number of advan-
tages:

- students can learn the basic elements of the
language (grammar, vocabulary, pronunciation) at
a convenient time, which increases their indepen-
dence and responsibility;

- the classroom provides more time for active
practice, including discussion, role-playing, and
team-based problem solving, which contributes to
the development of communication skills;

- teachers have the opportunity to individualize
the approach to each student, identifying and elimi-
nating gaps in knowledge.

International studies show that the use of the
Flipped Classroom in English teaching contributes
to a significant improvement in results. For exam-
ple, in US universities, students who follow this
model show a higher level of mastery of complex
grammatical structures and confidence in using the
language in practice. In Asian countries such as Chi-
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na and South Korea, the Flipped Classroom is used
to increase student engagement and improve their
speaking skills.

At the same time, there is a need to adapt inter-
national experience to the specifics of Kazakhstan’s
education. For example, for rural schools where
Internet access is limited, offline solutions can be
developed, such as using pre-uploaded videos and
printed materials for self-study.

Despite the obvious advantages, implementing
an inverted class model involves a number of chal-
lenges:

- technical barriers. Many schools in Kazakh-
stan, especially in rural areas, lack access to modern
technologies and high-speed Internet;

- teacher training. Successful implementation of
the model requires advanced training for teachers,
especially in digital content creation and interactive
lesson management;

- motivation of students. Some students may
have difficulty completing independent tasks, which
requires the development of additional motivational
strategies.

However, these challenges can be addressed
through a comprehensive approach that includes
infrastructure improvements, teacher training, and
student support programs.

Materials and methods

To demonstrate the effectiveness of Flipped
Classroom, a study was conducted in two high
schools. The study participants included 9th grade
students from both schools, where both classes aver-
aged about 25 students. The duration of the experi-
ment, where the classes were offered the FC model,
lasted 8 weeks. To complete the picture, we added
additional methods of analysis used in evaluating
performance, as well as developed the idea of quali-
tative research (interviews and focus groups).

1. Research design. Quasi-experiment: instead
of random distribution of students, we used ready-
made classes. The experimental groups mastered
English using the inverted learning model, while the
control groups mastered it traditionally.

Study period: 8 weeks — the optimal period to
avoid overloading the academic year and observe
changes in academic performance.

Assessment: entrance test (before the experi-
ment), intermediate mini-tests (every 2 weeks), final
test (after the experiment).

2. Additional tools. Focus groups with teachers:
after the experiment, group discussions were held

(5-6 teachers each), where questions were asked
about the difficulties, advantages, and personal feel-
ings of implementing FC.

Interviews with students (semi-structured): 15-
20 students from experimental groups (different
classes), where it was clarified what exactly they
liked/disliked, which sections caused the greatest
difficulties and why.

Observation lessons: the researcher attended
several classes, recording the level of activity, the
number of questions asked, and the teacher’s use of
interactive tools (Kahoot, Quizlet).

3. Advanced Results analysis. The final test
showed that the average performance of the experi-
mental classes is higher by 7-8 points (out of 100).

Focus groups revealed that teachers find the big-
gest challenge is that not all students are willing to
spend time at home watching videos.

Interviews with students showed that 74% of
respondents (from the experimental group) admit
that at first it was difficult to get used to independent
work, but then they felt interested and began to ask
more questions in the lesson.

Research objectives:

- compare English language performance indi-
cators for groups using Flipped Classroom and con-
trol groups (traditional learning);

- determine the level of student and teacher sat-
isfaction;

- study the main obstacles in implementing the
method.

Literature review

The concept of the Flipped Classroom, also
known as reverse learning, arose from the need to
maximize the use of time for face-to-face classes. In
traditional models of education, the main focus is on
direct classroom instruction and homework, while
an inverted classroom inverts this sequence.

The first ideas that later developed into the
Flipped Class (FC) concept date back to the 1970s.
B. Bloom’s taxonomy (1956) proposed dividing stu-
dents’ cognitive activity into low-level (memoriza-
tion, understanding) and high-level (analysis, syn-
thesis, evaluation) processes. Based on this, it was
suggested that the theoretical perception of the ma-
terial should be carried out outside of face-to-face
classes in order to spend classroom time on more
complex activities (in-depth practice, discussions,
project work).

The most notable example of this division in
practice was experimentation in the field of distance
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learning, when teachers recorded video lectures and
sent them to students on cassettes or CDs. However,
the use of such methods remained spot-based and
depended on the availability of technical means
(Sanakoeva, 2024).

The introduction of ideas from Jonathan Berg-
mann and Aaron Sams, chemistry teachers from
Colorado (USA), gave a serious impetus to the
spread of Flipped Classroom in 2007. Their goal
was purely practical: to help students who missed
lessons quickly recover the missing material. To
do this, they recorded video lectures and uploaded
them to the network, allowing students to study the
material at home. At the same time, classroom time
was freed up for questions, practical experiments,
and interaction between students (Bergmann, Sams,
2012).

This approach not only increased the level of
understanding of the material, but also solved the
problem of missing classes. Wide access to high-
speed Internet and mobile devices in the mid-2000s
made it possible to increase the use of video content
in education (Sargent, Casey, 2020).

Platforms like YouTube, Vimeo, and Khan
Academy became the main channels through which
video tutorials were distributed around the world.

- khan Academy (Salman Khan) demonstrated
how free video tutorials can significantly expand ac-
cess to education and serve as an ideal base for the
Flipped Classroom methodology;

- moodle, Edmodo, Canvas-learning manage-
ment systems (LMS) that allow teachers to create
electronic courses, fill them with videos, tests, tasks,
and communicate with students;

- social networks (Facebook, Twitter, WeChat)
have also become an additional means of distribut-
ing educational content and organizing discussions
(Sanz-Angulo et al., 2025).

The idea came up to adapt the Flipped Class-
room stages to specific disciplines, age groups, and
educational contexts. The distribution of ideas in
different countries was as follows:

1. The United States is the leader in the number
of studies and projects related to inverted learning.

2. China-actively implements the inverted
class, combining it with gamification and design
work.

3. South Korea-use the Flipped Classroom meth-
od when preparing for English language exams, as
well as in university programs.

4. European countries-in France, Finland, and
Germany, this model is combined with constructiv-
ist practices that encourage research.
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5. Kazakhstan-implementation follows the line
of digitalization of education and modernization of
the educational process, but requires taking into ac-
count local specifics and infrastructure constraints
(Abdullayevna, 2025).

Despite the massive interest in Flipped Class-
room, there is also criticism:

- increased workload for teachers to create high-
quality video content and activities;

- uneven access to digital technologies among
students, especially in rural areas;

- lack of motivation in some groups of students
to study independently before the lesson;

- limited teaching experience and lack of mass
professional development programs for teachers
specifically based on Flipped Classroom (Zainud-
din, Halili, 2016).

In the early stages of implementing the inverted
classroom, many teachers complained about the in-
creased workload, as well as students’ dependence
on technology. Over time, these challenges have
been addressed through institutional support, teach-
er training courses, and investment in educational
infrastructure (for example, through the Digital Ka-
zakhstan program). In addition, localized materials
are created that allow you to take into account cul-
tural and linguistic features.

Despite these points, the Flipped Classroom
concept has evolved in the 21st century. Modern
researchers and practitioners (2020s) see Flipped
Classroom not just as “inverted lessons”, but as a
holistic pedagogical strategy focused on the devel-
opment of critical thinking, collaborative skills and
student independence (Castellano-Beltran et.al.,
2025).

Increasingly, Flipped Classroom is combined
with:

- gamification (elements of gamification)
through the Kahoot, and Quizizz platforms;

- microlearning (short training modules that are
easy to review and master on the go), which can usu-
ally be found in online courses;

- adaptive learning, where the system itself
adapts to the pace and level of the student;

- MOOCs (mass online courses) integrated into
training programs (Ashmarina, Nikulina, 2017).

Thus, the history and evolution of Flipped Class-
room is closely linked to the development of peda-
gogy, digital technologies, and society’s demands
for new forms of learning. This method successfully
combined classical ideas about the need to individu-
alize the educational process with the opportunities
provided by the modern digital environment.
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According to these approaches, students become
active subjects of learning, choose the time and pace
of learning information themselves, and the teacher
acts as a moderator of the process. That is why the
emergence of online platforms and video hosting
sites has played a crucial role: previously, “invert-
ed lectures” were possible only with special video
cassettes or CDs, the distribution of which required
time and money. In the 2000s, when broadband In-
ternet became available in many countries, the con-
cept of Flipped Classroom flourished, as it became
technically easier to shoot videos (even on a regular
phone), post them on available resources (YouTube,
SchoolTube, TeacherTube) and instantly share them
with students.

At the same time, webinar and virtual class-
room technologies were being developed, which al-
lowed some schools and universities to supplement
Flipped Classroom with synchronous online meet-
ings (Zoom, Adobe Connect, etc.), opening up op-
portunities for interactive discussions and consulta-
tions (Tondeur et al., 2025).

Developing, Flipped Classroom went beyond
one specific pedagogical model. There are variations
like “Flipped Mastery”, “Gamified Flipped Class-
room” and “Flipped Learning 3.0”. Despite this,
critics point to a number of unresolved issues. In
particular, socio-economic inequality can lead to the
fact that some students do not have constant access
to a computer or the Internet, which complicates the
preparation for the lesson. Research also shows that
not all teachers are ready to switch to a new model,
as they need not only to learn how to work with

The advantages of Flipped
Classroom

digital technologies, but also to rebuild the teaching
methodology, be able to ask questions, encourage
discussions and teamwork. In recent years, the im-
portance of metasubject skills and socio-emotional
learning has been increasingly emphasized. The
Flipped Classroom model promotes skills such as
self-organization, responsibility for your own learn-
ing, and teamwork. Students learn to think critically
about information, create their own projects, and in-
teract with fellow students in the process of finding
solutions (Goedhart et al., 2019).

In the context of teaching English, the history of
Flipped Classroom development clearly shows that
the main emphasis is placed on the transition from
passive consumption of information (vocabulary,
grammar) to active communication practice and the
creation of authentic communication situations. So,
students can pre-view video tutorials about gram-
matical constructions and lexical units, and in the
classroom, the teacher organizes games, discus-
sions, and dialogues, which makes the lesson as rich
as possible.

Thus, we can conclude that the origins of Flipped
Classroom are rooted in classical pedagogical theo-
ries, but this model really flourished due to the rapid
development of the Internet and digital technolo-
gies. Gradually, it has evolved from “video tutorials
for housewives” to one of the most discussed peda-
gogical innovations of recent decades, with flexibil-
ity, efficiency and the ability to adapt to different
national and cultural conditions.

Here are some of the many benefits of Flipped
Classroom training (see Figure 1):

Figure 1 — Flipped Classroom Key Benefits

These cases show that despite the location, the
Flipped Classroom teaching methodology remains
relevant for the foreign market due to the fact that
there are various trends in teaching, according to

which modern teachers successfully teach their stu-
dents. The main trends are as follows:

1. Gamification and interactive techniques. The
Kahoot, Quizlet, Games and other platforms pro-
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vide a competitive element, increasing interest. It is
widely used in China, Europe, and the United States.

2. Adaptive learning. Big Data-based machine
learning algorithms. Data allow you to adapt to the
level and style of learning of each student.

3. Mobile training. Smartphones and tablets are
widely used for video lectures, online discussions,
and quizzes.

4. Integration with MOOCs. Many teachers
combine an inverted classroom with massive online
courses (Coursera, edX) so that students can listen
to lectures by the world’s leading lecturers (Mode-
belu, Duvie, 2012).

Numerous meta-analyses show that Flipped
Classroom:

- improves academic performance by an average
of 10-15%;

- increases classroom interaction and reduces
the fear of asking questions;

- increases interest in the subject, especially
among high school and junior university students;

- according to Turkana and Akdag-Chimen sci-
entists in 2019, students learn new topics 30% faster
and use an analytical approach to learning more of-
ten (Kadioglu, Ozyalgin Oskay, 2025).

However, success depends on the quality of vid-
eo materials, clarity of instructions, and the teach-
er’s willingness to use active working methods.

Cultural factors and technological infrastructure
also play an important role. Despite the innovations,
there are also a number of factors that prevent the
introduction of this method:

- cultural background: Not all countries are will-
ing to accept independent homework with video lec-
tures as the norm;

- technical barriers: Access to the Internet and
devices can be problematic in rural areas;

- teacher training: Not all teachers have Flipped
Classroom digital tools and techniques; a training
system is needed.

Possible solutions to these questions can be:

- create local content (in your native language)
and offline packages for regions;

- conducting specialized courses for teachers;

- flexible infrastructure (grants, government pro-
grams, partner projects).

In Kazakhstan, there is a rapid digitalization
of the educational system. With the support of the
state, many schools are equipped with computers
and get access to the Internet (Digital Kazakhstan
program). As practice shows, an inverted classroom
is especially in demand when teaching English, if
teachers are able to shoot high-quality videos, adapt
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tasks to the local context, and effectively organize
group work in the classroom.

The inverted classroom is an important tool for
modernizing education. Its emphasis on active learn-
ing, personalized feedback, and higher-order skill
development make it relevant for the 21st century.
Global studies demonstrate its effectiveness, espe-
cially in language teaching, which opens up a huge
potential for applying this model in Kazakhstan.

Results and discussion

Comparative analysis of traditional and Flipped
Classroom learning. The Flipped Classroom mod-
el differs from traditional teaching by transferring
the theoretical material to independent study, and
the practical and interactive part-directly into the
classroom. However, since the method of “inverted
learning” is a learning model in which students get
acquainted with theoretical material at home in ad-
vance, and classroom time at school is devoted to
interactive classes and practical development of the
acquired knowledge, it is necessary to analyze in
more detail the comparison of these two approaches
in relation to the realities of Kazakhstan, and also
take into account the following factors:

1. Features of the curriculum. Traditional
schools in Kazakhstan have a well-structured pro-
gram in English (and other subjects), where the
main emphasis is on the transfer of knowledge
through the teacher’s explanation and mechani-
cal consolidation of exercises. At the same time,
the plan needs to be adapted: some of the mate-
rial should be available in digital form in advance
(videos, presentations, texts), and the lesson can be
flexible and interactive.

2. Level of technological security. In large cities-
Astana, Almaty — higher access to the Internet, de-
vices (computers, tablets), which makes the inverted
class easier to implement. However, in some rural
areas, there is still a restriction in the form of low
Internet speed or lack of it. There are solutions with
offline materials recorded on USB drives or avail-
able on the local network of the school.

3. Cultural specifics. Kazakhstan is a multina-
tional country with a triune focus on Kazakh, Rus-
sian and English. In the traditional model, front-end
work often prevails: the teacher speaks, the students
listen. FC implies greater independence, which may
be unusual for some students and their parents. You
need to explain the benefits of this approach in ad-
vance, otherwise you may have problems with moti-
vation and organization.



K.B. Koptleuova

4. Motivation and self-organization skills. In tra-
ditional teaching, homework can be routine, while
at the same time the student has more responsibility:
he should not just “do the exercises”, but carefully
look/read the materials, write down questions, and
be ready for active discussion in the classroom. For
some students, this is unusual, so teacher support
and special instructions are important.

Thus, a comparative analysis shows that the tra-
ditional system is more stable, but in some cases it is
less effective for developing the skills to speak and
think creatively. Unlike the usual approach, in which
the main body of information is transmitted by the
teacher during the lesson, Flipped Classroom aims
to expand students’ independence and involve them
in discussions, projects and deeper analysis during
class work. If using the traditional method, the stu-
dent listens to a long lecture, and only the remaining
time (or homework) is used to consolidate the mate-
rial, then with Flipped Classroom, the idea is to get
access to videos, articles, or interactive simulators
before the lesson. In theory, it was mentioned that
it may seem that this is just another way to provide
information, but in practice, the entire vector of the
educational process changes. The teacher, who was
previously the source of a monologue lecture, in the
new methodology acts as a mentor or leader, trying
to arouse students ‘interest in a given topic and cre-
ate conditions for “joint” search for solutions. In the
classical scheme, he formulates a thesis, explains
the theory, solves examples on the blackboard, sets
home exercises, and children often remain in a pas-
sive position. Problems and misunderstandings are
already detected while working on homework, when
there is no teacher around, and help is limited to par-
ents or additional manuals in the literature or on the
Internet.

In the context of Flipped Classroom, everything
shifts: difficulties appear even before the lesson,
when the student gets acquainted with the material
at their own pace, has the opportunity to review the
video, make additional pauses, and pay attention to
incomprehensible moments. Once in the classroom,
instead of being a passive listener, they become a
full-fledged participant in the discussion, where
they can immediately formulate questions or ask the
teacher to explain a certain aspect. This increases
not only the amount of dialogue between students
and the teacher, but also the quality of learning. The
other side of the issue is the relationship with par-
ents. In normal learning, adults are often required to
monitor whether the child has done their homework,

but it may not be easy for parents to help explain the
meaningful details themselves. If a student watches
a teacher’s video at home, or watches a carefully
structured course with short lessons, then parental
support is reduced to organizational matters: turn
on the computer, check that the student is not dis-
tracted. At the same time, due to the popularization
of short video content, many children are more will-
ing to perceive information in the format of short
videos, as it reminds them of the usual means of
communication from the Internet. The traditional
approach rarely involves the active participation of
modern technologies, except, perhaps, the use of a
projector or interactive whiteboard in the classroom,
and Flipped Classroom relies as much as possible
on the capabilities of the digital environment. At
the same time, the teacher frees up class time for
case studies, problem solving, dialogues, and live
interaction, which is rare in the context of prolonged
monologue lessons.

Another advantage of Flipped Classroom is its
individualization. In the classics, some students may
fall out of pace, because someone learns informa-
tion faster, and someone-slower. But in the scheme
with a preliminary study of content at home, every-
one can view the materials several times, choose the
appropriate speed, and review the video. During the
lesson, the teacher sees who needs help here and
now, and does not waste time repeating the same
material for everyone, including those who have al-
ready understood everything perfectly.

On the other hand, the traditional method
gives a certain predictability: a lecture, a synopsis,
homework. It is easier for the teacher to control
who listened and who didn’t, although this is of-
ten formal. Flipped Classroom, on the other hand,
requires more confidence in the student’s inde-
pendence, which can be difficult if motivation is
low or technical capabilities are lacking. Problems
arise when students do not watch the material at
home, thinking that “they will catch up later”, but
this way the classroom part ceases to be effective.
However, when the model works as intended —
with the appropriate infrastructure, trained teach-
ers, adapted content, and informed students-it can
lead to a deeper understanding. As a result, Flipped
Classroom turns out to be a method that suits the
era of information technology in comparison with
conventional training: in it, learning goes beyond
the school premises, and the classroom becomes a
place for a lively exchange of opinions and collec-
tive comprehension of new topics.
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The traditional approach to classroom
learning

Flipped Classroom approach

Beforeclass

Students come to class according to the topic
and schedule provided to them.

In the classroom

The teacher gives a lecture and provides
educational materials.

After class

Students are given practical exercises or tasks
to consolidate their knowledge.

Before class

Students are provided with educational
materials in advance so that they can read
and assimilate the content.

In the classroom

Students discuss the studied material with
their classmates and the teacher.

After class

Students test and consolidate their
understanding by completing additional
learning tasks.

Figure 2 — Comparison of the Traditional approach with Flipped Classroom training

Flipped Classroom gives you freedom and flex-
ibility, but requires more independence, technol-
ogy base, and motivation. Below is an expanded
table that clarifies the comparative criteria applied
to the Kazakh school. To understand how effective
Flipped Classroom can be, it is important to con-
sider it in comparison with the traditional teaching
model. Below is Table 1 summarizing the main dif-
ferences between the methods.

Table 1 — Comparative analysis of traditional and inverted learning

In the context of teaching English, the inverted
class is especially valuable because it allows you
to take the “one-way” part (grammar rules, famil-
iarization with new vocabulary) out of the lesson.
In the classroom, the teacher creates conditions for
practicing conversational speech, writing essays,
and discussions. This leads to more effective devel-
opment of communication skills (Meyliana et al.,
2022).

Criterion

Traditional learning

Flipped Classroom

Focus
classroom

Teacher-source of knowledge, lectures in the

Student-active participant, basic study of the
material at home

Organization of school time .
& outside the lesson

Emphasis on lectures, homework is solved

Studying theory at home (videos, texts), class
— for practice, discussions

Teacher role Lecturer, controller

Facilitator, consultant

Student role Passive listener

Active participant, Researcher

Technological resources

are used sporadically (textbooks, projector)

Active use of video, interactive platforms

Engagement and motivation Low/moderate

High (provided that the implementation is
well-structured)

Individualization Depends on the teacher

Significantly higher (everyone watches
materials at their own pace)

Feedback .
assignments

Mainly in the form of grades for homework

is constant (formative assessment, online
surveys, comments)

Developing collaboration skills | Little attention

is paid to the main lesson time is devoted to
group tasks and projects
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If you create a comparison between the two
methods, you can summarize it in this way (see Ta-
ble 2).

As can be seen from Table 2, FC is most effec-
tive when there is a flexible infrastructure and when

preparing teachers to create digital content. As part
of the Digital Kazakhstan program, these conditions
are gradually being implemented, which makes the
prospects for adapting the inverted model more re-
alistic.

Table 2 — Refined comparison of traditional and inverted education in Kazakhstan

Criterion

Traditional learning

Flipped Classroom

Lesson format

The teacher explains in the classroom, students | Theory is studied at home (video texts), in the
listen, take notes; homework — mechanical

classroom-projects, discussions, practice

The level of ICT infrastructure textbook)

is required at least (enough whiteboard,

Computers/tablets are needed, Internet access,
video resources; offline solutions are possible
in rural areas

Student role .
standard exercises

Passive perception of information, performing

Active assimilation, formulation of questions,
participation in discussions, mutual

Assistance Teacher role

«Source of knowledge» and controller

Mentor, facilitator: prepares resources,
consults, organizes group interaction

Preparation of homework Mostly written exercises

Viewing (possibly several times) video
materials, performing interactive quizzes,
formulating questions

Engagement personality

is Average, depends on the teacher’s

Usually higher (especially with LMS support
and gamification)

Rating process feedback is not always fast

Formal assessment (tests, written papers);

Formative assessment, online comments, real-
time interaction in the classroom

Taking into account national

characteristics textbooks

Possible examples based on traditional

Localized videos, tasks about the culture
of Kazakhstan, the possibility of bilingual
versions

Practical study of the Flipped Classroom im-
pact: methodology and results. To evaluate the re-
sults of the Flipped Classroom methodology, several
indicators are often measured simultaneously. First,
the researchers analyze the scores for test papers
or final tests, trying to find out whether the Flipped
Classroom group actually achieved higher results.
The methodology of such studies usually includes
not only tests and observations, but also surveys
of the participants themselves. Students are asked
to evaluate whether they are comfortable watching
videos at home, how convenient it is to use the Moo-
dle or Google Classroom platform, and whether they
have a lack of communication with the teacher due
to the fact that theory goes into extracurricular time.
Some students admit that it is easier for them to re-
view a particular explanation several times than to
passively listen to the lecture once. However, some
complain about the lack of proper self-discipline: if
the material is too complex or there are not enough
technical means, they may skip the video clip, as a

result of which a gap in understanding is found in
the lesson.

The results of this type of research ultimately
try to answer the question of whether inverted learn-
ing is really effective in different subject areas, for
which age groups it is suitable, and to what extent
its advantages persist with long-term use. Experi-
ments conducted at universities demonstrate that
high school students benefit especially from Flipped
Classroom: mastering complex concepts or formulas
takes place at home, and precious minutes of class-
room sessions can be spent solving cases, practicing
oral argumentation, and consulting with a teacher.
Meanwhile, in school, students are often more de-
pendent on the motivation given by the teacher and
on parental control. Therefore, in some cases, de-
spite the high average indicators, the problem of
uneven learning still persists: some children watch
videos in a disciplined manner, while others do not.

To sum up, Flipped Classroom’s hands-on re-
search mostly confirms that flipped learning in-
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creases academic achievement and engagement,
but requires clear planning and a well-developed
methodology for monitoring whether students ac-
tually study materials at home. Indicators such as
a 10-15% increase in tests, a two-or three-fold in-
crease in the number of questions and activity in
the classroom, as well as a positive dynamics of
satisfaction with the educational process speak in
favor of Flipped Classroom as an innovation that
can qualitatively change the approach to learning.

interest in the subject, active discussions, and better
attendance.

Survey of students’ perception of Flipped Class-
room. Ten questions were generated about the per-
ception of Flipped Classroom and its impact on
learning.

Table 3 — Student performance indicators for the final test

Nevertheless, much depends on the students’ self- Control group | Experimental
organization and technical conditions, so a balanced School (average | group (average
system of control, motivation, and timely teacher as- score) score)
sistance is important in any such experiment. Secondary school- 712 78.5
Data analysis (Table 3) shows that the experi- gymnasium No. 21
mental groups scored an average of 7-8 points more School-lyceum No. 6 73,4 81,1
than the control groups. Teachers noted increased
Table 4 — Survey questions and summary results (in %)
Que;tlon Content of the question %
1 How comfortable was it for you to watch video tutorials before classes (on a scale of 1-5)? 3.8
2 Have you reviewed videos several times to get a better understanding? (% “yes”) 65 %
3 How much did your understanding of grammar rules improve after watching the video? (% “improved 50 %
significantly”) ’
4 Rate the overall level of motivation to learn English after the introduction of Flipped Classroom (on a 42
scale of 1-5) .
5 Did it become easier for you to ask questions to the teacher in class? (% “definitely yes”) 53 %
6 Do you think that the interactivity of lessons (group discussions, games, projects) has increased? (% 82 %
o
4‘yes?’)
7 Did you find it difficult to concentrate on studying materials at home on your own? (% “yes, there were 459,
difficulties”) ’
3 Would you prefer to return to the traditional scheme (lecture in the classroom, homework at home)? (% 66 %
“No, I prefer Flipped Classroom™) 0
9 How do you rate the quality of your videos? (on a scale of 1-5) 39
10 Did Flipped Classroom help you improve your speaking skills in class? (% “yes”) 60 %

According to the results of the analysis, it was
revealed that:

- the majority of students (66-70%) prefer to use
Flipped Classroom;

- the level of motivation increased, and the un-
derstanding of grammar rules improved;

- among the difficulties — the need for self-con-
trol and concentration when viewing video materi-
als (from 38% to 45% of respondents recognized
difficulties).
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Overall, the results confirm that Flipped Class-
room increases interest in learning English and im-
proves academic performance

Conclusion

The results of the study and subsequent analysis
underscore the considerable potential of the Flipped
Classroom approach to enhance the effectiveness
of English language instruction in Kazakhstani
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schools. Structurally, this method involves trans-
ferring the passive part of learning (lectures, view-
ing materials) to extracurricular time and focusing
on active interaction, practice and creativity in the
classroom.

Key findings:

1. Theoretical background. Flipped Classroom
draws on Bloom’s taxonomy, constructivism, and
sociocultural learning theory. Technological prog-
ress has made the method available en masse.

2. A comparative analysis showed that Flipped
Classroom increases students’ motivation, improves
academic performance, and promotes the develop-
ment of critical thinking skills.

3. Practical experience in Kazakhstan. Pilot
projects in the cities of Almaty, Astana and Aktobe
confirmed a positive impact on the results of English
language tests and increased the involvement of stu-
dents in the learning process.

4. Problems and solutions. The main barriers are
technical (weak Internet), methodological (lack of
teachers’ skills), and motivational. However, they
can be overcome through state support (the Digital

Kazakhstan program), advanced training courses,
the introduction of gamification and content adapta-
tion.

5. Long-term prospects. Flipped Classroom can
become a key element of modernization of national
education, providing individualization of training
and forming new competencies of the XXI century.

The practical significance of the work lies in the
fact that the proposed methodological recommen-
dations and visual results of the study can be used
by schools, lyceums and colleges in Kazakhstan to
implement Flipped Classroom in English lessons
(and not only). Regular expansion of teachers’ expe-
rience, exchange of best practices, and government
support will help scale successful cases.

Flipped Classroom is a model of the future,
where information technologies and high-quality
pedagogical support combine to form students’ ac-
tive position in learning. For Kazakhstan, which
aims to become one of the world’s leading educa-
tional systems, this model can become a solid foun-
dation for the development of linguistic, scientific
and creative potential of young people.
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