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METHODOLOGICAL COMPETENCE OF PHILOLOGY STUDENTS

IN HIGHER EDUCATION: THE LINGUODIDACTIC POTENTIAL
OF INNOVATIVE TEACHING TECHNOLOGIES

il

This article examines the issue of developing methodological competence among philology stu-
dents within the higher education system. The relevance of this study stems from the contradiction
between the growing demands for the professional readiness of language teachers and the insufficient
development of the theoretical foundations for integrating innovative technologies into methodological
training. The study is theoretical and analytical in nature and draws on competency-based, activity-
based, and language-didactic approaches. The paper systematizes existing concepts of the structure
of methodological competence developed within the global pedagogical tradition and proposes an
original six-component model comprising cognitive-linguistic, methodological, design-technological,
communicative-pedagogical, reflective-research, and axiological components. The didactic potential of
key innovative technologies is described: blended learning, project-based learning, the corpus-based
approach, gamification, and digital educational platforms. Particular attention is paid to the Kazakhstani
context: the specifics of the multilingual educational environment are examined, and the experience of
the country’s leading teacher-training universities is analyzed. Systemic problems in the implementation
of innovative technologies in teacher training are identified, and promising directions for its improve-
ment are defined. The conclusion is drawn regarding the need for the purposeful design of a university’s
methodological framework, taking into account the requirements of modern language education and the
national educational priorities of the Republic of Kazakhstan. The study also reveals that the Kazakhstani
multilingual educational context imposes specific demands on the methodological training of philology
students, particularly in relation to trilingual education policy. The findings contribute to the theoretical
understanding of how university-level methodological preparation can be restructured to meet contem-
porary challenges in language pedagogy. The results of this study may serve as a basis for developing
curricula, methodological modules, and professional development programs for language teacher educa-
tors in Kazakhstan and beyond.

Keywords: methodological competence, philology students, linguodidactics, innovative technolo-
gies, higher education, language education, Kazakhstan.
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JKofapbl 0Ky OpHbIHAA (DPMAOAOT-CTYAEHTTEPAIH, dAiCTEMEAIK KY3bIPeTTiAiri:
MHHOBALMSIABIK, OKbITY TEXHOAOTUSIAAPbIHbIH, AMHTBOAUMAAKTUKAABIK, dAEYeTi

Makanaaa >korapbl 6iAiM 6epy XKyreciHAe (PUAOAOT-CTYAEHTTEPAIH, BAICTEMEAIK KY3bIPETTIAIriH
KAABIMTACTbIPY MOCEAECI KapaCTbIPbIAAAbl. 3€PTTEYAIH ©3eKTIiAiri TiA  MyFaAiMAEpiHiH Kacibu
AASIPAbIFbIHA KOMbIAQTbIH TaAanTapAblH, apTybl MEH MHHOBAUMSIAbIK, TEXHOAOTMSAAAPAbI BAICTEMEAIK
AQSPAbIKKA KipIiKTIpYAiH TEOPUSIAbIK, HEri3AepiHiH >KETKIAIKCI3 83ipAeHyi apacbiHAAFbl KAMLbIAbIKEH
ANKbIHAAAQABI. 3epTTey TEeOPUSAbIK-TAAAAMAABIK, CUMAaTTa >XXYPri3iAin, Ky3bIpeTTiAiK, iC-9peKkeTTik
JKOHE AMHIBOAMAAKTMKAABIK TOCIAAEPre CyiheHeai. Makanapa 9AeMAIK MeAarormkanblk, ABCTYPAE
KAABINTAaCKAH BAICTEMEAIK KY3bIPETTIAIK KYPbIAbIMbI  >KYMEAEHIMN, KOMHUTUBTIK-AMHIBUCTUKAABIK,
aAiCTEMEAIK, >KobaAay-TEXHOAOTUSIABIK, KOMMYHMKaTUBTIK-NEeAArormkaablik, pedAeKCHBTIK-
3epTTeYLIiAIK )KOHE aKCMOAOTUSIABIK KOMMOHEHTTEPAEH TYPATbIH aATbI KOMIMOHEHTTI MOAEADL YCbIHBIAQAbI.
Apaaac oKbITy, X006aAbIK, OKbITY, KOPIyCKa Heri3spAeAreH Tacia, reiMmmKaums >xaHe UMpPAbIK BiAiM
6epy naaTopMarapbiHbiH AMAAKTMKAABIK, BAEYETI cunaTTaraabl. KasakcTaHAbIK, KONTiAal HiaiM 6epy
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pi MEH MEeAaror KaApAap AasSpAanTbiH >KETEeKLIi XKOFapbl OKY OPbIHAAPbIHbIH TOXXipMbeci TaAAaHaAbI.
MHHOBaUMSIABIK, TEXHOAOTUSIAQPAbI MYFAAIM AQSPAQY YAEPICiHe eHri3yAeri XXyNeAi MeceAeAep aHbIKTa-
AbIM, OHbI XXETIAAIPYAIH NepcrekTnBaAblk, 6arbITTapbl 6eAriAeHeAl. 3epTTey KOPbITbIHABICbIHAA Ka3ipri
TiAAIK GiAiM Bepy TaranTapbl MeH KasakcTtaH PecryOGAnKacbiHbIH YATTbIK, OiAiM 6epy 6acbiIMAbIKTapbIH
eckepe OTbIpbIr, YHUBEPCUTETTErT dAICTEMEAIK AASPABIK XKYMECIH MaKCaTTbl TYpAE XKob6aAay KaXKeTTiri
HerizaeAeai. 3epTTeyae coHaai-ak KasakcraHaarbl KenTiAAl 6iAiM 6epy KOHTEKCiHIH, (puaoAorms CTy-
AEHTTEPiHIH BAICTEMEAIK AAMbIHAbIFbIHA, aTarn anTKaHAQ YIITIAAL GiaiM 6epy cascaTbiHa 6aiAaHbICTbI
epeklle TaAanTap KOMFaHbl aHbIKTaAFaH. AAbIHFAH HOTVMXKeAeP TiA MeAarorMkacbiHbiH, Ka3ipri 3aMaHfbl
TaAanTapblH eCKepe OTbIPbIN, YHUBEPCUTETTIK dAICTEMEAIK AAMbIHABIKTbI KaiTa KYPbIABIMAQYAbIH TeO-
PUSIABIK, TYPFbIAQH TYCiHIAYiHe yAec Kocaabl. Ocbl 3epTTeyAiH HoTMXKeAepi KasakcTaHaa XeHe oaaH
ThICKAPbl XXEPAEPAE TiA MOHAEPI OKbITYLIbIAAPbIHA apHAaAFaH OKY OarAapAamanapbiH, dAICTEMEAIK MO-
AYAbAEP MeH KaCibn Aamy OarAapAamanapbiH XKacayAblH Herisi 60Aa anaabl.

TyiiH ce3aep: aaiCcTEMEAIK Ky3bIpeTTIAIK, (PMAOAOr-CTYAEHTTEDP, AMHIBOAMAAKTMKA, MHHOBaLUMS-
AbIK, TEXHOAOTMSIAQP, >KOFapbl BiAiM, TiAAIK Oiaim Gepy, KasakcTaH.
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MeTtoamnyeckasi KOMNETEeHTHOCTb CTYAEHTOB-(DUAOAOIOB B BbICLLIEH LLIKOAE:
AMHIBOAMAAKTUYECKMIA MOTEHLMAA MHHOBALMOHHbBIX TEXHOAOT Uit 00yYeHUs

B cratbe paccmatpuBaercs npobaema (HOPMMPOBAHMS METOAMUYECKOM KOMMETEHTHOCTU CTy-
AEHTOB-(DMAOAOTOB B CMCTEME BbICLIErO 006pPa3oBaHMs. AKTYaAbHOCTb MCCAEAOBAHMS OMPEAEASIETCS
NPOTUBOPEUMEM MEXKAY BO3paCTAIOLMMK TPEOOBaHMUSIMIU K MPOMECCHMOHAABHOM FOTOBHOCTU yuuTe-
A€Wl $13bIKOBbIX AMCUMIMAMH M HEAOCTATOYHOM pa3paboTaHHOCTbIO TEOPETUUECKMX OCHOB MHTErpaumm
MHHOBALMOHHbIX TEXHOAOTMI1 B METOAMYECKYIO NMOAFOTOBKY. cCcAeAOBaHME HOCUT TEOPEeTUKO-aHaAM-
TUYECKMIA XapaKTep W OMMPAeTCs Ha KOMMETEHTHOCTHbIN, AESTEAbHOCTHbIN U AMHFBOAMAAKTUUECKMIA
NMoAXOAbl. B paboTe cucTemaTnanpoBaHbl CyLECTBYIOUME KOHLENUMU CTPYKTYpbl METOAMYECKOW
KOMIMETEHTHOCTH, pa3paboTaHHble Kak B MUPOBOW MEAArorMyeckon LLKOAE, U NMPEAAOSKEHA aBTOPCKast
LLIECTUKOMIOHEHTHasi MOAEAb, BKAIOYAIOLLLAS KOFHUTUBHO-AMHIBUCTUYECKMIA, METOAOAOTMYECKMI, NPO-
€KTUPOBOYHO-TEXHOAOTMYECKNI, KOMMYHUKATMBHO-NEAArormMyeckmnii, pethAekCMBHO-MCCAEAOBATEAb-
CKMIA 1 aKCMOAOTMUYECKUI KOMMOHeHTbl. OXapakTepr3oBaHbl AMAAKTUYECKME BO3MOXKHOCTU KAlOYe-
BbIX MHHOBALMOHHbIX TEXHOAOTMIA: CMELLIAHHOrO 00y4eHus, MPOEKTHOM AESTEAbHOCTM, KOPMYCHOMO
MOAXOAQ, reMMumnkaumm n uMgpoBbix 06pasoBaTeAbHbix naatopm. Ocoboe BHUMaHME YABASETCS
KA3axCTaHCKOMY KOHTEKCTY: pacCMaTpuBaeTcsl crieumduka MoAMs3bIMHON 06pPa30BaTEAbHON CPeAbl,
AQHAAM3MPYETCS OMbIT BEAYLUMX MEAArOrMyYeckmX By30B CTPaHbI. BbisIBAEHbI CUCTEMHble MPOHAEMbI BHE-
APEHUSI MHHOBALMOHHBIX TEXHOAOTUI B METOAMYECKYIO MOATOTOBKY W OMpeAeAeHbl MepcriekTUBHbIe
HanpaBAEHUS eé COBEepLIEHCTBOBaHUS. AeAaeTcs BbIBOA O HEOHXOAMMOCTH LiEAEHANPABAEHHOIO KOH-
CTPYMPOBAHMS METOAMYECKOrO MPOCTPAHCTBA By3a C YUETOM TPeOOBaHMII COBPEMEHHOMO S3bIKOBOTO
006pa3oBaHMs 1 HALMOHAAbHbBIX 06pa3oBaTeAbHbIX NpropuTeToB Pecnybanku KasaxcraH. B nccaeaoBa-
HMU TakXKe BbISIBAEHO, YTO Ka3aXCTAHCKMIA MHOTOSI3bIUHbIA 06PA30BaTEAbHbINA KOHTEKCT NMPEAbABASET
ocobble Tpe6OoBaHMS K METOAMYECKOW MOATOTOBKE CTYAEHTOB-(DUAOAOTOB, B YaCTHOCTM B CBSI3W C MO~
AVTUKON TPEXbSI3bIYHOrO 06pasoBaHust. [oAyUeHHble pe3yAbTaThl BHOCAT BKAQA B TEOPETUUYECKOE OC-
MbICAE€HWE BO3MOXKHOCTEN PeCTPYKTYPM3aLMnN YHMBEPCUTETCKOM METOAMYECKO MOATOTOBKM C YUETOM
COBPEMEHHbIX BbI30OBOB $13bIKOBOW MeAArornku. Pe3yAbTaTbl AQHHOFO UCCAEAOBAHMS MOTYT MOCAYXUTb
OCHOBOW AAS Pa3paboTKM yUeOHbIX NPOrpamm, METOAMYECKMX MOAYAEI 1 NMPOrPamMm NpodeccroHanb-
HOrO PasBUTUS MPenoAaBaTeAei s3bIKOBbIX AUCUMIAMH B KasaxcTaHe u 3a ero npeaeAamm.

KAroueBble cAOBa: MeTOAMYECKAS KOMMETEHTHOCTb, CTYAEHTbI-(DMAOAOTM, AMHITBOAMAAKTUKA, WUH-
HOBALMOHHbIE TEXHOAOTMM, BbICLLAS LLIKOAQ, A3bIkOBOe 0O6pa3oBaHue, KasaxcraH.

Introduction

Modern higher education is undergoing a period
of radical transformation driven by the processes of
digitalization, globalization, and the transition to
competency-based education. In this context, the
training of philology specialists who are capable not
only of mastering language as a system but also of

competently carrying out pedagogical activities in a
multicultural and multilingual environment has be-
come particularly relevant.

The concept of “methodological competence”
has become established in educational science as
an integral characteristic of a teacher’s professional
readiness to implement the educational process in a
specific discipline. For philology students — future
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teachers of language and literature — this competence
holds particular professional value, as the quality of
language education for schoolchildren and students
of future generations depends on it.

Meanwhile, an analysis of teaching practices at
Kazakhstani universities and a comparative review
of international experience show that the process
of developing methodological competence among
philology students is often limited to traditional
formats — lecture courses, seminars, and teaching
practicums. The potential of innovative pedagogical
technologies, which are being actively developed in
global language education, remains underutilized.
This contradiction underscores the theoretical and
practical significance of the present study.

The aim of this article is to provide a theoreti-
cal justification for the language teaching potential
of innovative instructional technologies in the con-
text of developing the methodological competence
of philology students in higher education. In accor-
dance with this aim, the following objectives are
addressed: 1) to systematize existing approaches to
interpreting the structure of methodological compe-
tence; 2) to characterize key innovative technologies
relevant to language teaching training; 3) to reveal
the mechanisms for their integration into the educa-
tional process based on an analysis of domestic and
international experience; 4) to identify prospects for
improving the methodological training of philolo-
gists in the context of Kazakhstani universities.

The theoretical and methodological foundation
of this article is based on the competency-based
(V.V. Kraevsky, A.V. Khutorskoy), activity-based
(L.S. Vygotsky, A.N. Leontiev), and language-
teaching (E.I. Passov, N.D. Galskova) approaches to
professional education. The study employed meth-
ods of theoretical analysis, synthesis, comparison,
classification, and conceptualization of scientific
sources.

Materials and methods

This study is theoretical and analytical in nature
and does not involve any empirical experimentation.
The study is based on a systematic analysis of the
scientific literature, including monographs, schol-
arly articles, dissertations, and regulatory and legal
documents in the fields of higher teacher education
and language pedagogy.

To achieve the stated objective, a set of theoreti-
cal methods was applied: bibliographic analysis — to
identify and systematize sources on the research
topic; theoretical synthesis — to generalize key con-
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ceptual provisions; the comparative method — to
compare the approaches of domestic and foreign
researchers; conceptual modeling — to construct
a structural-component model of methodological
competence among philology students; and the de-
scriptive method — to characterize innovative tech-
nologies and their potential in language teaching.

The source base consisted of more than 25 sci-
entific publications in Russian, Kazakh, and Eng-
lish, published primarily between 1983 and 2023.
Sources were selected based on the following cri-
teria: relevance to the research topic, the scientific
reputation of the publication (indexing in Scopus,
Web of Science, and RINC), and the authors’ au-
thority in their respective fields. Particular attention
was paid to works devoted to the Kazakhstani high-
er education system and the language policy of the
Republic of Kazakhstan.

The regulatory and legal framework for the
study consisted of: the Law of the Republic of Ka-
zakhstan “On Education” (2007, as amended in
2021); the State Program for the Development of
Education and Science of the Republic of Kazakh-
stan for 2020-2025; educational standards for bach-
elor’s degree programs in ‘“Russian Language and
Literature,” “Kazakh Language and Literature,” and
“Foreign Language: Two Foreign Languages”; and
the conceptual principles of multilingual education
in the Republic of Kazakhstan.

The theoretical interpretation of the material
was carried out within the framework of three key
approaches: the competency-based, activity-based,
and language-didactic approaches. The competency-
based approach made it possible to operationalize
the concept of methodological competence through
a system of interrelated components. The activity-
based approach defined the process- and technolo-
gy-oriented aspect of developing this competence
during students’ educational and professional ac-
tivities. The language-didactic approach provided a
subject-specific interpretation of pedagogical tech-
nologies as applied to language education.

Literature review

The issue of teachers’ methodological compe-
tence has been explored in academic circles since
the 1980s, but it gained particular momentum during
the era of the competency-based approach, which
was officially enshrined in the Bologna Process. In
Russian pedagogy, one of the most frequently cited
models is the model of teachers’ professional com-
petence proposed by V.A. Slastenin and his school
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(Slastenin, Isaev, Shiyanov, 2002). In this concept,
methodological competence is identified as a dis-
tinct component, encompassing knowledge of sub-
ject-specific teaching methods, the ability to design
lessons, and the ability to select and adapt instruc-
tional materials.

Foreign researchers refer to a similar construct
under various names: “pedagogical content knowl-
edge” (PCK) in Lee Shulman’s concept (Shulman,
1987), “language teacher cognition” in the works
of Dwight Borg (Borg, 2003), and “teacher knowl-
edge base” in the works of Diana Freeman and Jack
Richards (Freeman & Richards, 1996). Shulman
was the first to distinguish between subject-matter
content knowledge and pedagogical content knowl-
edge, thereby establishing a theoretical framework
for subsequent research on the methodological com-
petence of language teachers.

From a language-didactic perspective, the issue
has been explored by E.I. Passov, who developed a
communicative approach to foreign language teach-
ing and substantiated the special role of a teacher’s
methodological culture (Passov, 2010). N.D. Gals-
kova and N.I. Gez identify linguistic-methodologi-
cal competence as a systemic component of foreign
language teachers’ professional training (Galskova,
Gez, 2006).

In Kazakhstani pedagogical scholarship, the is-
sue of professional competence among language
teachers has been explored in the works of K.B.
Zharikbayev, A.A. Beisenbayeva, Zh.A. Abylkasy-
mova, and other scholars. The conceptual founda-
tions of language education in Kazakhstan are re-
flected in the State Program for the Development
of Education and Science for 2020-2025, which
provides for the introduction of multilingual edu-
cation and digital technologies into the pedagogi-
cal process. Researchers A.M. Dzhaksybekova and
G.K. Nurbekova have justified the need to revise
the content of methodological training for lan-
guage teachers in the context of trilingual education
(Dzhaksybekova, Nurbekova, 2018).

Innovative technologies in the context of lan-
guage teacher training are examined in the works
of many foreign researchers. M. Warschauer stud-
ied the potential of information and communication
technologies in language education (Warschauer,
2000). D. Nunan developed the concept of Task-
Based Language Teaching, which has had a sig-
nificant impact on modern teaching methodology
(Nunan, 2004). Research in the field of blended
learning (blended learning) by C. Graham showed
that integrating online and classroom formats sig-

nificantly increases the effectiveness of language
training (Graham, 2006).

In the context of corpus-based language teach-
ing, it is worth noting the seminal works of J. Sin-
clair, who established the role of text corpora in
the study of linguistic patterns (Sinclair, 1991), as
well as the works of A. O’Keeffe and M. McCarthy,
devoted to the application of the corpus-based ap-
proach in teacher training (O’Keeffe & McCarthy,
2010). The technology of project-based learning in
teacher training has been explored in the works of
W. Kilpatrick, J. Dewey, and their contemporary
followers — J. Marx and J. Ravitz (Markham, Larm-
er & Ravitz, 2003).

Research in the field of gamification and game-
based technologies in language education deserves
special attention. K. Dignan demonstrated that game
mechanics increase motivation to learn and con-
tribute to the development of sustainable language
skills (Dignan, 2011). In the Kazakhstani context,
the use of digital educational platforms in teaching
the Kazakh and Russian languages has been studied
in the works of B.A. Abdykarimov and a team from
L.N. Gumilyov Eurasian National University (Ab-
dykarimov, 2016).

Thus, a review of the literature indicates signifi-
cant interest within the global pedagogical commu-
nity in issues related to methodological competence
and innovative teaching technologies. At the same
time, the synthesis of these two research areas as ap-
plied to the Kazakhstani context of training philol-
ogy students remains underdeveloped, which neces-
sitates further theoretical exploration of this issue.

Results and discussion

1. The Structure of Methodological Competence
Among Philology Students.

An analysis of the scholarly literature reveals
several competing approaches to defining the struc-
ture of methodological competence. For the pur-
poses of this study, the most productive approach
appears to be a multi-component model that synthe-
sizes the tenets of leading concepts.

The first component — the cognitive-linguistic
component — involves a deep understanding of the
language system (phonetics, lexicon, grammar, sty-
listics, and text theory) to the extent necessary for
competent teaching. In the works of D. Ball and his
co-authors, this component is referred to as “subject
matter knowledge” and is regarded as the founda-
tion without which effective pedagogical impact is
impossible (Ball, Thames & Phelps, 2008). For stu-
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dents of philology, this means not merely mastering
the language as a user, but understanding its struc-
ture and patterns of functioning at a level that allows
them to explain, comment on, and model linguistic
phenomena.

The second component — the methodological
one — includes knowledge of the history and theo-
ry of language and literature teaching methods, an
understanding of the main methodological systems
and concepts (the communicative approach, task-
based learning, the grammar-translation method
and its critiques, etc.), the ability to navigate meth-
odological literature and apply it in professional
practice. This component corresponds to what L.
Shulman refers to as “pedagogical content knowl-
edge” — knowledge of how to make a specific sub-
ject accessible to students (Shulman, 1987).

The third component — design and technol-
ogy — is related to the ability to plan, design, and
implement the educational process in language dis-
ciplines. It includes the skills to develop syllabi and
lesson plans, design various types of lessons, select
and adapt instructional materials, and create and use
teaching aids, including digital ones. According to
the U.S. National Center for Education Statistics
(NCES), it is precisely these planning skills that dis-
tinguish effective teachers from their less successful
colleagues (NCES, 2020).

The fourth component — communicative-peda-
gogical — encompasses professional language skills:
the ability to adequately explain linguistic phenom-
ena, organize educational discourse, and create
methodologically sound texts (instructions, assign-
ments, comments). E. I. Passov views a teacher’s
methodological mastery primarily as communica-
tive mastery, noting that a foreign language lesson
is always “a joint activity of the teacher and students
aimed at creating communication in a foreign lan-
guage” (Passov, 2010, p. 45).

The fifth component — reflective and research-
oriented — defines a teacher’s ability to analyze their
own professional practice, identify its weaknesses,
and improve in a targeted manner. In the concept
of “reflective teaching” developed by D. Schon and
his followers, this component is recognized as fun-
damental to a teacher’s professional growth (Schon,
1983). In the Kazakhstani context, this component
takes on special significance given the language pol-
icy, which requires constant adaptation to changing
educational standards.

The sixth component — the axiological compo-
nent — involves a value-based attitude toward lan-
guage as a cultural phenomenon, toward teaching as
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a mission, and toward the student as a participant in
the educational process. This component is particu-
larly relevant to the training of language teachers in
Kazakhstan, who are tasked with fostering students’
respect for the state language — Kazakh — and an
awareness of its role in national identity (Zhaksyb-
ekova, 2019).

2. The Linguistic-Didactic Potential of Innova-
tive Technologies.

The concept of “innovative teaching technolo-
gies” in a linguistic-didactic context encompasses a
wide range of methodological approaches that differ
from traditional formats in terms of their degree of
interactivity, the use of digital resources, and their
focus on students’ independent activity. Let us con-
sider the most significant of these from the perspec-
tive of developing the pedagogical competence of
future language teachers.

Blended learning involves a seamless combina-
tion of traditional classroom sessions with online
components. In the context of methodological train-
ing for language and literature students, this ap-
proach enables the implementation of the “flipped
classroom” (flipped classroom): students master
theoretical material on teaching methodology inde-
pendently through video lectures, e-textbooks, and
interactive modules, while classroom time is used
for practical practice of teaching skills — simulating
lesson segments, analyzing pedagogical situations,
and collective reflection. C. Graham argues that this
model ensures a deeper understanding of the content
by allowing students to learn theoretical material at
their own pace while preserving the social dimen-
sion of learning (Graham, 2006).

In Kazakhstani universities, blended learning is
implemented through distance learning platforms
(Moodle, Microsoft Teams, Google Classroom),
which have been actively adopted since 2020. Ac-
cording to an analytical report by the Ministry of
Education and Science of the Republic of Kazakh-
stan (2022), the proportion of higher education insti-
tutions using hybrid learning formats reached 78%
by 2022, creating an institutional foundation for the
systematic integration of blended learning into the
methodological training of philologists.

Project-Based Learning (PBL) has significant
linguistic and didactic potential in the context of
developing the project-design component of peda-
gogical competence. By developing methodological
projects — such as curricula, sets of teaching mate-
rials, and scenarios for subject-specific extracur-
ricular activities — language and literature students
gain practical experience in their professional field
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on a real-world scale. The most important pedagogi-
cal feature of project-based learning is its problem-
oriented nature: a project always begins with the
formulation of a meaningful question or problem,
which ensures students’ motivational engagement
(Markham, Larmer & Ravitz, 2003).

D. Nunan, discussing task-oriented learning as it
applies to teacher training, emphasizes that “authen-
tic pedagogical tasks” — which are as close as pos-
sible to real teaching practice — develop professional
skills far more effectively than simulation exercises
(Nunan, 2004, p. 89). In Kazakhstan’s teacher edu-
cation system, project-based learning is enshrined in
state educational standards as a mandatory compo-
nent of practice-oriented instruction.

The corpus approach in language teaching opens
up fundamentally new opportunities for language
students to master linguistic material. Text corpo-
ra — the National Corpus of the Russian Language
(NCRL), the Kazakh National Corpus, the British
National Corpus (BNC), COCA (Corpus of Con-
temporary American English) — enable the obser-
vation of how linguistic units function in authentic
contexts, the study of the frequency characteristics
of words and constructions, and the identification of
collocation patterns. J. Sinclair and his school have
demonstrated that lexical units do not function in
isolation in language, but rather in stable combina-
tions that can be identified specifically through cor-
pus data (Sinclair, 1991).

The corpus approach is significant for the meth-
odological competence of philology students in sev-
eral respects. First, it develops the ability to extract
linguistically relevant data from large text corpora,
which is necessary for creating instructional materi-
als. Second, it ensures the authenticity of the lan-
guage material used in teaching. Third, it develops
research competence, allowing future teachers to in-
dependently verify teaching decisions based on lin-
guistic data. A. O’Keeffe and M. McCarthy describe
specialized corpus applications for language teacher
training (O’Keeffe & McCarthy, 2010), demonstrat-
ing how working with corpora develops teachers’
linguistic awareness.

Gamification and game-based technologies are
implemented at two levels in the pedagogical train-
ing of philology students. At the content level, stu-
dents explore the didactic potential of game-based
formats for language instruction: role-playing
games, simulations, and educational quests. At the
process level, gamified elements are used in the
training of future teachers themselves: points for
participating in discussions, badges for develop-

ing teaching materials, and leaderboards for project
teams. K. Dignan argues that gamification stimu-
lates intrinsic motivation and creates an environ-
ment for safe pedagogical experimentation — testing
new teaching approaches without the risk of nega-
tive consequences for real students (Dignan, 2011).

Digital educational platforms and mobile apps
(Duolingo, Quizlet, Kahoot!, Mentimeter, Padlet)
are viewed in contemporary language pedagogy not
only as language-learning tools but also as subjects
of methodological reflection for student teachers.
A future teacher must be able to critically evaluate
digital resources from the perspective of language
pedagogy: analyze their methodological concept,
identify their strengths and limitations, and integrate
them into their teaching practice. In this regard,
M. Warschauer introduces the concept of a lan-
guage teacher’s “technological literacy,” which im-
plies not only user skills but also a methodological
understanding of digital tools (Warschauer, 2000).

In the context of Kazakhstan, the application of
multilingual education technology — as enshrined in
the Concept for the Development of Multilingual
Education in the Republic of Kazakhstan — takes on
particular significance. Students of philology must
be prepared to teach in an environment where three
languages — Kazakh, Russian, and English — coex-
ist within a single educational space. This requires
the development of specific methodological compe-
tence, including the ability to organize interlingual
interaction, utilize phenomena of interference and
transfer for didactic purposes, and develop bilingual
and trilingual teaching materials (Dzhaksybekova,
Nurbekova, 2018).

3. Mechanisms for Integrating Innovative Tech-
nologies into Methodological Training.

The linguistic-didactic potential of innova-
tive technologies is not realized automatically but
only through their purposeful pedagogical mastery.
A necessary condition for integration is, first, the
theoretical study of the technology itself as a meth-
odological phenomenon: its principles, structure,
and didactic mechanisms. Second, practical testing
of the technology from the learner’s perspective,
which allows the language student to gain “insider”
experience. Third, pedagogical reflection — analyz-
ing the experience from a professional standpoint
and planning how to apply the technology in future
teaching practice.

This three-step mechanism corresponds to
Kolb’s Experiential Learning Cycle, adapted for
teacher training: concrete experience — reflective
observation — abstract conceptualization — active
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experimentation (Kolb, 1984). In the context of
methodological training for philology students, this
model is implemented as follows: the student par-
ticipates in a simulated lesson segment using corpus
materials (concrete experience); analyzes how this
segment was perceived from the student’s perspec-
tive (reflective observation); formulate pedagogical
principles for working with the corpus (conceptual-
ization); and develop their own lesson segment with
corpus-based tasks (active experimentation).

A fundamentally important condition for the
effective integration of innovative technologies is
that the technology must align with the pedagogical
objective. Not every innovation is methodologically
justified in every context: the choice of technology
must be determined by learning objectives, audience
characteristics, and available infrastructure. For stu-
dents of philology, this means developing critical
technological thinking: the ability not only to apply
innovative tools but also to justify their selection
from a methodological standpoint.

At Kazakhstani teacher-training universi-
ties — the Abay Kazakh National Pedagogical Uni-
versity (KazNPU), the L. N. Gumilev Eurasian
National University (ENU), and the Karaganda
University named after Academician E. A. Buke-
tov — work is underway to develop and implement
innovative teaching practices in the training of lan-
guage teachers. In particular, KazNPU is imple-
menting the “Digital Teacher” program, which pro-
vides for the systematic mastery of e-learning tools
by students majoring in education (Abdykarimov,
2016). This experience demonstrates the availability
of institutional resources for expanding the innova-
tive dimension of teacher training.

4. Challenges and Prospects.

Despite the significant, theoretically substanti-
ated potential of innovative technologies, their prac-
tical implementation in the pedagogical training of
philology students is fraught with a number of sys-
temic challenges.

The first challenge is the uneven distribution of
technological resources among universities. This is
particularly acute at regional universities in Kazakh-
stan, where access to high-speed internet, licensed
software, and modern multimedia equipment re-
mains limited. Addressing this issue is linked to the
implementation of the “Digital Kazakhstan™ state
program, which provides for the phased provision
of the necessary infrastructure to educational insti-
tutions.

The second problem is the insufficient level of
digital literacy among some faculty members. Pro-
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fessors and associate professors who were trained
during the era of traditional teaching methods often
face difficulties in mastering new pedagogical tools
and developing methodologically sound models for
their application. In this regard, the issue of continu-
ing professional development (CPD) for teaching
staff has become increasingly relevant. According
to data from the Organization for Economic Coop-
eration and Development (OECD), regular profes-
sional development for teachers is a key predictor
of the quality of educational outcomes in coun-
tries with high levels of educational achievement
(OECD, 2019).

The third challenge is the risk of technological
determinism, in which innovation is equated with
the use of new tools without methodological reflec-
tion. This danger is highlighted by N. Selwyn, who
warns against “technological enthusiasm” in educa-
tion that is detached from real pedagogical challeng-
es (Selwyn, 2011). In the context of methodological
training for philologists, this risk manifests itself in
the fact that students may learn to use technological
tools in a superficial manner, without a deep under-
standing of their linguistic-didactic nature and ca-
pabilities.

The fourth problem is the difficulty of assessing
methodological competence as an integral quality.
Traditional forms of assessment (tests, exams) do
not allow for an adequate evaluation of a student’s
ability to apply pedagogical knowledge in dynam-
ic teaching situations. A promising solution is the
portfolio as a form of cumulative assessment, which
allows for documenting the process of a philology
student’s professional development. J. Zubizarreta
argues that an electronic portfolio (e-portfolio),
combined with regular methodological reflection,
significantly enhances the professional self-aware-
ness of future teachers (Zubizarreta, 2009).

The following can be identified as promising
areas for the development of pedagogical training
for philology students in Kazakhstani universities
based on innovative technologies. First, the creation
of pedagogical laboratories — specialized learn-
ing spaces equipped with digital language teaching
tools and designed for the practical mastery of in-
novative technologies. Second, the development of
a system of methodological workshops involving
active, innovative teachers who successfully apply
innovative technologies in real-world school set-
tings. Third, the integration of modules on digital
pedagogy and corpus-based language teaching into
the curricula of teacher education programs. Fourth,
the development of international cooperation in the
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field of teacher training, including through the par-
ticipation of Kazakhstani student teachers in inter-
national projects implemented under the Erasmus+
program.

Conclusion

The theoretical study conducted here enables us
to draw a number of key conclusions. The method-
ological competence of students of philology con-
stitutes a multi-component, integrated construct
comprising cognitive-linguistic, methodological,
project-and-technological, =~ communicative-peda-
gogical, reflective-research and axiological compo-
nents. This competence does not develop spontane-
ously, but requires purposeful pedagogical design
within the framework of the higher education insti-
tution’s educational process.

Innovative teaching technologies — blended
learning, project-based learning, the corpus-based
approach, gamification and digital educational plat-
forms — possess significant linguistic-didactic po-
tential for the development of all components of
methodological competence. However, their effec-
tiveness is determined not by the mere fact of their
application, but by their methodological soundness,
their alignment with the didactic objective, and their
integration into a reflective educational process.

The Kazakhstani context sets specific conditions
and requirements for the methodological training of
philology students: a multilingual educational en-
vironment, the objectives of developing the state
language, and the digital transformation of the ed-
ucation system being implemented as part of state
programmes. These conditions determine both the
content priorities of methodological training and the
technological solutions best suited to the education-
al reality in Kazakhstan.

Prospects for further research into this area in-
volve an empirical study of the level of method-
ological competence among students of philology
at various universities in Kazakhstan, a comparative
analysis of the effectiveness of specific pedagogical
approaches, and the development of a comprehen-
sive didactic system for the methodological training
of future language teachers, taking into account both
international experience and the national education-
al context.

It appears that the targeted and methodologi-
cally sound integration of innovative technologies
into the training of philology students is capable of
significantly improving the quality of the method-
ological competence of future language and litera-
ture teachers, which will ultimately be reflected in
the quality of language education for school pupils
and students in Kazakhstan.
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