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A STRUCTURAL-METHODOLOGICAL MODEL  
FOR PARALLEL TEACHING OF TWO FOREIGN LANGUAGES  

IN KAZAKHSTANI UNIVERSITIES

Parallel foreign language teaching in Kazakhstani universities requires not only the simultaneous 
inclusion of two foreign languages in the curriculum, but also their methodological coordination as 
interrelated components of one educational process. In teacher-training programmes such as “Foreign 
Language: Two Foreign Languages”, English is usually studied as the first foreign language, while French, 
German, Chinese or another language is introduced as the second foreign language. In actual practice, 
however, the two languages are often taught as separate subjects, with different syllabi, unequal aca-
demic hours and insufficient coordination between teachers. This creates a methodological contradic-
tion between the expected development of communicative competence in two foreign languages and 
the lack of mechanisms for cross-linguistic transfer, contrastive analysis and interference management.

The purpose of this article is to substantiate the methodological foundations of parallel foreign lan-
guage teaching and to propose a structural-methodological model for coordinating English as the first 
foreign language and French as the second foreign language. The study is based on competence-based, 
communicative-cognitive, contrastive, integrative and metalinguistic approaches. The research methods 
include analysis of educational programmes and syllabi, diagnostic survey, oral questioning and theoreti-
cal modelling. The empirical part involved 83 respondents: 76 students and graduates and 7 teachers 
connected with the English-French language combination in the 2024-2025 academic year.

The findings indicate that the main difficulty is the absence of a coordinated methodological system. 
The article identifies key conditions for parallel teaching: topic synchronization, contrastive grammar 
and vocabulary tasks, metalinguistic awareness, transfer and interference management, teacher coordi-
nation and CEFR-based assessment. The proposed model includes target, content, organizational-meth-
odological, processual and assessment-diagnostic components. Its practical value lies in its application 
to curriculum design, syllabus development and classroom practice.

Keywords: parallel foreign language teaching, methodological coordination, cross-linguistic transfer, 
metalinguistic awareness.
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Қазақстан университеттерінде екі шет тілін  
қатар оқытудың құрылымдық-әдістемелік моделі

Қазақстан университеттерінде шет тілдерін қатар оқыту екі шет тілін оқу жоспарына бір 
мезгілде енгізумен ғана шектелмейді, ол оларды біртұтас білім беру үдерісінің өзара байланысты 
компоненттері ретінде әдістемелік тұрғыдан үйлестіруді қажет етеді. «Шетел тілі: екі шетел 
тілі» сияқты педагогикалық білім беру бағдарламаларында ағылшын тілі әдетте бірінші шет 
тілі ретінде, ал француз, неміс, қытай немесе басқа тіл екінші шет тілі ретінде оқытылады. 
Алайда нақты тәжірибеде екі тіл көбіне жеке пәндер ретінде жүргізіліп, олардың силлабустары, 
академиялық сағат көлемі және оқытушылар арасындағы үйлестіру деңгейі әртүрлі болады. 
Бұл екі шет тілінде коммуникативтік құзыреттілікті дамыту мақсаты мен межтілдік тасымал, 
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және интерференцияны басқару тетіктерінің жеткіліксіздігі арасындағы әдістемелік қайшылық-
ты туындатады.

Мақаланың мақсаты – шет тілдерін қатар оқытудың әдіснамалық негіздерін айқындау және 
ағылшын тілін бірінші шет тілі, француз тілін екінші шет тілі ретінде оқытуды үйлестіруге арнал-
ған құрылымдық-әдістемелік модель ұсыну. Зерттеу құзыреттілік, коммуникативтік-когнитивтік, 
контрастивтік, интегративтік және метатілдік тәсілдерге негізделеді. Зерттеу әдістері ретінде 
білім беру бағдарламалары мен силлабустарды талдау, диагностикалық сауалнама, ауызша сұ-
рау және теориялық модельдеу қолданылды. Эмпирикалық зерттеуге 2024–2025 оқу жылында 
ағылшын-француз тілдік комбинациясымен байланысты 83 респондент қатысты: 76 студент пен 
түлек және 7 оқытушы.

Зерттеу нәтижелері негізгі қиындық үйлестірілген әдістемелік жүйенің болмауында екенін 
көрсетеді. Мақалада қатар оқытудың негізгі шарттары анықталды: тақырыптарды синхрондау, 
контрастивті грамматикалық және лексикалық тапсырмалар, метатілдік саналылық, тілдік тасы-
мал мен интерференцияны басқару, оқытушылардың үйлестіруі және CEFR негізіндегі бағалау. 
Ұсынылған модель мақсаттық, мазмұндық, ұйымдастырушылық-әдістемелік, процессуалдық 
және бағалау-диагностикалық компоненттерден тұрады. Оның практикалық маңызы оқу бағдар-
ламаларын жобалауда, силлабустарды әзірлеуде және аудиториялық жұмыста қолданылуымен 
байланысты.

Түйін сөздер: шет тілдерін қатар оқыту, әдістемелік үйлестіру, межтілдік тасымал, метатіл-
дік саналылық.
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Структурно-методическая модель параллельного обучения  
двум иностранным языкам в университетах Казахстана

Параллельное обучение иностранным языкам в университетах Казахстана требует не только 
одновременного включения двух иностранных языков в учебный план, но и их методической 
координации как взаимосвязанных компонентов единого образовательного процесса. В педаго-
гических образовательных программах, таких как «Иностранный язык: два иностранных языка», 
английский язык обычно изучается как первый иностранный язык, тогда как французский, не-
мецкий, китайский или другой язык вводится как второй иностранный язык. Однако на практике 
два языка часто преподаются как отдельные дисциплины, с разными силлабусами, неравным 
количеством академических часов и недостаточной координацией между преподавателями. Это 
создает методическое противоречие между ожидаемым развитием коммуникативной компетен-
ции в двух иностранных языках и отсутствием механизмов межъязыкового переноса, контра-
стивного анализа и управления интерференцией. 

Цель статьи – обосновать методологические основы параллельного обучения иностранным 
языкам и предложить структурно-методическую модель координации обучения английскому 
языку как первому иностранному и французскому языку как второму иностранному. Исследо-
вание основано на компетентностном, коммуникативно-когнитивном, контрастивном, интегра-
тивном и метаязыковом подходах. Методы исследования включают анализ образовательных 
программ и силлабусов, диагностическое анкетирование, устный опрос и теоретическое мо-
делирование. Эмпирическая часть исследования охватила 83 респондента: 76 студентов и вы-
пускников, а также 7 преподавателей, связанных с англо-французской языковой комбинацией в 
2024-2025 учебном году.

Результаты исследования показывают, что основная трудность заключается в отсутствии 
координированной методической системы. В статье определены ключевые условия параллель-
ного обучения: синхронизация тем, контрастивные грамматические и лексические задания, ме-
таязыковая осознанность, управление переносом и интерференцией, координация между пре-
подавателями и CEFR-ориентированное оценивание. Предложенная модель включает целевой, 
содержательный, организационно-методический, процессуальный и оценочно-диагностический 
компоненты. Ее практическая значимость заключается в возможности применения при проекти-
ровании учебных программ, разработке силлабусов и организации аудиторной работы.

Ключевые слова: параллельное обучение иностранным языкам, методическая координация, 
межъязыковой перенос, метаязыковая осознанность.
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Introduction

The development of multilingual education is 
one of the important directions of higher education 
in Kazakhstan. Future specialists, especially stu-
dents majoring in “Foreign Language: Two Foreign 
Languages”, are expected to master not only one 
foreign language, but also an additional foreign lan-
guage that can support their academic mobility, pro-
fessional competitiveness and intercultural commu-
nication. In this context, the teaching of two foreign 
languages is not a secondary element of professional 
training, but one of its core components.

In Kazakhstani universities, the first foreign 
language is usually English. It is introduced earlier, 
receives more academic hours and is supported by a 
more developed methodological tradition. The sec-
ond foreign language, for example French, is gen-
erally introduced later and receives fewer academic 
hours. As a result, the expected learning outcomes 
for the second foreign language are more difficult to 
achieve, especially in oral communication, listening 
comprehension and spontaneous speech production. 
Survey responses and the analysis of educational 
programmes indicate that insufficient academic 
hours, limited communicative practice and weak 
methodological coordination are among the main 
factors affecting students’ progress in the second 
foreign language.

However, the problem should not be reduced 
only to the number of academic hours. The deeper 
methodological issue is that the first and second for-
eign languages are often taught independently from 
each other. Their syllabi may not be synchronized; 
grammar and vocabulary are not systematically 
compared; communicative topics are not coordinat-
ed; and teachers do not always plan cross-language 
tasks together. In such conditions, students do not 
fully use the knowledge gained in the first foreign 
language as a resource for learning the second. On 
the contrary, uncontrolled transfer may lead to inter-
ference, lexical confusion and grammatical errors.

Therefore, parallel foreign language teaching 
should be understood not as the mechanical simulta-
neous teaching of two languages, but as a scientifi-
cally grounded and methodologically coordinated 
process. Its aim is to organize the interaction be-
tween the first and second foreign languages in such 
a way that students consciously compare languages, 
use positive transfer, prevent interference and de-
velop metalinguistic awareness.

The relevance of the study is determined by 
three factors. First, Kazakhstani higher education 

needs specialists who are able to communicate in 
more than one foreign language. Second, existing 
curricula often include two foreign languages, but 
do not always provide methodological mechanisms 
for their integration. Third, the second foreign lan-
guage remains the weaker component of training 
because of fewer hours, later introduction and insuf-
ficient communicative practice. These factors show 
the need for a model that can coordinate the teaching 
of the first and second foreign languages within one 
educational trajectory.

The purpose of this article is to substantiate the 
methodological foundations of parallel foreign lan-
guage teaching in Kazakhstani universities and to 
propose a structural-methodological model for co-
ordinating the teaching of English and French.

The study addresses the following research 
questions:

1. What methodological problems arise in the 
teaching of the first and second foreign languages in 
Kazakhstani universities?

2. What theoretical and methodological ap-
proaches can provide the basis for parallel foreign 
language teaching?

3. What components should be included in a 
structural-methodological model of parallel teach-
ing of English and French?

4. What assessment indicators can be used to 
evaluate the implementation of a structural-method-
ological model of parallel teaching?

The study proceeds from the assumption that 
parallel foreign language teaching can become 
more effective when the two foreign languages are 
not taught as isolated subjects, but are coordinated 
through common themes, contrastive analysis, met-
alinguistic reflection, systematic management of 
transfer and CEFR-based assessment.

Materials and methods

The study was conducted in the context of Ka-
zakhstani higher education programmes that train 
future specialists in two foreign languages. Its main 
focus was the organization of parallel teaching of 
English as the first foreign language and French as 
the second foreign language within the educational 
programme “Foreign Language: Two Foreign Lan-
guages”. The aim was to identify the main method-
ological problems of teaching two foreign languages 
within one curriculum and to develop a structural-
methodological model for their coordination.

The study used a descriptive mixed-methods 
design combining document analysis, diagnostic 
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survey, oral questioning and theoretical modelling. 
The empirical materials included educational pro-
grammes, curricula and syllabi related to the special-
ty “Foreign Language: Two Foreign Languages”, as 
well as survey responses from students, graduates 
and teachers. These documents were analysed to de-
termine the place of the first and second foreign lan-
guages in the curriculum, the number of academic 
hours, the semester of introduction, expected learn-
ing outcomes, target CEFR level, assessment forms 
and the presence or absence of methodological coor-
dination between English and French courses.

The diagnostic survey involved 83 respondents: 
76 students and graduates and 7 teachers connected 
with the English–French language combination. It 
was conducted during the 2024–2025 academic year 
through Google Forms and oral questioning. The 
student and graduate questionnaire focused on the 
sufficiency of academic hours for French, communi-
cative practice, difficulties in grammar, vocabulary, 
listening and speaking, the influence of English on 
French learning, cases of lexical and grammatical 
interference and the need for coordinated tasks. The 
teacher questionnaire focused on the organization of 
the teaching process, the coordination between Eng-
lish and French courses, the use of contrastive tasks 
and the difficulties observed in students’ acquisition 
of French as the second foreign language.

The research was based on competence-based, 
communicative-cognitive, contrastive, integrative 
and metalinguistic approaches. The competence-
based approach made it possible to consider parallel 
teaching as a process aimed at developing communi-
cative, intercultural and metalinguistic competenc-
es. The contrastive and metalinguistic approaches 
helped analyse similarities and differences between 
English and French, transfer-related errors and stu-
dents’ ability to use previous language-learning ex-
perience consciously.

The study was carried out in four stages. At 
the first stage, educational programmes and cur-
ricula were analysed. At the second stage, Eng-
lish and French syllabi were compared in terms 
of topics, communicative situations, vocabulary, 
grammar, contrastive tasks and assessment crite-
ria. At the third stage, survey and oral questioning 
data were analysed to identify the main difficul-
ties in learning French as the second foreign lan-
guage. At the fourth stage, theoretical modelling 
was used to develop a structural-methodological 
model consisting of target, content, organization-
al-methodological, processual and assessment-
diagnostic components.

The data were analysed through descriptive and 
interpretive methods. Survey responses were used to 
identify recurring tendencies, including insufficient 
hours for the second foreign language, limited com-
municative practice, weak coordination between 
English and French courses, positive and negative 
transfer, lexical and grammatical interference and 
the need for contrastive tasks. The reliability of the 
study was strengthened through triangulation of ed-
ucational documents, syllabi, survey responses and 
oral questioning.

Ethical principles were observed during the sur-
vey. Participation was voluntary, the respondents 
were informed about the research purpose, no sen-
sitive personal data were collected and the results 
were analysed in a generalized form.

The study has several limitations. The survey 
sample was limited to 83 respondents and cannot 
represent all Kazakhstani universities. The study 
also did not aim to prove the statistical effectiveness 
of the proposed model through a full-scale peda-
gogical experiment. Nevertheless, the collected data 
are sufficient for identifying key methodological 
problems and substantiating the need for a coordi-
nated model of parallel foreign language teaching in 
higher education.

Literature review

The methodological foundations of parallel for-
eign language teaching should be analysed within 
the broader framework of multilingual education, 
plurilingual competence, third and additional lan-
guage acquisition, cross-linguistic influence, meta-
linguistic awareness and tertiary language didactics. 
In contemporary language pedagogy, the learner is 
no longer viewed as a person who acquires several 
languages as isolated systems. Instead, the learner’s 
linguistic experience is understood as an integrated 
and dynamic repertoire in which previously ac-
quired languages influence the acquisition of new 
ones (Herdina & Jessner, 2002; Jessner, 2006). This 
view is also supported by research on bilingual cog-
nition. Cook (1992) introduces the concept of multi-
competence, which refers to the knowledge of more 
than one language in one mind. It challenges the 
idea that English and French should be treated as 
fully separate systems in the learner’s mind. From 
this perspective, students learning two foreign lan-
guages develop an integrated linguistic repertoire, 
and teaching should help them use this repertoire 
consciously through comparison, transfer and re-
flection.
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A central conceptual basis for this study is the 
distinction between multilingualism and plurilin-
gualism. The Common European Framework of 
Reference for Languages defines language com-
petence not simply as the separate mastery of in-
dividual languages, but as the development of a 
plurilingual and pluricultural repertoire (Council 
of Europe, 2001). The CEFR Companion Volume 
further strengthens this idea by emphasizing media-
tion, plurilingual and pluricultural competence, and 
the learner’s ability to draw on the whole linguistic 
repertoire in communication and learning (Council 
of Europe, 2020). For the present study, this means 
that English and French should not be taught as fully 
isolated academic subjects. Their teaching should 
include points of connection, comparison and meth-
odological coordination.

Cenoz (2009) also emphasizes that multilingual 
education should be understood not as the simple 
addition of several languages to the curriculum, but 
as an educational approach in which languages are 
connected through common pedagogical aims and 
coordinated instructional practices. This idea is rel-
evant to the present study because the formal pres-
ence of English and French in one programme does 
not automatically create parallel teaching. Parallel 
teaching requires planned methodological links be-
tween the first and second foreign languages.

The idea of linguistic interdependence is also 
important for understanding the potential of paral-
lel foreign language teaching. Cummins (1979) ar-
gues that competence developed in one language 
can support the development of another language if 
the educational context creates appropriate condi-
tions for transfer. Although this theory was origi-
nally developed in relation to bilingual education, 
its logic is applicable to the teaching of two foreign 
languages in higher education. Students who have 
already developed reading strategies, grammatical 
concepts, academic vocabulary and communica-
tive experience in English may use this knowledge 
when learning French. However, this support does 
not occur automatically. It requires explicit method-
ological organization, carefully designed tasks and 
teacher guidance.

Cummins (2007) further argues that monolin-
gual instructional strategies may be insufficient in 
multilingual classrooms, because learners’ previous 
linguistic knowledge can be used as a resource for 
learning. This position is important for parallel for-
eign language teaching because English should not 
be excluded from the process of learning French. 
Instead, it can be used pedagogically through com-

parison, explanation, mediation and reflection.
Research on instructed language learning shows 

that effective language development requires mean-
ingful input, interaction, feedback and repeated op-
portunities for practice (Lightbown & Spada, 2013). 
This is important for parallel teaching because the 
coordination of English and French should be real-
ized not only at the level of curriculum design, but 
also through classroom tasks that provide communi-
cation, comparison and feedback.

Research on bilingual and multilingual educa-
tion also shows that the effectiveness of learning 
through more than one language depends not only 
on the presence of several languages in the curric-
ulum, but also on the pedagogical organization of 
their interaction (Baker, 2011). This idea is impor-
tant for the present study because parallel teaching 
of English and French requires a coordinated meth-
odological system rather than the separate teaching 
of two language subjects.

The concept of cross-linguistic influence pro-
vides a more specific explanation of how previously 
learned languages affect the acquisition of a new 
language. Odlin (1989) defines transfer as the influ-
ence resulting from similarities and differences be-
tween the target language and any language that has 
been previously acquired. Later studies also show 
that transfer is not limited to grammar, but may in-
volve vocabulary, pronunciation, discourse, prag-
matics and cognitive strategies (Jarvis & Pavlenko, 
2008; Ringbom, 2007). In the context of parallel 
teaching, this means that English can support French 
learning through international vocabulary, academic 
discourse patterns and familiar communicative situ-
ations. At the same time, English may also become 
a source of interference if students mechanically 
transfer English word order, pronunciation patterns 
or lexical meanings into French.

Research on cross-linguistic influence in multi-
lingual learners also shows that transfer is affected 
by several factors, including language distance, 
proficiency level, learning context and the learner’s 
perception of similarity between languages (De An-
gelis & Dewaele, 2011). This is important for the 
English–French combination because students may 
rely on perceived lexical similarity, although simi-
larity does not always lead to correct usage. There-
fore, parallel teaching should include tasks that help 
students distinguish between useful transfer and 
interference-based errors.

General research in second language acquisition 
also confirms that repeated learner errors require fo-
cused instructional attention, feedback and opportu-
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nities for meaningful practice (Ellis, 2008). In paral-
lel teaching, this means that interference should not 
be treated only as an individual learner problem. It 
should be addressed through planned contrastive ex-
ercises, corrective feedback and reflective analysis 
of typical English-based errors in French.

Therefore, the methodological task is not to 
avoid transfer, but to manage it. Positive transfer 
should be activated, while negative transfer should 
be anticipated, explained and corrected. This is 
particularly important in English–French learning 
because these languages have many cognates and 
international lexical units, but also numerous false 
friends and structural differences. If students are not 
trained to notice such similarities and differences, 
the apparent closeness between the languages may 
lead to lexical confusion and grammatical errors.

Research on third and additional language ac-
quisition is directly relevant to this issue. De Ange-
lis (2007) emphasizes that the acquisition of an ad-
ditional language differs from the acquisition of the 
first foreign language because learners already pos-
sess previous linguistic knowledge and experience 
of language learning. This means that a student who 
begins French after English should not be treated as 
an absolute beginner in methodological terms. Such 
a student already knows how to learn a foreign lan-
guage, how to work with vocabulary, how to under-
stand grammatical explanation and how to perform 
communicative tasks. Therefore, teaching French as 
a second foreign language should differ from teach-
ing French as the first foreign language.

This position is supported by tertiary language 
didactics. Hufeisen and Neuner (2004) argue that 
the teaching of a third or subsequent language 
should be based on the learner’s previous language-
learning experience. Their model of “German after 
English” is significant because it shows that the first 
foreign language can become a didactic bridge to 
the second foreign language. The same principle can 
be adapted to the Kazakhstani context, especially in 
the English–French combination. English should 
not be viewed as a competing language that pre-
vents French acquisition. On the contrary, if prop-
erly used, it can become a methodological resource 
for accelerating vocabulary acquisition, supporting 
reading comprehension and developing grammati-
cal awareness.

The dynamic model of multilingualism pro-
posed by Herdina and Jessner (2002) also provides 
an important theoretical basis for the present study. 
According to this model, multilingual development 
is not linear or additive. Languages in the learner’s 

repertoire interact, influence one another and de-
velop unevenly. This idea is important because it 
challenges the traditional practice of teaching each 
foreign language independently. If multilingual 
competence is dynamic, then the educational pro-
cess should include mechanisms for coordinating 
the interaction between languages. In other words, 
parallel foreign language teaching must not be re-
duced to the simultaneous presence of two languag-
es in the curriculum; it must organize their interac-
tion pedagogically.

Metalinguistic awareness is another key con-
cept for the proposed model. Jessner (2006) shows 
that multilingual learners develop a specific ability 
to reflect on language, compare linguistic systems 
and use their previous language-learning experience 
more effectively. In parallel teaching, metalinguis-
tic awareness becomes both a condition and a result 
of learning. Students should not only learn English 
and French separately; they should also understand 
how the two languages express meaning, how their 
grammatical systems differ and when transfer is 
helpful or harmful. 

Jessner (2008) further emphasizes that third lan-
guage teaching should rely on language awareness, 
comparison and strategy transfer. This is particu-
larly relevant for future foreign language teachers, 
because they need to develop not only proficiency in 
English and French, but also the professional ability 
to explain similarities, differences and possible in-
terference between languages. Thus, metalinguistic 
awareness should be considered both a learning out-
come and a component of teacher training. 

The idea that multilingual speakers should not 
be understood as several monolinguals in one per-
son is also relevant here. Grosjean (1989) argues 
that bilingual competence has its own holistic na-
ture. This view may be extended to learners of two 
foreign languages. A student studying English and 
French does not develop two completely isolated 
systems. Rather, both languages become part of one 
developing linguistic repertoire. For this reason, as-
sessment and teaching should include not only sepa-
rate language skills, but also the learner’s ability to 
compare languages, use strategies consciously and 
control interference.

Recent studies in multilingual pedagogy also 
support the need for integrated approaches. Cenoz 
and Gorter (2011) propose the “Focus on Multilin-
gualism” approach, which considers the multilingual 
speaker, the whole linguistic repertoire and the so-
cial context of language use. This approach is valu-
able because it moves language teaching away from 
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a monolingual norm and towards the development 
of integrated linguistic resources. Later, Cenoz and 
Gorter (2021) developed the concept of pedagogical 
translanguaging as a planned instructional strategy 
that uses the learner’s whole linguistic repertoire 
to support learning. For parallel foreign language 
teaching, this idea is relevant not as uncontrolled 
code-switching, but as purposeful pedagogical use 
of English to support French through comparison, 
mediation, vocabulary analysis and reflection.

At the same time, parallel foreign language 
teaching should be distinguished from general multi-
lingual education and translanguaging. Multilingual 
education usually refers to a broader institutional or 
policy framework in which several languages are 
present in the educational system. Translanguaging 
emphasizes the flexible use of linguistic resources in 
communication and learning (García & Wei, 2014). 
Parallel foreign language teaching is more specific. 
In this study, it refers to the coordinated teaching 
of the first and second foreign languages within one 
educational programme through synchronized con-
tent, contrastive tasks, teacher cooperation, transfer 
management and assessment procedures.

The Kazakhstani context gives this issue partic-
ular importance. The development of multilingual 
education in Kazakhstan has been studied in con-
nection with language policy, trilingual education 
and the modernization of higher education (Zhetpis-
bayeva, 2008; Lekerova et al., 2020; Tussupbeko-
va et al., 2018). Lekerova, Polatova and Osymova 
(2020) analyse theoretical approaches to multilin-
gual education in domestic and foreign pedagogy 
and emphasize the importance of developing a mul-
tilingual educational environment in Kazakhstan. 
Kulibayeva (2002) also highlights the importance 
of internationally oriented language education and 
the formation of standard levels of foreign language 
proficiency. These studies are important because 
they create the general national and methodological 
background for multilingual education.

However, the existing Kazakhstani literature 
mostly discusses trilingual education, the interaction 
of Kazakh, Russian and English, CLIL, English-
medium instruction and language policy. Recent 
studies on foreign language education in Kazakh-
stan also show that the modernization of language 
education requires attention to effective teaching 
methods, teacher training, the development of mul-
tilingual programmes and the improvement of for-
eign language learning conditions at different levels 
of education (Takuova et al., 2023). However, these 
studies mainly address the general problems of for-

eign language education and trilingual policy, while 
the methodological coordination of the first and sec-
ond foreign languages within one teacher-training 
programme remains insufficiently developed. Less 
attention is paid to the specific problem of coordi-
nating the first and second foreign languages in the 
educational programme “Foreign Language: Two 
Foreign Languages”. This is a significant gap. Stu-
dents in this programme are not simply participants 
of general multilingual education; they are future 
foreign language teachers whose professional train-
ing requires the systematic development of two for-
eign languages. Therefore, the second foreign lan-
guage should not be treated as an additional minor 
discipline. It requires a specific methodology that 
takes into account its relation to the first foreign lan-
guage.

The analysis of curriculum practice also shows 
that the first and second foreign languages often 
have unequal conditions. The first foreign language 
usually starts earlier, receives more academic hours 
and has a stronger methodological base. The second 
foreign language starts later and is often taught with 
fewer hours and less communicative practice. This 
creates a contradiction between expected learning 
outcomes and real instructional conditions. If stu-
dents are expected to reach a sufficient communica-
tive level in the second foreign language, then the 
limited number of hours should be compensated by 
methodological coordination with the first foreign 
language.

In this regard, parallel teaching may function 
as a compensatory and developmental mechanism. 
It can compensate for the limited number of hours 
in the second foreign language by using the al-
ready formed linguistic and strategic experience of 
students. For example, students can transfer read-
ing strategies, academic vocabulary learning tech-
niques, discourse organization and general commu-
nicative models from English to French. At the same 
time, the teacher must help students identify areas 
where transfer is impossible or dangerous, such as 
false friends, gender categories, verb agreement, ar-
ticles, pronunciation and word order.

The literature also shows that learning several 
languages may increase cognitive load if the edu-
cational process is not properly structured (Herdina 
& Jessner, 2002; Jessner, 2006). Students may ex-
perience lexical confusion, grammatical interfer-
ence and reduced confidence in the second foreign 
language. This is especially visible when languages 
are typologically or lexically close enough to create 
similarities, but different enough to produce errors. 
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Therefore, parallel teaching should include struc-
tured comparison, gradual sequencing and reflective 
activities. Such tasks may include contrastive gram-
mar tables, bilingual vocabulary maps, analysis of 
false friends, parallel oral presentations, reflective 
diaries, error analysis and mediation tasks.

A complexity-oriented view of language learn-
ing also supports this interpretation. Larsen-Free-
man (2018) argues that language development is 
dynamic, adaptive and dependent on the interaction 
of multiple factors. In the context of parallel teach-
ing, the development of English and French cannot 
be understood as two separate linear processes. It 
should be viewed as a complex educational process 
in which linguistic experience, learner strategies, 
teacher coordination, curriculum structure and as-
sessment practices interact.

From the reviewed literature, several method-
ological principles can be derived. First, the first and 
second foreign languages should be taught as inter-
acting components of one educational trajectory, not 
as fully isolated subjects. Second, the first foreign 
language should be used as a resource for learning 
the second foreign language, but this use must be 
pedagogically controlled. Third, contrastive analysis 
should be integrated into classroom practice at lexi-
cal, grammatical, phonetic, discourse and cultural 
levels. Fourth, metalinguistic awareness should be 
treated as a specific learning outcome. Fifth, teach-
ers of the first and second foreign languages should 
coordinate themes, tasks and assessment criteria. 
Sixth, the effectiveness of parallel teaching should 
be assessed not only through CEFR-based language 
proficiency, but also through indicators of transfer 
management, interference prevention and reflective 
learning strategies.

Thus, the reviewed literature demonstrates that 
the methodological foundations of parallel foreign 
language teaching are interdisciplinary. They com-
bine plurilingual education, linguistic interdepen-
dence theory, cross-linguistic influence, tertiary 
language didactics, dynamic multilingualism and 
metalinguistic awareness. The analysis reveals a 
clear research gap in the Kazakhstani context: al-
though multilingual and trilingual education have 
been widely discussed, the methodological coordi-
nation of the first and second foreign languages in 
higher education remains insufficiently developed. 
This gap justifies the need to design a structural-
methodological model of parallel foreign language 
teaching for Kazakhstani universities.

Results and discussion

The analysis of educational programmes, cur-
ricula, syllabi and survey responses revealed that 
the main problem in the organization of teaching 
two foreign languages in Kazakhstani universities 
is not the formal absence of the second foreign 
language in the curriculum, but the insufficient 
methodological coordination between the first 
and second foreign languages. This finding cor-
responds to the modern understanding of plurilin-
gual competence, according to which languages 
in the learner’s repertoire should not be viewed as 
isolated systems, but as interrelated resources for 
communication and learning (Council of Europe, 
2001; Council of Europe, 2020; Cenoz & Gorter, 
2011).

The first important finding concerns the un-
equal position of the two foreign languages in the 
curriculum. English, as the first foreign language, is 
usually introduced earlier, receives more academic 
hours and is supported by a wider range of teach-
ing materials, assessment tools and communicative 
practice. French, as the second foreign language, is 
introduced later and receives fewer hours. This cre-
ates unequal starting conditions for the development 
of communicative competence in the two languages. 
As a result, students tend to demonstrate stronger 
receptive and productive skills in English than in 
French, especially in speaking, listening and spon-
taneous communication.

The diagnostic survey involved 83 respondents: 
76 students and graduates and 7 teachers connect-
ed with the English–French language combination 
in the educational programme “Foreign Language: 
Two Foreign Languages”. Since the survey was di-
agnostic and exploratory in nature, its results were 
not used for broad statistical generalization. Instead, 
they were used to identify recurring methodologi-
cal difficulties in the organization of parallel foreign 
language teaching. The main tendencies revealed 
through the survey and oral questioning are summa-
rized in Table 1.

As shown in Table 1, the difficulties identified 
by students, graduates and teachers are not limited 
to the amount of classroom time. They also concern 
the structure of the educational process itself. The 
second foreign language requires not only more 
practice, but also a more coordinated methodology 
that can use students’ previous experience in Eng-
lish as a learning resource.
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Table 1 
Main diagnostic findings from the survey

Identified difficulty Respondent group Methodological implication
Insufficient academic hours for 
French as the second foreign 
language

Students and graduates The second foreign language requires stronger 
methodological support and coordination with the first 
foreign language

Limited communicative practice in 
French

Students and graduates Parallel communicative tasks should be introduced to 
increase speaking and interaction

Difficulties in grammar and 
vocabulary

Students, graduates and 
teachers

Contrastive grammar and vocabulary exercises are needed

Weak connection between English 
and French courses

Students, graduates and 
teachers

Syllabi should include synchronized topics and related 
communicative situations

English-based lexical and 
grammatical interference

Teachers and students Transfer should be consciously managed through comparison 
and reflection

Lack of regular contrastive tasks Teachers and students Metalinguistic awareness should be developed as a specific 
learning outcome

Note. Compiled by the authors based on the diagnostic survey and syllabus analysis

The second finding is related to the lack of con-
tent synchronization between English and French 
courses. The comparative analysis of syllabi showed 
that the two courses do not always have coordinated 
topics, related communicative situations or compa-
rable grammar and vocabulary content. For exam-
ple, students may study academic communication 
or professional topics in English, while the French 
course may focus on everyday themes at the same 
stage of study. Such separation limits the possibil-
ity of using knowledge acquired in English as a re-
source for learning French. In this case, the two lan-
guages exist in the curriculum simultaneously, but 
they do not function as methodologically connected 
components of one educational trajectory.

This problem is important because previous lan-
guage-learning experience may support the acqui-
sition of an additional language if the educational 
context creates favourable conditions for transfer. 
Cummins’ theory of linguistic interdependence sug-
gests that competence developed in one language 
can contribute to the development of another lan-
guage under appropriate pedagogical conditions 
(Cummins, 1979). In the context of the present 
study, this means that English can support the learn-
ing of French, but only if teachers organize system-
atic comparison, reflection and transfer-oriented 
tasks.

The third finding concerns the insufficient use 
of contrastive tasks. The analysis showed that sys-
tematic comparison of English and French is rarely 
included as a planned element of instruction. How-

ever, such comparison is necessary because students 
learning French after English already possess cer-
tain linguistic knowledge and language-learning ex-
perience. Research on third and additional language 
acquisition shows that learners of an additional 
language differ from learners of the first foreign 
language because they already have experience of 
learning another language and can use previously 
developed strategies (De Angelis, 2007; Hufeisen & 
Neuner, 2004). Therefore, French as a second for-
eign language should not be taught in exactly the 
same way as French as the first foreign language.

The fourth finding is connected with cross-lin-
guistic transfer. The survey and oral questioning in-
dicated that English can function both as a resource 
and as a source of difficulty in learning French. On 
the one hand, students can use English to understand 
international vocabulary, academic terminology, 
reading strategies and general communicative mod-
els. On the other hand, direct transfer from English 
to French may cause errors in word order, pronun-
ciation, article use, verb forms and lexical mean-
ing. This corresponds to Odlin’s understanding of 
transfer as the influence resulting from similarities 
and differences between the target language and 
previously acquired languages (Odlin, 1989). Later 
studies also show that cross-linguistic influence may 
affect not only grammar, but also vocabulary, dis-
course, pragmatics and cognitive processing (Jarvis 
& Pavlenko, 2008; Ringbom, 2007).

Research on third language acquisition also 
shows that cross-linguistic influence becomes more 
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complex when more than two languages are in-
volved. Cenoz, Hufeisen and Jessner (2001) empha-
size that previously acquired languages may influ-
ence the acquisition of a third or additional language 
in different ways, depending on language distance, 
proficiency level and learning context. This is di-
rectly relevant to the English–French combination, 
because students’ knowledge of English may sup-
port French learning through positive transfer, but 
may also create interference if similarities between 
the two languages are interpreted mechanically.

Therefore, the methodological task is not to 
prohibit the influence of English, but to make this 
influence conscious and pedagogically controlled. 
Positive transfer should be activated, while negative 
transfer should be anticipated, explained and correct-
ed. This is especially important in the English–French 
pair because the two languages have many cognates 
and international lexical units, but also false friends, 
different article systems, different verb forms and dif-
ferent pronunciation patterns. If these similarities and 
differences are not made explicit, students may either 
fail to use the advantages of language similarity or 
produce interference-based errors.

The fifth finding concerns metalinguistic aware-
ness. Students often experience difficulties not only 
because they do not know a particular French form, 
but because they do not clearly understand how this 
form differs from an English equivalent. This shows 
that language proficiency alone is not sufficient for 
parallel learning. Students also need the ability to 
reflect on language, compare linguistic systems and 
explain transfer-related errors. Jessner argues that 
multilingual learners develop specific linguistic and 
metalinguistic awareness that helps them manage 

the interaction between languages (Jessner, 2006). 
In the context of this study, metalinguistic aware-
ness should be considered one of the expected out-
comes of parallel foreign language teaching.

The sixth finding concerns teacher coordination. 
The analysis showed that teachers of the first and 
second foreign languages often work independently. 
Their syllabi, tasks and assessment criteria are not 
always discussed together. This leads to fragmenta-
tion of the educational process. If the aim of the pro-
gramme is to develop communicative competence 
in two foreign languages, then the teaching process 
should include at least partial coordination between 
teachers. Such coordination may include common 
macro-themes, parallel communicative tasks, con-
trastive exercises, common reflective tasks and 
shared criteria for evaluating language progress.

This finding is consistent with the dynamic 
model of multilingualism, according to which multi-
lingual development is not linear or additive, but dy-
namic and interactional (Herdina & Jessner, 2002). 
If languages in the learner’s repertoire interact, then 
the educational process should not ignore this inter-
action. On the contrary, it should organize it peda-
gogically. Parallel foreign language teaching should 
therefore be understood as a coordinated method-
ological system rather than the simple simultaneous 
teaching of two foreign languages.

On the basis of these findings, a structural-
methodological model of parallel foreign language 
teaching was developed. The model includes five 
interrelated components: target, content, organiza-
tional-methodological, processual and assessment-
diagnostic components. The model is presented in 
Table 2.

Table 2 
Structural-methodological model of parallel foreign language teaching

Component of the model Main content Expected result
Target component Development of communicative, intercultural and 

metalinguistic competence in two foreign languages
Clear methodological orientation of parallel 
teaching

Content component Synchronization of themes, vocabulary, grammar 
and communicative situations

Stronger connection between English and 
French courses

Organizational-
methodological component

Coordination between teachers, shared planning 
and contrastive tasks

Reduction of methodological fragmentation

Processual component Diagnosis, coordinated instruction, comparison, 
reflection and assessment

Systematic organization of parallel learning

Assessment-diagnostic 
component

CEFR-based assessment and indicators of transfer 
and metalinguistic awareness

More objective evaluation of both language 
and cross-language outcomes

Note. Developed by the authors
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The target component defines the general aim 
of parallel teaching: to develop students’ commu-
nicative, intercultural and metalinguistic compe-
tence in two foreign languages through coordinated 
instruction. This component is based on the idea 
that students should not only acquire English and 
French separately, but also learn to compare them, 
use positive transfer and prevent interference. This 
corresponds to the CEFR view of plurilingual com-
petence, where the learner’s whole linguistic reper-
toire is treated as a resource for communication and 
learning (Council of Europe, 2020).

The content component includes the synchroni-
zation of themes, communicative situations, lexical 
fields and selected grammar topics. Full duplication 
of content is not required. However, the two lan-
guage courses should contain related macro-themes 
that allow students to transfer knowledge and com-
municative experience from one language to an-
other. For example, topics such as education, pro-
fessional communication, travel, media, culture and 
academic life can be studied in both languages with 
different levels of complexity.

The organizational-methodological component 
includes cooperation between teachers of English 
and French. This component requires the coordina-
tion of syllabi, thematic modules, types of assign-
ments and assessment criteria. Teacher cooperation 
is especially important for designing contrastive 
tasks, identifying typical interference errors and 
supporting students’ metalinguistic reflection.

The processual component describes the stages 
of implementation. These stages include initial di-
agnosis of students’ language levels, selection of 
coordinated topics, implementation of parallel and 
contrastive tasks, reflection on transfer and interfer-
ence, and assessment of learning outcomes. This 
component ensures that parallel teaching is not a 
theoretical declaration, but a structured pedagogical 
process.

The assessment-diagnostic component includes 
two groups of indicators. The first group consists of 
traditional language indicators: listening, reading, 
speaking, writing, vocabulary range and grammati-
cal accuracy. The second group includes indicators 
specific to parallel learning: ability to compare Eng-
lish and French, recognition of transfer-related er-
rors, ability to use English as a support for learning 
French, and ability to reflect on language-learning 
strategies. This makes assessment more consistent 
with the aims of parallel teaching.

The model shows that parallel foreign language 
teaching should not be understood as the mechanical 
simultaneous teaching of two languages. Its meth-

odological essence lies in the coordinated interac-
tion of two foreign language courses. In this sense, 
parallel teaching differs from traditional separate 
teaching because it deliberately creates links be-
tween languages and uses these links for educational 
purposes.

The results of the study also suggest that the 
second foreign language can be strengthened if 
the first foreign language is used as a pedagogical 
resource. This does not mean replacing French in-
struction with English or encouraging uncontrolled 
code-switching. It means using English strategical-
ly: for comparison, explanation, vocabulary analy-
sis, mediation tasks and reflection. This approach 
corresponds to pedagogical translanguaging, which 
emphasizes the planned use of the learner’s linguis-
tic repertoire for educational purposes (Cenoz & 
Gorter, 2021; García & Wei, 2014).

The model takes into account the risk of interfer-
ence. Since students may transfer English patterns 
into French incorrectly, parallel teaching must in-
clude special tasks aimed at identifying and correct-
ing such errors. For example, students can compare 
English and French sentence structure, analyse false 
friends, classify cognates, compare tense forms, or 
explain why a direct translation is incorrect. These 
activities develop metalinguistic awareness and help 
students become more conscious language learners.

Thus, there is a need to move from separate 
teaching of two foreign languages to coordinated 
parallel teaching. The educational programme may 
formally include two foreign languages, but this 
alone does not guarantee effective multilingual de-
velopment. The effectiveness of parallel teaching 
depends on the presence of methodological mecha-
nisms: content synchronization, contrastive analy-
sis, transfer management, teacher cooperation and 
assessment of metalinguistic awareness.

The proposed model has practical value for 
Kazakhstani universities. It can be used in sylla-
bus design, lesson planning, development of con-
trastive exercises and improvement of assessment 
procedures. The model is especially relevant for 
programmes where English is taught as the first for-
eign language and French as the second foreign lan-
guage, but it may also be adapted to other language 
combinations.

Overall, the results of the study show that paral-
lel foreign language teaching should be interpreted 
as a coordinated methodological system. Its aim is 
not only to increase the number of languages studied 
by students, but to organize the interaction between 
these languages in a pedagogically meaningful way. 
Such an approach can contribute to the development 
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of students’ communicative competence, metalin-
guistic awareness and ability to learn additional for-
eign languages more effectively.

Conclusion

The study examined the methodological foun-
dations of parallel foreign language teaching in 
Kazakhstani universities, focusing on the English-
French language combination in the educational 
programme “Foreign Language: Two Foreign Lan-
guages”. The results show that the main problem is 
not the formal inclusion of two foreign languages 
in the curriculum, but the insufficient methodologi-
cal coordination between the first and second for-
eign languages. English and French are often taught 
as separate subjects, with different syllabi, unequal 
academic hours, different starting points and limited 
cooperation between teachers.

The analysis of educational programmes, syllabi 
and survey responses revealed several key difficul-
ties: the later introduction and fewer academic hours 
of the second foreign language, limited communi-
cative practice in French, weak synchronization of 
English and French course content, insufficient use 
of contrastive tasks, and the presence of lexical and 
grammatical interference. At the same time, the pos-
itive potential of transfer from English to French is 
not fully activated.

The findings confirm the need to move from 
separate teaching of two foreign languages to coor-
dinated parallel teaching. In this study, parallel for-
eign language teaching is understood as a method-
ologically organized process in which the first and 
second foreign languages are connected through 
common themes, contrastive analysis, transfer man-
agement, metalinguistic reflection and coordinated 
assessment. Such an approach allows the first for-
eign language to function as a pedagogical resource 
for learning the second foreign language.

On the basis of the obtained results, a structural-
methodological model of parallel foreign language 
teaching was proposed. The model includes five in-
terrelated components: target, content, organization-
al-methodological, processual and assessment-diag-
nostic. These components provide the development 
of communicative, intercultural and metalinguistic 
competence, the synchronization of themes and 
language material, cooperation between teachers, 
staged implementation of coordinated instruction, 
and CEFR-based assessment with indicators of 
transfer, interference management and metalinguis-
tic awareness.

The scientific value of the study lies in clarifying 
parallel foreign language teaching as a coordinated 
methodological system rather than as the simple 
simultaneous teaching of two languages. Its practi-
cal value consists in the possibility of applying the 
proposed model in syllabus design, lesson planning, 
contrastive exercises and assessment procedures in 
foreign language teacher-training programmes.

The study has certain limitations, as the empirical 
part was based on a diagnostic survey of 83 respon-
dents and did not include a full-scale pedagogical ex-
periment. Future research should focus on experimen-
tal validation of the model, comparison of control and 
experimental groups, and analysis of students’ progress 
in English and French. Overall, the study demonstrates 
that systematic coordination between the first and sec-
ond foreign languages can help students use previous 
language-learning experience more consciously, re-
duce interference and improve communicative compe-
tence in the second foreign language.
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