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A STRUCTURAL-METHODOLOGICAL MODEL
FOR PARALLEL TEACHING OF TWO FOREIGN LANGUAGES
IN KAZAKHSTANI UNIVERSITIES

Parallel foreign language teaching in Kazakhstani universities requires not only the simultaneous
inclusion of two foreign languages in the curriculum, but also their methodological coordination as
interrelated components of one educational process. In teacher-training programmes such as “Foreign
Language: Two Foreign Languages”, English is usually studied as the first foreign language, while French,
German, Chinese or another language is introduced as the second foreign language. In actual practice,
however, the two languages are often taught as separate subjects, with different syllabi, unequal aca-
demic hours and insufficient coordination between teachers. This creates a methodological contradic-
tion between the expected development of communicative competence in two foreign languages and
the lack of mechanisms for cross-linguistic transfer, contrastive analysis and interference management.

The purpose of this article is to substantiate the methodological foundations of parallel foreign lan-
guage teaching and to propose a structural-methodological model for coordinating English as the first
foreign language and French as the second foreign language. The study is based on competence-based,
communicative-cognitive, contrastive, integrative and metalinguistic approaches. The research methods
include analysis of educational programmes and syllabi, diagnostic survey, oral questioning and theoreti-
cal modelling. The empirical part involved 83 respondents: 76 students and graduates and 7 teachers
connected with the English-French language combination in the 2024-2025 academic year.

The findings indicate that the main difficulty is the absence of a coordinated methodological system.
The article identifies key conditions for parallel teaching: topic synchronization, contrastive grammar
and vocabulary tasks, metalinguistic awareness, transfer and interference management, teacher coordi-
nation and CEFR-based assessment. The proposed model includes target, content, organizational-meth-
odological, processual and assessment-diagnostic components. Its practical value lies in its application
to curriculum design, syllabus development and classroom practice.

Keywords: parallel foreign language teaching, methodological coordination, cross-linguistic transfer,
metalinguistic awareness.
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Ka3akcraH yHMBepcuTeTTepiHAE eKi LIeT TiAiH
KaTap OKbITYAbIH, KYPbIAbIMADBIK-3AICTEMEAIK MOAEAI

KasakcraH yHMBEpCUTETTEPIHAE LUET TIAAEPIH KaTap OKbITy €Ki LeT TiAIH oKy >ocnapbiHa 6ip
ME3riAAE eHri3yMeH FaHa LEeKTEAMENAI, OA 0AapAbl BipTyTac GiAiM 6epy yaepiciHiH ©3apa 6alAaHbICTbI
KOMIOHEHTTEpPI PETIHAE BAICTEMEAIK TYPFblAQH YMAECTIpyAi KaxkeT eTeai. «LLletea Tiai: eki weTtea
TiAl» CMSKTbI Meaarormkaablk, 6iaiM Gepy 6GaraapAamasapbiHAQ afblALLbIH TiAl 9AeTTe GipiHWwi et
TiAl peTiHAe, an bpaHLy3, Hemic, KbiTall Hemece 6acka TiA eKiHWIi WeT TiAl peTiHAE OKbITbIAQAbI.
AAanaa HakTbl ToxKipnbeae eki TiA kebiHe >keke MoHAEp PeTiHAE XYPri3iAin, oAapAbIH CMAAABYCTapbl,
AKAAEMMSIABbIK, CaFaT KOAEMi >K8HE OKbITYLIbIAAD apacbliHAAFbl YMAECTIPY AEHreni apTypAi 60AaAbl.
byA eki weT TiAIHAE KOMMYHMKATMBTIK KY3bIPETTIAIKTI AaMbITy MakcCaTbl MEH MEXTIAAIK TacbIMaA,
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>koHe nHTepdepeHLmsiHbI 6ackapy TEeTIKTEPiHIH XKeTKIAIKCI3AIr apacblHAAFbl SAICTEMEAIK KAMLLIbIAbIK-
Tbl TYbIHAQTAABI.

MakaAaHbIH MakcaTbl — LIET TIAAEPIH KATap OKbITYAbIH 8AICHAMAABIK, HEMi3AepiH ankbIHAQY XKaHe
aFbIALLBIH TIAIH GipiHLWI WeT TiAl, paHLy3 TiAIH eKiHLLi WeT TiAl peTiHAE OKbITYAbl YAAECTIpyre apHaA-
FaH KYPbIAbIMABIK-9AICTEMEAIK MOAEAD YCbIHY. 3epTTey Ky3bIPeTTIAIK, KOMMYHUKATUBTiIK-KOrHUTUBTIK,
KOHTPACTMBTIK, MHTErPaTUBTIK XOHE METATIAAIK TaCiAAepre Heri3paeAeAi. 3epTTey aAicTepi peTiHAe
6iniM Bepy GarAapAamanapbl MEH CMAAAOYCTapAbl TaAAQy, AMAarHOCTMKAABIK CayaAHama, aybi3wa Cy-
pay >KeHe TeOPUSAbIK, MOAEAbAEY KOAAQHBIAABI. DMMMPUKaAbIK 3epTTeyre 2024—2025 oKy >KbIAbIHAQ
aFbIALLBIH-PPaHLLY3 TIAAIK KOMOMHALMSICbIMEH BafAAHBICTbI 83 PECMOHAEHT KATbICTbl: 76 CTYAEHT MneH
TYAEK XK8He 7 OKbITYLUbI.

3epTTey HOTMXKEAEpi HEerisri KMbIHAbIK, YMAECTIPIAreH 9AICTEMEAIK XKYMEeHiH 60AMayblHAQ eKeHiH
KepceTeai. Makaraaa KaTap OKbITYAbIH HETI3ri LWapTTapbl aHbIKTAAAbI: TaKbIPbIMTAPAbI CUHXPOHAQY,
KOHTPACTMBTI rPaMMaTMKAABIK, >KOHE AeKCMKaAbIK, TarCbIPMaAap, METATIAAIK CaHAABIAbIK, TIAAIK TaCbl-
MaA MeH MHTepdepeHLMsiHbI 6ackapy, OKbITYLIbIAAPAbIH YiiAecTipyi >keHe CEFR HerisiHaeri 6aranay.
YCbIHbIAFAH MOAEAb MakCaTTblK, Ma3MYHABIK, YMbIMAACTbIPYLUbIABIK-BAICTEMEAIK, MPOLLECCYaAAbIK,
oHe 6araAay-AMarHOCTUKAAbIK, KOMMOHEHTTEPAEH TypaAbl. OHbIH MPAKTUKAAbIK, MaHbI3bl OKY 6afFaap-
AaManapbliH xobarayAa, CUAAADYCTapAbl 93IPAEYAE KOHE ayAMTOPUSIABIK XKYMbICTA KOAAAHbBIAYbIMEH
6anAaHbICTbI.

TyiiH ce3aep: LWeT TIAAEPIH KaTap OKbITY, 9AICTEMEAIK YIAECTIPY, MEXTIAAIK TaCbIMaA, MeTaTiA-
AIK CaHAAbIAbIK..
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CTpPYKTYpHO-METOAMYECKASi MOAEAD MAPAAAEABHOTO 00yYeHuU st
ABYM MHOCTpPaHHbIM fi3blkaM B yHMBepcuTeTax KasaxcraHa

[MapaAreAbHOe 06yUeHMe MHOCTPaHHbIM 3bikam B YHMBepcuTeTax KasaxcraHa TpebyeT He TOAbKO
OAHOBPEMEHHOTO BKAIOYEHMSI ABYX MHOCTPAHHbIX SI3bIKOB B y4e6HbIM MAAH, HO M UX METOAMYECKOMN
KOOPAMHALIMU KaK B3aMMOCBSI3aHHbIX KOMIMOHEHTOB €AMHOro 06pasoBaTeAbLHOro npouecca. B neaaro-
rmyeckmx o6pasoBaTeAbHbIX MpPOrpamMmax, Takmx Kak «/IHOCTpaHHbIN S3blK: ABa MHOCTPAHHbIX S3blKa»,
QHIAMICKUIA 93bIK 0ObIYHO M3YYaeTCsl Kak MepBbi MHOCTPAHHbIN $3blK, TOrAQ Kak (hpaHLy3CKMii, He-
MELKWI, KUTANCKUIA MAU APYTOM 3blK BBOAMTCS KaK BTOPOM MHOCTPaHHbIN 93blk. OAHAKO Ha NpakTuKe
ABa 913blka 4acTo MPEMNOAAIOTCS KAk OTAEAbHblE AMCLIMIAMHDI, C Pa3HbIMU CUAAABYCaMM, HepaBHbIM
KOAMYECTBOM aKaAEMMYECKMX YACOB M HEAOCTATOUYHOM KOOPAMHALIMEN MEXAY MPernoAaBaTeAdIMn. ITO
CO3AA€T METOAMYECKOE MPOTUBOPEUME MEXKAY OXKMAAEMbIM PA3BUTMEM KOMMYHUKATMBHOM KOMMETEeH-
UMM B ABYX MHOCTPAHHbIX 93blKaX M OTCYTCTBMEM MEXaHW3MOB MEXKbSA3blIKOBOIrO MnepeHoca, KOHTpa-
CTMBHOIO aHaAM3a U YrpaBAEHUS MHTepdepeHLMEN.

Lleab cTaTb — 060CHOBATb METOAOAOTMUYECKME OCHOBbI MAPAAAEABHOrO 0OYyUEHNS MHOCTPAHHbIM
93blkaM U MPEAAOXKMTb CTPYKTYPHO-METOAMYECKYIO MOAEAb KOOPAMHALMM OBYUYEHUSI aHTAMMCKOMY
A3bIKY Kak NMepBOMY MHOCTPAHHOMY M (hpaHLYy3CKOMY $13blKy Kak BTOPOMY MHOCTpPaHHOMY. Mccaepo-
BaHME OCHOBAHO HAa KOMMETEHTHOCTHOM, KOMMYHMKATMBHO-KOTHUTUBHOM, KOHTPACTMBHOM, MHTErpa-
TUBHOM M METasi3blkOBOM MOAXOAAX. MeTOAbl UCCAEAOBAHMS BKAIOYAIOT aHaAM3 0Opa3oBaTeAbHbIX
nporpamm M cMAAabycoB, AMArHOCTMYECKOe aHKETUPOBAHWME, YCTHbIM OMPOC U TEOPETUYECKOE MO-
AEAMPOBAHME. DMMNMPUYECKAs YaCTb MCCAEAOBAHMS OxBaTWAa 83 pecrnoHAeHTa: 76 CTYAEHTOB M Bbl-
MYCKHUKOB, a Tak)Ke 7 MpernoAaBaTeAen, CBS3aHHbIX C aHFAO-(PPaHLY3CKOM S3bIKOBOM KOMGMHALMENR B
2024-2025 yue6HOM roay.

Pe3yAbTaTbl MCCAEAOBaHMS MOKA3bIBAlOT, YTO OCHOBHas TPYAHOCTb 3aKAIOYaeTCsd B OTCYTCTBUM
KOOPAMHMPOBAHHOM METOAMYECKON cucTeMbl. B cTaTtbe onpeaeAeHbl KAIOUEBbIE YCAOBMS MapaAAeAb-
HOro 0Oyu4eHusl: CUHXPOHU3ALIMS TeEM, KOHTPACTMBHbIE rPaMMaTUYECKME U AEKCUUECKME 3aAaHus, Me-
Tag3blKkOBasi OCO3HAHHOCTb, YNPABAEHWE NMEPEHOCOM U MHTepbepeHUmein, KOOPAMHALIMG MEXAY MNpe-
noaasateAaammn n CEFR-opueHTMpoBaHHOe oLeHmBaHue. [peaAOyKeHHast MOAEAb BKAIOYAET LIEAEBOW,
coAep>KaTeAbHbIN, OpraHM3aLMOHHO-METOAMYECKNI, MPOLECCYAAbHbIN M OLEHOYHO-AMArHOCTUYECKNI
KOMIMOHeHTbI. Ee npakTnyeckas 3HaUMMOCTb 3aKAI0UYAETCS B BO3MOXKHOCTM NMPUMEHEHUS MPU MPOEKTn-
poBaHMM yuebHbIX Mporpamm, pazpaboTke CUAAABYCOB M OpraHM3aLmi ay AMTOPHOM paboThi.

KAtoueBble CAOBa: napasreAbHoe 0bydeHne MHOCTPAHHbIM $3blkaM, METOAMYECKAs KOOPAMHALMS,
MEXb3bIKOBOM NMEepPeHOC, MeTad3bIkoBas OCO3HAHHOCTb.

263



A Structural-Methodological Model for Parallel Teaching of Two Foreign Languages in Kazakhstani Universities

Introduction

The development of multilingual education is
one of the important directions of higher education
in Kazakhstan. Future specialists, especially stu-
dents majoring in “Foreign Language: Two Foreign
Languages”, are expected to master not only one
foreign language, but also an additional foreign lan-
guage that can support their academic mobility, pro-
fessional competitiveness and intercultural commu-
nication. In this context, the teaching of two foreign
languages is not a secondary element of professional
training, but one of its core components.

In Kazakhstani universities, the first foreign
language is usually English. It is introduced earlier,
receives more academic hours and is supported by a
more developed methodological tradition. The sec-
ond foreign language, for example French, is gen-
erally introduced later and receives fewer academic
hours. As a result, the expected learning outcomes
for the second foreign language are more difficult to
achieve, especially in oral communication, listening
comprehension and spontaneous speech production.
Survey responses and the analysis of educational
programmes indicate that insufficient academic
hours, limited communicative practice and weak
methodological coordination are among the main
factors affecting students’ progress in the second
foreign language.

However, the problem should not be reduced
only to the number of academic hours. The deeper
methodological issue is that the first and second for-
eign languages are often taught independently from
each other. Their syllabi may not be synchronized;
grammar and vocabulary are not systematically
compared; communicative topics are not coordinat-
ed; and teachers do not always plan cross-language
tasks together. In such conditions, students do not
fully use the knowledge gained in the first foreign
language as a resource for learning the second. On
the contrary, uncontrolled transfer may lead to inter-
ference, lexical confusion and grammatical errors.

Therefore, parallel foreign language teaching
should be understood not as the mechanical simulta-
neous teaching of two languages, but as a scientifi-
cally grounded and methodologically coordinated
process. Its aim is to organize the interaction be-
tween the first and second foreign languages in such
a way that students consciously compare languages,
use positive transfer, prevent interference and de-
velop metalinguistic awareness.

The relevance of the study is determined by
three factors. First, Kazakhstani higher education
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needs specialists who are able to communicate in
more than one foreign language. Second, existing
curricula often include two foreign languages, but
do not always provide methodological mechanisms
for their integration. Third, the second foreign lan-
guage remains the weaker component of training
because of fewer hours, later introduction and insuf-
ficient communicative practice. These factors show
the need for a model that can coordinate the teaching
of the first and second foreign languages within one
educational trajectory.

The purpose of this article is to substantiate the
methodological foundations of parallel foreign lan-
guage teaching in Kazakhstani universities and to
propose a structural-methodological model for co-
ordinating the teaching of English and French.

The study addresses the following research
questions:

1. What methodological problems arise in the
teaching of the first and second foreign languages in
Kazakhstani universities?

2. What theoretical and methodological ap-
proaches can provide the basis for parallel foreign
language teaching?

3. What components should be included in a
structural-methodological model of parallel teach-
ing of English and French?

4. What assessment indicators can be used to
evaluate the implementation of a structural-method-
ological model of parallel teaching?

The study proceeds from the assumption that
parallel foreign language teaching can become
more effective when the two foreign languages are
not taught as isolated subjects, but are coordinated
through common themes, contrastive analysis, met-
alinguistic reflection, systematic management of
transfer and CEFR-based assessment.

Materials and methods

The study was conducted in the context of Ka-
zakhstani higher education programmes that train
future specialists in two foreign languages. Its main
focus was the organization of parallel teaching of
English as the first foreign language and French as
the second foreign language within the educational
programme “Foreign Language: Two Foreign Lan-
guages”. The aim was to identify the main method-
ological problems of teaching two foreign languages
within one curriculum and to develop a structural-
methodological model for their coordination.

The study used a descriptive mixed-methods
design combining document analysis, diagnostic
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survey, oral questioning and theoretical modelling.
The empirical materials included educational pro-
grammes, curricula and syllabi related to the special-
ty “Foreign Language: Two Foreign Languages”, as
well as survey responses from students, graduates
and teachers. These documents were analysed to de-
termine the place of the first and second foreign lan-
guages in the curriculum, the number of academic
hours, the semester of introduction, expected learn-
ing outcomes, target CEFR level, assessment forms
and the presence or absence of methodological coor-
dination between English and French courses.

The diagnostic survey involved 83 respondents:
76 students and graduates and 7 teachers connected
with the English—French language combination. It
was conducted during the 2024-2025 academic year
through Google Forms and oral questioning. The
student and graduate questionnaire focused on the
sufficiency of academic hours for French, communi-
cative practice, difficulties in grammar, vocabulary,
listening and speaking, the influence of English on
French learning, cases of lexical and grammatical
interference and the need for coordinated tasks. The
teacher questionnaire focused on the organization of
the teaching process, the coordination between Eng-
lish and French courses, the use of contrastive tasks
and the difficulties observed in students’ acquisition
of French as the second foreign language.

The research was based on competence-based,
communicative-cognitive, contrastive, integrative
and metalinguistic approaches. The competence-
based approach made it possible to consider parallel
teaching as a process aimed at developing communi-
cative, intercultural and metalinguistic competenc-
es. The contrastive and metalinguistic approaches
helped analyse similarities and differences between
English and French, transfer-related errors and stu-
dents’ ability to use previous language-learning ex-
perience consciously.

The study was carried out in four stages. At
the first stage, educational programmes and cur-
ricula were analysed. At the second stage, Eng-
lish and French syllabi were compared in terms
of topics, communicative situations, vocabulary,
grammar, contrastive tasks and assessment crite-
ria. At the third stage, survey and oral questioning
data were analysed to identify the main difficul-
ties in learning French as the second foreign lan-
guage. At the fourth stage, theoretical modelling
was used to develop a structural-methodological
model consisting of target, content, organization-
al-methodological, processual and assessment-
diagnostic components.

The data were analysed through descriptive and
interpretive methods. Survey responses were used to
identify recurring tendencies, including insufficient
hours for the second foreign language, limited com-
municative practice, weak coordination between
English and French courses, positive and negative
transfer, lexical and grammatical interference and
the need for contrastive tasks. The reliability of the
study was strengthened through triangulation of ed-
ucational documents, syllabi, survey responses and
oral questioning.

Ethical principles were observed during the sur-
vey. Participation was voluntary, the respondents
were informed about the research purpose, no sen-
sitive personal data were collected and the results
were analysed in a generalized form.

The study has several limitations. The survey
sample was limited to 83 respondents and cannot
represent all Kazakhstani universities. The study
also did not aim to prove the statistical effectiveness
of the proposed model through a full-scale peda-
gogical experiment. Nevertheless, the collected data
are sufficient for identifying key methodological
problems and substantiating the need for a coordi-
nated model of parallel foreign language teaching in
higher education.

Literature review

The methodological foundations of parallel for-
eign language teaching should be analysed within
the broader framework of multilingual education,
plurilingual competence, third and additional lan-
guage acquisition, cross-linguistic influence, meta-
linguistic awareness and tertiary language didactics.
In contemporary language pedagogy, the learner is
no longer viewed as a person who acquires several
languages as isolated systems. Instead, the learner’s
linguistic experience is understood as an integrated
and dynamic repertoire in which previously ac-
quired languages influence the acquisition of new
ones (Herdina & Jessner, 2002; Jessner, 2006). This
view is also supported by research on bilingual cog-
nition. Cook (1992) introduces the concept of multi-
competence, which refers to the knowledge of more
than one language in one mind. It challenges the
idea that English and French should be treated as
fully separate systems in the learner’s mind. From
this perspective, students learning two foreign lan-
guages develop an integrated linguistic repertoire,
and teaching should help them use this repertoire
consciously through comparison, transfer and re-
flection.
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A central conceptual basis for this study is the
distinction between multilingualism and plurilin-
gualism. The Common European Framework of
Reference for Languages defines language com-
petence not simply as the separate mastery of in-
dividual languages, but as the development of a
plurilingual and pluricultural repertoire (Council
of Europe, 2001). The CEFR Companion Volume
further strengthens this idea by emphasizing media-
tion, plurilingual and pluricultural competence, and
the learner’s ability to draw on the whole linguistic
repertoire in communication and learning (Council
of Europe, 2020). For the present study, this means
that English and French should not be taught as fully
isolated academic subjects. Their teaching should
include points of connection, comparison and meth-
odological coordination.

Cenoz (2009) also emphasizes that multilingual
education should be understood not as the simple
addition of several languages to the curriculum, but
as an educational approach in which languages are
connected through common pedagogical aims and
coordinated instructional practices. This idea is rel-
evant to the present study because the formal pres-
ence of English and French in one programme does
not automatically create parallel teaching. Parallel
teaching requires planned methodological links be-
tween the first and second foreign languages.

The idea of linguistic interdependence is also
important for understanding the potential of paral-
lel foreign language teaching. Cummins (1979) ar-
gues that competence developed in one language
can support the development of another language if
the educational context creates appropriate condi-
tions for transfer. Although this theory was origi-
nally developed in relation to bilingual education,
its logic is applicable to the teaching of two foreign
languages in higher education. Students who have
already developed reading strategies, grammatical
concepts, academic vocabulary and communica-
tive experience in English may use this knowledge
when learning French. However, this support does
not occur automatically. It requires explicit method-
ological organization, carefully designed tasks and
teacher guidance.

Cummins (2007) further argues that monolin-
gual instructional strategies may be insufficient in
multilingual classrooms, because learners’ previous
linguistic knowledge can be used as a resource for
learning. This position is important for parallel for-
eign language teaching because English should not
be excluded from the process of learning French.
Instead, it can be used pedagogically through com-
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parison, explanation, mediation and reflection.

Research on instructed language learning shows
that effective language development requires mean-
ingful input, interaction, feedback and repeated op-
portunities for practice (Lightbown & Spada, 2013).
This is important for parallel teaching because the
coordination of English and French should be real-
ized not only at the level of curriculum design, but
also through classroom tasks that provide communi-
cation, comparison and feedback.

Research on bilingual and multilingual educa-
tion also shows that the effectiveness of learning
through more than one language depends not only
on the presence of several languages in the curric-
ulum, but also on the pedagogical organization of
their interaction (Baker, 2011). This idea is impor-
tant for the present study because parallel teaching
of English and French requires a coordinated meth-
odological system rather than the separate teaching
of two language subjects.

The concept of cross-linguistic influence pro-
vides a more specific explanation of how previously
learned languages affect the acquisition of a new
language. Odlin (1989) defines transfer as the influ-
ence resulting from similarities and differences be-
tween the target language and any language that has
been previously acquired. Later studies also show
that transfer is not limited to grammar, but may in-
volve vocabulary, pronunciation, discourse, prag-
matics and cognitive strategies (Jarvis & Pavlenko,
2008; Ringbom, 2007). In the context of parallel
teaching, this means that English can support French
learning through international vocabulary, academic
discourse patterns and familiar communicative situ-
ations. At the same time, English may also become
a source of interference if students mechanically
transfer English word order, pronunciation patterns
or lexical meanings into French.

Research on cross-linguistic influence in multi-
lingual learners also shows that transfer is affected
by several factors, including language distance,
proficiency level, learning context and the learner’s
perception of similarity between languages (De An-
gelis & Dewaele, 2011). This is important for the
English—French combination because students may
rely on perceived lexical similarity, although simi-
larity does not always lead to correct usage. There-
fore, parallel teaching should include tasks that help
students distinguish between useful transfer and
interference-based errors.

General research in second language acquisition
also confirms that repeated learner errors require fo-
cused instructional attention, feedback and opportu-
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nities for meaningful practice (Ellis, 2008). In paral-
lel teaching, this means that interference should not
be treated only as an individual learner problem. It
should be addressed through planned contrastive ex-
ercises, corrective feedback and reflective analysis
of typical English-based errors in French.

Therefore, the methodological task is not to
avoid transfer, but to manage it. Positive transfer
should be activated, while negative transfer should
be anticipated, explained and corrected. This is
particularly important in English—French learning
because these languages have many cognates and
international lexical units, but also numerous false
friends and structural differences. If students are not
trained to notice such similarities and differences,
the apparent closeness between the languages may
lead to lexical confusion and grammatical errors.

Research on third and additional language ac-
quisition is directly relevant to this issue. De Ange-
lis (2007) emphasizes that the acquisition of an ad-
ditional language differs from the acquisition of the
first foreign language because learners already pos-
sess previous linguistic knowledge and experience
of language learning. This means that a student who
begins French after English should not be treated as
an absolute beginner in methodological terms. Such
a student already knows how to learn a foreign lan-
guage, how to work with vocabulary, how to under-
stand grammatical explanation and how to perform
communicative tasks. Therefore, teaching French as
a second foreign language should differ from teach-
ing French as the first foreign language.

This position is supported by tertiary language
didactics. Hufeisen and Neuner (2004) argue that
the teaching of a third or subsequent language
should be based on the learner’s previous language-
learning experience. Their model of “German after
English” is significant because it shows that the first
foreign language can become a didactic bridge to
the second foreign language. The same principle can
be adapted to the Kazakhstani context, especially in
the English-French combination. English should
not be viewed as a competing language that pre-
vents French acquisition. On the contrary, if prop-
erly used, it can become a methodological resource
for accelerating vocabulary acquisition, supporting
reading comprehension and developing grammati-
cal awareness.

The dynamic model of multilingualism pro-
posed by Herdina and Jessner (2002) also provides
an important theoretical basis for the present study.
According to this model, multilingual development
is not linear or additive. Languages in the learner’s

repertoire interact, influence one another and de-
velop unevenly. This idea is important because it
challenges the traditional practice of teaching each
foreign language independently. If multilingual
competence is dynamic, then the educational pro-
cess should include mechanisms for coordinating
the interaction between languages. In other words,
parallel foreign language teaching must not be re-
duced to the simultaneous presence of two languag-
es in the curriculum; it must organize their interac-
tion pedagogically.

Metalinguistic awareness is another key con-
cept for the proposed model. Jessner (2006) shows
that multilingual learners develop a specific ability
to reflect on language, compare linguistic systems
and use their previous language-learning experience
more effectively. In parallel teaching, metalinguis-
tic awareness becomes both a condition and a result
of learning. Students should not only learn English
and French separately; they should also understand
how the two languages express meaning, how their
grammatical systems differ and when transfer is
helpful or harmful.

Jessner (2008) further emphasizes that third lan-
guage teaching should rely on language awareness,
comparison and strategy transfer. This is particu-
larly relevant for future foreign language teachers,
because they need to develop not only proficiency in
English and French, but also the professional ability
to explain similarities, differences and possible in-
terference between languages. Thus, metalinguistic
awareness should be considered both a learning out-
come and a component of teacher training.

The idea that multilingual speakers should not
be understood as several monolinguals in one per-
son is also relevant here. Grosjean (1989) argues
that bilingual competence has its own holistic na-
ture. This view may be extended to learners of two
foreign languages. A student studying English and
French does not develop two completely isolated
systems. Rather, both languages become part of one
developing linguistic repertoire. For this reason, as-
sessment and teaching should include not only sepa-
rate language skills, but also the learner’s ability to
compare languages, use strategies consciously and
control interference.

Recent studies in multilingual pedagogy also
support the need for integrated approaches. Cenoz
and Gorter (2011) propose the “Focus on Multilin-
gualism” approach, which considers the multilingual
speaker, the whole linguistic repertoire and the so-
cial context of language use. This approach is valu-
able because it moves language teaching away from

267



A Structural-Methodological Model for Parallel Teaching of Two Foreign Languages in Kazakhstani Universities

a monolingual norm and towards the development
of integrated linguistic resources. Later, Cenoz and
Gorter (2021) developed the concept of pedagogical
translanguaging as a planned instructional strategy
that uses the learner’s whole linguistic repertoire
to support learning. For parallel foreign language
teaching, this idea is relevant not as uncontrolled
code-switching, but as purposeful pedagogical use
of English to support French through comparison,
mediation, vocabulary analysis and reflection.

At the same time, parallel foreign language
teaching should be distinguished from general multi-
lingual education and translanguaging. Multilingual
education usually refers to a broader institutional or
policy framework in which several languages are
present in the educational system. Translanguaging
emphasizes the flexible use of linguistic resources in
communication and learning (Garcia & Wei, 2014).
Parallel foreign language teaching is more specific.
In this study, it refers to the coordinated teaching
of the first and second foreign languages within one
educational programme through synchronized con-
tent, contrastive tasks, teacher cooperation, transfer
management and assessment procedures.

The Kazakhstani context gives this issue partic-
ular importance. The development of multilingual
education in Kazakhstan has been studied in con-
nection with language policy, trilingual education
and the modernization of higher education (Zhetpis-
bayeva, 2008; Lekerova et al., 2020; Tussupbeko-
va et al., 2018). Lekerova, Polatova and Osymova
(2020) analyse theoretical approaches to multilin-
gual education in domestic and foreign pedagogy
and emphasize the importance of developing a mul-
tilingual educational environment in Kazakhstan.
Kulibayeva (2002) also highlights the importance
of internationally oriented language education and
the formation of standard levels of foreign language
proficiency. These studies are important because
they create the general national and methodological
background for multilingual education.

However, the existing Kazakhstani literature
mostly discusses trilingual education, the interaction
of Kazakh, Russian and English, CLIL, English-
medium instruction and language policy. Recent
studies on foreign language education in Kazakh-
stan also show that the modernization of language
education requires attention to effective teaching
methods, teacher training, the development of mul-
tilingual programmes and the improvement of for-
eign language learning conditions at different levels
of education (Takuova et al., 2023). However, these
studies mainly address the general problems of for-
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eign language education and trilingual policy, while
the methodological coordination of the first and sec-
ond foreign languages within one teacher-training
programme remains insufficiently developed. Less
attention is paid to the specific problem of coordi-
nating the first and second foreign languages in the
educational programme “Foreign Language: Two
Foreign Languages”. This is a significant gap. Stu-
dents in this programme are not simply participants
of general multilingual education; they are future
foreign language teachers whose professional train-
ing requires the systematic development of two for-
eign languages. Therefore, the second foreign lan-
guage should not be treated as an additional minor
discipline. It requires a specific methodology that
takes into account its relation to the first foreign lan-
guage.

The analysis of curriculum practice also shows
that the first and second foreign languages often
have unequal conditions. The first foreign language
usually starts earlier, receives more academic hours
and has a stronger methodological base. The second
foreign language starts later and is often taught with
fewer hours and less communicative practice. This
creates a contradiction between expected learning
outcomes and real instructional conditions. If stu-
dents are expected to reach a sufficient communica-
tive level in the second foreign language, then the
limited number of hours should be compensated by
methodological coordination with the first foreign
language.

In this regard, parallel teaching may function
as a compensatory and developmental mechanism.
It can compensate for the limited number of hours
in the second foreign language by using the al-
ready formed linguistic and strategic experience of
students. For example, students can transfer read-
ing strategies, academic vocabulary learning tech-
niques, discourse organization and general commu-
nicative models from English to French. At the same
time, the teacher must help students identify areas
where transfer is impossible or dangerous, such as
false friends, gender categories, verb agreement, ar-
ticles, pronunciation and word order.

The literature also shows that learning several
languages may increase cognitive load if the edu-
cational process is not properly structured (Herdina
& Jessner, 2002; Jessner, 2006). Students may ex-
perience lexical confusion, grammatical interfer-
ence and reduced confidence in the second foreign
language. This is especially visible when languages
are typologically or lexically close enough to create
similarities, but different enough to produce errors.
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Therefore, parallel teaching should include struc-
tured comparison, gradual sequencing and reflective
activities. Such tasks may include contrastive gram-
mar tables, bilingual vocabulary maps, analysis of
false friends, parallel oral presentations, reflective
diaries, error analysis and mediation tasks.

A complexity-oriented view of language learn-
ing also supports this interpretation. Larsen-Free-
man (2018) argues that language development is
dynamic, adaptive and dependent on the interaction
of multiple factors. In the context of parallel teach-
ing, the development of English and French cannot
be understood as two separate linear processes. It
should be viewed as a complex educational process
in which linguistic experience, learner strategies,
teacher coordination, curriculum structure and as-
sessment practices interact.

From the reviewed literature, several method-
ological principles can be derived. First, the first and
second foreign languages should be taught as inter-
acting components of one educational trajectory, not
as fully isolated subjects. Second, the first foreign
language should be used as a resource for learning
the second foreign language, but this use must be
pedagogically controlled. Third, contrastive analysis
should be integrated into classroom practice at lexi-
cal, grammatical, phonetic, discourse and cultural
levels. Fourth, metalinguistic awareness should be
treated as a specific learning outcome. Fifth, teach-
ers of the first and second foreign languages should
coordinate themes, tasks and assessment criteria.
Sixth, the effectiveness of parallel teaching should
be assessed not only through CEFR-based language
proficiency, but also through indicators of transfer
management, interference prevention and reflective
learning strategies.

Thus, the reviewed literature demonstrates that
the methodological foundations of parallel foreign
language teaching are interdisciplinary. They com-
bine plurilingual education, linguistic interdepen-
dence theory, cross-linguistic influence, tertiary
language didactics, dynamic multilingualism and
metalinguistic awareness. The analysis reveals a
clear research gap in the Kazakhstani context: al-
though multilingual and trilingual education have
been widely discussed, the methodological coordi-
nation of the first and second foreign languages in
higher education remains insufficiently developed.
This gap justifies the need to design a structural-
methodological model of parallel foreign language
teaching for Kazakhstani universities.

Results and discussion

The analysis of educational programmes, cur-
ricula, syllabi and survey responses revealed that
the main problem in the organization of teaching
two foreign languages in Kazakhstani universities
is not the formal absence of the second foreign
language in the curriculum, but the insufficient
methodological coordination between the first
and second foreign languages. This finding cor-
responds to the modern understanding of plurilin-
gual competence, according to which languages
in the learner’s repertoire should not be viewed as
isolated systems, but as interrelated resources for
communication and learning (Council of Europe,
2001; Council of Europe, 2020; Cenoz & Gorter,
2011).

The first important finding concerns the un-
equal position of the two foreign languages in the
curriculum. English, as the first foreign language, is
usually introduced earlier, receives more academic
hours and is supported by a wider range of teach-
ing materials, assessment tools and communicative
practice. French, as the second foreign language, is
introduced later and receives fewer hours. This cre-
ates unequal starting conditions for the development
of communicative competence in the two languages.
As a result, students tend to demonstrate stronger
receptive and productive skills in English than in
French, especially in speaking, listening and spon-
taneous communication.

The diagnostic survey involved 83 respondents:
76 students and graduates and 7 teachers connect-
ed with the English-French language combination
in the educational programme “Foreign Language:
Two Foreign Languages”. Since the survey was di-
agnostic and exploratory in nature, its results were
not used for broad statistical generalization. Instead,
they were used to identify recurring methodologi-
cal difficulties in the organization of parallel foreign
language teaching. The main tendencies revealed
through the survey and oral questioning are summa-
rized in Table 1.

As shown in Table 1, the difficulties identified
by students, graduates and teachers are not limited
to the amount of classroom time. They also concern
the structure of the educational process itself. The
second foreign language requires not only more
practice, but also a more coordinated methodology
that can use students’ previous experience in Eng-
lish as a learning resource.
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Table 1
Main diagnostic findings from the survey

Identified difficulty Respondent group

Methodological implication

Insufficient academic hours for
French as the second foreign
language

Students and graduates

The second foreign language requires stronger
methodological support and coordination with the first
foreign language

Limited communicative practice in
French

Students and graduates

Parallel communicative tasks should be introduced to
increase speaking and interaction

Difficulties in grammar and
vocabulary

Students, graduates and
teachers

Contrastive grammar and vocabulary exercises are needed

Weak connection between English
and French courses

Students, graduates and
teachers

Syllabi should include synchronized topics and related
communicative situations

English-based lexical and Teachers and students

grammatical interference

Transfer should be consciously managed through comparison
and reflection

Lack of regular contrastive tasks Teachers and students

Metalinguistic awareness should be developed as a specific
learning outcome

Note. Compiled by the authors based on the diagnostic survey and syllabus analysis

The second finding is related to the lack of con-
tent synchronization between English and French
courses. The comparative analysis of syllabi showed
that the two courses do not always have coordinated
topics, related communicative situations or compa-
rable grammar and vocabulary content. For exam-
ple, students may study academic communication
or professional topics in English, while the French
course may focus on everyday themes at the same
stage of study. Such separation limits the possibil-
ity of using knowledge acquired in English as a re-
source for learning French. In this case, the two lan-
guages exist in the curriculum simultaneously, but
they do not function as methodologically connected
components of one educational trajectory.

This problem is important because previous lan-
guage-learning experience may support the acqui-
sition of an additional language if the educational
context creates favourable conditions for transfer.
Cummins’ theory of linguistic interdependence sug-
gests that competence developed in one language
can contribute to the development of another lan-
guage under appropriate pedagogical conditions
(Cummins, 1979). In the context of the present
study, this means that English can support the learn-
ing of French, but only if teachers organize system-
atic comparison, reflection and transfer-oriented
tasks.

The third finding concerns the insufficient use
of contrastive tasks. The analysis showed that sys-
tematic comparison of English and French is rarely
included as a planned element of instruction. How-
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ever, such comparison is necessary because students
learning French after English already possess cer-
tain linguistic knowledge and language-learning ex-
perience. Research on third and additional language
acquisition shows that learners of an additional
language differ from learners of the first foreign
language because they already have experience of
learning another language and can use previously
developed strategies (De Angelis, 2007; Hufeisen &
Neuner, 2004). Therefore, French as a second for-
eign language should not be taught in exactly the
same way as French as the first foreign language.

The fourth finding is connected with cross-lin-
guistic transfer. The survey and oral questioning in-
dicated that English can function both as a resource
and as a source of difficulty in learning French. On
the one hand, students can use English to understand
international vocabulary, academic terminology,
reading strategies and general communicative mod-
els. On the other hand, direct transfer from English
to French may cause errors in word order, pronun-
ciation, article use, verb forms and lexical mean-
ing. This corresponds to Odlin’s understanding of
transfer as the influence resulting from similarities
and differences between the target language and
previously acquired languages (Odlin, 1989). Later
studies also show that cross-linguistic influence may
affect not only grammar, but also vocabulary, dis-
course, pragmatics and cognitive processing (Jarvis
& Pavlenko, 2008; Ringbom, 2007).

Research on third language acquisition also
shows that cross-linguistic influence becomes more
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complex when more than two languages are in-
volved. Cenoz, Hufeisen and Jessner (2001) empha-
size that previously acquired languages may influ-
ence the acquisition of a third or additional language
in different ways, depending on language distance,
proficiency level and learning context. This is di-
rectly relevant to the English—French combination,
because students’ knowledge of English may sup-
port French learning through positive transfer, but
may also create interference if similarities between
the two languages are interpreted mechanically.

Therefore, the methodological task is not to
prohibit the influence of English, but to make this
influence conscious and pedagogically controlled.
Positive transfer should be activated, while negative
transfer should be anticipated, explained and correct-
ed. This is especially important in the English—French
pair because the two languages have many cognates
and international lexical units, but also false friends,
different article systems, different verb forms and dif-
ferent pronunciation patterns. If these similarities and
differences are not made explicit, students may either
fail to use the advantages of language similarity or
produce interference-based errors.

The fifth finding concerns metalinguistic aware-
ness. Students often experience difficulties not only
because they do not know a particular French form,
but because they do not clearly understand how this
form differs from an English equivalent. This shows
that language proficiency alone is not sufficient for
parallel learning. Students also need the ability to
reflect on language, compare linguistic systems and
explain transfer-related errors. Jessner argues that
multilingual learners develop specific linguistic and
metalinguistic awareness that helps them manage

Table 2

the interaction between languages (Jessner, 20006).
In the context of this study, metalinguistic aware-
ness should be considered one of the expected out-
comes of parallel foreign language teaching.

The sixth finding concerns teacher coordination.
The analysis showed that teachers of the first and
second foreign languages often work independently.
Their syllabi, tasks and assessment criteria are not
always discussed together. This leads to fragmenta-
tion of the educational process. If the aim of the pro-
gramme is to develop communicative competence
in two foreign languages, then the teaching process
should include at least partial coordination between
teachers. Such coordination may include common
macro-themes, parallel communicative tasks, con-
trastive exercises, common reflective tasks and
shared criteria for evaluating language progress.

This finding is consistent with the dynamic
model of multilingualism, according to which multi-
lingual development is not linear or additive, but dy-
namic and interactional (Herdina & Jessner, 2002).
If languages in the learner’s repertoire interact, then
the educational process should not ignore this inter-
action. On the contrary, it should organize it peda-
gogically. Parallel foreign language teaching should
therefore be understood as a coordinated method-
ological system rather than the simple simultaneous
teaching of two foreign languages.

On the basis of these findings, a structural-
methodological model of parallel foreign language
teaching was developed. The model includes five
interrelated components: target, content, organiza-
tional-methodological, processual and assessment-
diagnostic components. The model is presented in
Table 2.

Structural-methodological model of parallel foreign language teaching

Component of the model Main content

Expected result

Target component

Development of communicative, intercultural and

Clear methodological orientation of parallel

metalinguistic competence in two foreign languages teaching

Content component
and communicative situations

Synchronization of themes, vocabulary, grammar

Stronger connection between English and
French courses

Organizational-

methodological component  and contrastive tasks

Coordination between teachers, shared planning

Reduction of methodological fragmentation

Processual component
reflection and assessment

Diagnosis, coordinated instruction, comparison,

Systematic organization of parallel learning

Assessment-diagnostic

component and metalinguistic awareness

CEFR-based assessment and indicators of transfer

More objective evaluation of both language
and cross-language outcomes

Note. Developed by the authors
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The target component defines the general aim
of parallel teaching: to develop students’ commu-
nicative, intercultural and metalinguistic compe-
tence in two foreign languages through coordinated
instruction. This component is based on the idea
that students should not only acquire English and
French separately, but also learn to compare them,
use positive transfer and prevent interference. This
corresponds to the CEFR view of plurilingual com-
petence, where the learner’s whole linguistic reper-
toire is treated as a resource for communication and
learning (Council of Europe, 2020).

The content component includes the synchroni-
zation of themes, communicative situations, lexical
fields and selected grammar topics. Full duplication
of content is not required. However, the two lan-
guage courses should contain related macro-themes
that allow students to transfer knowledge and com-
municative experience from one language to an-
other. For example, topics such as education, pro-
fessional communication, travel, media, culture and
academic life can be studied in both languages with
different levels of complexity.

The organizational-methodological component
includes cooperation between teachers of English
and French. This component requires the coordina-
tion of syllabi, thematic modules, types of assign-
ments and assessment criteria. Teacher cooperation
is especially important for designing contrastive
tasks, identifying typical interference errors and
supporting students’ metalinguistic reflection.

The processual component describes the stages
of implementation. These stages include initial di-
agnosis of students’ language levels, selection of
coordinated topics, implementation of parallel and
contrastive tasks, reflection on transfer and interfer-
ence, and assessment of learning outcomes. This
component ensures that parallel teaching is not a
theoretical declaration, but a structured pedagogical
process.

The assessment-diagnostic component includes
two groups of indicators. The first group consists of
traditional language indicators: listening, reading,
speaking, writing, vocabulary range and grammati-
cal accuracy. The second group includes indicators
specific to parallel learning: ability to compare Eng-
lish and French, recognition of transfer-related er-
rors, ability to use English as a support for learning
French, and ability to reflect on language-learning
strategies. This makes assessment more consistent
with the aims of parallel teaching.

The model shows that parallel foreign language
teaching should not be understood as the mechanical
simultaneous teaching of two languages. Its meth-
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odological essence lies in the coordinated interac-
tion of two foreign language courses. In this sense,
parallel teaching differs from traditional separate
teaching because it deliberately creates links be-
tween languages and uses these links for educational
purposes.

The results of the study also suggest that the
second foreign language can be strengthened if
the first foreign language is used as a pedagogical
resource. This does not mean replacing French in-
struction with English or encouraging uncontrolled
code-switching. It means using English strategical-
ly: for comparison, explanation, vocabulary analy-
sis, mediation tasks and reflection. This approach
corresponds to pedagogical translanguaging, which
emphasizes the planned use of the learner’s linguis-
tic repertoire for educational purposes (Cenoz &
Gorter, 2021; Garcia & Wei, 2014).

The model takes into account the risk of interfer-
ence. Since students may transfer English patterns
into French incorrectly, parallel teaching must in-
clude special tasks aimed at identifying and correct-
ing such errors. For example, students can compare
English and French sentence structure, analyse false
friends, classify cognates, compare tense forms, or
explain why a direct translation is incorrect. These
activities develop metalinguistic awareness and help
students become more conscious language learners.

Thus, there is a need to move from separate
teaching of two foreign languages to coordinated
parallel teaching. The educational programme may
formally include two foreign languages, but this
alone does not guarantee effective multilingual de-
velopment. The effectiveness of parallel teaching
depends on the presence of methodological mecha-
nisms: content synchronization, contrastive analy-
sis, transfer management, teacher cooperation and
assessment of metalinguistic awareness.

The proposed model has practical value for
Kazakhstani universities. It can be used in sylla-
bus design, lesson planning, development of con-
trastive exercises and improvement of assessment
procedures. The model is especially relevant for
programmes where English is taught as the first for-
eign language and French as the second foreign lan-
guage, but it may also be adapted to other language
combinations.

Overall, the results of the study show that paral-
lel foreign language teaching should be interpreted
as a coordinated methodological system. Its aim is
not only to increase the number of languages studied
by students, but to organize the interaction between
these languages in a pedagogically meaningful way.
Such an approach can contribute to the development
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of students’ communicative competence, metalin-
guistic awareness and ability to learn additional for-
eign languages more effectively.

Conclusion

The study examined the methodological foun-
dations of parallel foreign language teaching in
Kazakhstani universities, focusing on the English-
French language combination in the educational
programme “Foreign Language: Two Foreign Lan-
guages”. The results show that the main problem is
not the formal inclusion of two foreign languages
in the curriculum, but the insufficient methodologi-
cal coordination between the first and second for-
eign languages. English and French are often taught
as separate subjects, with different syllabi, unequal
academic hours, different starting points and limited
cooperation between teachers.

The analysis of educational programmes, syllabi
and survey responses revealed several key difficul-
ties: the later introduction and fewer academic hours
of the second foreign language, limited communi-
cative practice in French, weak synchronization of
English and French course content, insufficient use
of contrastive tasks, and the presence of lexical and
grammatical interference. At the same time, the pos-
itive potential of transfer from English to French is
not fully activated.

The findings confirm the need to move from
separate teaching of two foreign languages to coor-
dinated parallel teaching. In this study, parallel for-
eign language teaching is understood as a method-
ologically organized process in which the first and
second foreign languages are connected through
common themes, contrastive analysis, transfer man-
agement, metalinguistic reflection and coordinated
assessment. Such an approach allows the first for-
eign language to function as a pedagogical resource
for learning the second foreign language.

On the basis of the obtained results, a structural-
methodological model of parallel foreign language
teaching was proposed. The model includes five in-
terrelated components: target, content, organization-
al-methodological, processual and assessment-diag-
nostic. These components provide the development
of communicative, intercultural and metalinguistic
competence, the synchronization of themes and
language material, cooperation between teachers,
staged implementation of coordinated instruction,
and CEFR-based assessment with indicators of
transfer, interference management and metalinguis-
tic awareness.

The scientific value of the study lies in clarifying
parallel foreign language teaching as a coordinated
methodological system rather than as the simple
simultaneous teaching of two languages. Its practi-
cal value consists in the possibility of applying the
proposed model in syllabus design, lesson planning,
contrastive exercises and assessment procedures in
foreign language teacher-training programmes.

The study has certain limitations, as the empirical
part was based on a diagnostic survey of 83 respon-
dents and did not include a full-scale pedagogical ex-
periment. Future research should focus on experimen-
tal validation of the model, comparison of control and
experimental groups, and analysis of students’ progress
in English and French. Overall, the study demonstrates
that systematic coordination between the first and sec-
ond foreign languages can help students use previous
language-learning experience more consciously, re-
duce interference and improve communicative compe-
tence in the second foreign language.
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